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FOREWORD 

Bangladesh has made impressive gains in relation to ensuring educational expansion as well as 
equitable access to basic education and gender parity, particularly over the past decade or so. Yet, even 
before the COVID-19 pandemic, the issues of  out-of-school children and low and unequal learning 
outcomes were persisting. Thus, students from well-off  families and urban areas do better than those 
from poorer families and rural areas, largely because of  differences as to how the educational 
institutions are equipped to which students of  different socio-economic conditions and geographical 
locations go to and the differences in the ability of  the parents to engage private teachers. 

Then during the pandemic, the educational institutions were closed for 543 consecutive days, causing 
a major adverse impact on the education system as a whole more so in the case of  the already 
disadvantaged educational institutions and students suffering from various disadvantages. 
Approximately 40 million students were out of  school, passing time confused and unsure about 
future, which has had a mental health implications for many of  them. The prolonged closure has 
aggravated learning gaps, learning inequality, dropout rates, child marriage incidences, and child labour.  

Under the circumstances, the Education Watch Group devoted its eighteenth report (Education 
Watch Report 2020) to evaluating the impact of  the pandemic on children’s education.  Education 
Watch 2020, Covid-19 Response: Bringing on Track Schools and Learning generated information and 
analyses on the drawbacks and deficits related to access to online education, its quality, and how the 
pandemic exacerbated equity gaps. The CAMPE council has decided to devote next two Education 
Watch Reports (EWRs), i.e. EWRs 2021 and 2022, to probing the pandemic’s adverse effects on 
education and ways of  overcoming them. The 2021 EWR is designed to providing an update on the 
situation and possible responses. The EWR 2022, that will follow, will probe further how educational 
recovery and rebuilding process has been shaping up, as we strive to put in place a modern, equitable 
and forward looking educational system. 

EWRs 2020 and 2021 are linked in relation to information and data generation and gauging stakeholder 
perceptions and expectations. Both studies, conducted a year apart, examine the status of  learning and 
well-being of  children as well as the well-being of  their families and teachers; safe re-opening of  
schools; recovering learning loss; and drawing lessons for further action, especially in the context of  
tackling preexisting issues aggravated by the pandemic and any newly emerging issues. 

This report has provided a set of  recommendations focusing on the short and long-run interventions 
by various stakeholders, including by the government, parents, CSOs, management of  educational 
institutions, and the communities. It underscores the need for focusing intensively on recovery and 
remedial actions and strategies for school education. It indicates that the aspects of  recovery and 
remedial measures deserve much greater attention than has so far been the case. 
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I believe the findings of  the study will be useful for various actors and stakeholders concerned with 
education and development in Bangladesh. The potential users of  the study, therefore, include 
policymakers, government officials, administration and management of  the education system and 
teachers. There are messages for students, teachers, parents, academics, NGOs/CSOs associated with 
education, health professionals and development partners. 

We believe, the findings will provide useful inputs in the context of  planning and implementing 
appropriate actions by the government and other stakeholders in respect of  recovery and rejuvenation 
of  school education in Bangladesh.

Finally, I would like to thank all individuals and institutions concerned, particularly the research team 
of  the Education Watch 2021 Report and the CAMPE team for their untiring efforts in conducting the 
study, producing the report and making it available for dissemination. Let’s work together to help 
prepare our children for a bright future for themselves and for contributing properly to national 
development.

Qazi Kholiquzzaman Ahmad
Chairperson 
Education Watch  
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Preface

Campaign for Popular Education (CAMPE) is an advocacy and campaign network promoting quality, 
equitable basic education for all. Since its inception in 1990, it has grown into a well-known, credible 
coalition of  nearly a thousand education NGOs, researchers, education rights campaigners and teacher 
groups sharing a common vision and mission. It has been performing the role of  the Secretariat of  
Education Watch and coordinating the production of  annual research-based reports presenting a civil 
society perspective on the progress and challenges of  achieving relevant goals and targets including 
SDG-4 for Bangladesh. 

It has been documented by a number of  global, regional and national research institutions that 
education of  about 40 million children in Bangladesh and 1.6 billion children globally has been 
disrupted due to school closures and economic hardship since the start of  COVID-19 pandemic. In 
some countries, including Bangladesh, schools have been closed throughout the pandemic spanning 
almost two academic years. In Bangladesh, schools re-opened on 12 September 2021, but due to the 
third wave of  COVID-19 closed again for a month soon after the beginning of  2022 school year. With 
the reduction in the rate of  transmission and mass vaccination including teachers and students, schools 
were re-opened from the last week of  February 2022 and operating on a regular routine since then. 

Bangladesh appropriately claims credit for increasing primary education enrolment to 98%, achieving 
gender parity at the primary and secondary levels and reducing high drop-out rate. In recent years, 
both the Ministries of  Education (MoE) and Primary and Mass Education (MoPME) have been 
focusing more on improving quality, with a major curriculum reform currently taking place. However, 
COVID-19 has interrupted the trajectory, as highlighted in the EW studies 2020 and the present one for 2021.

It is worth mentioning that Government has taken a number of  initiatives to respond to COVID-19 
induced challenges and education recovery. A project titled “Bangladesh COVID-19 School Sector 
Response” has been designed to be implemented by the Directorate of  Primary Education (DPE) in 
collaboration with the Directorate of  Secondary and Higher Education (DSHE). The project has 
included providing technical assistance for the development of  remote learning, communication 
campaigns, school re-enrolment activities, disinfection of  schools before classes could resume, 
teachers' professional capacity enhancement and monitoring and evaluation (M&E). Besides, at the 
onset of  COVID-19 in 2020, government undertook quick initiatives to engage school students in 
learning through using distant modes. Both the MoPME and MoE, with technical support from the 
“Access to Information” (a2i) unit of  the Ministry of  Information and Communication Technology 
(ICT) and development partners, developed radio and mobile-based distance learning programs. One 
of  the objectives of  Education Watch 2021 was to look at how the various efforts helped mitigate the 
negative effects of  an unprecedented emergency and to explore what could be the necessary and 
practical responses with forward looking areas for building better. 
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Education Watch is a Civil Society Platform of  researchers, practitioners and activists engaged in 
education of  Bangladesh. Education Watch Reports, produced almost every year since 1999, have 
gained widespread recognition as one of  the credible sources of  an one of  the objective view of  
Education in Bangladesh and have contributed enormously to public discourse, policy development 
and priority setting, bringing the civil society voice into these dialogues. 

As a CSO platform in education, Education Watch Group has realized the public concern about when 
and how children’s learning may re-start fully and how the unavoidable learning loss may be mitigated. 
Following the advice of  CAMPE Council (Board), the Technical Committee of  Education Watch 
Group designed separate Education Watch Reports to examine the current and immediate concerns 
in 2020 and updates in 2021 after a year’s interval. The third report of  this series, Education Watch 
2022, has already been designed to probe deeper into examining the learning loss and dropout due to 
prolonged school closures and to explore further longer term recovery, remedial and rebuilding 
measures to mitigate the challenges. 

This report has provided a set of  recommendations focusing on short and long-run interventions as 
well as the role of  government, CSOs, parents, local communities and other stakeholders. It has tried 
to highlight the urgency of  focusing intensively on recovery and remedial plans for education and 
implementing it with due diligence. The key elements of  the plan and strategy that have been outlined 
in the report also indicate that the aspects of  recovery and remedial measures deserve much greater 
attention than has been given by education authorities and that neglecting those challenges can result 
in a generational education crisis. 

We sincerely hope that the findings of  the study will be useful for various actors and stakeholders 
concerned with education and development in Bangladesh. 

Potential users of  the study could be wide-ranging, including policymakers and government officials 
involved in the administration and management of  the education system. It is expected to be relevant 
for students, teachers, parents, concerned academics, NGOs/CSOs associated with education, as well 
as health professionals and development partners. 

The study followed a mixed-method research approach with phone-call interviews. It reached 3,557 
respondents comprising students, teachers, parents, education officials, local government 
representatives, and NGO officials. It represented a national-level sample size covering the 
administrative structure (districts/divisions), hard to reach areas and disadvantaged communities. We 
hope that the findings and conclusions will be useful for both government and non-government 
stakeholders and will contribute to planning safe return to school, mitigating mental trauma, 
protecting health and well-being of  students and teachers, recovering learning loss and operating the 
schools in the ‘new-normal’ situation.       

We would like to extend our heartfelt thanks to the research team led by Dr. Manzoor Ahmed for their 
commitment and hard work. We would also like to express our deepest gratitude to the members of  
the Technical Expert Group of  this study for their valuable contribution from designing the study to 
finalization of  the report.
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Our sincere appreciation also goes to the teachers, students, guardians, local education officials, 
partner NGOs and CAMPE team, who have provided spontaneous support during the survey at 
different stages. Special thanks are due to the Directorates of  Primary Education (DPE) and 
Secondary and Higher Education, Technical and Madrasah Education Division (TMED), Ministry of  
Primary and Mass Education (MoPME) and the Ministry of  Education (MoE) for their interest and 
cooperation.  

Education Watch 2020 and 2021 Surveys have been possible with UNICEF's cooperation and financial 
support and the Delegation of  the European Union to Bangladesh. We acknowledge their continuing 
collaboration and interest to help promote the well-being of  our children. 

It will be worthwhile if  our collective efforts for advancing Education 2030 Agenda in Bangladesh 
through producing Education Watch Reports can make some positive policy and positive changes in 
our education sector. 

Rasheda K. Choudhury
Executive Director
Campaign for Popular Education (CAMPE)
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Overview

1. Background and Objectives
Schools have now re-opened, and at the end of  the Ramadan holidays, regular school hours are 
expected to resume. The excellent progress made in vaccinating post-primary age children makes it 
possible to re-start schools in relative safety. However, measures for health and safety still have to be 
maintained. The critical question is what and when schools are fully open. What exactly has to be done 
in school – go back to the regular pre-Covid routine of  giving lessons by the syllabus and follow the 
exam routine? Or there is a need to assess where the students stand regarding their learning level and 
readiness and what should be done to help them recover the losses through remedial action before 
‘normal’ instruction can begin? In other words, should the focus now be on a time-bound learning 
recovery and remedial plan? 

The Annual Primary School Census (APSC) data for 2021 shows that compared to 2020, there has 
been a decrease of  1.5 million children and a closure of  over 14,000 non-government primary schools, 
which are mostly privately managed kindergarten schools. However, the information on the latest 
situation at the beginning of  2022 is not yet available for primary, secondary, and tertiary levels, 
gauging the impact of  the pandemic.  

The Education Watch 2021 was undertaken to generate evidence on the latest situation of  education 
following the re-opening of  schools in late 2021, particularly at the primary and secondary levels. The 
objectives were three-fold: 

a) Provide an update on the situation of  the students, their families and their teachers; 

b) Look at how the learning was proceeding after the schools re-opened and how students and 
teachers were doing in terms of  teaching-learning and mental and physical well-being; 

c) Examine the longer-term change that may be initiated in the system in respect of  addressing 
disparities and quality of  instruction as well as enhancing student and school resilience in the face 
of  emergencies. 

2. Methodology, Sampling Frame, Significance and Limitations
A purposive sample of  sufficient size representing 8 Divisions of  the country of  students, teachers, 
parents/school committees, education officials, and local NGO personnel were the sources of  primary 
data. The sample of  respondents comprised students from primary and secondary levels at grades 4/5 
and grades 8/9, respectively, equally divided by gender. Other respondents were teachers, parents, 
SMC members, education officials at the Upazila and district levels, local NGO personnel involved in 
education and instructors/teachers of  technical and vocational education institutions.

The total respondent size was 3,557, including 1,748 students from primary and secondary schools, 
606 teachers, 712 parents, 64 education officials, 25 NGO officials involved in implementing education 
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projects, 55 TVET Instructors, and 202 other respondents, including Health Officials, Local 
Administration, Local Government Representatives, Religious Leaders, and retired officials interested 
in their community’s education.

Significance of  the study and its audience
The study examines the nature and effects of  the prolonged cessation of  learning for children: the 
current status of  learning and well-being of  children, their families and teachers; safe re-opening of  
schools; recovering the learning loss; and the lessons for the future from the current experience to 
tackle pre-existing problems aggravated by the pandemic. The potential users of  the study are 
wide-ranging, including government officials, students, teachers, parents, academics, NGOs, and 
development partners.

Limitations of  the Study
The study is subject to several limitations in respect of  its scope, coverage and methodology.
a) It is limited to formal public-schools; 
b) The research questions focused on the current pandemic-related issues rather than the overall 

operations of  the public-school system;  
c) The research methodology relied on a phone-based survey with its concomitant limitations; and. 
d) The short time frame of  the study, dictated by the urgency of  the research problem. 

The layout of  the Volume
The report is divided into three parts in addition to the front matter and summary overview. Following 
the introductory chapter, chapter 2 presents the findings from the stakeholder survey. Chapter 3 
provides conclusions and recommendations. 

3. Main Findings from the stakeholder survey

A. School re-opening and health and safety measures

Return to school
According to responses from parents and students, almost 99% of  the students have returned to 
school in rural, urban and peri-urban areas, except in city slums, where the return rate was 90%. 
Parents also mentioned that they knew (in their neighbourhoods) children who did not return to 
school. Also, 7 to 20 percent of  the respondents mentioned that they knew of  students who moved 
to Quawmi madrasa during the pandemic closure and remained there. 

Hygiene and safety in school
The survey indicates that a high proportion of  stakeholders responded positively and expressed 
satisfaction with the measures taken for protecting the health and safety of  students and teachers. 96% 
and 97% of  teachers respectively from primary school and secondary schools were satisfied with the 
health and safety management at school. The level of  satisfaction was lower in city slums with a 91% 
positive response. About 16% of  students at the primary level and 17% at the secondary level felt 
anxiety and fear about the pandemic and how this might affect their health, well-being and study.
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There is a degree of  ambivalence about the situation regarding health and safety measures in schools 
as preventive and protective actions. Instruction and guidelines were provided by central authorities, 
which the schools attempted to follow. When asked about the situation, the response was that it was 
satisfactory (i.e., the instructions were being followed, and they tried to do a good job). But when the 
resource availability for carrying out the guidelines was probed, many believed that funding was insufficient. In the same 
vein, when asked about how the situation could be improved, many ideas and suggestions emerged, which suggest that the 
prevailing state of  affairs had much room for improvement. 

Suggestions for health and safety improvement
A range of  ideas was offered by teachers, education officials and school committee members about 
improving the management of  health and safety measures at school. Ensuring and enforcing the 
safety rules such as mask-wearing and hand-washing were emphasised by teachers. Officials proposed 
raising health awareness and increased monitoring and supervision. More of  the School Committee 
members proposed budget provisions and enforcement of  rules. Almost two-thirds of  teachers and 
SMC members were not forthcoming with any suggestions. Working together and coordination 
between education and health authorities and involvement of  NGOs and community organisations 
were mostly not mentioned.

B. Learning Recovery Plan and Implementation 
Questions were asked about students’ study practices at home, help received by students in study, how 
lessons began when school re-opened after the long closure, assessment of  students’ learning level 
and learning readiness, students’ device use patterns and duration of  ‘screen-time’, and the burden on 
families to assist their children in recouping the learning loss. 

Students study at home and help received
- In terms of  help, according to students’ responses, 41.8% of  the students from primary schools 

received it from parents, 20.6% from older siblings, and 17.5% did not need any such help. Also, 
16% went to private tutors, and 2.4% received neighbours’ support.  

- About 40% of  secondary students received help from parents and siblings; almost a quarter, 24%, 
went to private tutors, but a large proportion, andover one-third, nearly 36%, said they studied on 
their own. 

- Overall, according to parents’ perception, the largest proportion of  students (primary and 
secondary combined) received private tutoring (28.5%), the next category was those receiving help 
from parents, and almost a quarter studied on their own.

It can be seen that there is some discrepancy between parents’ reports of  help provided and their 
children’s views. It suggests that the information derived from opinion surveys of  different 
stakeholders on the same question has to be taken as indicative of  the pattern rather than as precise 
measurements.  

How school lessons began after re-opening
About half  of  the primary and secondary students and teachers informed that, as school re-opened, 
the lessons began from the first chapter of  the textbook. This happened even though the schools 
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opened in September, the last quarter of  the academic year.  More than a quarter (28%) mentioned 
that they followed government instructions (it was not clear exactly what instructions were there or 
followed). About 11% of  teachers (or their schools) exercised their discretion and started lessons from 
somewhere in the middle. Over 10% mentioned that they started lessons from the place where 
distance learning lessons had finished. Overall, about 28% of  parents saidthey thought there was an 
effort to review last year’s lessons before starting lessons for the grade.

It appears that in the absence of  specific guidelines and orientation, teachers and schools used their own discretion on how 
to begin lessons when schools were re-opened.
About assessing students’ grade level preparedness for lessons, the following information was 
revealed--
- About 40% of  students from the primary schools said that some subjects were tested before 

instructions resumed, and 9% said that all subjects were tested. In a few cases the teachers said they 
grouped the students according to the test results. 

The varying responses of  teachers and students suggest that there was no specific guidance or tools for assessing students’ 
grade preparedness for lessons and how to deal with it. Mention was made of  grouping students for instruction 
by ability level only by a small proportion of  respondents ranging from 2 to 5%.

Children’s ‘Screentime’ addiction
The lives of  many children and adolescents today are influenced by new technological devices, 
including smartphones, tablets and laptops. The COVID-19 pandemic is likely to have exacerbated this 
trend. Overall, 12% of  the parents said that their school-going children had been addicted to 
smartphones or computer games, spending up to 8-9 hours on screen, since the school closed due to 
the COVID-19 pandemic. 
- Nineteen percent of  parents from the secondary school category said that their school-going 

children were addicted to smartphones or computer games, whereas it was 6% for primary 
students. 

- However, 28% of  parents from city slum areas mentioned their children’s addiction to games, 
compared to 12% for overall urban areas, 10% for rural areas and 9% for peri-urban areas.

The penetration of  digital technology and devices have spread widely and far. More than half  of  
students at the secondary level use smartphones connected to the internet and other digital devices for 
learning purposes. However, it was not clear how regularly and systematically. A relatively small 
proportion, possibly more among the affluent families, could be considered ‘addiction’. The reliance 
has been greater at the primary level on TV and radio broadcasts of  lessons, though how effective 
these have remained questionable.

Mid-day school meal
There was strong support for continuing and expanding mid-day meals for all students.
- Ninety-five percent or more of  teachers from primary and secondary schools supported midday 

meals for all students.
- Similarly, over three-quarters of  parents from secondary and primary schools supported the idea.
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- Ninety-one percent of  SMC members from secondary schools and 88% from primary schools 
were in favour of  wider mid-day school meal coverage to encourage and facilitate children’s school 
participation.

Suggestions regarding learning recovery actions
As noted, specific instructions, guidance or tools for assessing student preparedness for their grade 
level lessons on re-entry were not provided to either schools or teachers. The survey tried to explore 
what specific actions should be considered for assessing and assisting the recovery of  learning losses. 
- 90% of  Upazila Primary Education Officers and all the Upazila Secondary Education Officers 

supported the idea of  reducing the number of  examinations.
- Almost all Upazila Primary Education Officers and Upazila Secondary Education Officers 

recommended home assignments and reviewed these by teachers; some also proposed connecting 
the students to distance learning materials.

- Over 90% of  students from both secondary and primary schools supported the idea of  reduced 
frequency of  examinations compared to the past, while around 80% of  students from both 
secondary and primary schools agreed with the notion of  increased home assignments.

The above supports conventional activities rather than specific innovative actions, such as more home 
assignments. They also strongly endorsed putting less emphasis on examinations and limiting their 
number. Specific actions, which could be considered innovative, such as assessing students’ grade-level 
preparedness in foundational skills and ability grouping to help students catch up with the deficits, 
were mostly not mentioned.

Family’s actions
The engagement of  private tutors was the most popular response of  families to compensate for 
learning losses.
- According to survey findings, 84% of  parents from secondary schools employed private 

tutors/teachers for their children, whereas 80% of  parents from primary schools did so. 
- Fifty-eight percent of  students from the primary school said that their parents or siblings gave 

more helping time to them than before, which was 36.5% in the case of  secondary students. 
- Only a quarter of  parents from city-slum areas admitted their children to a coaching centre.
About a fifth of  the students said their families didn’t take any initiative to help them to recover from 
learning loss. More parents than children thought they took action to help their children, signifying a 
difference in perceptions of  parents and students.
Suggestions for learning loss recovery actions
Parents, teachers and education officials were asked on their ideas and views on actions that could be 
taken to help children recover the learning losses from prolonged school closure. The suggestions 
offered to the open-ended question included.
About a quarter to a third of  parents proposed that the most important action was to keep school fully 
open and operational. About 17% of  parents suggested that extra lessons and classes be arranged. 
Some also emphasized more assignments and homework. 
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Thirty percent of  secondary school teachers and 28% of  their primary school counterparts had no recommendations or 
suggestions for learning loss recovery. Of  those who made suggestions, 40% of  teachers from primary 
schools recommended continuing regular physical classes, 19% suggested arranging extra classes and 
9% spoke about building awareness among the teachers, guardians, and students. At the secondary 
level, 37% of  teachers recommended continuing regular physical classes, 15% suggested arranging 
extra classes and 7% endorsed regular class tests, assessments and assignments.
The majority of  education officials emphasized continuing and operating regular school activities including the lessons, 
exams and home assignment routine. A small proportion suggested extra remedial classes and extra 
remuneration for teachers for the extra work.
- Over a quarter of  officials suggested providing remuneration to teachers for extra classes and 

another quarter emphasized continuing online classes for learning loss recovery.
- Almost half  of  Upazila Secondary Education Officers recommended arranging extra classes for 

learning loss recovery, whereas 32% endorsed operating physical classes well and 21% 
recommended ensuring regular class tests and home assessments. 20% of  them suggested 
providing remuneration to teachers for extra classes.

- Twenty percent of  District Primary Education Officers suggested ensuring regular class tests and 
home assignments and arranging extra classes.

Family Burden
About a quarter of  parents said that they found it to be an extra burden for their family to help 
children recover from the learning losses. When asked to be specific about the nature of  the burden, 
almost half  mentioned either financial strain or mental stress and anxiety. The feeling of  extra burden 
was mentioned by 40% of  parents in city slums.

Views about the new curriculum reform work 
The survey sought the views of  teachers and education officials on the curriculum reform initiative. 
The premise was that the learning recovery activities and their lessons may have implications for 
curriculum reform, especially, its effective implementation. 

A significant proportion of  teachers (32% from secondary schools and 25.5% from primary schools) expressed positive 
views about the initiative and anticipated it to be helpful for students. However, about two-thirds (65% of  teachers from 
primary schools and 61 percent from secondary schools) had no comments about it. A reason for this could be that they 
did not have much information so far about the new initiative. Fifty-seven percent of  Upazila Secondary 
Education Officers and 40% of  Upazila Primary Education Officers said that they had no idea or 
comments about the curriculum reform initiative.
About 5% of  teachers from primary schools said that the new curriculum was not a good initiative in 
view of  the implementation difficulties, especially under the current circumstances. At the secondary 
level, 2.4% of  teachers had a similar view. Fifty-three percent of  Upazila Primary Educations officers 
and 47% of  Upazila Secondary Education Officers had a positive view and thought that it would be 
beneficial for learners. A small proportion mentioned implementation difficulties. 
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C. Support for Teachers
COVID-19 pandemic and related economic crisis have impacted as much the teachers and their 
families as the students and the society as a whole. Questions were asked about subject-wise guidelines 
for teachers to recover from learning loss, physical and mental stress faced by teachers, teachers’ 
perception of  challenges, devices available at school, and teachers’ suggestions about necessary 
actions. 
- Over 85% of  teachers from secondary and primary schools reported that there were no specific 

subject-wise guidelines for teachers regarding assessing learning loss and overcoming the crisis. 
Similarly, an overwhelming majority of  Upazila Primary Education Officers and Upazila Secondary 
Education Officers said that there have been no specific subject-wise guidelines for teachers 
regarding assessing and overcoming students’ learning losses.

Asked if  there was any orientation or online training the teachers may have received for helping 
students with learning recovery, 57% to 62% at the primary level said there were orientation and 
instruction and online dissemination of  what teachers might do. At the same time, about 30% of  
teachers and 60% of  secondary education officers said that there was no specific orientation or 
instruction. In the case of  primary education officers, 80 to 90% said there were instructions and 
orientations. With varying and contradictory responses, it appears reasonable to conclude that there was either no 
specific plan for orientation and guidance of  teachers or whatever was done was not clear or effective. In fact, as noted 
earlier, there was no overall plan for assessing learning loss and implementing a recovery/remedial plan. 
It was also noted earlier that in the absence of  specific guidelines for pedagogy approach and action 
for learning loss recovery, teachers and schools exercised their discretion. The majority began lessons 
from the beginning of  the textbook when schools re-opened, irrespective of  the preparedness and 
level of  readiness of  students to follow lessons.

Teachers’ physical or mental stress 
The survey showed that overall about 30% of  teachers from primary and secondary schools had 
physical or mental stress since the closure of  schools due to the pandemic. In terms of  geography, 
one-third from urban areas, 31%from peri-urban areas and a quarter of  the teachers living in rural 
areas were affected by physical or mental stress. 

Challenges faced by teachers after school re-opening. 
Teachers generally were happy with school re-opening and the large majority (63%) said they did not 
face any special challenge. However, a significant proportion, on the whole about one-third, saw 
challenges in bringing back every student to school, motivating them to pay attention to learning, and 
recover from learning losses. 

Teacher’s suggestions for overcoming the challenges  
Overall, about half  of  the teachers suggested continuing and operating regular classes and 
assessments/exams. 
- Eighteen percent recommended arranging extra classes and tests, 12% suggested increasing 

awareness among the guardians, teachers, students and other stakeholders and 9% emphasised 
attention to quality and diligent teaching.
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- Overall, 8.5% of  teachers suggested starting mid-day school meals for all students.
- Over 50% of  rural teachers recommended continuing regular schooling and assessment/exam, 

while 7% suggested increasing awareness among the guardians, teachers, students and other 
stakeholders.

- Over 40% of  urban teachers recommended continuing regular schooling and assessment, and 24% 
suggested increasing awareness among guardians, teachers and students. 

- In city slum areas, 54% of  teachers, in contrast to teachers in other locations, recommended 
arranging extra classes and tests, while 15% recommended attention to holding classes and exams regularly.

Availability of  devices in schools for distance learning. 
Overall, 14% of  teachers reported that they had no computer/laptop in their schools, substantially 
more so in rural schools and city slums (about 25%).
- Seventy-three percent of  teachers from the primary schools confirmed that there were 1-3 

computers/laptops in their schools for teachers and students, while 3% of  schools had 4-6 and 
another 3% had 7-10 computers/laptops.

- Forty-four percent of  teachers from secondary schools reported 1-3 computers/laptops for 
teachers/students in school, while 36% reported 10+ computers/laptops in their schools.

- There was a marked disparity between rural and urban schools. City slum schools, mostly at the 
primary level, were also at a disadvantage.

It is interesting that substantially more primary schools than the secondary were reported to have at 
least 1 to 3 computers. The researchers could not verify the facts as to the numbers or if  the 
computers were actually being used. 

D. Medium and longer-term policy lessons
As schools re-opened, we look to the future with anticipation and expectations for returning not just 
to the old routine, which was characterized by disparity, deprivations and quality challenges, but to a 
‘new normal’ that would help overcome pre-existing problems. The survey posed some questions 
about overcoming current challenges and building a better future system.

What a recovery plan should look like and what should be its duration?
The critical question at this juncture is what should constitute a recovery and remedial plan and what 
should be its timeframe. In the context of  the need for an assessment of  students’ level of  
preparedness for gradewise lessons, and remedial activities to improve students’ readiness, the 
question was asked about the duration of  a recovery/remedial plan.
- About half  of  the teachers (53% from the primary level and 44% from the secondary level) 

recommended thinking of  extending the recovery period to 2-3 years beyond the current year.  The 
other half  have suggested even a longer recovery phase of  3 to 4 years. 

- Among parents, more than a third of  them also suggested a recovery phase of  2 to 3 years. 
- Almost two-thirds of  Upazila education officers and district education officers at both levels of  

education endorsed the idea of  a recovery phase of  3 to 4 years. 
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The overwhelming support among teachers and education officers for the idea of  recovery and 
remedial phase of  2-3 years or even longer to help students cope with learning losses is somewhat 
surprising, especially in view of  the fact that no such idea has been discussed or known to be 
considered by the education authorities and decision-makers. However, this idea has been raised by 
civil society and by the Education Watch community.
The stakeholders were divided in their views about shifting the school calendar as part of  the recovery 
plan to the September-June cycle.  Teachers and NGO officials were equally divided on the question. 
Parents and SMC members were strongly in favour of  the idea. Among education officials, secondary 
level officers were strongly in favour, but the primary level officials were less enthusiastic. 
If  the idea of  recovery and remedial plan to bring students to acceptable grade-level competency is 
taken seriously, more time has to be allowed at the current grade level than permitted in the current 
school year (barely half  a year left when school started after Ramadan.) An extension of  the school 
year to June 2023 may be a reasonable and necessary option. Such a potential move raises the question 
of  a permanent shift to the September - June school calendar with a predictable summer break in 
July-August, which civil society advocates have proposed as advantageous from a climate perspective.

Attracting and keeping talent in the education profession 
Attracting young talents to the teaching profession is a global challenge.  Teaching is mostly not the 
first occupational choice for graduates. The pandemic, aggravating further the pre-existing educational 
deficits, draws attention to the need for rethinking teachers and education workers to bring about 
transformative change in the education system.
In this survey, most of  the respondents in all categories endorsed the need for measures to attract and 
keep talented people in teaching professions (such as a four-year degree programme for teacher 
preparation and creating a national school teaching service corps). 
The overwhelming endorsement for new thinking and strategies about attracting and keeping the ‘best 
and the brightest to school teaching suggests a general concern about the teachers’ role and 
performance, and how society and state look upon teaching as a profession. It is also an opportunity 
to think afresh and act in this respect by policy-makers. 

Governance issues 
Designing and implementing a medium-term recovery plan affecting the whole education system have 
important implications for governance and management of  the broader system. These include 
educational resources and their use; local and school-level authority and accountability; and 
involvement of  NGOs, community organisations and the civil society.
The survey findings revealed that almost all (86%-100%) respondents from different categories 
supported effective decentralization and devolution of  authority to local and institutional levels.
- Ninety-two percent of  teachers from secondary schools and 90% from primary schools supported 

the idea of  decentralized planning, management and financing of  school education.
- Ninety-seven percent of  Upazila Primary Education Officers and 95% of  Upazila Secondary 

Education Officers endorsed the introduction of  decentralized planning, management and 
financing of  school education.
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- Ninety-seven percent of  SMC members from primary schools and 86% from secondary schools 
supported decentralized planning, management and financing of  school education.

Education Policy 2010 anticipated decentralized planning and management of  education with greater 
responsibility and accountability at the institution level. Articles 59 and 60 of  the Constitution provide 
for such decentralization with responsibility vested in local elected representatives. What the 
implications of  such a transformative change in education governance would entail and how progress 
can be made in this direction deserve consideration at the policy-making level of  the state. The need 
to develop and implement an education recovery and remedial plan brings to the fore the pertinence 
of  the issue. 

E. TVET Challenges
The study’s sampling design did not generate a sufficient sample of  students, teachers, and parents to 
provide analysis for Technical and Vocational Education and Training (TVET) as part of  the overall 
study.  Because of  the importance of  TVET as part of  secondary level educational reform and the 
government’s priority on improving and expanding TVET, the study attempted to look at the effects 
of  the pandemic on TVET learners by identifying TVET teachers in the 24 Upazilas and seeking their 
views on the situation. Fifty-five TVET teachers/instructors were selected for telephone interviews 
with a similar questionnaire for general secondary education teachers. 
TVET students have faced similar challenges and problems as the general student population at the 
secondary level. A learning recovery and remedial plan are as relevant and essential for TVET learners 
as for the other students. Given the specific characteristics of  the TVET subsector – particular 
attention would be appropriate, within the framework of  the overall conclusions and 
recommendations, to particular aspects of  TVET. These include:
- Given the importance and growth of  the private sector in TVET, it is necessary to look at the 

financial and other difficulties faced by the private institutions and ways to support them with 
government initiatives.

- Reforms in the approach and methods for recruiting talented and qualified instructors and trainers 
in TVET for all institutions – government, government-assisted and private ones – should include 
regulatory provisions and incentive structures for all would-be teachers and trainers. 

- To develop a strong relationship between the TVET institutions and industry, especially in 
economic sectors with high growth and export potential, to carry forward the sector-wide 
approach agenda of  technical education and skills development of  the government;  

- Support the SMEs to continue their operations to regain the losses and involve them in skills 
development initiatives.

- Introducing the TVET diplomacy for acceptability of  skills certification beyond Bangladesh mutual 
agreement; 

There are other policies and strategy issues for TVET, including skills development for the informal 
economy, where the overwhelming proportion of  employment is generated, that have to be 
considered, which are beyond the scope of  this study.
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4. Conclusions and Recommendations

A. Conclusions
Based on the findings presented above, a look at government initiatives, and drawing on ongoing 
education discourse on the pandemic’s current and longer-term impact on education, three key 
conclusions are offered. These serve as the backdrop for the recommendations that follow.

1. Government initiatives and the need for collaboration of  stakeholders
When the pandemic hit the country, the first and immediate response of  the government was to close 
the schools and move to a distance learning mode. Lessons were prepared and broadcast through 
television. Working groups were formed to develop remote learning content and roll out lessons 
through four platforms: Electronic Media Platform, Mobile Platform, Radio Platform and Internet 
Platform. Government, Development Partners, and NGO entities were working together in each 
working group to produce and facilitate remote learning content to reach a maximum number of  
students. These were important and necessary responses, though there are debates about the results 
of  these efforts.
The government has taken other initiatives to respond to COVID-19 and education recovery. The 
government designed a project titled Bangladesh COVID-19 School Sector Response, tackling the learning 
challenges posed by the pandemic supported by the World Bank Group with the involvement of  the Local 
Education Group (LEG). The Directorate of  Primary Education (DPE) under the Ministry of  Primary 
and Mass Education (MoPME) was designated to implement the project in collaboration with the 
Secondary and Higher Education Division (SHED) of  the Ministry of  Education (MoE). 
Not enough is known about government initiatives, and key stakeholders are not sufficiently involved. 
To what extent the above responses have been implemented, what steps and measures have been 
taken, what progress has been made, what is foreseen in the near future and the medium-term for 
primary and secondary education, madrasa education at these levels, and technical-vocational 
education at the pre-tertiary level are not known, because all stakeholders have not been sufficiently 
involved that could have generated public discourse on the actions.  The information is also not fully 
available in an updated form on the official websites. The APSC 2021, for example, has been reported 
about in the media but not officially published yet. It does provide valuable information at the 
beginning of  the 2021 academic year, as noted in this study. An update on the recent situation at the 
beginning of  the academic year 2022 would be very useful. Similar information is needed for 
secondary level schooling and tertiary education. 
The pandemic threat appears to have abated, and we expect that it will not return at the scale of  a 
pandemic. Schools have re-opened after two school years have been largely lost. As the findings point 
out, the nature, magnitude and impact of  the loss have to be assessed, most importantly at the level 
of  individual learners so that each one can be assisted to get back on the learning track, overcoming 
the losses each has suffered. It is necessary to work out and design a recovery and remedial 
programme which is implementable and the outcome of  which can be monitored and assessed. It is 
also essential to strengthen the hands of  all who can contribute to the recovery – especially teachers, 
parents, local communities, schools and the concerned and active education NGOs. 
This study and the related advocacy and awareness work of  the Education Watch Community and 
CAMPE is a testimony to the constructive role and potential contribution of  the civil society and 
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NGOs to strengthening the hands of  the government education authorities. Ultimately, the 
government is vested with the responsibility to achieve recovery from the loss and build back better.  
2. Nature and magnitude of  learning loss 
The educational crisis induced by the Covid-19 pandemic refers to the loss of  learning the students 
have suffered directly because of  the prolonged closure of  schools and indirectly from the health, 
emotional, and economic impact of  the pandemic on the students, their families and their teachers. 
The assumption is that, whn schools operate normally, students make progress in learning; with the 
closure of  schools, that progress has been halted, and students have fallen behind. It is also assumed 
that mitigating alternatives such as distance learning and direct contact with teachers have not 
significantly compensated for the loss for most students, especially in the resource-poor systems of  
education in developing countries. 
It is widely recognised that the loss can have longer-term adverse effects on students unless effective 
recovery measures can be taken. Measuring the extent of  loss depends on the existence of  a system 
of  learning assessment that may provide data for the status of  students' skills and competencies, at 
least in some defined core areas such as language and math, and the amount of  progress students were 
expected to make during the period schools remained closed. The assessment system and the data are 
often not available in the poorer education systems.
The World Bank came up with the concept of  "learning poverty," defined as the percentage of  
10-year-old children who cannot read and understand a simple story in their first language. The 
premise is that this ability is a proxy measure of  how the education system is performing and whether 
the system helps the child to become a self-reliant learner. In the low- and middle-income countries, 
the pre-pandemic learning poverty rate was 53 percent in 2019, according to the World Bank, 
calculated from available national data. For Bangladesh the rate was estimated to be 56 percent. This 
means that 56% of  10-year-olds could not read without understanding a story in Bangla. This is 
roughly consistent with the results of  the National Student Assessment carried out under the auspices 
of  the Ministry of  Primary and Mass Education (but significantly different from the high pass rates 
reported for the Primary Education Completion Examination). 
The World Bank, UNICEF and UNESCO estimate that the learning poverty rate may have reached 70 
percent in the low- and middle-income countries, "given the long school closures and the 
ineffectiveness of  remote learning to ensure full learning continuity during school closures." World 
Bank economists have come up with a calculation of  the economic effects of  the learning loss in the 
form of  foregone earnings of  the pandemic-affected students. "This generation of  students now risks 
losing USD 17 trillion in lifetime earnings in present value. This projection far exceeds the USD 10 
trillion estimates released earlier in 2020," when it was hoped that the pandemic would end or abate sooner.
The numbers cited for learning loss and economic loss fail to capture the suffering and trauma of  
personal and social losses, mental and emotional health effects, the struggle to overcome the 
adversities, and the short- and long-term impact on life and educational performance of  the students. 
The education responses to the pandemic, how these have been carried out and what can be surmised 
about how these measures have worked can further illuminate the depth of  the problems and 
challenges of  the education system complementing the quantified estimates of  learning and economic loss.
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3. Attention to recovery and a remedial plan is essential to avert a generational risk
As schools re-open, it can be tempting to resume business as usual, on the assumption that once 
children are back in classrooms their learning will soon get back on track. This is likely to be a mistake. 
The consequences for today’s generation of  children and youth will be long-lasting if  we do not act 
quickly. First, the process of  school re-opening must be accelerated. Schools have to remain open to 
maintain required safety measures and adjust them to the evolving status of  the pandemic.  
Secondly, as schools re-open and begin to function fully, it is important to ask what will be done in 
school.  As noted in the introduction, the critical question at this time is what happens when schools 
are fully open. What exactly has to be done in school – go back to the normal pre-Covid routine of  
giving lessons by the syllabus and follow the exam routine? Or attempt to assess where the students 
stand in respect of  their learning level and readiness and what should be done to help them recover 
the losses through remedial action before ‘normal’ instruction can begin? In other words, shouldn’t 
the focus now be on a time-bound learning recovery and remedial plan? To prevent losses from 
becoming permanent—or, worse still, continuing to aggravate further even after schools re-open 
because students are not able to follow their lessons— it is necessary to focus on reversing those losses
The need to make education systems more equitable, efficient and resilient has never been more 
urgent than now. We need a strong learning recovery programme—one that benefits from practical 
measures that work and takes equity seriously. If  policy-makers do not react quickly by providing 
additional and relevant support to address students’ learning needs, especially those from marginalized 
groups, a ‘generational crisis’ that UNESCO, UNICEF, World Bank and Nobel Laureate Abhijit 
Banerjee have warned about could be upon us. This is preventable and must be prevented, with quick, 
smart and resolute actions involving all key stakeholders. 

2. Recommendations
The following recommendations are proposed to minimize and mitigate the learning losses of  
students and put them back on the learning track: 
1. Keep schools effectively and safely open: Considering the educational, economic, social, and 

mental health costs of  school closures and the inadequacy of  remote learning strategies as 
substitutes for in-person learning, it is clear that closing schools should be the last resort. Evidence 
suggests that with strategies to minimize transmission in place, schools are not a driver of  
community transmission, nor are they a high-risk environment for staff. Evidence also proves that 
vaccination controls the transmission of  infection, hospitalization and death rate due to COVID. It 
should be a government priority to fully implement and complete targets for the vaccination of  
teachers, staff, and students.  Besides, a combined set of  mitigating actions, such as using the 
availability of  quality masks, and maintaining a proper hygiene protocol and ventilation, should be 
given priority.  

2. Implement urgently alearning recovery plan and reconsider the school calendar: A recovery 
and remedial plan must be undertaken urgently. A two-year learning recovery plan beyond the 
current year should be developed and started to be implemented urgently -- as an educational 
emergency measure. The key elements of  the learning recovery plan should include:

 - A grade-wise core skills assessment (Bangla and maths) at the primary level and (Bangla, English, 
Maths and Science at the secondary level);
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 - Grouping students by three levels based on an assessment to bring them up to minimum 
grade-level competency in a year;

 - Developing simple assessment tools to be used in each school as well as teaching guides and 
content for remedial lessons by groups.

 - Supporting teachers and schools to carry out the assessment and remedial learning activities;
 - Ensuring adequate support to help children learn. Interventions that support teachers with 

carefully structured and simple pedagogy tools can enhance cost-effectively foundational skills of  
literacy and numeracy. Their implementation has to be based on accountability, feedback, and 
monitoring. 

 - The learning recovery and remedial plan need to give specific attention to the TVET sub-sector, 
which is likely to have been affected as severely by the pandemic as the general secondary level 
institutions.

As part of  the learning recovery plan, the extension of  the current school year to next June and a 
permanent shift of  the school calendar to a September-June cycle should be given serious 
consideration.
3. Meet the learning needs of  students by focusing on foundational skills: it is critical to assess 

students’ learning levels as schools re-open. Targeting instruction tailored to a child’s learning level 
is cost-effective at helping students catch up, including grouping children by level to assist them. 
The focus has to be on foundational skills – Bangla and maths at the primary level and Bangla, 
maths, English and science at the secondary level. 

4. Halp students to recover losses by ability groups detrmined by rapid assessment: It is 
critical to assess students’ learning levels as schools re-open. Special recovery classes and adjusting 
lesson plans and assessments to prevent loss of  the academic year are essential. Group-wise 
learning lag assessment and special lesson plans should be developed and delivered. Remedial 
lessons and materials should be available for teachers to help students make up for their losses. 

5. Deploy financial and other resources for the recovery plan and expand school feeding: To 
bring students back from disadvantaged and low-income households and prevent early marriage 
and child labour, a programme combining financial support and awareness-raising should be 
designed.  Local government and NGOs should be closely involved in it. This programme will help 
ease the stress on families and allow vulnerable learners to continue learning (including remote 
learning), thus mitigating the risk of  dropout. Expansion of  the school feeding programme should 
be an essential component of  this effort. The learning recovery and remedial plan should include 
specific strategies and actions for the TVET sub-sector with attention, particularly for private sector 
(non-MPO) institutions.

6. Expand further the blended learning approach widely: Low-tech modalities such as 
interactive radio, SMS, interactive voice response, offline apps which run on simple phones, as well 
as adaptive technologies should be elements of  a blended approach that combines and links 
classroom instruction and remote learning. After the exposure to distance learning during the long 
school closure, the country is now ready for a launch and expansion of  a blended approach for all

 students and teachers. A major initiative is needed for connectivity, devices, ‘hotspots’ and servicing 
support to keep the technology functioning to cover all educational students and all students and 
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teachers with a time-bound plan is necessary. Activities now underway can be integrated into this 
initiative. 

7. Provide funds for the recovery and remedial plan: The new FY22/23 budget should provide for 
recovery and remedial plan implementation. Support should be available to government and 
non-government schools, based on local assessment of  needs through local primary and secondary 
education working groups at Upazila and union levels. Support should include teachers’ incentives, 
school budget support, working with NGOs, especially on recruiting voluntary parateachers. A 
reasonable formula should be devised to support non-government schools outside the MPO net, 
working with the local working groups. The beneficiaries of  financial provisions should include 
TVET institutions.

8. Going slow and putting on hold aspects of  longer-term reform activities not connected 
with the learning recovery plan: NCTB, NAPE, NAEM, the Directorates and Education Boards 
need to give full attention to the recovery and remedial plan. The other initiatives, including the 
curriculum reformation, might be on the back-burner if  not designed and implemented separately. 
It has to be recognised that the critical issue in curriculum reform is not just designing it well but 
its implementation in classrooms. Students, teachers, classes and schools must be prepared for the 
revised curriculum and its pedagogic approach through the learning recovery program. So, it should 
be implemented carefully and be inbuilt with the learning recovery plan in the pedagogic approach.  

9. Adopt decentralized and participatory implementation of  recovery and remedial plan: 
Working groups should be formed in each Upazila and union, as noted above, for primary and 
secondary education, involving education personnel, local government, education NGOs, and 
teachers’ organizations to carry out the recovery and remedial plan. 

10. Build partnerships between government and NGOs and the civil society to forge a social 
compact for building education better: As noted, various initiatives of  the government are not 
known and understood by the public, or even by parents and teachers, which is essential for the 
initiatives to be successfully implemented. Civil society bodies, especially CAMPE as the citizen’s 
platform on education, can contribute to awareness-raising, mobilizing public support and building 
a social compact for education. The policymakers need to recognize this need and support it and 
participate in it.
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Introduction and
Methodology

1.1 Background
Almost every year since 1999, the Education Watch Group has reported on specific aspects of  the 
state of  primary or basic education in Bangladesh. It is a civil society platform for researchers, 
academics, practitioners, and activists in the education sector of  Bangladesh. On behalf  of  the 
Education Watch Group, CAMPE coordinates the production of  the annual research-based Education 
Watch report, presenting a civil society perspective on the progress and challenges of  achieving 
Bangladesh’s national goals and fulfilling international commitments, including SDG4.
Bangladesh has made remarkable progress in the education sector, especially in increasing enrolment 
rates, particularly in primary education, achieving gender parity, and cutting high drop-outs. In 
addition, more girls have been enrolling in both primary and secondary schools than boys. In recent 
years, the education authorities have focused on improving quality, with a major curriculum overhaul 
given special attention. However, problems in building an inclusive system and overcoming 
inequalities in educational participation and outcomes persist. Moreover, the impact of  the Covid-19 
pandemic has upset the trend of  progress, exacerbating the pre-existing problems, and creating 
longer-term risks for the new generation of  learners, unless effective recovery and remedial actions are 
put in place. 

Table 1.1: Primary Education, Bangladesh, 2020 and 2021 
Items Year 2020 Year 2021 

Number of schools included in APSC 133,002 118,890 

Total Enrolled Students (Grade I-V) 17, 603, 044 16, 964, 967 

Total Pre-primary Enrollment 3, 947, 852 3, 136, 095 

Total Enrolled ( Pre-primary to grade 5) 21, 551, 691 20, 090,057 

Total Teachers (Government Schools) 367, 717 359, 095 

Gross Intake Rate-GIR (%) 107.86 107.30 

Net Intake Rate-NIR (%) 96.62 96.18 

Gross Enrollment Rate -GER (%) 104.90 105.72 

Net Enrollment Rate-NER (%) 97.81 97.42 

Cycle Dropout Rate (%) 17.20 14.15 

Survival Rate (%) 84.70 86.20 

Cycle Completion Rate (Grade I-V) (%) 82.80 85.90 

Repetition Rate (%) 5.0 0.85 

Source APSC 2021 (Draft, March 2022) Table 1, page 27. 
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COVID-19 interrupted the trajectory of  progress. All schools were closed at the start of  the pandemic 
from Mid-March 2020 until mid-September 2021. Then schools re-opened in a limited way. There was 
also a month-long shut-down again in January-February, 2022. 
According to the BANBEIS data 2020 (published in March 2021) there were 19,967,000 students, not 
counting the Quawmi Madrasa enrolment, at the post-secondary and tertiary levels (BANBEIS, 2021). 
Adding to these pre-primaries to grade 5 enrolments of  21,552,000, the school education student 
population amounted to 41.5 million in 2020. Schools have been closed throughout the entire 
pandemic; students from pre-primary to tertiary education have not been able to participate in regular 
in-person schooling. There have been efforts to compensate with the use of  distance mode education 
and digital technology, which had limited results and created new problems of  inequity in 
participation. 
The APSC data for 2021 (Table 1.1) shows that there has been a decrease of  1.5 million children and 
a reduction of  over 14,000 non-government primary schools, which are privately managed 
kindergarten schools. This is likely to be an underestimation because the kindergarten school’s 
association claims pre-Covid existence of  some 60,000 such schools, and according to them, some 
20,000 schools closed down permanently by the end of  2021 (Ahmed, 2022). The statistics for the 
school year 2022 have not been published gauging the impact of  the pandemic. It may also be noted 
that the apparent improvement from 2020 to 2021 in the cycle dropout rate, survival rate, cycle 
completion rate, and repetition rate is more a function of  automatic promotion due to school closure 
to the next grade at the end of  2020 than actual improvement. [Ahmed, M. (2022). “Unpacking the 
story of  Missing Students,” Daily Star, 12 April 2022.].
In 2020, the Education Watch Group decided to carry out a study to measure the impact of  the 
pandemic on children’s education. Based on a nationally representative sampling, the study collected 
data using a phone-based survey which explored children’s access to learning opportunities and their 
state of  well-being. The Education Watch Study 2020 titled Covid-19 Response: Bringing on Track 
Schools and Learning, had generated evidence on access to online education, its quality, and whether 
the pandemic had exacerbated equity gaps. The findings released in 2021 had confirmed that access 
and equity gaps had increased and that the most marginalized groups suffered the most. The study 
also flagged the concern about school closures leading to learning loss, higher dropout rates, and 
potentially longer-term harm to children.  
In public perception, the pandemic is first and foremost a life-threatening health emergency; 
education, therefore, was not a universal priority. For many people, at a time of  crisis, education is seen 
as a desirable option rather than an essential need. Education policy-makers were in a dilemma trying 
to balance between risking mortal dangers for children and their families and keeping children away 
from normal learning activities and thus causing longer-term harm to them. 
On 12 September 2021, schools were partially re-opened following the national health guideline and 
taking into account the realities on the ground for children. It was necessary to understand whether 
the re-opening had impacted enrollment patterns, what it meant for the family to support their 
children’s learning and the challenges that school re-opening posed for households and schools. The 
Education Watch Study 2020 had reported the situation and educational response options at the 
beginning of  2021. The pandemic extended into yet another year, and the appropriate educational 
responses and options needed to be re-examined. The uncertainties and risks were brought to the fore 
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when schools had to be closed down again in January-February this year because of  the threat arising 
from the highly infectious Omicron variant. It cannot be said with certainty that the pandemic is 
waning and that no new flare-up is expected from new variants such as BA.2, known as the ‘stealth 
Omicron.’ It has caused a temporary shut-down of  normal life in some countries that were supposed 
to have brought the pandemic under control. 
Schools have now re-opened, and at the end of  the Ramadan holidays, regular school hours are 
expected to resume. The good progress made in vaccinating post-primary age children makes it 
possible to re-start schools in relative safety, though measures for health and safety still have to be 
maintained. The critical question is what happens when schools are fully open. What exactly has to be 
done in school – go back to the regular pre-Covid routine of  giving lessons by the syllabus and follow 
the exam routine? Or there is a need to assess where the students stand regarding their learning level 
and readiness and what should be done to help them recover the losses through remedial action before 
‘normal’ instruction can begin? In other words, should the focus now be on a time-bound learning 
recovery and remedial plan?  
Following the suggestion of  the Education Watch constituency and considering the prolonged and 
uncertain duration of  the pandemic, CAMPE Council and the Education Watch group decided to 
conduct separate studies and produce independent reports under the Education Watch banner for 
2020, 2021, and 2022. This would allow a continuing ‘watch’ of  the evolving situation, maintaining the 
continuity of  the investigative methodology as well as the continuity in the production of  annual EW 
reports. CAMPE council advised the Technical Committee of  Education Watch to design and conduct 
two Education Watch Reports to examine the current and immediate concerns in 2020 and an update 
in 2021. The present report provides the update. The next EW Study 2022 is expected to probe deeper 
into the magnitude of  learning losses, the performance of  the recovery and remedial activities, and the 
longer-term strategies for re-building the system to produce better learning outcomes.

1.2 Study Objectives and Questions
The Education Watch Studies 2020 and 2021 are seen as linked in respect of  gathering relevant data 
and gauging stakeholder perceptions and expectations, given the continuity of  the phenomenon and 
the experience of  the respondents. Both studies examine, given the prolonged cessation of  learning 
for children: the current status of  learning and well-being of  children as well as the well-being of  their 
families and teachers; safe re-opening of  schools; recovering learning loss; and understanding and 
applying lessons for the future from current experience to tackle preexisting problems aggravated by 
the pandemic. The objectives, keeping the spirit and intent of  the questions mentioned above, are to:    
 a) Provide an update on the situation of  the students, their families and teachers; 
 b) Look at how the learning was proceeding after the re-opening and how students and teachers 

were doing in terms of  teaching-learning, and mental and physical well-being; 
 c) Examine the longer-term change that may be initiated in the system in respect of  addressing   

disparities and quality of  instruction as well as enhancing student and school resilience in the  
face of  emergencies. 
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1.3 Study Approach 
The study has followed the mixed method of  research comprising qualitative and quantitative 
techniques. The approach was to collect relevant information from key stakeholders – students, 
teachers, parents, education officers, and education NGOs at the local level -- about the situation as it 
existed and the stakeholders’ perception of  it. An advanced team moved to the field to select the 
respondents purposively and collect their contact numbers. The respondents were reached out by 
mobile phone for a structured interview. FGD and KII were conducted face-to-face following the safe 
health practices. Category-wise sample sizes are shown in table-1.2.  

1.4 Study Design 
The Education Watch Reports are characterized by extensive fieldwork and primary data collection 
from nationally representative samples. Unfortunately, the pandemic prevented following this 
approach. The next best alternative was to use the distance mode – using a mobile phone for 
interviews, as done for EW 2020. Considering the need for caution, as urged by the health authorities, 
and the reluctance of  the Directorate of  Primary Education to let outsiders interact with schools, the 
Technical Advisory Committee suggested a mobile telephone-based approach to selecting samples 
and eliciting responses from them. These were complemented by limited numbers of  focus group 
discussions (FGDs) and key informant interviews (KIIs). 
As noted, the EW Studies 2020 and 2021 and the planned 2022 study are seen as linked in respect of  
gathering relevant data and gauging stakeholder perceptions and expectations, given the continuity of  
the phenomenon and the experience of  the respondents. The studies examine the prolonged cessation 
of  learning for children and its impact: updated status of  learning and well-being of  children as well 
as the well-being of  their families and teachers; safe re-opening of  schools; recovering learning loss; 
and understanding and applying lessons for the future from current experience to tackle preexisting 
problems aggravated by the pandemic. A particular focus is on enhancing the resilience of  students 
and the school system.
Survey/Phone interviews:: The survey has followed a structured interview covering the key 
questions. It was designed to be completed in about 30 minutes by students, but none took more than 
45 minutes. A team of  30 interviewers, male and female, was selected and trained for this purpose to 
interact with respondents and record responses. The household-based interviews cover the students 
going to the mainstream government and government-supported schools and national curriculum 
private schools.
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Table 1.2: Survey methods andsampling  

Source of Data Method Respondents Number of 
Respondents 

Primary data 

Survey 
Students (Class 4-5 and 8-9) 1748 
Teachers and SMC 606 
Parents 712 

KII Education officials, NGOs, SMCs 327 
SSI TVET  55 

FGD Teachers, SMC member, NGOs  109 
Total  3557 

Secondary data Content analysis Laws and policies, research report, newspaper, etc. 
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Focus Group Discussions: FGD is a useful tool to interact with the respondents closely to focus on 
specific issues and probe in-depth. The study included 8 FGDs guided by the senior research team 
members and following a guideline for discussion. On average, around 15 participants were present 
for each FGD. 
Key Informant Interviews: Key Informant Interviews (KIIs) were conducted among the key 
informants such as community leaders, TVET instructors, education officials, health officials and 
other relevant government officials. The senior researchers, following a guideline, conducted a total of  
327 KIIs. 
Source of  Secondary Data: The secondary sources were existing literature such as research reports, 
program reports and studies, and reports of  national academic and advocacy organizations as well as 
of  international organizations, especially, UNESCO, UNICEF, World Bank, and ADB. We also looked 
at government reports and documents (published and unpublished, by relevant ministry, directorate, 
and agency). The secondary data also included the previous studies of  CAMPE, especially, Education 
Watch 2020.

1.5 Sampling Frame
A purposive sample of  sufficient size representing 8 Divisions of  the country of  students, teachers, 
parents/school committees, education officials, and local NGO personnel were the sources of  primary 
data. The sample of  respondents comprised students from primary and secondary levels at grades 4/5 
and grades 8/9, respectively, equally divided by gender. Other respondents were teachers, parents, 
SMCs, education officials at the Upazila and district levels, local NGO personnel involved in education, 
and instructors/teacher of  Technical and Vocational Education Institutions. The study technical team 
helped refine the sampling frame and the sample size. The total respondent samples were anticipated 
to add up to at least three thousand, with students as the large majority along with other stakeholders.
A two-stage sample selection was used. In the first stage, three districts and three unions/wards from 
3 Upazilas in each district were selected in each of  the eight divisions considering the diversity of  
district development status. The second stage was the selection of  a cluster of  students and parents 
from each union/ward, a total of  72 clusters identified with the help and facilitation of  CAMPE 
member organizations, based on study design criteria. One criterion specified for the identification of  
clusters was a representation of  relatively better and relatively disadvantaged economic and 
educational levels of  communities based on knowledge of  the local facilitating organization. A cluster 
is defined as a contiguous neighbourhood large enough to draw the required number of  student 
samples. Triangulation of  information, views, and perceptions of  the various groups of  respondents 
was applied. The analytical frame based on the research questions guided the construction of  tools 
and the analysis. 
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1.6 Study Locations 

The study selected eight districts, one from each division and 24 Upazilas (three Upazilas from each 
district), two city corporations, and 72 clusters considering urban, semi-urban, and rural areas 
purposefully, considering geographical and development diversity (Table 1.3).

Figure 1.1: Study Coverage

Education
Watch
2021

8 Divisions, 8 Districts

24 Upazilas

3 City Corporations

72 Clusters

1748 Students

606 Teachers

202 other stakeholders

Total  Respondents 3,557

712 Parents and 145 SMCs

64 Education Officials

25 NGO representatives

55 TVET instructors
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Table 1.3: Details of  survey locations  
SL No Division District Upazilas/ Cluster types 

1 Dhaka Dhaka Dhaka North City Corporation Urban Slum Dhaka South City Corporation 

2 Chattogram Khagrachhari 
Khagrachhari Sadar 

Urban, semi-urban and rural Panchhari 
Dighinala 

3 Khulna Jashore 
Jashore Sadar 

Urban, semi-urban and rural Jhikargachha 
Sharsha 

4 Barishal Bhola 
Bhola Sadar 

Urban, semi-urban and rural Tazumuddin 
Char Fasson 

5 Rajshahi Rajshahi 
Rajshahi Sadar/City Corporation 

Urban, semi-urban and rural Godagari 
Tanore 

6 Rangpur Gaibandha 
Gaibandha Sadar 

Urban, semi-urban and rural Saghata 
Fulchhari 

7 Mymensingh Netrokona 
Netrokona Sadar 

Urban, semi-urban and rural Mohanganj 
Khaliajhuri 

8 Sylhet Habiganj 
Habiganj Sadar 

Urban, semi-urban and rural Chunarughat 
Bahubal 

The period of  this study (household survey) was November 2021 to February 2022. 

1.7 Sample Size and Respondent Types
The total respondent numbers were 3,557. Among them, 1,748 were students from primary and secondary 
schools. The study also collected data from 606 teachers, 712 parents, 64 Education Officials, 25 NGO officials 
involved in implementing education projects, 55 TVET Instructors, and 202 other respondents/stakeholders, 
including Health Officials, Local Administrations, Local Government Representatives, Religious Leaders, and 
retired officials interested in their community’s education.

1.8 Descriptive Statistics 
The study aims to quantify the extent and magnitude of  the pandemic effects among students of  primary and 
secondary schools by applying descriptive statistics analysis leading to inferences. The analyzed data has also 
been complemented by qualitative information collected through KIIs and FGDs. The descriptive statistics 
were related to:
 - Students’ time used during school shutdown in learning and other activities;
 - Status of  health and hygiene management in re-opening the schools; 
 - Source and adequacy of  resources to meet the health and hygiene management; 
 - Health, food security, and income situation of  students’ families and teachers;
 - Anxiety, concerns, and expectations of  students, teachers, and parents about education operations in   

post-pandemic;
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 - Perception of  likely education loss and support needed to recover;
 - Perception and expectations about future measures in education in the light of  the crisis experience.  

1.9 Data Quality and Management
Orientation and training of  Interviewers: A team of  30 interviewers and four supervisors, social science 
graduates with field research experiences, both male and female, were recruited and oriented. The orientation 
covered the areas of  essential knowledge and perceptions about primary and secondary education, COVID-19 
pandemic and education losses, purpose and design of  the study, the interview schedule content and purpose, 
interaction and communication with interviewees, mock interviews, do’s and don’ts, field supervision and 
monitoring, quality control (checking, rechecking, cross-checking, spot-checking, telephone checking, etc.), and 
troubleshooting.
Tools and instruments: a set of  data collection tools has been developed and shared with the Technical 
Advisory Committee for approval. Before finalization, the tools were pre-tested, and revisions were made 
following the feedback. The major tools were a structured survey questionnaire, FGD guidelines/checklists, 
and KII guiding questions. 
Field Work Management: A total of  8 teams, consisting of  three Research Assistants and one Supervisor 
moved to the field for respondent list preparation. The local partner NGOs assisted the team to identify and 
contact the community clusters by following the research methodology. The supervisors played a key role in 
identifying the respondents and guiding the team accordingly. 
Data Quality Control: A protocol was developed with clear instructions for the Research Assistants and 
supervisors. Supervisors examined the filled interview sheets each day and spoke with interviewers regarding 
any problems. Besides, the Research Assistant also had access to supervisors and the research team to mitigate 
the problems raised. The supervisor and research team members spot-checked the data on a random basis.
Data Analysis: Data collection, checking at the field level, and rechecking by the supervisors were undertaken 
before data entry into the computers. Data entry operators codified the filled-up questionnaire; then the data 
were entered into the computer using data entry forms developed in MS. Excel. In cases of  inaccuracy or errors, 
the data entry operators contacted either the supervisors or the respondents, if  needed. The task was 
coordinated by one core research team member. For qualitative data analysis, SPSS software was used; all data 
were presented in graphs and tables. Ethical standards were maintained by explaining the purpose of  the 
research to participants, collecting data on the basis of  consent, ensuring data anonymity, and maintaining 
health and other safety measures for participants and research team members, including interviewers. 

1.10 Technical Expert Group 
A technical expert group was formed consisting of  senior experts, academics, researchers, NGO professionals, 
and development partners. The technical group provided guidance both at the design stage and formulating and 
finalizing conclusions and recommendations. The Research Team benefited greatly from the guidance, 
constructive comments, and advice from the technical expert group. The technical group’s contribution helped 
improve the quality of  the design and analysis, the focus of  the conclusions, and the policy-relevant nature of  
the recommendations.  

1.11 Respondents’ Demographic Characteristics
The survey carried out according to the sample design provided information about the characteristics of  the 
respondents. The figures and tables below provide some relevant details about the respondents.
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Respondents Dhaka Chottogram Rajshahi Khulna Barishal Sylhet Rangpur Mymensingh Total 

Student (Primary) 105 98 138 103 97 129 122 66 858 
Student (Secondary)   125 107 146 105 84 132 129 62 890 
Teacher (Primary) 34 46 52 46 32 33 35 0 278 
Teacher (Secondary) 37 52 48 53 45 41 35 17 328 
Parents (Primary) 45 46 54 47 29 48 47 54 370 
Parent (Secondary) 26 42 54 49 29 52 36 54 342 
SMC Members 18 16 16 16 19 25 19 16 145 
Education Officials 2 7 10 6 8 8 10 13 64 
Edu. NGO Officials 4 3 4 5 1 3 3 2 25 
TVET Instructors 13 6 6 6 6 6 6 6 55 
Others 34 24 24 24 24 24 24 24 202 

Total 396 417 522 430 344 471 436 284 3557 

 
Locations Primary Secondary Total Grand 

total Boys                          Girls Boys              Girls Boys               Girls 

Rural  119 144 139 112 258 256 514 

Peri-urban 131 126 118 135 249 261 510 

Urban 136 122 136 153 272 275 547 

City slums 42 38 43 54 85 92 177 

Total 428 430 436 454 864 884 1,748 

Table 1.5 provides residence information of  the respondent students. This table also shows the sample distribution considering the gender (boys 
and girls). Similarly, in table 1.6, the data shows the geographical and gender (teacher) distribution of  the survey.

Locations 
Primary Secondary Total Grand 

total Male Female Male Female Male Female 
Rural 61 56 55 50 116 106 222 

Peri-urban 55 51 49 45 104 96 200 
Urban 52 55 60 58 112 113 225 

City slums 15 26 12 12 27 38 65 
Total 183 188 176 165 359 353 712 

 

Locations 
Primary Secondary Total Grand 

total Male Female Male Female Male Female 
Rural 49 38 41 67 90 105 195 

Peri-urban 39 36 41 51 80 87 167 
Urban 55 55 49 61 104 116 220 

City slums 5 1 6 12 11 13 24 
Total 148 130 137 191 285 321 606 

Table 1.4: Respondents by division

Table: 1.5: Student respondents by residence and gender

Table: 1.6: Respondent teachers by residence and gender

Table: 1.7: Parents by residence, level and gender
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Besides the basic demographic characteristics, Table 1.8 shows the monthly income of  the student’s families. 
The data reveals that more than 75% family’s monthly income is less than Tk. 25,000, which is almost the same 
in both rural and urban areas. More than 40% of  the students (47%) are reported to be from families which 
who have up to Tk 15,000 monthly income. 

Table 1.9 indicates that 29% of  the students have mothers who are either non-literate or who did not complete 
primary education. The proportion is slightly different (34.8%) of  the children of  mothers who have completed 
secondary education or partial/full college education. Despite the expansion of  education and literacy rate in 
recent decades, many school students have parents who are non-literate or have minimal education.

It can be seen that the purposive sample design has been followed to draw the samples of  the key stakeholders 
in school education. The income and education background characteristics of  the students at the primary and 
secondary levels are likely to have consequences regarding the pandemic impact and responses to it. These 
would be more clearly evident from the study findings.

1.12 Significance of  the Study and its Audience
The study examines the nature and effects of  the prolonged cessation of  learning for children: the current 
status of  learning and well-being of  children as well as the well-being of  their families and teachers; safe 
re-opening of  schools; recovering learning loss, and learning and applying lessons for the future from current 
experience to tackle preexisting problems aggravated by the pandemic. 
The potential users of  the study are expected to be wide-ranging as follows: 
 - Government policymakers; 
 - Government officials concerned with the administration and management of  the education system;
 - Students, teachers, and parents who are direct beneficiaries and involved in school operations; 
 - Academics concerned about the education system;
 - NGOs/CSOs associated with education, national and international;
 - Health professionals;  
 - The development partners -- national and international development organisations and UN 

organisations. 

Table: 1.8: Family income of the students 

Student Level % Under Tk 
15,000 

% Tk. 15,000 - 
<25,000 

% TK 25,000 -
<35,000 

% TK 35,000 -
<50,000 

% Above 
TK 50,000 

Primary 42.54 37.76 13.05 4.54 2.09 

Secondary 41.91 36.62 13.25 4.6 3.56 

Total 42.22 37.18 13.16 4.58 2.86 

Table 1.9 Students by mothers’ education level  
 
 

Student Level 

% students with mothers 
non-literate & with 

partial primary 
education 

% students with mothers 
who completed primary 

education or partial 
second. education 

% students with mothers 
who completed 

Secondary education 

% students with 
mothers who 

completed partial or 
full college education 

and beyond 

Primary 29.6 47.55 14.92 7.93 
Secondary 34.8 42.81 15.51 7.08 

Total 32.04 45.25 15.22 7.49 
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1.13 Limitations of  the Study
The study is subject to a number of  limitations in respect of  its scope and coverage of  the education system, 
types of  research questions, investigation methodology, and time frame. 
 -  The study is limited to the formal public-school education system pre-primary to pre-tertiary and 

technical-vocational education (in a limited way), excluding from its scope tertiary, the quomi madrasa 
system and English medium schools following external curricula and certification. It also excludes 
proprietary private institutions. The coverage has been determined in part to keep the study 
manageable and because the coverage represents the bulk of  the pre-tertiary education services in 
terms of  total enrollment at the pre-tertiary stage. 

 -  The research questions focus on the overall operations of  the public-school system in an emergency 
situation, rather than various aspects of  quality, inclusion and exclusion, pedagogy, and management, 
which are continuing concerns for educational system development. Moreover, the investigation 
approach was to gain insight into the issues based on perceptions and opinions of  respondents rather 
than objective verification of  the situation through the investigation. Without undermining the value 
of  stakeholders' perceptions in assessing a situation, its limitations have to be recognized.

 -  The research methodology has been determined by the pandemic situation that excluded the possibility 
of  field level investigation and direct in-person interaction with the respondents of  the study. A mobile 
phone-based data collection approach posed its challenges. All efforts were made to overcome the 
limitations, but their influence cannot be entirely dismissed.

 -  The objective and methodology did not include actual assessment of  learning loss and learning 
preparedness of  students by developing and administering tools for such measurement. Instead, 
information in this regard has been derived from the perceptions and views of  stakeholders. 

 -  The time frame of  the study was dictated by the urgency of  the research problem itself.
 -  Public policy questions that demanded rapid answers, as well as the need for consistency of  

information and responses related to a specific time frame. It was necessary to reach out to 
respondents and collect the information within a short time from respondents of  varying ages and 
maturity levels. The CAMPE network partners in the field-assisted in communication and contacting 
the respondents. The study, therefore, provides a snapshot of  the situation rather than an 
understanding derived from a deeper and longer perspective. This second study, however, provides a 
comparative perspective drawn from the earlier EW 2020 report presenting the situation at that point.

Under the circumstance, the approach followed was necessary and unavoidable, but all efforts have been made 
and protocols applied to ensure data accuracy and validity following a triangulation of  information derived 
from various categories of  respondents.   

1.14 Layout of  the Report
The report is divided into three parts in addition to the front matter and a summary overview. The first 
introductory chapter is on the background, methodology, objectives, and limitations of  the study. Chapter 2 
presents the findings from the stakeholder survey. This is divided into five parts – relevant respondent 
demographics and characteristics, the status and conditions relating to school re-opening; level and nature of  
student engagement in learning, support for teachers; and views about medium and longer-term priorities and 
actions. Finally, chapter 3 provides conclusions and recommendations.
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Major Findings

Introduction 
On March 11, 2020, the World Health Organisation (WHO) declared the coronavirus outbreak a 
global pandemic. Considering the potential risk of  the spread of  the pandemic, the Government of  
Bangladesh announced the closure of  all educational institutions with effect from March 17, 2020. As 
the pandemic risk persisted, the government extended the shutdown several times. Finally, on 
September 12, 2021, with the approval of  the National Technical Advisory Committee, schools were 
partially re-opened after 63 weeks of  extended closure. During the lockdown and school closure, the 
government initiated distant learning through Sangsad TV to keep children engaged in learning. Some 
schools in urban areas, especially the English medium schools, started alternative mechanisms, 
including online classes using video conference apps. But most of  the students living in the rural areas 
or disadvantaged groups were not served well. According to the Education Watch Study 2020, around 
70% of  learners did not get the opportunity to attend online/distance classes with any regularity.
Vaccination of  risk-prone and older people and eventually all above age 12 was a key strategy to fight 
the pandemic, implemented well in Bangladesh compared to countries in the region. Students above 
12 were expected to be brought under the vaccination net by the time schools re-opened in 
September. However, by the end of  the year 2021, only about 35% of  students 12-18 years received 
the first two doses. Education minister Dr. Dipu Moni announced to shut down the school aging from 
January 23, 2022 for a month due to highly infection of  Omicron variant of  COVID-19 in India, and 
a spike in Bangladesh. 
Schools have re-opened since then and are expected to resume regular hours for all students after the 
Ramadan Holidays at the beginning of  May. But uncertainty and risks linger; there have been reports 
of  renewed lockdown and school closure in locations in countries considered successful in controlling 
the pandemic, such as China, South Korea, Hong Kong, and New Zealand. A new BA.2 variant is 
suspected to be highly risky. 
The critical question at this time is to keep schools open safely; but even more important is what 
happens in school to help students recover the losses from the long closure – assessing where they 
stand in learning level and preparedness and how they can be allowed to recover and begin to 
participate in learning at their appropriate grade level. 
The Education Watch 2021 survey of  stakeholders collected information and reports in this chapter 
on the findings ona) School re-opening status and health and safety measures in place, b) learning 
recovery measures as understood and practised in schools; c) support for teachers and problems they 
perceive; and d) ideas and suggestions for medium- and long-term actions, especially in respect of  
pre-existing deficits which have been aggravated further by the pandemic and e) TVET challenges. 
The five-part findings are presented after depicting some relevant demographics of  the respondents 
that would help interpret the findings.
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Table 2.1 shows that, according to responses from parents and students in the sample, 97 to 99% of  
the students have returned to school in rural, urban and peri-urban areas, except in city slums, where 
the return rate was 90%. This is based on the students' and parents' responses rather than checking 
records in schools that the research team could not visit. At the time of  data gathering in the last 
quarter of  2021, schools functioned at reduced hours and on alternate days for different grades to 
maintain health and safety rules. While schools partially re-opened in September 2021, the 
Government announced a new school closure from January 23, which lasted until February 22, 2022. 
How reliable are the household-based data regarding return to school and school attendance? Does 
the relatively positive picture suggest a tendency for students and parents to show a cheerful face 
regarding their own responsibility for children's school attendance? As noted in chapter 1, according 
to APSC 2021, there was a decrease of  1.5 million children in primary school compared to 2020 – the 
first time in Bangladesh's history that such a reduction occurred. It was also reported that over 14,000 
private schools shut down, and over 85,000 teachers in private schools did not return to their jobs 
when schools re-opened. (APSC 2021, Draft; Ahmed, 2022). 
The research conducted under the "Safe Back to School Campaign" by 21 national and international 
organizations released on April 13, 2022, showed that the rate of  absenteeism of  boys as schools 
re-opened after a long hiatus from the Covid pandemic varied by districts, but was 16 percent to 37 
percent for boys and 14 percent to 35 percent for girls in the primary schools, and 34 percent to 45 
percent for boys and 28 percent to 41 percent for girls in the secondary schools.
The present EW 2021 survey attempted to find out whether students transferred to Quawmi madrasa 
for economic or other reasons. The question was asked if  students and parents knew of  
friends/relatives who moved to Quawmi madrasa. When most educational institutions were closed 
under government orders, Quawmi madrasas continued to function, including their residential 
facilities. The survey response shows that 7 to 20 percent of  respondents knew of  such transfers, and 
it was higher in rural areas than in urban and peri-urban areas (Figure 2.1)

Table 2.1: Are students back in school? 

Type of School 
Yes No 

Boys (%) Girls (%) Boys (%) Girls (%) 

Student (Primary) N= 858 99.30 98.37 0.07 1.63 

Student (Secondary) N= 890 99.77 99.56 0.23 0.44 

Parents (Primary) N= 370 98.01 95.72 2.01 3.01 

Parents (Secondary) N= 342 90.48 96.99 2.84 2.84 

Rural N= 222 97.43 98.29 2.80 1.90 

Urban N= 225 97.19 97.45 2.8 2.54 

Peri-urban N= 200 99.05 98.93 0.94 1.06 

City slums N= 65 90.00 84.00 10.00 16.00 
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The causes explained by the parents, teachers, and education officers for students dropping out and 
not returning to school include financial crisis, uncertain future, child marriage, risk of  not being able 
to continue education, increase in problems in the family, not being able to attend online classes, and 
difficulties in understanding lessons. In city slum areas, the study reported a dropout of  10% of  boys 
and 16% of  girls in primary schools (UNB Report, “Safe Back to School Campaign,”14 April 2022). 
Reduced engagement in learning and non-attendance of  a certain proportion of  students are 
confirmed by students and parents as shown in Tables 2.2 and 2.3

Table 2.2: Number of classes and school hours when school re-opened 
 
Conditions 

Primary Secondary 
Total 

Boys (%) Girls (%) Boys (%) Girls (%) 
Reduced numbers of classes 75.5 74.5 83.5 82.2 78.9% 
Number of classes in a day 3.5 3.8 2.5 2.4 3.0% 
Number of hours per day 3.0 3.0 2.7 2.7 11.4% 

Table 2.3: Is there any school-going child in your family who does not go to school now? 
 

Level and location Yes (%) No (%) 
Parent (Primary) 4.6 95.4 
Parent (Secondary)  4.4 95.6 
Rural  4.5 95.5 
Urban  2.7 97.3 
Peri-urban 3.5 96.5 
City slums  13.8 86.2 
Total 4.5 95.5 

Figure 2.1. Have some students transferred to Quawmi madrasas?
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Speaking at the "Safe Back to School" program, Education Minister Dipu Moni said, "We need to have 
a long-term plan to make up for the losses in the primary and secondary schools. This study coincides 
with the results of  the government studies." She asserted, "We have to work at the grassroots level to 
bring back the victims of  child marriage. We have started training 200,000 teachers to work on mental 
health. Each educational institution will have at least two trained counselling teachers and a 
professional counsellor in each district" (UNB report, 14 April 2022)
The above demographics of  school attendance show that a significant portion of  students, up to 16% 
at different levels and locations, more of  the girls, had not returned to school when schools re-opened.

A. Health and Safety Management Measures at School
The health and safety of  students, teachers, and their families were critical concerns as schools 
re-opened and in-person education activities were attempted to be resumed. The survey asked 
stakeholders questions about school-level safety measures in place, students’ anxiety about health and 
safety situations, satisfaction level about the health care management at school, management of  
expenditure for health and safety measures, adequacy of  available funds for health and safety at 
school, and suggestions to improve school-level health and safety management.

A key lesson learned during the pandemic was teachers and staff's important role in ensuring that 
learning continues. According to respondents, most school authorities took preventive measures to 
control the spread of  the virus on school premises. Students at both primary and secondary levels 
were satisfied with classroom cleanliness (99.5%), maintaining social distance in the classroom and 
playground (98.7%), school premises’ cleanliness (98.6%), arrangement for safe drinking water 
(97.1%), and personal cleanliness measures including handwashing facilities and sanitiser (96.8%).
More schools in the urban areas took health and safety measures compared to rural schools. More 
students from urban areas pointed out that digital non-contact thermometers were available in urban 
areas (91%) than in rural areas (81%). City slums were behind in this respect, with 77% positive 
responses (Table a1).

Table: a1. What types of health safety measures were taken by your school? 

Level and location 
School and classroom safety measures status 

1 (%) 2 (%) 3 (%) 4 (%) 5 (%) 6 (%) 7 (%) 8 (%) 9 (%) 

Student (Primary) 97.09 94.52 88.34 95.45 96.27 98.48 99.18 98.60 3.14 

Student (Secondary) 96.63 90.22 81.01 96.62 97.97 98.99 99.77 98.53 2.53 

Rural School 96.50 93.77 80.93 94.75 97.28 97.67 99.45 97.67 1.53 

Urban School 98.54 93.24 91.41 96.71 99.09 99.27 99.22 98.90 1.50 

Peri-urban School 97.45 94.12 83.73 97.65 96.47 99.22 99.61 99.22 1.53 

City slums School 90.96 80.23 76.84 93.22 92.66 98.87 100 98.31 4.55 

Total 96.85 92.33 84.61 96.05 97.14 98.74 99.49 98.57 0.45 

1. Cleanliness/ hand washing and sanitizer
2. Masks for the student
3. Digital non-contact thermometer
4. Cleanliness of  toilets   
5. Safe drinking water

6. Maintain social distance in school and class 
7. Class room cleanness
8.  Premises cleanness 
9. Others  
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During school closures from March 2020, children had other challenges beyond continuing learning. 
For example, decreasing finances and increased anxiety in households, coupled with families being 
together in a small space for long periods, led to various adverse effects, such as increase in tension in 
the family, abuse and violence affecting children, a higher rate of  child labour, and a spike in child 
marriage of  girls. In addition, the survey findings show that 16% of  primary school students and 17% 
of  secondary school students were affected by anxiety about health and safety situations at school (Figure a1).

The Bangladesh government prepared and circulated guidelines on the re-opening of  educational 
institutions in line with the health and safety rules during the coronavirus pandemic. The school 
authorities and local administration took preventive measures in line with government protocols. 
Students were instructed to ensure hygiene and maintain distance from their peers in classrooms. The 
benches for four to five students were used for seating two students. They were also barred from 
bringing food from home on the premises. The survey indicates that a high proportion of  
stakeholders responded positively and expressed satisfaction with measures taken to protect the health 
and safety of  students and teachers. Over 96% of  teachers from primary and secondary schools were 
satisfied with the health care management at school. The level of  satisfaction was slightly lower in city 
slums, with a 91% positive response (Figure a2).
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Children’s health and well-being were a priority once schools re-opened according to the guidelines 
provided by authorities. The main emphasis was on safe operations and the standard measures 
necessary for this purpose, such as all children and teachers wearing masks, keeping social distance, 
encouraging more online classes, and having handwashing arrangements. In addition, schools were 
allowed to be flexible in scheduling classes so that safe practices could be observed. Most primary 
schools used SLIP (School Level Improvement Plan) funds to support health and hygiene practices in 
school. Overall, 5.3% of  schools (both primary and secondary) have received government 
allocation/grants for health and safety measures at school, whereas 33.3% used the school budget, 
34% used the SLIP fund, and 13.1% of  schools collected funds from parents. Schools in city slums 
didn’t receive any government grant or SLIP fund for managing health care expenditure at school 
(Figure a3).
The education authorities provided guidelines and instructions to take measures to prevent infection 
at school, but schools faced challenges in following the instruction. For example, inadequate or 
non-functional WASH facilities, overcrowded classrooms, insufficient supplies of  health and safety 
instruments (such as digital thermometers), and cleaning support were common. In addition, the 
survey findings show that most of  the respondents (teachers, parents, SMC members, and GoB 
officials) believed that funding was not sufficient for health and safety management at schools.

Figure a3. Management of expenditure for health and safety at measures school
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- 62.2% of  primary school teachers and 56.7% of  secondary school teachers said that health and 
safety care funds were not sufficient.

- 46.7% of  Upazila Primary Education Officers were satisfied with the allocation, whereas 68.4% of  
Upazila Secondary Education Officers were not.

- 70% of  District Primary Education officers were satisfied with the budget allocation, whereas 60% 
of  District Secondary Education Officers were not satisfied.

- On the other hand, 79.2% of  the secondary School Management Committee (SMC) members were 
not satisfied with budget allocation for health and safety care; 70.6% of  the SMC members of  
primary school Management Committee (SMC) were not satisfied (Figure a4). This dissatisfaction 
with funding support contradicts the satisfaction expressed above about the kind of  measures 
undertaken at school.

1. Increase budget allocation for health and safety
2. Ensure wearing mask, washing hand and using sanitizer
3. Increase health-awareness among teachers, students and 

guardians

4. Increase health management monitoring and supervision
5. No comments
6. Others

Figure a4. Adequacy of available funds for health and safety at school 
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Level 
Types of opinions 

1 (%) 2 (%) 3 (%) 4 (%) 5 (%) 6 (%) 

Teacher (Primary) 6.5 14.4 4.5 7.3 65 12.3 

Teacher (Secondary) 7 8.2 8.5 11.4 65 8.9 

Upazila Primary Education Officer 10.3 17.2 27.6 26.8 10.3 14.3 

Upazila Secondary Education Officer 15.8 10.5 9.3 36.8 26.3 9.5 

District Primary Education Officers 10 0 30 10 60 0 

District Secondary Education Officers 20 20 80 0 0 0 

SMC - Primary 22.1 16.2 11.8 5.9 38.2 11.8 

SMC – Secondary 8.2 6.8 12.3 8.2 64.4 3.8 

Table: a2. Suggestions about school-level health and safety management
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Teachers, education officials, and school committee members offered a range of  ideas about 
improving the management of  health and safety measures at school. Ensuring and enforcing the 
safety rules such as mask-wearing and hand-washing were emphasized by teachers. Officials proposed 
raising health awareness and increased monitoring and supervision. More of  the School Committee 
members proposed budget provisions and enforcement of  rules. Interestingly, almost two-thirds of  
teachers and a similar proportion of  SMC members were unwilling to offer suggestions (Table a2).
It can be observed that there is a degree of  ambivalence about the situation regarding health and safety 
measures in schools as preventive and protective actions. Instruction and guidelines were provided by 
authorities, which schools attempted to follow. When asked about the situation, the responses 
indicated a satisfactory situation (i.e., the instructions were followed, and they tried to do a good job). 
But when the resource availability for carrying out the guidelines was probed, many expressed 
dissatisfactions. In the same vein, when asked about how the situation can be improved, many ideas 
and suggestions emerged, which suggest that the prevailing state of  affairs had much room for 
improvement.

B. Learning Recovery Plan and Implementation 
Questions were asked about students’ study practices at home, help received by students in study, how 
lessons began when school re-opened after the long closure, assessment of  students’ learning level 
and learning readiness, students’ device use patterns, and duration of  ‘screen-time,’ and parents’ 
burden caused by learning loss. In addition, there were questions about promotive steps, such as 
providing mid-day meals, school-led action on learning recovery, family action on coping with learning 
loss, parent’s and teachers’ views about overcoming learning loss, education officers’ opinions on 
dealing with learning loss, and views on the new curriculum reform initiative.

b1. Students’ study habit at home
COVID-19 related school closures in Bangladesh started on March 17, 2020, and have continued into 
2021, affecting over 39 million students and one and half  million teachers. The government’s primary 
response was through TV-based learning programs. However, it was evident student learning, for the 
majority and especially for the disadvantaged, was not served well, as reported in EW 2020. After 
school re-opened, the present survey data expected that students would be motivated to engage in 
learning activities and devote time to study at home. The responses show that most students spent 
time regularly in school-related studies. The picture was not as positive in city slums - only 56.5% of  
students in primary and 58.7% of  secondary school students studied regularly at home during the 
pandemic. The findings also revealed that the girls were ahead in regularly studying at home than boys. 
Students expressed these views; the study could not ascertain whether they practiced what they said 
(Figure b1).
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- 88.3% of  girls and 82.2% of  boys from primary school studied regularly during the pandemic, 
while 8.4% of  boys and 5.2% of  girls from primary school studied 3 to 4 days a week. 

- 78.7% of  boys and 78.4% of  girls from secondary school studied regularly during school closure, 
whereas 14.4% of  boys and 14.3% of  girls from secondary school studied irregularly; 6.2% of  girls 
and 5.3% of  boys studied 3 to 4 days a week during school closure due to the pandemic.  

- Girls were more diligent in their studies, and urban girls and boys were more attentive to studies 
than their rural counterparts. 

- On the other hand, in the peri-urban areas, boys are more active in studying at home than girls. The 
survey data show that 82.3% of  boys and 77.4% of  girls in peri-urban regions studied regularly 
during school closure.

b2. Who help students most in study at home?

Figure b1: Do you study at home?  
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Figure b2. Who help students most in study at home? 
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- 41.8% of  the students from primary schools said that parents helped them most, for 20.6% older 
siblings provided the help, and 17.5% studied independently. Almost 16% went to private tutors, 
and 2.4% received neighbours’ support.  

- About 19% of  secondary students received helo from parents. Siblings helped a similar proportion. 
Almost 24 percent went to private tutors, and the most significant proportion, nearly 36%, said the 
studies on their own. 

- It can be seen that there is some discrepancy between parents' perceptions about help received by 
their children and the latter's views. The pattern, however, was similar. These results suggest that 
the numbers derived from opinion surveys of  different stakeholders on the same question have to 
be taken as indicative of  the pattern rather than precise measures. 

- In the rural area, 29.7% of  parents helped their children study at home, 24.8% said they studied 
independently, 21.2% got help from brothers and sisters, and 19.8% arranged private tutors for 
their children. 

- In the urban and peri-urban areas, a larger proportion received help from parents and private tutors 
than in rural areas. 

- Overall, according to parents' perception, the most significant proportion of  students (primary and 
secondary combined) received private tutoring at 28.5%, the following category was those 
receiving help from parents, and almost a quarter studied on their own (Figure b2). 

b3. Starting lessons at re-opening after the long closure  
COVID-19 brought immense change to the lives of  students, teachers, and staff  and the organisation 
of  lessons in schools. Having offered distance lessons, which may not follow regularly, the education 
authorities decided to let students move on to the next grade when the 2020 school year ended. But, 
the 2021 school year also was affected by the pandemic, allowing schools to re-open partially in 
mid-September. Again, at the end of  the year, students were allowed to move on to the next grade. As 
a result, most students skipped regular lessons for most of  two academic years and moved ahead to 
two degrees. It would be reasonable to presume that most of  these students are not quite ready to 
receive lessons at their new grade level. The pertinent question is where should the lessons begin for 
the students –at the beginning of  their new grade level or review with them lessons skipped and start 
by ascertaining their level of  preparedness? What guidance and instruction did schools and teachers 
receive in this respect? 
We know that abridged syllabi were prepared for HSC and SSC examinations, and exams were held on 
that basis. But no definite guidelines have been provided for regular schools’ grades and subjects.  
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b4. Assessment of  student preparedness for new lessons
Distance learning programs, which did not reach effectively and regularly majority of  students, lacked 
mechanisms for teachers to assess student learning and provide feedback. The survey revealed that 
about half  of  the students (52% for secondary schools and 47% for primary schools) said that there 
was no test or assessment of  students’ grade level preparedness by teachers after schools re-opened. 
Apparently, no specific guidance or tools were provided to schools or teachers for this purpose.  

1. First chapter; 2. From any chapter in the middle; 3. After discussing last year's lesson; 4. From the end of  distance learning classes; 5. Others 
(e.g. short syllabus, as pre-govt. instruction) 

1. First chapter; 2. From any chapter in the middle; 3. After discussing last year's lesson; 4. From the end of  distance learning classes; 5. Ohers 
(e.g. short syllabus, as pre govt. instruction) 

Figure b3.a Where did lessons begin at re-opening of schools? Student views 
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Figure b3.b Where did lessons begin at re-opening of schools? Teacher’s view 
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- 39.6% of  students from the primary school confirmed that some subjects had been tested after the 
re-opening of  the schools. In comparison, 8.6% confirmed that all subjects had been tested, and 
4.3% of  students indicated the teachers' formation of  the group according to the tested results. 

- 44.2% of  the students from the secondary school said that some subjects had been tested, whereas 
2% of  the students said that the teachers' formation of  the group according to the tested results 
and 1.7% confirmed that all subjects had been tested.

- 61.9% of  the teachers from primary schools held that some subjects have been tested, while 5% 
confirmed the group's formation according to the tested results.

- Similarly, 69.8% of  teachers from secondary schools have confirmed that some subjects have been 
tested after re-opening the schools, and 4% said that the group's formation according to the tested results. 

The varying responses of  teachers and students suggest no specific guidance or tools for assessing 
students’ grade preparedness for lessons. Mention was made of  grouping students for instruction by 
ability level only by a small proportion of  respondents ranging from 2 to 5% (Figure b4).

b5. Children’s ‘screentime’ addiction
The lives of  many children and adolescents today are influenced by new technological devices, 
including smartphones, tablets, and laptops. The COVID-19 pandemic exacerbated this trend. It has 
led them to spend more time at home and occupy themselves with technological devices. This has 
generated various clinical (sleep, ocular and musculoskeletal), psychological (distraction, mood 
modification, loss of  interest), and social (superficial approach to learning, isolation) disorders and 
adverse outcomes. Overall, 12.1% of  the parents said their school-going children had been addicted 
to smartphones or computer games since the school closed due to the COVID-19 pandemic.
- 18.7% of  parent respondents from the secondary school said that their school-going child was 

addicted to smartphones or computer games, whereas it was 5.9% for primary students.
- 27.7% of  parent respondents from city slum areas identified that their child was addicted to the 

games, which is 12.3% for urban areas, 9.5% for rural areas and 8.5% for peri-urban areas (Figure b5).

(1) Some subjects have been tested; (2) All subjects have been tested; (3) Formation of  the group according to the tested results; (4) No test was taken.

Figure b4. Assessment of students’ grade level preparedness
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- Almost 70% of  parent respondents reported that their children spent 1-2 hours a day playing 
games and in social media (which cannot be described as an addiction), while 8% of  parents said 
their children had more than 8 hours a day of  ‘screentime’ (which can be characterized as 
addiction). 

- ‘Screentime’ hours were less for rulral students, also less in urban slums compared to urban and 
peri-urban areas. 

Addiction to video games and social media is not yet a problem for the sample represented in the 
survey. However, it is likely to be a problem for children of  the more affluent families who have access 
to devices and connectivity, which is reflected in the 8% of  the respondents’ concern about too much 
‘screentime’. 

b6. Medium/devices used for online study
Distance education and online dissemination of  learning materials were compensatory mechanisms 
for the cessation of  in-person schooling. It has not worked at the expected level of  efficacy, but more 
students, teachers, and institutions have become familiar with distance education modes. It is 
anticipated that a blended approach combining digital and distance technology and classroom lessons 
will increasingly be the pattern in the future.

Figure b5. Student addiction to digital games and social media
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Figure b6. Medium/device used for distance and online learning 
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- 51.4% of  students from primary school used Sangsad TV to attend classes, whereas 46.8% used 
smartphones and 9.1% used google meet to attend distance learning. 

- 55% of  students from secondary school used smartphones, and 44.6% used Sangsad TV to attend 
distance learning/classes, whereas 15% used the Zoom meeting platform. 

- 78.5% of  teachers from primary schools said that the students used Sangsad TV, and 53.8% used 
smartphones to attend distance learning, while 30.7% used google meet and 15.1% used Zoom 
meeting platform to follow distance learning. 

- 70.2% of  teachers from the secondary schools said that students used smartphones, and 66.4% 
watched Sangsad TV attend distance learning. 

- In rural areas, 52.5% of  students used smartphones, and 43% used Sangsad TV to attend distance learning. 
- In urban areas, 54.2% of  students used smartphones, and 44.6% used Sangsad TV to attend 

distance learning. 
- In peri-urban areas, 54.5% of  students used Sangsad TV, and 46.4% used a smartphone to attend 

distance learning during school closers. 
- In city slum areas, 58.3% of  students watched Sangsad TV, and 46.4% of  students used a 

smartphone to attend distance learning.

The penetration of  digital technology and devices have reached widely and far. More than half  of  
students at the secondary level use smartphones connected to the internet and other digital devices for 
learning purposes. However, it was not clear how regularly and systematically. The reliance has been 
more significant at the primary level on TV and radio broadcasts of  lessons (Figure b6).

b7. Need for mid-day school meal
The school feeding project was launched in 2010 on a small scale. The 'Mid Day Meal' has been 
distributed as a pilot project since 2013, extending to 104 Upazilas until recently. A 'National Mid Day 
Meal Policy 2019' was formulated and aimed at bringing all the students of  government primary 
schools under midday meal coverage by 2023. Besides distributing nutritious biscuits to primary 
students in 104 Upazilas, students in 16 Upazilas received a cooked meal of  rice, pulses, and edible oil. 
However, the mid-day meal continuation and expansion are on hold, pending government decision. 
In the survey findings, all respondents argued for the government's decision in favour of  the 
expansion of  mid-day meals in line with the 2019 school meal policy (Figure b7).
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- 96.4% of  teachers from primary school and 95.4% of  secondary teachers supported midday meals 
for all students.

- Parents were hesitant about the programme's rapid expansion, but 78% of  parents from secondary 
schools and 77% from primary schools supported the idea.

- 91% of  respondents from secondary school SMCs and 88% of  primary school SMCs favoured 
broader mid-day school meal coverage.

b8. Implementing a learning recovery plan
- Does a comprehensive learning recovery plan exist for school education through a significant part 

of  two academic years has been lost? Government decisions and actions that have been taken may 
be considered elements of  a learning recovery plan including: 

- Television and, in some instances, radio-based lessons for primary and secondary grades and 
subjects to keep students engaged in learning, as noted above;

- De-emphasis on the terminal and annual exams in schools and suspension of  public exams at the 
end of  grades five and eight; 

- Delayed secondary exams with abridged syllabi; 
- Assignments (homework) are given to secondary level students, which students return to their 

teachers for feedback.

As noted above, specific instruction, guidance, and tools for assessing student preparedness for their 
grade level lessons were not provided to schools and teachers. The survey explored whether specific 
actions would be useful for evaluating and assisting the recovery of  learning losses (Figure b8).

1. Past year’s incomplete lessons on core subjects reviewed/taught
2. Offering extra lessons beyond regular classes at school to help in recovery
3. Assignments (homework) given to students and reviewed by teachers
4. Links of  distance learning materials to school lessons suggested by teachers
5. Reduction in the frequency of  examinations compared to the past.

Figure b8. Suggetsions on assessment and recovery of learning losses for students
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- 90% of  respondents from Upazila Primary Education Officers support the reduction of  
examinations compared to the past, while 100% of  respondents from Upazila Secondary 
Education Officers had the same view.

- Almost all respondents from Upazila Primary Education Officer and Upazila Secondary Education 
Officer have proposed giving home assignments and reviewing these by teachers, and indicating to 
students’ distance learning materials’ links with school lessons by teachers.

- 96% of  students from secondary schools and 92% from primary schools proposed a reduced 
frequency of  examinations compared to the past. In comparison, 82% of  students from secondary 
school and 78% from primary schools supported giving home assignments with feedback from teachers. 

b9. Steps were taken by the families to recoup the learning loss
COVID-19 school closures highlighted the significance of  the home environment in learning. Parents 
became more vital agents in their children’s learning than ever before, even though many lacked the 
time and/or capacity to fulfil this role effectively. Government efforts to facilitate learning continuity 
at home during school closures by supporting parents and caregivers varied from country to country 
and included both education-related measures and the provision of  food and psychosocial support to 
children and/or caregivers (UNESCO-UNICEF and World Bank, 2020). The present survey findings 
revealed that in Bangladesh most parents employed a private tutor in the family effort to compensate 
for the loss (Figure b9)

- According to survey findings, 84% of  parents from secondary schools employed private tutors for 
their children, whereas 80% of  parents from primary schools did so 

- 58% of  students from the primary school said that their parents or siblings spent more time than 
before helping to study, while this was the case for 36.5% of  secondary students. 

- 88% of  parents from peri-urban areas employed private tutors for their school-going children, 
while 81% did so from urban areas.

- However, only a quarter of  parents from city-slum areas admitted their children to a coaching 
centre, 26% at the primary level and 24% at the secondary level.

Figure b9. Family actions to compensate for learning loss 
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Seeking the help of  private tutors was the most common response of  families to compensate for 
learning losses. However, there was a difference in perceptions of  students and parents about it. 
About a fifth of  the students, 19%, from the secondary school and one in eight, 12%, at the primary 
level said their families didn’t take any initiative to help them recover from learning loss. However, 
almost all parents of  students at the primary level and 96% at the secondary level said they tried to help. 

b10. Family’s burden in recovering from learning loss of  children 
About a quarter of  parents said that they found it an extra burden for their family to help children 
recover from the learning loss. However, when asked to be specific about the nature of  the burden, 
almost half  mentioned either financial strain or mental stress and anxiety. A higher proportion, 40% 
of  parents, in city slums mentioned the feeling of  extra burden. Therefore, taking the views expressed 
together, it can be said that most parents suffer from either financial commitment or mental stress or 
both (Table b1).

b11 Suggestions for learning loss recovery actions
Parents, teachers and education officials were asked about their ideas and views on actions that could 
be taken to help children cope with the learning losses from the prolonged school closure after school 
re-opened. The suggestions offered to the open-ended question are shown in tables b2a, b2b and b2c.

- More than half  of  the parents of  primary and secondary schools had no suggestions.
- About a quarter to a third of  parents proposed that the most important action was to keep school 

fully open and operational. 
- About 10 to 17 percent of  parents suggested extra lessons and classes be arranged from school. 

Some also emphasized more assignments and homework (Table b2a).

Table b1. Family’s burden in helping children recover from learning loss 

Level and location Yes No 
Types of burden 

1 2 

Parents (Primary) N= 370 22.4 77.6 49.1 43.7 

Parents (Secondary) N= 342 24.6 75.4 51.1 56.5 

Rural N= 222 18.9 81.1 100 100 

Urban N= 225 20 80 100 100 

Peri-urban N= 200 27 73 100 100 

City slums N= 65 40 60 100 100 

Total N= 712 23.5 76.5 100 100 
1. Financial crisis, 2. Mental stress 

Table b2a. Parent’s suggestions on recovery actions 
1 (%) 2 (%) 3 (%) 4 (%) 5 (%) 6 (%) 

Parents (Primary)  31.6 9.7 5.3 1.9 2.0 54.8 
Parents (Secondary) 27.2 16.8 3.4 2.8 3.9 51.7 

1  Arrange regular classes, 
2.  Arrange extra classes, 
3.  Arrange training for teachers

4.  Build awareness among teachers and guardians
5.  Hold regular class test, assessment and assignment   
6.  No comments 
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- 30% of  Upazila Primary Education Officers recommended operating regular classes, 27% 
suggested providing remuneration to teachers for extra classes, and 27% emphasized continuing 
online classes for learning loss recovery.

- 47% of  Upazila Secondary Education Officers recommended arranging extra classes for learning 
loss recovery, whereas 32% operating physical classes well and 21% recommended ensuring regular 
class tests and home assessments. 

- 30% of  District Primary Education Officers recommended starting regular classes for learning loss 
recovery, while 20% suggested ensuring standard class tests and home assignments, and 20% 
suggested arranging extra classes.

- 40% of  Upazila Secondary Education Officers recommended starting regular classes for learning 
loss recovery, while 40% recommended ensuring regular class tests and home assessments, and 
20% suggested providing remuneration to teachers for extra classes.

- Interestingly, 30% of  teachers from secondary schools and 28% of  teachers from primary schools 
had no recommendations or suggestions for learning loss recovery.

- Of  those who made suggestions, 40% of  teachers from primary schools recommended continuing 
regular physical classes, 19% suggested arranging extra courses, and 9 % spoke about building 
awareness among the teachers, guardians, and students.

- At the secondary level, 37% of  teachers recommended continuing regular physical classes, 15% 
suggested arranging extra classes, and 7% endorsed regular class tests, assessments, and 
assignments.

Almost one third of  the teachers did not offer any suggestions about recouping the learning losses of  
students—those who spoke suggested continuing regular activities. However, a small proportion 
suggested extra effort in the form of  additional lessons to be arranged at school.

Table b2.c. Education Officials’ suggestions on recovery action 
 

1 (%) 2 (%) 3 (%) 4 (%) 5 (%) 6 (%) 7 (%) 
Upazila Primary Education Officer 30.0 13.3 26.7 3.3 26.7 13.3 10.0 
Upazila Secondary Education Officer 31.6 21.1 47.4 21.1 21.1 14.3 10.3 
District Primary Education Officer 30.0 20.0 10.0 20.0 20.0 10.0 15.0 
District Secondary Education Officer 40.0 40.0 20.0 20.0 0.0 0.0 0.0 

1.  Need to start and continue regular classes, 
2. Continue regular class tests and home    assignment, 
3.  Arrange extra classes, 
4.  Provide remuneration to teachers for extra classes, 

5.   Emphasis should be placed on online classes and   education, 
6.  Prepare a short syllabus and 
7.  Others (Increase awareness among all stakeholders, recruit 

para teachers)

Table b2.b Teachers’suggestions on recovery actions 

 1 (%) 2 (%) 3 (%) 4 (%) 5 (%) 6 (%) 7 (%) 

Teacher - Primary 40.3 18.7 1.8 8.6 4.3 28.4 10.7 

Teacher - Secondary  37.2 15.2 3.7 6.1 6.7 29.9 8.5 

1 Arrange regular classes, 
2. Arrange extra classes, 
3. Arrange training for teachers, 
4. Build awareness among teachers and guardians, 

5. Hold regular class test, assessment and assignment   
6. No comments 
7. Others (Syllabus needs to be shorter, Implement govt. plan, etc.)
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All education officials were willing to give their suggestions on learning recovery actions. Again, the 
majority emphasized continuing and operating regular school activities well, including the lessons, 
exams, and home assignment routine. A smaller proportion suggested extra remedial classes and extra 
remuneration for teachers for the extra work.

b12. Opinions about the new curriculum reform work
The government initiated the curriculum review and development activities in 2019 with the objective 
of  updating syllabuses and textbooks for primary, secondary, technical and madrassah students. 
According to the roll-out plan, delayed by the pandemic, the introduction of  the new curriculum 
would begin in Classes I and II at the primary level and in classes VI and VII at the secondary level in 
2023. It will be extended to other classes in phases in 2024 and 2025. It is anticipated that there will be 
no public examinations held before the Secondary School Certificate examinations at the end of  class 
X. The plan is to develop and implement an integrated curriculum for school education that would 
emphasize ‘experiential’ learning and teaching. 
The survey sought the views of  teachers and education officials about the curriculum reform 
initiative. The premise was that the learning recovery activities and lessons might have implications for 
curriculum reform, especially its effective implementation. It was found that a significant proportion 
of  teachers (32% from secondary schools and 25.5% from primary schools) had positive views about 
the initiative and expected it to be helpful for students. However, about two-thirds (65% of  teachers 
from primary schools and 61% from secondary schools) had no comments. A reason may be that they 
did not have much information so far about the new initiative.

- 47% of  Upazila Secondary Education Officers and 40% of  Upazila Primary Education Officers 
said they had no idea or comments about the curriculum reform initiative.

- 53% of  Upazila Primary Educations officers and 47% of  Upazila Secondary Education Officers 
had a positive view and thought it was beneficial for learners. However, a small proportion 
mentioned implementation difficulties (Table b3e). 

- About 5% of  teachers from primary schools said that the new curriculum was not a good initiative 
in view of  the implementation difficulties, especially under the current circumstances. At the 
secondary level, 2.4% of  teachers had similar views.

Table b3.d Teachers’ views about the new curriculum initiatives 
 

1 (%) 2 (%) 3 (%) 4 (%) 5 (%) 6 (%) 
Teacher Primary 25.5 4.7 2.5 0 2.5 64.8 
Teacher Secondary 32 2.4 0.9 3 0.9 60.7 

1. This curriculum will be effective for student/Good initiatives
2. Not good
3. Implement the new curriculum will be challenging

4. A unified education system should be introduced
5. Need to increase infrastructure and facilities
6. No comments

1. Good initiative
2. Difficult to implement the new curriculum

3. No comments

Table b3.e Upazila Education Officers views on the curriculum initiative 
 

 1 (%) 2 (%) 3 (%) 
Upazila Primary Education Officer 53.3 6.3 40 
Upazila Secondary Education Officer 47.4 5.3 47.4 
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C. Support for Teachers
COVID-19 pandemic and related economic crisis have impacted the teachers and their families, 
students, and society as a whole. What support and guidance teachers received and whether there was 
a recognition of  the challenges and difficulties teachers faced were attempted to be probed in the 
survey. Recovery from a state of  emergency or crisis requires additional support and attention from 
those who carry out the recovery, such as the teachers. Therefore, questions were asked about 
subject-wise guidelines for teachers to recover from learning loss, physical and mental stress faced by 
teachers, teachers' perception of  challenges, devices available at school, and teachers' suggestions 
about necessary actions.

c1. Orientaion and guideline for Teacchers and Schools

- The large majority of  teachers and education officals, 63% to 90%, at primary and secondary level 
said that there were guidelines regarding assessing learning loss and overcoming the crisis.

- However, more than one third of  Upazila Secondary Education Officers, 20% of  District 
Secondary Education Offices, 13% of  Primary Teachers that there were no specific guidleines 
regarding teaching and coping with learning losses when schools re-opened (Table c1).

Asked about orientation or online training teachers may have received for helping students with 
learning recovery, 57% to 62% said there were orientation and instruction and online dissemination 
of  what teachers might do. At the same time, about 30% of  teachers and 37 to 60% of  Secondary 
Education Officers said that there was no specific orientation or instruction. In the case of  Primary 
Education Officers, 80 to 90% said there were instructions and directions. With such varying and 
contradictory responses, it is difficult to conclude that there have been adequate orientation and 
guidance or that these were effective. (Table c2). 

This inference is consistent with findins, noted earlier, that teachers and schools exercised their 
discretion in the absence of  specific guidelines for pedagogy approach and action for learning loss 
recovery. Usually, they began lessons from the beginning of  the textbook when schools re-opened, 
irrespective of  the preparedness and level of  readiness of  students to follow lessons.

Table c1. Subject-wise guidelines for teachers and schools to assess the learning loss 
 

Level Yes (%) No (%) Not know (%) 
Teacher (Primary) 85.3 13.3 1.4 
Teacher (Secondary) 88.1 8.2 3.7 
Upazila Primary Education Officer 90 10 0 
Upazila Secondary Education Officer 63.2 36.8 0 
District Primary Education Officer 90 10 0 
District Secondary Education Officer 80 20 0 

Table c2. Status of orientation /online training for teachers to recover the learning loss 
 

Level Yes (%) No (%) Not know (%) 
Teacher (Primary) 62.2 29.5 8.3 
Teacher (Secondary) 57 31.1 11.9 
Upazila Primary Education Officer 90 10 0 
Upazila Secondary Education Officer 63.2 36.8 0 
District Primary Education Officer 80 20 0 
District Secondary Education Officer 40 60 0 
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In terms of  geography, in one-third of  urban areas, 31%from peri-urban areas and a quarter of  rural 
regions, teachers were affected by physical or mental distress since the school was closed due to the 
COVID-19 pandemic (Table c3). 
Teachers generally were happy with school re-opening, and the large majority (63%) said they did not 
face any special challenge. However, a significant proportion, on the whole, about one-third, saw 
challenges in the form of  difficulties in bringing back all students to school, motivating students to pay 
attention to school work, and helping students to recover from learning loss. 

c3. Challenges Perceived by Teachers on School Re-opening
Figure c1. Challenges faced by taechers on school re-opening 
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The survey showed that about 30% of  teachers from primary and secondary schools had physical or 
mental distress since the school was closed due to the COVID-19 pandemic.

c2. Teachers’ physical and mental distress

Table c3.  Teachers’ physical or mental distress caused by Covid-19 school closure and its aftermath 
Level and location Yes (%) No (%) 

Teacher (Primary) 29.9 70.1 
Teacher (Secondary) 29.3 70.7 
Rural 25.1 74.9 
Urban 33.2 66.8 
Peri-urban 30.5 69.5 
City slums 25 75 
Total 29.5 70.5 
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- Overall, about half  of  the teachers suggested continuing and operating regular classes and 
assessment/exams – 50% from secondary schools and 39% from primary schools. 

- 18% recommended arranging extra classes and tests, 12% suggested increasing awareness among 
the guardians, teachers, students and other stakeholders, and 9% emphasized attention to teaching 
quality and diligent teaching.

- Overall, 8.5% of  teachers suggested starting mid-day school meals for all students.
- In rural areas, 52% of  teachers recommended continuing regular schooling and assessment/exam, 

while 7% suggested increasing awareness among the guardians, teachers, students, and other 
stakeholders.

- In the urban area, 43% of  teachers recommended continuing regular schooling and assessment, 
and 24% suggested increasing awareness among guardians, teachers and students. 

- In city slum areas, 54% of  teachers in other locations, in contrast to teachers, recommended 
arranging extra classes and tests, while 15% recommended regular attention to holding courses and 
exams (Figure c5).

On the whole, at both primary and secondary levels and in different locations, the large majority of  
teachers emphasized continuing regular school activities well and diligently. Extra classes for students 
and providing schools meals were other preferred suggetsions. 

c4. Availability of  devices in schools for distance learning
Distance learning technology was seen as the primary compensatory approach during school closure. 
Even after the re-opening of  schools, blended learning, combining distance and in-person 
teaching-learning, is likely to gain growing prominence.The survey findings show that overall, 14 
teachers reported that they had no computer/laptop in their schools, substantially more so in rural 
schools and city slums (25%).

Figure c2. Teachers’ suggestions for overcoming the challenges 
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Figure d1. What should be the duration of a recovery plan? 
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Table c4. Availability of devices for classrooms and teachers 

Level and location 
Number of computers/laptops in school as reported by teachers 

No computer (%) 1-3 (%) 4-6 (%) 7-10 (%) 10+ (%) 
Teacher Primary 20.5 72.7 3.2 3.2 0.4 
Teacher Secondary 7.3 43.6 8.2 4.9 36 
Rural 24.6 65.1 8.2 2.1 0 
Urban 6.8 68.2 15.9 5 4.1 
Peri-urban 10.8 80.8 3 5.4 0 
City slums 25 66.7 8.3 0 0 
Total 14.4 70.6 9.6 4 1.5 

- 73% of  teachers from the primary school confirmed that there were 1-3 computers/laptops in 
school, while 3% of  schools had 4-6 and another 3% had 7-10 computers/laptops for teachers and students.

- 44% of  teachers from secondary schools reported 1-3 computers/laptops for teachers/students in 
school, while 36% reported 10+ computers/laptops in their school.

- There was a marked disparity between rural and urban schools. City slum schools, mainly at the 
primary level, were also at a disadvantage (Table c4).

D. Medium- and Longer-term Policy Lessons
As schools re-opened, we look to the future with anticipation and expectations for returning not just 
to the old routine, characterized by disparity and many quality challenges, but to a ‘new normal’ that 
would help overcome pre-existing problems. The survey posed some questions about overcoming 
current challenges and building a better system. 

d1. A recovery plan and its duration 
Should the recovery plan be extended beyond the current year?
Evidence is mounting of  the relatively low effectiveness of  remote learning efforts. The critical 
question is what should constitute a recovery and remedial plan and the time frame for the recovery phase.
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As Figure d2 shows, teachers and NGO officials were about evenly divided on the question of  shifting 
the school calendar to a September-June cycle, starting this year as part of  the recovery plan and 
making it permanent. However, parents and SMC members were firmly in favour of  the idea. Among 
education officials, secondary level officers were firmly in favour, but the primary level officials at 
district and Upazila levels were more hesitant.
Suppose the idea of  recovery and remedial plan to bring students to acceptable grade-level 
competency is taken seriously. In that case, more time has to be allowed at the current grade level than 
permitted in the current school year (barely half  a year left when school starts after Ramadan.) 
Therfore, the expansion of  the current school year to June, 2023 may be a reasonable and necessary option.

d2. Attracting and keeping talent in the education profession
Attracting young candidates to the teaching profession is a significant challenge worldwide, and this is
not just a supply-side issue. For young graduates of  higher education, the world of  work is now a 

- About half  of  the teachers (53% from the primary level and 44% from the secondary level) 
recommended extending the recovery period to 2-3 years beyond the current year. However, 
similar proportions for both groups have suggested a longer recovery phase of  3 to 4 years. 

- More than a third of  parents of  primary and secondary level students also suggested a recovery 
phase of  2 to 3 years. 

- Almost two-thirds of  Upazila education officers and district education officers at both levels of  
education endorsed the idea of  a recovery phase of  3 to 4 years.

The overwhelming support among teachers and education officers for the idea of  a recovery and 
remedial phase of  2-3 years or even 3-4 years to help students cope with learning losses is surprising, 
especially in view of  the fact that no such idea has been discussed or known to be considered by the 
education authorities and decision-makers. However, this idea has been raised by civil society and by 
the Education Watch community. 
As part of  the recovery plan, considering the time and effort necessary to assess students’ grade-level 
preparedness in foundational skills and knowledge, should the current school year be extended by six 
months or so, up to June 2023? Should a permanent change, after then, to a September-June school 
calendar be considered for various potential advantages of  such a shift, as raised by educationists? The 
question elicited a broadly positive view about such a shift from the stakeholders.

Figure d2. Should changing the school calendar be an option? 
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Figure d3. Planning to attract and keep talent in the teaching profession 
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Figure d4. Views about decentralized planning, management and financing 
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much different place with opportunities in diverse fields. Teaching is mostly not the first occupational 
choice for graduates. The pandemic, aggravating the pre-existing educational deficits further, draws 
attention to the need for rethinking teachers and education workers to bring about transformative 
change in the education system. Figure d3 shows that most of  the respondents in all categories (88% 
- 100%) endorsed the need for measures to attract and keep talented people in teaching professions 
(such as a four-year degree program for teacher preparation and creating a national school teaching 
service corps). 

The overwhelming endorsement for new thinking and strategies about attracting and keeping the ‘best 
and the brightest to school teaching suggests a general concern about the teachers’ role and 
performance and how society and state look upon teaching as a profession. It is also an opportunity 
to think afresh and act in this respect by policy-makers.

d3. Governance issues 
Designing and implementing a medium-term recovery plan affecting the whole education system have 
important implications for governance and management of  the system. These include educational 
resources and their use, local and school level authority and accountability, and involvement of  NGOs, 
community organisations and civil society.
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The survey findings revealed that almost all (86 to 100%) respondents from different categories 
supported much greater decentralisation and devolution of  authority to the local and institutional levels.
- 92% of  teachers from secondary schools and 90% from primary schools support the idea of  

decentralized planning, management and financing of  school education.
- 97% of  Upazila Primary Education Officers and 95% of  Upazila Secondary Education Officers 

endorsed the introduction of  decentralized planning, management and financing of  school education.
- 97% of  SMC members from primary schools and 86% from secondary schools supported 

decentralized planning, management and financing of  school education (Figure d4).

Education Policy 2010 anticipated decentralized planning and management of  education with greater 
responsibility with accountability at the institution level. Articles 59 and 60 of  the Constitution 
provide decentralization with responsibility vested in local elected representatives. What the 
implications of  such a transformative change in education governance would entail and how progress 
can be made in this direction deserve consideration at the policy-making level of  the state. In addition, 
the need to develop and implement an education recovery and remedial plan brings to the fore the 
pertinence of  the issue.

E.  Technical and Vocational Education and Training (TVET)

The sampling design of  the study did not generate a sufficient sample of  students, teachers and 
parents to provide analysis for Technical and Vocational Education and Training (TVET) as part of  the 
overall study, similar to that for general primary and secondary education. Because of  the importance 
of  TVET as part of  secondary level educational reform and the government’s priority on improving 
and expanding TVET, the study attempted to look at the effects of  the pandemic on TVET learners 
by identifying TVET teachers in the 24 Upazilas and seeking their views on the situation. Fifty-five 
TVET teachers/instructors were selected for telephone interviews with a similar questionnaire for 
general secondary education teachers. The findings are presented in this section. 
Technical and Vocational Education and Training (TVET) in Bangladesh is gaining recognition as a 
vital tool for economic development as the country attempts to attain middle-income status by 2024. 
The government is taking several measures to improve the quality of  TVET and increase the 
enrolment in TVET programs. The TVET programs in Bangladesh are generally designed to prepare 
learners for direct entry into a particular occupation or trade and usually lead to a labour market 
vocational qualification. Though the TVET is not new to Bangladesh, still it is not very popular and is 
often considered an option for someone who has no options. The situation is changing and the 
enrollment in TVET increased from 0.4 % in 2001 to 1.8 % in 2013 (Education Watch Study, 2016). 
The average Incremental Rate of  enrolment according to Bangladesh Technical Education Board 
(BTEB) is 13.84%; whereas, in General Education, the rate is 5.81 % (BTEB, 2016). In 2018, out of  one 
million enrolled students in 6,865 public TVET institutes, about 25% of  students were girls, and out 
of  the total 51 thousand teachers, only 20% are female (COVID Response Plan 2020). 
Helping young people acquire work-related skills that lead to an occupation and earning an income is 
much discussed as a key educational objective. Yet educational programs for this purpose are seen as 
a second choice by intended beneficiaries. They are often appropriate for those who may not flourish 
in mainstream general education.  The ambivalence about the place of  TVET in the education system 
is at the root of  many problems in the sub-sector. Diverse activities and providers – state, non-state 
and hybrid – have arisen in this field, attempting to tackle the basic dilemma. 
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TVET activities employ formal, non-formal and informal teaching and learning modes. In recent 
decades, formal and non-formal TVET in both public and private sectors has increased substantially. 
However, participation in TVET is still low (estimated to be about 14% of  total secondary level 
enrolment). Traditional skill development through the intergenerational transfer of  skills is the 
informal mode, which remains significant. Still, it is not formally recognised, supported or regulated, 
and adequate information about it is lacking (ESA, 2020).  
According to the BANBEIS report of  2020, the number of  private TVET institutions (including 
government-assisted secondary and higher secondary vocational schools) is almost seven times that 
of  the government. About 70% of  the total students are studying in private or hybrid-management 
(government-assisted) institutions; 27% of  them are girls. The SSC and HSC vocational institutions 
comprise the main category under the hybrid management, i.e., private institutions receiving 
government MPO funding. Excluding these, about three-quarters of  the TVET institutions are purely 
private, not receiving government financial subsidies (BANBEIS, 2021).
The COVID-19 pandemic has created a disruption in TVET, as in the rest of  the system. The 
government responses in terms of  distance education have given greater attention to general 
education. With practical skills and lab and hands-on workshop activities particularly important in 
TVET, it has been difficult to apply the distance mode in TVET. The impact of  the pandemic reduced 
the income of  lower-middle-income families and also shrank the informal job market. It is likely that 
a proportion of  students could not continue their education due to their financial situation and in 
some cases, the private intuitions faced difficulties in keeping themselves functioning. 
Questions asked to the TVET teachers were on how institutions kept functioning, actions to re-start 
regular instruction, return status of  students on re-opening, fee payments by students, staff  
remuneration, staff  lay-off, challenges after re-opening, and teacher suggestions for medium- and 
longer-term measures. The percentages shown in the tables represent the proportions of  the 
respondents holding the view. The study did not collect empirical data from institutions. 

e-1: TVET in the pandamic 

According to respondents, 83 to 90% of  government and government-assisted TVET institutions 
continued their education in distance mode, but more than a third (36%) of  private institutions could 
not continue their activities either online or physically (Figure e1). How effective the activities were 
remains debatable? The government-assisted institutions appear to have relied more on assignments 
given to students, much more than the other institutions. Practical classes were mostly not held in any 
type of  institution.

Figure - e1. How did the TVET institutions continue their educational activities during Covid-19?
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After re-opening the TVET institutions on 12 September 2021, around half  of  the government and 
semi-government institutions could not follow the hygiene and safety measures due to inadequate 
funds. It appears the private institutions made a greater effort to re-open schools safely. 
The government-assisted (MPO) institutions have made a greater effort to bring back the students to 
the classrooms; much less so (22%) in government institutions and no significant figure was available 
from the private institutions. Most institutions started offering routine lessons following the syllabus. 
Some mentioned using a blended approach, but it was not possible to ascertain what this meant or 
what preparation and planning were undertaken for the blended learning approach (Figure e2). 

Though some of  the TVET institutes have continued their theory classes in alternative modalities 
(distance mode), however, almost all the institutes could not able to continue their practical classes in 
2020. During the data collection period (December 2021), 61.9% of  the semi-government and 18.2% 
of  private-run TVET institutes could not start their practical classes. The scenario is better off  in 
government institutes while 94.4% started their practical classes. In practical classes, more than 70% 
of  Institutes (72.2% government, 71.4% semi-government and 72.7% private institutes) follow the 

Figure - e2. Actions on restarting instructions after re-opening
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Figure – e3. Status of practical classes
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health protocols; 44.4% of  government and 27.3% of  private institutes follow the group and 
shift-wise approach. The observation of  the study shows that due to the long closure, a number of  
laboratories of  both government and private institutes are not functioning well. Due to the planning 
and financial inadequacy, the laboratories are not re-opening in full phase mode like the pre-COVID 
time which may create a big gap in the practical learning outcome of  TVET students (Figure e3).

The dropout from the previous year, at the time of  the survey, for the government institutions was 
13.5% and, in the government-assisted 90.5%. The dropout rate was very high for the 
government-assisted institutions, much more than for private ones. There was no ready explanation 
for this result, which calls for further investigation (Figure e4).

In 2021, as reported by 
respondents, many TVET 
institutions could not enroll 
enough students to filltheir 
allocated seat capacity. In 
the government 
institutions, 58.5% reported 
filling seats, while the ratio 
was much lower in 
government-assisted ones. 
The private institutions 
filled over half  the seats, 
but 16.5% of  already 
enrolled students did not 
return. 
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Figure – e4. Enrollment and dropout status on re-opening 

TVET institutions, 
particularly the private and 
government-assisted ones, 
relied on student tuition to 
keep the schools going.  
Students in some 72% of  
the government 
institutions, 63% assisted

institutions, and only 45.5% of  private institutions paid their fees. The fees are significantly lower in 
government institutions than in the others (Figure e5).      
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the majority of  the laid-off  were the supporting staff  like drivers, gardeners, cleaners, peons etc. 
(Figure e6). The scenario was different in the private institutions, where over one-third of  teachers 
(36%) were terminated (Figure e7). 

The study reveals that 54% 
of  private TVET 
institutions laid off  their 
staff  due to financial 
problems during the 
COVID-19. The ratio was 
almost under 20% in the 
government and 
semi-government 
institutions. In most cases,
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Figure – e6. Layoff of human resources due to the pandemic 

The study found that about 
two-thirds (64%) of  the 
private institution’s staff  and 
teachers were not receiving 
their regular monthly salaries 
due to fund shortages. This 
was not a problem for the 
government and 
government-assisted 
institutions (Figure e8).   

Figure – e7. Types of staff had to lay off. 

5.4 8.9

36.2

94.6 91.1

63.8

0
10
20
30
40
50
60
70
80
90

100

Govt. Ins Semi-govt. Ins Private Ins

Teacher Other Staffs

Figure – e8. Status of staff salary payment 

96.7 95.2

36.4

3.3 4.8

63.6

0
20
40
60
80

100
120

Govt. Ins Semi-govt. Ins Private Ins

Yes No



Major Findings

63

e-2: Present Challenges 

Table e1 reveals that the student’s attentiveness has fallen in TVET institutions. The institutions face 
high absenteeism and dropout due to the engagement of  some students in income-related activities 
and early marriage of  girls. It is interesting that among respondents, more than half  of  the 
government and semi-government (50% government and 54% of  semi-government) and 78% of  the 
private institutions’ teachers were of  the view that implementing their plans and activities was 
adversely affected due to the frequent government decision changes on health protocols and other 
issues. Inadequate devices and deficiencies in their laboratories/shops were challenges often 
encountered in operating the TVET institutions smoothly.    

e-3: Way to overcome 

Most frequent suggestions to cope with challenges faced in the institutions after re-opening were to 
keep institutions open and run them regularly, provide incentives to teachers and increase students’ 
aid, and have better communication with students and their parents (Table e2).
They also suggested three urgent steps for learning recovery: increasing the number of  lessons 
(holding extra lessons); considering reduction of  the syllabus content by concentrating on core 
content, especially for lessons missed during the closure; and extending the course duration 
presumably by extending the school year (Figure e9).

Table e1. Challenges faced after re-opening as mentioned by teachers 
Challenges/problems Govt. Ins. Semi-govt. Ins. Private Ins. 

Students are inattentive 22.2 90.5 54.5 
Absence, early marriage and drop out 61.1 90.5 54.5 
Financial crisis of families 16.7 28.6 67.3 
Normal activities have been disrupted due to frequent 
changes in government guidelines 50 54.3 77.9 

Inadequate computer/device, equipment and labs 16.7 23.8 27.3 
Fear about health and safety 38.9 23.8 36.4 

Table e2. Teachers’ suggestions to overcome challenges/problems
Teachers’ Suggestions Govt. Ins. Semi-govt. Ins. Private Ins. 

Keep institutions open and run regular classes 85.6 93.3 99.3 
Provide incentives and scholarships for teachers and 
students 67.8 85.8 95.5 

Communicate with students and parents to increase 
attendance and reduce dropout 77.8 81 78.2 

Increase lab/shop facilities and support with necessary 
material and equipment 33.3 89.5 78.2 
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Evidence shows that the COVID 
pandemic has severely disrupted the 
TVET comparing the regular 
education system. Remote learning is 
not effective in meeting the needs of  
practical classes. The critical question 
is what should constitute a recovery 
and remedial plan and the time frame 
for the recovery phase. The 
instructors and management of  the 

TVET institutes were asked about their ideas and views on actions that could be taken to help the 
learners cope with the losses of  prolonged closure after re-opened. 66.7% of  government, 81% of  
semi-government and 72.7% of  private-run TVET institutions were suggested to increase the number 
of  classes to recover the learning losses. Though 38.9% of  government institutions indicated 
completing the shortening syllabus quickly but the private-run institutions have emphasized extending 
the course duration rather than shortening the syllabus.

It is well recognized that there have been severe learning losses and recovering the losses in students’ 
learning deserves urgent attention. The large majority of  instructors and management of  the TVET 
institutions recommended that the urgent actions required to recoup learning losses and catch up 
should be continued in a medium-term learning recovery and remedial plan.  Holding the additional 
number of  classes to recover the learning losses was a standard recommendation. Teachers of  
government institutions emphasized concentration on the core content by reducing the syllabus. In 
contrast, private institution teachers emphasized extending the course duration (by extending the 
school calendar) as a preferred option (Table e3). 

Figure –e9. Urgent actions for learning recovery 
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Table e3. Medium and longer-term plans for learning recovery 
Medium- and Long-term actions Govt. Ins. Semi-govt. Ins. Private Ins. 

Enhance the capacity of teachers and established the 
updated and better equipped laboratories 66.7 71.4 88.2 

Design special blended learning education considering the 
TVET needs 88.9 87.6 92 

Attract and keep the talented teachers in TVET 95.4 93.4 96.7 
Design the new courses considering post COVID job 
market needs 94.5 93.7 97.5 

Engage the private sector for providing TVET service and 
job placement 94.9 100 100 

Provide financial support and soft loan for privately-run 
TVET institutions 39.4 67.5 98.2 
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Box. E1: Initiatives taken by the government, NGOs and DPs
The government has taken a number of  actions to run the TVET classes and recover the learning losses. 
The Directorate of  Technical Education, along with a2i and other development partners, supported 
designing the new interventions. Live classes for diploma-in-engineering courses for public and private 
polytechnic institutes and technical schools and colleges (TSCs) started. This initiative is targeted toward 
3.25 lakh students enrolled in 50 government and 553 private polytechnic institutes and 64 technical 
schools and colleges. Facebook live classes include 34 technologies for the first year and six technologies- 
civil, mechanical, computer, electrical, electronics and ceramics for second and third-year students, covering 
at least 80% of  the total students. Fifty teachers of  polytechnic in eight divisional cities are delivering 
lectures by rotation. They have prepared these lectures with assistance from the a2i project of  the 
Bangladesh Government. 
Before this, DTE introduced televised classroom lectures for about 3.8 lakh SSC (vocational) and Dakhil 
(vocational) students of  3,000 institutes through Shangshad Bangladesh. Some of  the previously created 
supplementary contents by TVET teachers, which are not regular lessons, are available on institute online 
portals for students and teachers to explore.  Assessment is a crucial part of  teaching-learning. Homework 
has been planned after every class as part of  the continuous assessment. Ensuring the inclusiveness through 
this alternative learning approach was quite challenging due to access to the internet, smartphones etc., for 
the students from all socio-economic backgrounds. According to the DTE, only 40-50% of  students have 
participated in online classes, and the rest cannot be traced. The NGOs and other developments also 
engaged with the government initiatives. UCEP, BRAC, UNICEF and the Skills 21 project of  ILO are 
directly involved in developing online content for TVET courses and skills training. UCEP has developed 
online content as per the BTEB syllabus for UCEP's Polytechnic Institute (UCEP Institute of  Science & 
Technology) and Technical Institutes. Skills 21 project of  ILO developed online video materials by teachers 
of  TVET institutes for students enrolled in Skills training for the trades- Graphic Design, Welding, and 
Electrical. The project is also designing a complete package of  e-learning courses for 2 NTVQF courses- 
skills level 1 and pedagogy level 4 for teachers and students. UNICEF has provided technical support to 
DTE in designing online diploma-in-engineering systems for polytechnic institutes and SSC vocational 
courses for TSCs. BRAC has conducted a need analysis of  online training courses to identify learners’ 
willingness for an online/blended learning approach.

e-4: Conclusions from TVET Teachers’ survey 
TVET students have faced similar challenges and problems as the general student population at the 
secondary level. A learning recovery and remedial plan are as relevant and essential for TVET learners 
as for the other students. The conclusions and recommendations proposed in the next chapter will 
apply to TVET. Given the specific characteristics of  the TVET subsector – particular attention would 
be appropriate within the framework of  the overall conclusions and recommendations. These include:
- Given the importance and growth of  the private sector in TVET, it is necessary to look at the 

financial and other difficulties faced by the private institutions and ways to support them with 
government initiatives.

- Reforms in the approach and methods for recruiting talented and qualified instructors and trainers 
in TVET for all institutions – government, government-assisted and private ones – should include 
regulatory provisions and incentive structures for all would-be teachers and trainers. 

- To develop a strong relationship between the TVET institutions and industry, especially in 
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economic sectors with high growth and export potential, to carry forward the sector-wide approach 
agenda of  technical education and skills development of  the government;  

- Support the SMEs to continue their operations to regain the losses and involve them in skills 
development initiatives.

- Introducing the TVET diplomacy for acceptability of  skills certification beyond Bangladesh mutual 
agreement; 

There are other policies and strategy issues for TVET, including skills development for the informal 
economy, where the overwhelming proportion of  employment is generated, that have to be 
considered, which are beyond the scope of  this study.
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Conclusions
 Government initiatives and the need 

for collaboration of  stakeholders
 Nature and magnitude of  learning loss
 Attention to recovery and the remedial 

plan is essential to avert a generational risk

 Recommendations
 Keep schools effectively and safely 

open and functioning: 
 Implement urgently a learning 

recovery and remedial plan and 
reconsider the school calendar

 Meet students’ learning needs by 
focusing on foundational skills

 Help students recover losses through 
ability groups determined by rapid 
assessment

 Deploy all resources for the recovery 
plan and expand school feeding

 Expand further and widely the 
blended learning approach

 Provide funds for the recovery and 
remedial plan

 Go slow on longer-term reform 
activities not connected with the 
learning recovery plan 

 Adopt decentralized and participatory 
implementation of  recovery and 
remedial plan 

 Build partnership with NGOs and 
civil society to forge a social compact 
for building education better 
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Conclusions & Recommendations

A. Conclusions
Three key conclusions are offered based on the findings presented above, a review of  government 
initiatives, and ongoing education discourse on the pandemic’s current and longer-term impact on 
education. These serve as the backdrop for the recommendations given below.

1. Government initiatives and the need for collaboration of  stakeholders
The first rapid response of  the government when the pandemic hit the country was to close the 
schools and shift to the distance learning mode, despite many limitations. Lessons were prepared and 
broadcast through television learning activities. Four working groups were established to develop 
remote learning content and roll out lessons through the Electronic Media Platform, Mobile Platform, 
Radio Platform, and Internet Platform. Government, Development Partners, and NGO entities were 
working together in each working group to produce and facilitate remote learning content to reach a 
maximum number of  students. These were important and necessary responses, though there are 
debates about the results of  these efforts. 
Public examinations were postponed or cancelled at primary and secondary levels; syllabuses were 
shortened given the school closures and attempting to be fair to students preparing for public exams. 
Vaccination drives were undertaken to bring post-primary level children withing vaccine protection.
The government has taken a number of  other initiatives to respond to the COVID-19 and education 
recovery. The government designed a project titled Bangladesh COVID-19 School Sector Response, 
tackling the learning challenges posed by the pandemic, supported by the World Bank Group with the 
involvement of  the Local Education Group (LEG). The Directorate of  Primary Education (DPE) 
under the Ministry of  Primary and Mass Education (MoPME) was designated to implement the project 
in collaboration with the Secondary and Higher Education Division (SHED) of  the Ministry of  
Education (MoE). 
To what extent the above responses have been or are under implementation, what implementation 
steps and measures have been taken, what progress has been made, and what is foreseen in the near 
future and the medium-term for primary and secondary education, madrasa education at these levels, 
and technical-vocational education at the pre-tertiary level are not quite known. The reason is that all 
stakeholders have not been sufficiently involved in these efforts that could have generated public 
discourse on the actions. The information is not fully available in an updated form on the official 
websites. The APSC 2021, for example, has been reported about in the media but not officially 
published yet. It does provide valuable information at the beginning of  the 2021 academic year, as 
noted in this study. An update on the recent situation at the beginning of  the academic year 2022 
would be very useful. Similar information is needed for secondary level schooling and tertiary 
education. 
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The pandemic threat appears to have decreased, and we expect that it will not return to the scale of  a 
pandemic. Schools have re-opened after two school years having been largely lost. As the findings 
point out, the nature, magnitude and impact of  the loss have to be assessed, most notably at the level 
of  individual learners, so that each one can be assisted to get back on the learning track, overcoming 
the losses each has suffered. It is necessary to work out and design recovery and remedial program 
which is implementable and the outcome of  which can be monitored and assessed. It is also essential 
to strengthen the hands of  all who can contribute to the recovery – especially teachers, parents, local 
communities, schools and the concerned and active education NGOs. 
This study and the related advocacy and awareness work of  the Education Watch Community and 
CAMPE is a testimony to the constructive role and potential contribution of  the civil society and 
NGOs to strengthening the hands of  the government education authorities. But, ultimately, the 
government is vested with the responsibility to recover from the loss and build back better.

2. Nature and magnitude of  learning loss 
The educational crisis induced by the Covid-19 pandemic refers to the loss of  learning that students 
have suffered directly because of  the prolonged closure of  schools and indirectly from the health, 
emotional, and economic impact of  the pandemic on the students, their families, and their teachers. 
The assumption is that when schools operate normally, students make progress in learning, and with 
the closure of  schools, that progress has been halted, and students have fallen behind. It is also 
assumed that mitigating alternatives such as distance learning and direct contact with teachers have not 
significantly compensated for the loss for most students, especially in the resource-poor systems of  
education in developing countries, including Bangladesh. Besides, the distance education could not 
address the needs of  the practical classes for the TVET students. 
It is widely recognised that the loss can have longer-term adverse effects on students unless effective 
recovery measures can be taken. Measuring the extent of  loss depends on the existence of  a system 
of  learning assessment that may provide data for the status of  students' skills and competencies at 
least in some defined core areas such as language and math and the number of  progress students were 
expected to make during the period schools remained closed. Unfortunately, the assessment system 
and the data are often unavailable in poorer education systems.
The World Bank came up with the concept of  "learning poverty," defined as the percentage of  
10-year-old children who cannot read and understand a simple story in their first language. The 
premise is that this ability is a proxy measure of  how the education system is performing and whether 
the system helps the child to become a self-reliant learner. In the low- and middle-income countries, 
the pre-pandemic learning poverty rate was 53 percent in 2019, according to the World Bank, 
calculated from available national data. For Bangladesh, the rate was estimated to be 56 percent; that 
is, this proportion of  10-year-olds could not read without understanding a story in Bangla. This is 
roughly consistent with the results of  the National Student Assessment carried out under the auspices 
of  the Ministry of  Primary and Mass Education (but quite different from the high pass rates reported 
for the Primary Education Completion Examination). (See World Bank, 2020; Azevedo, 2020).
World Bank, UNICEF and UNESCO estimate that the learning poverty rate may have reached 70 
percent in the low- and middle-income countries, "given the long school closures and the 
ineffectiveness of  remote learning to ensure full learning continuity during school closures." World 
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Bank economists have come up with a calculation of  the economic effects of  the learning loss in the 
form of  foregone earnings of  the pandemic-affected students. "This generation of  students now risks 
losing USD 17 trillion in lifetime earnings in present value. According to the World Bank, this 
projection far exceeds the USD 10 trillion estimates released earlier in 2020," when it was hoped that 
the pandemic would end or abate sooner (UNESCO, UNICEF, World Bank, 2021). 
The numbers cited for learning loss and economic loss fail to capture the suffering and trauma of  
personal and social losses, mental and emotional health effects, the struggle to overcome the 
adversities, and the short and long-term impact on life and educational performance of  the students. 
The education responses to the pandemic, how these have been carried out and what can be surmised 
about how these measures have worked can further illuminate the depth of  the problems and 
challenges of  the education system as much as the quantified estimates of  learning and economic loss.

3. Attention to recovery and the remedial plan is essential to avert a generational risk
As schools re-open, it can be tempting to resume business as usual on the assumption that once 
children are back in classrooms, their learning will soon get back on track. This is likely to be a mistake. 
The consequences for today’s generation of  children and youth will be long-lasting if  we do not act 
quickly. First, the process of  school re-opening must be accelerated. Schools have to remain open and 
maintain required safety measures, adjusting them to the evolving status of  the pandemic.
As schools re-open and begin to function fully, it is essential to ask what will be done in school. As 
noted in the introduction, the critical question at this time is what happens when schools are fully 
open. So, what exactly has to be done in school – go back to the regular pre-Covid routine of  giving 
lessons by the syllabus and follow the exam routine? Or attempt to assess where the students stand 
regarding their learning level and readiness and what should be done to help them recover the losses 
through remedial action before ‘normal’ instruction can begin? In other words, should the focus now 
be on a time-bound learning recovery and remedial plan? 
To prevent losses from becoming permanent—or, worse still, continuing to aggravate further even 
after schools re-open because students cannot follow their lessons— it is necessary to focus on 
reversing those losses.
The urgency of  making education systems more equitable, efficient and resilient has never been more 
evident than now. With a strong learning recovery program—one that benefits from practical 
measures that work and takes equity seriously. If  policy-makers do not react quickly by providing 
additional and relevant support to address students’ learning needs, especially those from marginalized 
groups, a ‘generational crisis that UNESCO, UNICEF, World Bank and Nobel Laureate Abhijit 
Banerjee has warned about could be upon us. This is preventable and must be prevented with quick, 
intelligent and resolute actions involving all key stakeholders (Ahmed, 2022; Banerjee, 2022).
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B. Recommendations
The following ten recommendations are offered to minimize and mitigate the learning losses of  
students and put them back on the learning track: 
1. Keep schools effectively and safely open and functioning: Considering the educational, 
economic, social, and mental health costs of  school closures and the inadequacy of  remote learning 
strategies as substitutes for in-person learning, it is clear that closing schools should be the last resort. 
Evidence suggests that with strategies to minimize transmission in place, schools are not a driver of  
community transmission, nor are they a high-risk environment for staff. Evidence also proves that 
vaccination controls the transmission of  infection, hospitalization and death rate due to COVID. It 
should be a government priority to fully implement and complete targets for the vaccination of  
teachers, staff, and students. Besides, a combined set of  mitigating actions, such as using the 
availability of  quality masks, and maintaining a proper hygiene protocol and ventilation, should be 
given priority.  
2. Implement urgently a learning recovery and remedial plan and reconsider the school 
calendar: A recovery and remedial plan must be undertaken urgently. A two-year learning recovery 
plan beyond the current year should be developed and implemented urgently - as an educational 
emergency measure. The critical elements of  the learning recovery plan should include:
- A grade-wise core skills assessment (Bangla and maths) at the primary level and (Bangla, English, 

Maths and Science at the secondary level);
- Grouping students by three levels based on an assessment to bring them up to minimum 

grade-level competency in a year;
- Developing simple assessment tools to be used in each school as well as teaching guides and 

content for remedial lessons by groups.
- Supporting teachers and schools to carry out the assessment and remedial learning activities;
- Ensuring adequate support to help children learn. Interventions that support teachers with 

carefully structured and simple pedagogy tools can enhance cost-effectively foundational literacy 
and numeracy skills. However, their implementation has to be based on accountability, feedback, 
and monitoring;

- The learning recovery and remedial plan need to give specific attention to the TVET sub-sector, 
which is likely to have been affected as severely by the pandemic as the general secondary level 
institutions.

As part of  the learning recovery plan, an extension of  the current school ear to next June and a 
permanent shift of  the school calendar to a September-June cycle should be given serious 
consideration.

3. Meet students’ learning needs by focusing on foundational skills: it is critical to assess 
students’ learning levels as schools re-open. Targeting instruction tailored to a child’s learning level is 
cost-effective at helping students catch up, including grouping children by level to assist them. The 
focus has to be on foundational skills – Bangla and maths at the primary level and Bangla, maths, 
English and science at the secondary level. 



4. Help students recover losses by ability groups determined by rapid assessment: It is critical 
to assess students’ learning levels as schools re-open. Special recovery classes and adjusting lesson 
plans and assessments to prevent loss of  the academic year are essential. Group-wise learning lag 
assessment and special lesson plans should be developed and delivered. Remedial lessons and 
materials should be available for teachers to help students make up for their losses. 

5. Deploy all resources for the recovery plan and expand school feeding: To bring students back 
from disadvantaged and low-income households and prevent early marriage and child labour, a 
program combining financial support and awareness-raising should be designed. Local government 
and NGOs should be closely involved in it. This program will help ease the stress on families and 
allow vulnerable learners to continue learning (including remote learning), thus mitigating the risk of  
dropout. Expansion of  the school feeding program should be an essential component of  this effort. 
The learning recovery and remedial plan should include specific strategies and actions for the TVET 
sub-sector with attention, particularly for private sector (non-MPO) institutions.

6. Expand further and widely the blended learning approach: Low-tech modalities such as 
interactive radio, SMS, interactive voice response, offline apps that run on simple phones, and adaptive 
technologies should be elements of  a blended approach that combines and links classroom instruction 
and remote learning. After the exposure to distance learning during the long school closure, the 
country is now ready for a launch and expansion of  a blended approach for all students and teachers. 
A major initiative is needed for connectivity, devices, ‘hotspots’ and servicing support to keep the 
technology functioning to cover all educational students and all students and teachers with a 
time-bound plan. Activities now underway can be integrated into this initiative. 

7. Provide funds for the recovery and remedial plan: The new FY22/23 budget should provide 
funds for recovery and remedial plan implementation. Support should be available to government and 
non-government schools based on local assessment of  need through local primary and secondary 
education working groups at Upazila and Union levels. Support should include teachers’ incentives, 
school budget support, working with NGOs, and recruiting voluntary para-teachers. A reasonable 
formula should be devised to support non-government schools outside the MPO net, working with 
the local working groups. The beneficiaries of  financial provisions should include TVET institutions.

8. Going slow and putting on hold aspects of  longer-term reform activities not connected 
with the learning recovery plan: NCTB, NAPE, NAEM, the Directorates and Education Boards 
need to give full attention to the recovery and remedial plan. The other initiatives, including the 
curriculum reformation, might be on the back-burner if  not designed and implemented separately. It 
has to be recognised that the critical issue in curriculum reform is not just designing it well but its 
implementation in classrooms. Students, teachers, classes and schools must be prepared for the revised 
curriculum and its pedagogic approach through the learning recovery program. So, it should be 
implemented carefully and be inbuilt with the learning recovery plan in the pedagogic approach.  

9. Adopt decentralized and participatory implementation of  recovery and remedial plan: 
Working groups should be formed in each Upazila and union, as noted above, for primary and 
secondary education, involving education personnel, local government, education NGOs, and 
teachers’ organizations to carry out the recovery and remedial plan.
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10. Build partnerships with NGOs and civil society to forge a social compact for building 
education better: Various government initiatives are not known and understood by the public or 
even parents and teachers, which is essential for the industries to be successfully implemented. Civil 
society bodies, especially CAMPE as the citizen’s platform on education, can raise awareness, mobilize 
public support, and build a social compact for education. Policymakers need to recognize this need, 
support it, and participate
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Annex - 1 

1. In attentive 
2. Don't interest to go to School
3. Mental distress

4. Addiction to smartphone, Game, TV
5. No changes

Anx.1 Students by location and family status in meeting basic needs (2019 and 2021)  

Level and location 

% Meeting basic needs % Most of the time in 
deficit 

% Occasionally in 
deficit 

Before 
Covid-

2019  
period 

Present 
situation 

Before 
Covid-

2019  
period 

Present 
situation 

(Dec. 
2021) 

Before 
Covid-

2019  
period 

Present 
situation 

(Dec. 
2021) 

(Dec. 
2021) 

Parents (Primary)  N= 370 69.5 28.6 18.1 41.1 12.4 30.3 
Parents Secondary N= 342 78.9 41.2 13.2 39.8 7.9 19.0 
Rural N= 222 70.7 33.8 22.1 41.8 7.2 24.4 
Urban  N= 225 76.4 36.5 12.9 36.0 10.7 27.5 
Peri-urban N= 200 79.5 40.5 11.0 42.0 9.5 17.5 
City slums N= 65 60.0 13.9 18.5 46.2 21.5 40.0 
Total N= 712 74.0 34.7 15.7 40.5 10.3 24.9 

Anx.2 Teacher by location and family status in meeting basic needs (2019 and 2021)  

Level and location 

% Meeting basic needs % Most of the time in 
deficit 

% Occasionally in 
deficit 

Before 
Covid-

2019  
period 

Present 
situation  

(Dec. 
2021) 

Before 
Covid-

2019  
period 

Present 
situation 

(Dec. 
2021) 

Before 
Covid-

2019  
period 

Present 
situation 

(Dec. 
2021) 

Teacher (Primary)  N= 278 95.7 82.7 0.4 2.1 4 15.1 
Teacher (Secondary) N= 328 93 68.3 4.9 9.5 2.1 22.3 
Rural N= 195 93.8 67.2 1 4.6 5.1 28.2 
Urban  N=  220 95 80.9 0.9 6.8 4.1 12.3 
Peri-urban N=  167 94 74.3 1.8 6.6 4.2 19.2 
City slums N=  24 91.7 87.5 4.2 8.3 4.2 4.2 
Total N= 606 94.2 74.9 1.3 6.1 4.5 19 

Anx.3 What types of changes of student behaviors? (Teachers views)  
 

Level and location 
Types of changes 

1 2 3 4 5 
(%) (%) (%) (%) (%) 

Teacher (Primary) 92.9 22.1 8 0.9 0 
Teacher (Secondary) 93 15.8 9.6 7 0 
Rural 92.7 19.8 16.5 1 0 
Urban 97.1 17.6 1.5 4.4 0 
Peri-urban 90.2 18 9.8 8.2 0 
City slums 50 50 0 0 0 
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Anx.4 Are your child studies at home?  
Level and location Regularly (%) Irregularly (%) Don’t studies (%) 

Parents (Primary) N= 370 87.6 12.4 0 
Parents (Secondary) N= 342 86.8 12.6 0.6 
Rural N= 222 86 13.5 0.5 
Urban  N= 225 89.8 10.2 0 
Peri-urban N= 200 94 6 0 
City slums N= 65 61.5 36.9 1.5 
Total N= 712 87.2 12.5 0.3 

Anx.5  Is your school going child addicted mobile phone/computer game (free-fire or other games)
 since school is closed for a long time?  

Level and location Yes (%) No (%) Not know (%) 
Parent (Primary Student) N= 359 5.9 93.5 0.5 
Parent (Secondary Student) N= 353 18.7 81 0.3 
Rural N= 222 9.5 90.1 0.5 
Urban  N= 225 13.3 86.2 0.4 
Peri-urban N= 200 8.5 91 0.5 
City slums N= 65 27.7 72.3 0 
Total N= 712 12.1 87.5 0.4 

Anx.6 Has any extra teacher been appointed from the school to provide extra support to the students? 
 

Level and location Yes (%) No (%) 
Student (Primary) N= 847 3.5 96.5 
Student (Secondary)  N= 890 4.6 95.4 
Teacher (Primary) N= 278 2.5 97.5 
Teacher (Secondary) N= 328 11 89 
Rural N= 195 10.3 89.7 
Urban  N= 220 3 90 
Peri-urban N= 167 3.6 96.4 
City slums N= 24 20 80 
Total N= 606 7.1 92.9 

Anx.7 Burden arising from learning recovery initiatives 
Level Yes (%) No (%) 

Teacher (Primary) N= 278 30.9 69.1 
Teacher (Secondary) N= 328 25.9 74.1 
Upazila Primary Education Officer  N= 30 36.7 63.3 
Upazila Secondary Education Officer  N= 19 57.9 42.1 
District Primary Education Officer  N= 10 50 50 
District Secondary Education Officer  N= 5 40 60 
SMC - Primary N= 68 35.3 64.7 
SMC – Secondary N= 77 49.4 50.6 
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1. Continue online classes and home assignment
2.  As per government instruction

3. Shorter syllabus
4.  Others

Anx. 8 Have there been any financial incentive/allowance offered for extra time and effort by teachers? 
Level Yes (%) No (%) Don’t know(%) 

Teacher (Primary) 5.4 94.2 0.4 
Teacher (Secondary) 7.6 87.8 4.6 
Upazila Primary Education Officer 6.7 93.3 0 
Upazila Secondary Education Officer 5.3 94.7 0 
District Primary Education Officer 20 80 0 
District Secondary Education Officer 10 90 0 
SMC (Primary) 10.3 80.9 8.8 
SMC (Secondary) 5.2 88.3 6.5 
NGO Official’s 12 88 0 

Anx. 9 Have there been any guidance regarding use of distance learning linked to class lessons? 
Level Yes (%) No (%) Don’t know(%) 

Teacher (Primary) N= 78 84.5 14.4 1.1 
Teacher (Secondary) N= 328 87.8 10.1 2.1 
Upazila Primary Education Officer N= 30 100 0 0 
Upazila Secondary Education Officer N= 19 100 0 0 
District Primary Education Officer N= 10 100 0 0 
District Secondary Education Officer N= 5 100 0 0 
SMC (Primary) N= 68 79.4 14.7 5.9 
SMC (Secondary) N= 77 67.5 26 6.5 
NGO Official’s N= 25 80 16 4 

Anx. 10 Should there be greater effort for blending classroom and ICT-based learning with policy
 support, teachers’ training and capacity building?  

Level Yes (%) No (%) Don’t know(%) 
Teacher (Primary) N= 278 91 7.9 1.1 
Teacher (Secondary) N= 328 93.3 4.9 1.8 
Upazila Primary Education Officer N= 30 100 0 0 
Upazila Secondary Education Officer N= 19 94.7 5.3 0 
District Primary Education Officer N= 10 100 0 0 
District Secondary Education Officer N= 5 100 0 0 
SMC – Primary N= 68 97.1 2.9 0 
SMC – Secondary N= 77 94.8 5.2 0 

Anx. 11 Is there any plan of initiatives to continue the educational activities if the school is to be
 closed again due to the new spread of Covid-19 or future pandemics?  

Level Yes (%) No (%) If yes there are opinions 
1 (%) 2 (%) 3 (%) 4 (%) 

Upazila Primary Education Officer 
N= 30 80 20 100 29.2 4.2 4.2 

Upazila Secondary Education Officer 
N= 19 57.9 42.1 100 9.1 18.2 0 
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1. Extending the academic year
2. With more time in teaching than exams
3. Additional teaching in the school

4. Develop 2/3 years recovery plan with change of  academic year
6. Others

Anx. 12 Opinion about the comparative learning skill status of students during the pre-covid 19 
 period and during covid-19 period 

Level and location 
Ranking about learning scale (1- 10) 

Pre-Covid-19 period  
Scale (1 – 10 ) [%] 

During Covid period  
(Scale 1 – 10) [%] 

Teacher (Primary) N= 278 8.42 5.56 
Teacher (Secondary) N= 328 8.08 5.08 
Upazila Primary Education Officer N= 30 8.5 4.3 
Upazila Secondary Education Officer N= 19 8.1 5.2 
District Primary Education Officer N= 10 8.7 6.5 
District Secondary Education Officer N= 5 8.4 5.2 
SMC - Primary N= 68 7.9 4.2 
SMC - Secondary N= 77 8.1 4.7 
NGO Officials N= 25 8 3.8 

Anx. 13 How many computer/laptop are there in your school for the teachers/students to takepart 
 in distance learning?  

 
 

Level and location 

Number of computers/laptops 
Has no 

computers 
(%) 

1 to 3 4 to 6 7 to 10 10+ 

(%) (%) (%) (%) 

Teacher (Primary) 20.5 72.1 3.2 4.1 0.4 
Teacher (Secondary) 7.3 43.6 8.2 4.9 36 
Rural 24.6 57.9 8.2 2.1 7.2 
Urban 6.8 48.2 6.8 5 33.2 
Peri-urban 10.8 71.3 3 5.4 9.6 
City slum 40 45 15 0 0 

Anx. 14 Learning loss recovery plan management issues 

Level and location If yes there are opinions 
1 (%) 2 (%) 3 (%) 4 (%) 

Teacher (Primary) N= 278     
Teacher (Secondary) N= 370     
Rural N= 222     
Urban N= 225     
Peri-urban N= 200     
City slum N= 65     
Overall     
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µwgK b¤^i …………………………  MYmv¶iZv Awfhvb
GWz‡Kkb IqvP 2021

(mKj Z_¨ ïay M‡elYvi Kv‡R e¨env‡ii Rb¨)

Z_¨ msMÖncÎ - †mU 1: wk¶v_©xi Rb¨

wkÿv_©xi bvg : .................................................................. we`¨vj‡qi bvg: ................................................................

wj½ : †Q‡j          †g‡q          Z…Zxq wj½

wcZvi bvg : ..............................................................................................................................................................

gvZvi bvg : ..............................................................................................................................................................

wVKvbv : MÖvg/GjvKv .......................................... Dc‡Rjv .......................................... †Rjv ...........................

wefvM †KvW : ewikvj   PÆMÖvg   XvKv   Lyjbv

  gqgbwmsn  ivRkvnx   iscyi   wm‡jU

†Rjv †KvW : †fvjv         LvMovQwo           XvKv            h‡kvi                    

      †bÎ‡KvYv          ivRkvnx           MvBevÜv           nweMÄ

¯‹z‡ji aib : cÖvBgvix ¯‹zj          gva¨wgK ¯‹zj               GK wkdU ¯‹zj

             Ge‡Z`vqx gv`ªvmv  `vwLj gv`ªvmv   `yB wkdU ¯‹zj

†h †kÖwY‡Z c‡o   

AÂj : knivÂj              MÖvgvÂj              kniZjx              kn‡ii ew¯Í GjvKv  1 2 3 4

1 2 3 4

5 6 7 8

1 2 3 4

5 6 7 8

1 2 3

1 2 1

23 4
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µg 
bs 

cÖkœ 
(AwffveK ev cwiev‡ii eq¯‹ m`m¨‡`i Rb¨) 

DËi †KvW 

1 

gv‡qi me©‡kl wk¶v  
1 = KL‡bv ¯‹z‡j hvbwb 
2 = DcvbyôvwbK wk¶v †K› ª̀ †_‡K     
      cov‡jLv K‡i‡Qb 
3 = c Öv_wgK wk¶v †kl K‡ibwb 
4 = c Öv_wgK wk¶v †kl K‡i‡Qb 
5 = gva¨wgK wk¶v †kl K‡ibwb 

6 = gva¨wgK wk¶v †kl K‡i‡Qb 
7 = KvwiMwi wk¶v †kl K‡i‡Qb 
8 = bb †MÖ‡WW gv`ªvmvq c‡o‡Qb 

9 =        9 = K‡jR I wek¦we`¨vj‡q   
      c‡o‡Qb/†kl K‡i‡Qb 

10 = Rvbv bvB 
11 = Ab¨vb¨ (wbw`©ó 
        K‡i ejyb)---- 

 

2 

evevi me©‡kl wk¶v 
1 = KL‡bv ¯‹z‡j hvbwb 
2 = DcvbyôvwbK wk¶v †K› ª̀ †_‡K 
      cov‡jLv K‡i‡Qb 
3 = c Öv_wgK wk¶v †kl K‡ibwb 
4 = c Öv_wgK wk¶v †kl K‡i‡Qb 
5 = gva¨wgK wk¶v †kl K‡ibwb 

6 = gva¨wgK wk¶v †kl K‡i‡Qb 
7 = KvwiMwi wk¶v †kl K‡i‡Qb 
8 = bb †MÖ‡WW gv`ªvmvq c‡o‡Qb 

9 =        9 = K‡jR I wek¦we`¨vj‡q   
      c‡o‡Qb/†kl K‡i‡Qb 

10 = Rvbv bvB 
11 = Ab¨vb¨ (wbw`©ó 
        K‡i ejyb)---- 

 

3 

Lvbv/cwiev‡ii gvwmK Avq (MZ 3 gv‡mi Mo) 
Lvbv/cwiev‡ii m`m¨ msL¨v (GKB Lvbv/evwo‡Z emevmKvix)  
evev A_ev Lvbv/cwievi c Öav‡bi gvwmK Avq (UvKv)  
gv-i gvwmK Avq (UvKv), hw` _v‡K  
Lvbv/cwiev‡ii Ab¨ m`m¨‡`i gvwmK Avq (GKvwaK m`m¨ n‡j GK‡Î UvKvq wjL yb)  
Lvbv/cwiev‡ii †gvU gvwmK Avq (UvKv)  

Z_¨ msMÖnKvix‡`i cÖwZ we‡kl wb‡`©kbv

AwZgvwii Kvi‡Y †h‡nZz gvV ch©vq †_‡K mivmwi Z_¨ msMÖn Kiv m¤¢e n‡”Q bv| †mB Kvi‡Y †gvevBj †dv‡b Z_¨ msMÖ‡n 
mv¶vrMÖnYKvix‡K we‡kl mZ©K _vK‡Z n‡e| DËi`vZvi m‡½ K_v e‡j wbwðZ n‡Z n‡e †h, wZwbB Avgv‡`i wbe©vwPZ 
wk¶v_©x| †dv‡b mv¶vrKvi cÖ`vbKvix‡K cÖwZwU cÖkœ eywS‡q ejyb| GKevi eyS‡Z bv cvi‡j cÖ‡qvR‡b GKvwaKevi cÖkœwU 
eywS‡q ejyb | wZwb m¤ú~Y©fv‡e cÖkœwU eyS‡Z †c‡i‡Qb Zv wbwðZ nIqvi ci Z_¨ msMÖn Kiæb| cÖ‡kœi DË‡i cÖ‡hvR¨ †¶‡Î 
†Mvj wPý (mv‡K©j) w`b ev cÖ‡hvR¨ msL¨v wjLyb| cÖv_wgK ch©v‡qi wk¶v_©x‡`i Rb¨ gv-evev ev cwiev‡ii eq¯‹ m`m¨ m‡½ 
_vK‡Z cv‡ib Ges DËi`v‡b mnvqZv Ki‡Z cv‡ib|   

 1. wk¶v_©x‡`i cov‡jLv I ¯^v¯’¨ welqK Z_¨

1.1 †Zvgvi ¯‹zj wK †Lvjv?      nu¨v         bv         Rvwb bv    

1.2 Zzwg wK GLb ¯‹z‡j hvI?       nu¨v         bv 

1.2.1 DËi nu¨v n‡j, mßv‡n Kq w`b.......... w`b  

1 2 3

1 2
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1

1

1

......N›Uv

2

2

1 2

3

5

2

4

6

1.2.2 DËi bv n‡j, †Kb ¯‹z‡j hvI bv? (GKvwaK DËi n‡Z cv‡i)

 B‡”Q _vK‡jI cwievi †_‡K cvVvq bv        cwiev‡ii Avw_©K mnvqZvi Rb¨ KvR/Avq Ki‡Z nq  

 evwoi Kv‡R evev-gv‡K mvnvh¨ Kwi             K‡ivbv AvµvšÍ nIqvi f‡q hvB bv    

 ¯‹z‡j †h‡Z fv‡jv jv‡M bv                    Ab¨ KviY (ejyb)

  1.2 cÖ‡kœi DËi bv n‡j, 1.2.2 cÖ‡kœi c‡i Avi Z_¨ †bIqvi cÖ‡qvRb †bB| GLv‡bB mv¶vrKvi ce© †kl Kiæb  
      Ges cieZ©x DËi`vZvi wbKU †_‡K Z_¨ msMÖn Kiæb|

1.3 Kx Ae¯’vq †Zvgv‡`i ¯‹zj Ly‡j‡Q? (1.1 bs cÖ‡kœi DËi nu¨v n‡j GB †UwejwU c~iY Kiæb)   

 m¤ú~Y©fv‡e - mKj K¬v‡mi Rb¨  wKQz wKQz K¬vm nq/mKj K¬v‡mi Rb¨ bq

hw` AvswkKfv‡e ¯‹zj †Lvjv n‡q _v‡K- 

1.3.1 K¬v‡mi w`b Kwg‡q        nu¨v         bv   

1.3.2 mßv‡n Kq w`b †Zvgvi K¬vm nq? ......... w`b 

1.3.3 w`‡b KqwU K¬vm nq?   

1.3.4 w`‡b KZNÈv †Zvgvi K¬vm P‡j? 

1.4 †Zvgvi ¯‹z‡j I †kÖwYK‡¶ ¯^v¯’¨ myi¶vi Rb¨ Kx Kx D‡`¨vM †bIqv n‡q‡Q? 

(1.2 bs cÖ‡kœi DËi nu¨v n‡j, GB †UwejwU c‚iY Kiæb)

1.5  ¯‹y‡ji ¯^v¯’¨myi¶v cwiw¯’wZ wb‡q †Zvgvi †Kv‡bv fq Av‡Q?   nu¨v     bv

1.6 †Zvgvi †Kv‡bv mncvVx ev ¯‹y‡ji †Kv‡bv wk¶v_©x wK KvR ev evB‡i †ivRMv‡ii Rb¨ ¯‹yj †_‡K S‡i c‡o‡Q?                    

  nu¨v   bv

µg ¯̂v ’̄¨ myi¶vi Dcv`vb n¨v bv 
1.4.1 nvZ †avqv I m¨vwbUvBR Kivi e¨e ’̄v    
1.4.2 wk¶v_©x‡`i Rb¨ c Ö‡qvRbxq gv‡¯‹i e¨e ’̄v     
1.4.3 kix‡ii Zvc gvcvi Rb¨ ¯úk©wenxb wWwRUvj _v‡g©vwgUv‡ii e¨e ’̄v    
1.4.4 Uq‡jU cwi®‹vi cwi”Qbœ I e¨envi Dc‡hvMx ivLv   
1.4.5 wbivc` my‡cq cvwbi e¨e ’̄v ivLv   
1.4.6 ¯‹y‡j I †kÖwYK‡¶ mvgvwRK ~̀iZ¡ eRvq ivLvi ch©vß e¨e ’̄v   
1.4.7 †kÖwYK¶ cwi®‹vi cwi”Qbœ ivLvi e¨e ’̄v    
1.4.8 ¯‹y‡ji c Öv½ub/Av‡k cv‡k cwi®‹vi ivLvi e¨e ’̄v   
1.4.9 Ab¨vb¨ (mywbw ©̀ó K‡i ejyb)   

1 2
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1.6.1 DËi nu¨v n‡j, KZRb? 

1.7 †Zvgvi †Kv‡bv mncvVx ev ¯‹z‡ji †Kv‡bv wk¶v_©x evj¨-weev‡ni Kvi‡Y ¯‹zj †_‡K S‡i c‡o‡Q wK? (ïaygvÎ 
gva¨wgK ch©v‡qi wk¶v_©x‡`i Rb¨)  nu¨v  bv

1.7.1 DËi nu¨v n‡j, KZRb? 

1.8 ¯‹zj Avevi †Lvjvi ci †Zvgvi †Kv‡bv mncvVx ev ¯‹z‡ji †Kv‡bv wk¶v_©x wK K‡ivbv fvBiv‡m AvµvšÍ n‡q‡Q?   

      nu¨v          bv        Rvbv bvB

1.9 †Zvgv‡`i ¯‹zj †_‡K wk¶v_©x‡`i f¨vKwmb (wUKv) †`Iqvi Rb¨ †Kv‡bv D‡`¨vM †bIqv n‡q‡Q wK?

 nu¨v          bv        Rvbv bvB

1.10 †Zvgvi gv-evev/AwffveK wK f¨vKwmb (wUKv) wb‡q‡Qb?       nu¨v            bv            Rvbv bvB

1.11 Zzwg Kx evwo‡Z cov‡jLv K‡iv? (†h †Kv‡bv GKwU DËi) 

 wbqwgZ/cÖwZw`b cwo  mßv‡n 3/4 w`b cwo  gv‡S gv‡S cwo                     

 cov‡jLv Kiv nq bv          Ab¨vb¨ (mywbw`©ó K‡i ejzb)

1.12 Kx c×wZ‡Z Zzwg cieZ©x K¬v‡mi Rb¨ (2021 mv‡j) cÖ‡gvkb †c‡q‡Qv? (†h †Kv‡bv GKwU DËi)

 wbqwgZ fv‡e G¨vmvBb‡g›U (ïaygvÎ gva¨wg‡Ki ch©v‡q) Rgv w`‡q  

 `~i-wk¶Y (B›Uvi‡bU/‡gvevBj †dvb/ †iwWI/‡Uwjwfkb)-Gi gva¨‡g K¬vm K‡i I cix¶v w`‡q

 †Kv‡bv wKQzB bv K‡i  Ab¨vb¨

1.13 ¯‹zj †Lvjvi ci wk¶KMY cÖwZwU wel‡qi †Kvb Aa¨vq †_‡K cvV`vb ïiæ K‡i‡Qb? (†h †Kv‡bv GKwU DËi)   

 cÖ_g Aa¨vq †_‡K   gvSvgvwS †Kv‡bv Aa¨vq †_‡K 

 MZ eQ‡ii cvV Av‡jvPbv Kivi ci  `~i-wk¶‡Yi bvbv gva¨‡g †h ch©šÍ K¬vm n‡qwQj Zvi ci †_‡K  

 Ab¨vb¨

1.14 ¯‹zj †Lvjvi ci †Zvgvi wkLb Ae¯’v hvPvB‡qi Rb¨ wK †Kv‡bv cix¶v †bIqv n‡q‡Q? (†h †Kv‡bv GKwU DËi)   

 wKQz wKQz wel‡q cix¶v †bIqv n‡q‡Q    mKj wel‡q cix¶v †bIqv n‡q‡Q 

 hvPvB‡qi dj Abyhvqx wk¶v_©x‡`i `j ˆZwi Kiv n‡q‡Q  †Kv‡bv cix¶v †bIqv nqwb

1.15 evwo‡Z cov‡jLv Ki‡Z AwaKvsk mgq †Zvgv‡K †K mvnvh¨ K‡ib? (†h †Kv‡bv GKwU DËi)

 evev-gv    fvB-†evb         cÖvB‡fU wUDUi    

 cv‡ki evwoi †KD  wb‡R wb‡R                Ab¨vb¨ (mywbw`©ó K‡i wjLyb, †hgb- dzcy/PvPv)

1

1 2 3

1 2 3

1 2 3

1 2

4 5

3

1

2

3 4

1

4

2

5

3

6

1

3

2

4

1

3

5

2

4

2
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1

3

5

7

2

4

6

8

1

5

2

6

3 4

1 2 3

1 2 3

1 2 3

1.16 †h‡nZz cÂg †kÖwY Qvov mßv‡n 1/2 w`b ¯‹zj †Lvjv _v‡K, Zvn‡j evKx mg‡q Zzwg Kx K‡iv? (DËi m‡e©v”P wZbwU)

 evwo‡Z wbqwgZ cov‡jLv Kwi         evwo‡Z cÖvB‡fU wk¶‡Ki Kv‡Q cwo  

 †KvwPs †m›Uv‡i co‡Z hvB          Ab-jvB‡b cov‡jLvi †Póv Kwi         

 ¯‹z‡ji w`b Qvov  we‡kl cov‡jLv Kwi bv   gv‡V †Ljva~jv Kwi     

 wUwf †`wL I †gvevB‡j †MBg †Lwj   Ab¨vb¨ (mywbw`©ó K‡i ejyb)  

1.16.1 Ab-jvB‡b cov‡jLv Ki‡j, wK gva¨g e¨envi K‡i K¬v‡m AskMÖnY K‡iv? (GKvwaK DËi n‡Z cv‡i) 

 msm` †Uwjwfkb  †iwWI  ¯§vU© †dvb  GbvjM †dvb

 Rzg   ¸¸j wgU

1.17 Zzwg wK Rv‡bv ¯‹zj eÜ _Kv Ae¯’vq †Zvgvi †hme eÜz gv`ªvmvq P‡j wM‡qwQj †mLv‡bB Zviv cov‡jLv Pvwj‡q hv‡”Q?        

 nu¨v           bv          Rvbv bvB

1.18 †Zvgvi ¯‹z‡j Kx ¯‹zj wgj (`ycy‡ii Lvevi) Kvh©µg Pvjy Av‡Q?

      nu¨v          bv         Rvbv bvB

1.18.1 DËi nu¨v n‡j, wK ai‡bi Lvevi †`Iqv nq?   we¯‹zU  Mig Lvevi         Ab¨vb¨

 2. wkLb cybiæ×vi cwiKíbv I ev¯Íevqb e¨e¯’vcbv

2.1 Zzwg wK Rv‡bv †h msw¶ß wm‡jevm ˆZwi Kiv n‡q‡Q †mLv‡b Ab¨vb¨ wel‡qi Zzjbvq cÖv_wg‡Ki Rb¨ evsjv I         

     MwYZ Ges gva¨wg‡Ki Rb¨ Bs‡iwR, MwYZ, weÁvb wel‡qi Ici †Rvi †`Iqv n‡q‡Q?  

 nu¨v   bv  Rvbv bvB 

2.2 g~j cvV¨ wel‡qi MZ eQ‡ii Am¤ú~Y© cvV¸‡jv GLb wK cov‡bv ev ch©v‡jvPbv Kiv nq?

 nu¨v   bv 

2.3 wbqwgZ K¬v‡mi evB‡iI †Kv‡bv AwZwi³ cvV †`Iqv nq wK?  nu¨v  bv

2.4 wk¶KMY †h G¨vmvBb‡g›U/†nvg IqvK© †`b Ges Zv ch©v‡jvPbv K‡ib? nu¨v       bv 

2.5 wk¶KMY cvV`v‡bi †¶‡Î `~i-wk¶‡Yi DcKiY¸‡jv hy³ K‡ib?       nu¨v          bv

2.6 ¯‹z‡j Av‡Mi Zzjbvq GLb wK cix¶v †bIqvi msL¨v K‡g‡Q?         nu¨v         bv 

2.7 wk¶v_©x‡`i evowZ mnvqZv †`Iqvi Rb¨ ¯‹zj †_‡K †Kv‡bv mnvqK wk¶K wb‡qvM †`Iqv n‡q‡Q? 

    nu¨v          bv 

1 2 3

1 2

1 2

1 2

1 2

1 2

1 2
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2.7.1 DËi nu¨v n‡j, KZRb wk¶K wb‡qvM †`Iqv n‡q‡Q? 

2.7.2 mnvqZvKvix wk¶KMY †Kvb †Kvb wel‡q K¬vm wb‡q _v‡Kb? 

2.8 †h‡nZz K¬v‡mi mgq K‡g †M‡Q, ZvB cov‡jLv ¶wZ cywl‡q wb‡Z †Zvgvi cwievi †_‡K Kx Kx D‡`¨vM †bIqv 

n‡q‡Q? (GKvwaK DËi n‡Z cv‡i)   

 cÖvB‡fU wk¶K wb‡qvM w`‡q  gv-evev ev fvB-†evb AwaK mgq wb‡q cov‡jLvq mvnvh¨ K‡i    

 †KvwPs †m›Uv‡i fwZ© K‡i           †Kv‡bv D‡`¨vM †bIqv nqwb     Ab¨vb¨

2.9 wkLb ¶wZ cywl‡q †bIqvi Rb¨ ¯‹zj KZ©…c‡¶i cwiKíbv m¤ú‡K© †Zvgvi wcZv-gvZv/AwffveK‡K Rvbv‡bv n‡q‡Q?        

 nu¨v        bv  

2.10 wkLb ¶wZ cywl‡q †bIqvi Rb¨ ̄ ‹zj †_‡K †h cwiKíbv I cvV ev¯Íevq‡bi †hme D‡`¨vM †bIqv n‡q‡Q Zv wkLb 

¶wZc~iY m¤¢e n‡e e‡j g‡b K‡iv? (ïay gva¨wgK ch©v‡qi Rb¨)            nu¨v            bv            Rvbv bvB

2.11 GQvovI GB wel‡qi Ici †Zvgvi †Kv‡bv gZvgZ ev wRÁvm¨ _vK‡j ej‡Zv cv‡iv| (m‡e©v”P 3wU)

 1. ......................................................................................................................................................................

 2. ......................................................................................................................................................................

 3. ......................................................................................................................................................................

wk¶v_©xi m‡½ †hvMv‡hv‡Mi †gvevBj †dvb b¤^i: .........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

1 2

1 2

1 2 3

3 4 5
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µwgK b¤^i …………………………  MYmv¶iZv Awfhvb
GWz‡Kkb IqvP 2021

(mKj Z_¨ ïay M‡elYvi Kv‡R e¨env‡ii Rb¨)

Z_¨ msMÖncÎ - †mU 2: wk¶‡Ki Rb¨

wkÿ‡Ki bvg : ................................................................... we`¨vj‡qi bvg: ................................................................

KZ eQi hveZ wk¶KZv Ki‡Qb  eZ©gvb we`¨vj‡q K‡Zv eQi Kg©iZ Av‡Qb

wj½ : bvix           cyiæl

wefvM †KvW : ewikvj   PÆMÖvg   XvKv   Lyjbv

  gqgbwmsn  ivRkvnx   iscyi   wm‡jU

†Rjv †KvW : †fvjv         LvMovQwo           XvKv            h‡kvi                    

      †bÎ‡KvYv          ivRkvnx           MvBevÜv           nweMÄ

Dc‡Rjvi bvg : .................................................................................

¯‹z‡ji aib : cÖvBgvix ¯‹zj          gva¨wgK ¯‹zj               GK wkdU ¯‹zj

             Ge‡Z`vqx gv`ªvmv  `vwLj gv`ªvmv   `yB wkdU ¯‹zj

AÂj : knivÂj              MÖvgvÂj              kniZjx             kn‡ii ew¯Í GjvKv 1 2 3 4

1 2

1 2

3 4

5 6 7 8

1 2 3 4

5 6 7 8

1 2 1

23 4
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1.1 ¯‹zj wK eZ©gv‡b †Lvjv?            nu¨v                bv

1.1.1 DËi bv n‡j, †Kb ¯‹zj eÜ?

 1. ......................................................................................................................................................................

 2. ......................................................................................................................................................................

 3. ......................................................................................................................................................................

1.2 †Kvb Ae¯’v‡Z ¯‹zj †Lvjv n‡q‡Q-  

1.2.1 AvswkKfv‡e ev mKj †kÖwYi Rb¨ bq            nu¨v              bv 

1 2

1 2

µg 
bs 

cÖkœ 
(wk¶‡Ki wk¶vMZ †hvM¨Zv) 

DËi †KvW 

1 
m‡e©v”P wk¶vMZ †hvM¨Zv  

1 = gva¨wgK wk¶v †kl K‡i‡Qb 
2 = D”P gva¨vwgK wk¶v †kl  K‡i‡Qb 

3 = mœvZK †kl K‡i‡Qb 
4 = mœvZ‡KvËi †kl K‡i‡Qb 

 

2 

†ckvMZ cÖwk¶Y MÖnY  
1 = wmBbGW/wcwUAvB †kl K‡i‡Qb 
2 = wWwcGW K‡i‡Qb/†kl K‡i‡Qb 

3 = weGW Ki‡Qb/‡kl K‡i‡Qb 
4 = Gg. GW. Ki‡Qb/†kl K‡i‡Qb 

5 = Ab¨ †Kv‡bv 

      
cÖwk¶Y

 
 

   

3 

Lvbv/cwiev‡ii gvwmK Avq (MZ 3 gv‡mi Mo) 
wk¶K-Gi gvwmK Avq (UvKv)  
¿̄x/¯̂vgxi gvwmK Avq (UvKv), hw` _v‡K  

Lvbv/cwiev‡ii Ab¨ m`m¨‡`i gvwmK Avq (GKvwaK m`m¨ n‡j GK‡Î UvKvq wjLyb)  
Lvbv/cwiev‡ii †gvU gvwmK Avq (UvKv)  
Lvbv/cwiev‡ii †gvU m`m¨ msL¨v (hviv GKB evwo‡Z _v‡Kb)  

Z_¨ msMÖnKvix‡`i cÖwZ we‡kl wb‡`©kbv

AwZgvwii Kvi‡Y †h‡nZz gvV ch©vq †_‡K mivmwi Z_¨ msMÖn Kiv m¤¢e n‡”Q bv| †mB Kvi‡Y †gvevBj †dv‡b Z_¨ msMÖ‡n 
mv¶vrMÖnYKvix‡K we‡kl mZ©K _vK‡Z n‡e| DËi`vZvi m‡½ K_v e‡j wbwðZ n‡Z n‡e †h, wZwbB Avgv‡`i wbe©vwPZ 
wk¶K| †dv‡b mv¶vrKvi cÖ`vbKvix‡K cÖwZwU cÖkœ fv‡jvfv‡e eywS‡q ejyb| GKevi eyS‡Z bv cvi‡j cÖ‡qvR‡b GKvwaKevi 
cÖkœwU eywS‡q ejyb| wZwb m¤ú~Y©fv‡e cÖkœwU eyS‡Z †c‡i‡Qb Zv wbwðZ nIqvi ci Z_¨ msMÖn Kiæb| cÖ‡kœi DË‡i cÖ‡hvR¨ 
†¶‡Î †Mvj wPý (mv‡K©j) w`b|
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1 2

1 2 3

1 2

1 2

1 2

1 2

1 2

1 2

1 2

†kÖwY mßv‡n Kq w`b K¬vm nq 
K¬v‡mi msL¨v I welq mßv‡n †gvU 

K¬v‡mi mgq K¬v‡mi msL¨v welq 
     
     
     
     
     
     

1.3 mßv‡n †Kvb †Kvb w`b †Kvb †Kvb †kÖwYi K¬vm nq?  

 2. we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv welqK Z_¨ 

2.1 we`¨vj‡q cwi®‹vi cwi”QbœZv, nvZ †avIqv, gv¯‹ I m¨vwbUvBRv‡ii ch©vß e¨e¯’v i‡q‡Q wK?    

              nu¨v                 bv

2.1.1 Avcbvi we`¨vj‡q KqwU nvZ †avqvi c‡q›U Av‡Q? 

2.1.2 we`¨vj‡q e¨envi Dc‡hvMx wUDeI‡qj i‡q‡Q wK?             nu¨v            bv

2.2 kix‡ii ZvcgvÎv cwigv‡ci Rb¨ ¯úk©wenxb _v‡g©vwgUv‡ii e¨e¯’v Av‡Q wK?            nu¨v             bv 

2.3 we`¨vj‡qi wkÿv_©x‡`i Rb¨ e¨eüZ Uq‡jU¸‡jvi Ae¯’v †Kgb?  

             cwi®‹vi cwi”Qb  †gvUvgywU fv‡jv             Lye GKUv fv‡jv bq

2.4 we`¨vj‡q I †kÖwYK‡ÿ wK mvgvwRK `~iæZ¡ eRvq ivLvi e¨e¯’v Kiv n‡q‡Q?           nu¨v            bv  

2.4.1 DËi nu¨v n‡j, mvgvwRK `~iZ¡ eRvq ivLvi Rb¨ Kx Kx D‡`¨vM †bIqv n‡q‡Q? (m‡e©v”P 3wU wjLyb)

 1. ................................................................................................................................................................

 2. ................................................................................................................................................................

 3. ................................................................................................................................................................

2.5 †kÖwYKÿ I we`¨vj‡qi cÖv½ub wK cwi®‹vi cwi”Qbœ Ae¯’vq Av‡Q?             nu¨v              bv

2.6 Avcwb wK Ô†KvwfW-19Õ Gi wUKv wb‡q‡Qb?            nu¨v               bv

2.6.1 Avcbvi cwiev‡ii eq¯‹ m`m¨iv wK wUKv wb‡q‡Qb?              nu¨v              bv 

2.6.2 Avcbvi we`¨vj‡qi KZ kZvsk wkÿK I Ab¨vb¨ mnKgx© ÔK‡ivbv fvBivmÕ-Gi wUKvi Rb¨ †iwR‡÷ªkb 

K‡i‡Qb wKš‘ GL‡bv wUKv w`‡Z cv‡ib wb?

2.7 Avcbvi we`¨vjq †_‡K wK wkÿv_©x‡`i wUKv †`Iqvi D‡`¨vM †bIqv n‡q‡Q?            nu¨v              bv
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1 2

1 2

1 2 3

1 2

1 2

1 2

2.7.1 DËi nu¨v n‡j, eZ©gvb mgq ch©šÍ KZ kZvsk (%) wkÿv_©x‡K wUKv cÖ`vb Kiv m¤¢e n‡q‡Q?    .........%

2.8 we`¨vjq †Lvjvi ci Avcbvi †Kv‡bv wkÿK/wkÿv_©x wK Ô†KvwfW-19Õ G msµwgZ n‡q‡Q?          nu¨v         bv

2.9 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q Avcwb wK mš‘ó?  nu¨v  bv

2.10 ¯^v¯’¨ myiÿv e¨e¯’vcbv Lv‡Z Avcbvi we`¨vj‡qi e¨q wbe©v‡ni e¨e¯’v D‡jøL Kiæb|

2.11 we`¨vj‡qi ¯^v¯’¨ myiÿv e¨e¯’vcbv Lv‡Z eiv‡Ïi cwigvY wK h‡_ó e‡j g‡b K‡ib?

              ch©vß cwigvY eivÏ †`Iqv nq          ev‡RU eivÏ ch©vß bq             Rvbv bvB    

2.12 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv n‡q‡Q wK?         nu¨v         bv  

2.13 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v,  ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK?          nu¨v         bv  

2.14 `xN© weiwZi ci ¯‹zj †Lvjvi ci wkÿv_©x‡`i g‡a¨ gvbwmK Ae¯’vi †Kv‡bv cwieZ©b jÿ¨ Ki‡Qb wK?   

                   nu¨v                bv  

2.14.1 DËi nu¨v n‡j, Kx ai‡bi? (m‡e©v”P 3wU)

 1. ......................................................................................................................................................................

 2. ......................................................................................................................................................................

 3. ......................................................................................................................................................................

2.15 `xN© weiwZi ci ¯‹zj Ly‡j †`Iqvq ci Kx ai‡bi P¨v‡jÄ †gvKv‡ejv Ki‡Qb? GB P¨v‡jÄ †_‡K DËi‡Yi Rb¨ 

Avcbvi gZvgZ/civgk©| (m‡e©v”P 3wU) 

µg bs †hme LvZ †_‡K ¯̂v¯’¨ myiÿv e¨e ’̄vcbvq e¨q nq 
UvKvi cwigvY 

(†gvU e¨‡qi KZ kZvsk) 
1. miKvwi Aby`vb †_‡K cÖvß  
2. ¯‹z‡j ev‡RU †_‡K cÖvß  
3. we`¨vj‡qi SLIP dv‡Ûi eivÏK…Z A_©  
4. AwffveK ev Ab¨vb¨‡`i Aby`vb/mvnvh¨  
5. Ab¨vb¨  

†gvU  

P¨v‡jÄmg~n  P¨v‡jÄ †gvKv‡ejvi civgk© 
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1 2 3

1 2

1 2

1 2

1 2

2.16 Ô†KvwfW-19Õ-Gi bZzb †XD ev (Awgµg) msµgY ev GB RvZxq RvZxq †Kv‡bv gnvgvixi Kvi‡Y ¯‹zj Avevi 

eÜ ivLvi wm×všÍ n‡j wkÿv_©x‡`i cov‡jLv Pvwj‡q †bIqvi Rb¨ †Kv‡bv wb‡`©kbv †`Iqv n‡q‡Q ev Avcbv‡`i 

cwiKíbv Av‡Q?               nu¨v             bv              Rvbv bvB

2.16.1 DËi nu¨v n‡j, wb‡`©kbv/cwiKíbv m¤ú‡K© mswÿßfv‡e ejyb| 

 1. ......................................................................................................................................................................

 2. ......................................................................................................................................................................

 3. ......................................................................................................................................................................

2.17 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j wb‡P D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. ......................................................................................................................................................................

 2. ......................................................................................................................................................................

 3. ......................................................................................................................................................................

 3. wkLb cybiæ×vi Kvh©µg welqK 

3.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 

MwYZ I weÁvb wel‡qi Ici we‡kl †Rvi †`Iqv n‡q‡Q, Zv wK mwVK n‡q‡Q?         nu¨v         bv

3.2 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv nq?           nu¨v            bv

3.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv nq?         nu¨v         bv

3.3.1 DËi nu¨v n‡j, Kx Kx wel‡qi Ici AwZwi³ cvV`vb n‡”Q? 

3.4 wkÿv_©x‡`i †h †nvg IqvK©/G¨vmvBb‡g›U †`Iqv nq Zv wkÿKMY †`‡Lb ev ms‡kvab/ch©v‡jvPbv K‡ib?

  nu¨v  bv

3.5 wkÿv_©x‡`i †kÖwYK‡ÿ cv‡Vi cvkvcwk wK `~i-wkÿ‡Yi m‡½ hy³ Kivi civgk© †`Iqv nq?

           nu¨v  bv

3.5.1 DËi nu¨v n‡j, `~i-wk¶‡Y AskMÖnY Kivi Rb¨ †Kvb gva¨g e¨envi Kivi civgk© w`‡q _v‡Kb? (GKvwaK DËi n‡Z cv‡i)            

     msm` †Uwjwfkb     †iwWI          ¯§vU© †dvb         GbvjM †dvb         Ryg          ¸¸j wgU

cÖv_wgK-Gi welqmg~n gva¨wgK-Gi welqmg~n 
  
  
  
  

1 2

1 2 3 4 5 6
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1 2

1 2

1 2

3 4

3.6 we`¨vj‡q Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?              nu¨v            bv

3.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wK wkÿv_©x, wkÿK‡`i wbKU wK Pvc ev †evSv e‡j g‡b nq?   

  nu¨v              bv

3.8 ¯‹zj †Lvjvi ci wk¶v_©x‡`i eZ©gvb wkLb Ae¯’v hvPvB‡qi Rb¨ wK †Kv‡bv cix¶v †bIqv n‡q‡Q?                

wKQz wKQz wel‡q cix¶v †bIqv n‡q‡Q               mKj wel‡q cix¶v †bIqv n‡q‡Q 

 hvPvB‡qi dj Abyhvqx wk¶v_©x‡`i `j ˆZwi Kiv n‡q‡Q        †Kv‡bv D‡`¨vM †bIqv nqwb

3.9 evj¨-weev‡ni Kvi‡Y Avcbvi we`¨vj‡q KZRb †g‡q wk¶v_©x S‡i c‡o‡Q?  ……… Rb

3.9.1 GBme S‡icov wk¶v_©x‡`i ¯‹y‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i e‡j 

Avcwb g‡b K‡ib? (GKvwaK DËi n‡Z cv‡i) 

 Dch©y³ wk¶v_©x‡K wbqwgZ ¯‹y‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kÖwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv

 Ab¨vb¨ (ejyb)

3.10 Avcbvi we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi msL¨v (mKj K¬vm wgwj‡q) †Kgb?  †gvU.... †Q‡j... †g‡q...

3.10.1 Gig†a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  

3.11 cybivq ¯‹yj †Lvjvi ci wel‡qi †Kvb Aa¨vq †_‡K cvV`vb ïiæ K‡i‡Qb? (†h †Kv‡bv GKwU DËi)    

 cÖ_g Aa¨vq †_‡K             gvSvgvwS Aa¨vq †_‡K            MZ eQ‡ii cvV ch©v‡jvPbv †_‡K 

 `~i-wk¶‡Y gva¨‡g †h ch©šÍ K¬vm n‡qwQj Zvi ci †_‡K              Ab¨vb¨

3.12 wkLb cybiæ×v‡ii e¨e¯’vcbv Kxfv‡e n‡Z cv‡i e‡j Avcwb g‡b K‡ib? (GKvwaK DËi n‡Z cv‡i)   

 wk¶ve‡l©i †gqv` evwo‡q           cix¶vi †P‡q cvV`v‡b †ewk mgq w`‡q

 we`¨vj‡q AwZwi³ cvV`v‡bi e¨e¯’v K‡i       

 wk¶ve‡l©i cwieZ©bmn 2/3 eQ‡ii cwiKíbv MÖnY Kiv         Ab¨vb¨

3.13 ¯‹zj eÜ _vKv mg‡q wk¶v_©x‡`i cov‡jLv ev ¯^v¯’¨ myi¶v wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi 

wbKU †_‡K †Kv‡bv mnvqZv †c‡q‡Qb?     nu¨v               bv 

1

2

1

4

2 3

1

1 2

3

4

2

5

5

3

4
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1 2 3

1 2 3

1 2 3

1 2

1 2 3

1 2 3

3.13.1 DËi nu¨v n‡j, wK ai‡bi we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. wkÿK mnvqZv  

4.1 wm‡jevm mswÿßKiY I wkÿ‡Yi welq¸‡jvi Ici Avcbv‡`i wbKU †kÖwYwfwËK †Kv‡bv wb‡`©wkKv ev MvBWjvBb 

†`Iqv n‡q‡Q wK?  nu¨v  bv  Rvbv bvB     

4.2 wKfv‡e wkLb ÿwZ cywl‡q †bIqv ev cybiæ×vi Kiv hv‡e Ges welqwfwËK cv‡Vi wb‡`©kbv/MvBWjvBb †`Iqv 

n‡q‡Q wK?  nu¨v  bv  Rvbv bvB           

4.3 wkÿv_©x‡`i wkLb, G¨v‡mm‡g›U I cixÿv †bIqvi Rb¨ wkÿK‡`i †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?               

   nu¨v    bv     Rvbv bvB           

4.4 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?         nu¨v             bv            Rvbv bvB                   

4.5 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?             

  nu¨v           bv            Rvbv bvB                           

4.6 wkLb cybiæ×vi cwiKíbvi welq¸‡jv m¤ú‡K© AewnZ Kivi Rb¨ wkÿK‡`i †Rjv ev Dc‡Rjv ch©v‡q mivmwi 

A_ev AbjvB‡b †Kv‡bv Kg©kvjv/Iwi‡q‡›Ukb †`Iqv n‡q‡Q wK?          nu¨v          bv            Rvbv bvB 

4.7 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q wK?   

    nu¨v                 bv  

4.7.1 DËi nu¨v n‡j, KZRb mnvqK wkÿK wb‡qvM †`Iqv n‡q‡Q?               Rb

4.8 wkLb ÿwZ cybiæ×vi cwiKíbv wel‡q wkÿv_©x‡`i Awffve‡Ki m‡½ †hvMv‡hv‡Mi wb‡`©kbv †`Iqv n‡q‡Q wK?      

    nu¨v                 bv                   Rvbv bvB

4.9 Ô†KvwfW-19Õ RwbZ AwZgvwii Kvi‡Y ¯‹zj eÜ _vKvq Avcbvi wK †Kv‡bv kvixwiK I gvbwmK mgm¨v ˆZwi n‡q‡Q?         

             nu¨v                bv   1 2

1 2 3

1 2 3



Annexes-2

102

4.9.1 DËi nu¨v n‡j, wb‡P D‡jøL Kiæb| (m‡e©v”P 3wU)

 

4.10 Ô†KvwfW-19Õ RwbZ AwZgvwii Av‡M I eZ©gvb mgq we‡ePbvq Avcbvi cwiev‡ii Lv`¨, evm¯’vb, R¡vjvbx, wkÿv 

I ¯^v¯’¨mn Ab¨vb¨ cÖ‡qvRb †gUv‡bvi Rb¨ Avw_©K Ae¯’v m¤ú‡K© wb‡P Z_¨ w`b| (†h †Kv‡bv GKwU DËi)  

4.11 wkLb cybiæ×vi cwiKíbv wel‡q Avcbvi gZvgZ wb‡P D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 5. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

5.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? (†h 

†Kv‡bv GKwU DËi)       2-3 eQi           3-4 eQi           AviI `xN© mgq              Rvbv bvB 

5.2 wkLb cybiæ×vi cwiKíbvq Kx Kx welq¸‡jv AMÖvwaKvi †`Iqv DwPZ e‡j Avcwb g‡b K‡ib? (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

5.3 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿY †`Iqv †M‡j 

AwaKZi fv‡jv djvdj cvIqv hv‡e e‡j g‡b K‡ib?            nu¨v              bv             Rvbv bvB  

5.4 Avcbvi we`¨vj‡q wkÿK/wkÿv_©x‡`i `~i-wkÿ‡Y Ask MÖn‡Yi Rb¨ KqwU mPj Kw¤úDUvi/j¨vcUc i‡q‡Q? ----wU

kvixwiK mgm¨v gvbwmK mgm¨v 
  
  
  

Ô†KvwfW-19Õ c~e©eZ©x Ae ’̄vq cwiev‡ii Avw_©K Ae ’̄v 2021-Gi eZ©gvb mg‡q cwiev‡ii Avw_©K Ae¯’v 

 memgq DØ„Ë   gv‡S gv‡S NvUwZ  memgq DØ„Ë   gv‡S gv‡S NvUwZ 

 gv‡S gv‡S DØ„Ë  memgq NvUwZ  gv‡S gv‡S DØ„Ë  memgq NvUwZ 

 mgvb mgvb  Ab¨vb¨  mgvb mgvb  Ab¨vb¨ 

 

 

 

 

 

 

 

 

 

 

 

 

1 2 3

1 2 3 4
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5.5 Avcwb wK g‡b K‡ib wgW-†W ¯‹zj wgj mKj we`¨vj‡q mKj wkÿv_©x‡`i Rb¨ nIqv DwPZ? (†h †Kv‡bv GKwU DËi)    

   nu¨v               bv                Rvbv bvB  

5.6 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i Rb¨ RvZxq K¨vWvi 

mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?              nu¨v             bv           Rvbv bvB  

5.7 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j Avcwb g‡b K‡ib? (cÖwZwU wefv‡M AvÂwjK wkÿv 

KZ…©cÿ MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv) (†h †Kv‡bv GKwU DËi)   

  nu¨v                bv             Rvbv bvB  

5.8 miKvi †NvwlZ bZzb wkÿvµg m¤ú‡K© gZvgZ| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

5.9 Avcwb nq‡Zv AeMZ Av‡Qb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© 

ˆZwii AvBb Kivi D‡`¨vM wb‡q‡Qb GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

5.10 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

5.11 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿve‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?

    nu¨v                  bv                 Rvbv bvB  

5.11.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ¯‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi 

`xN© QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i g‡b K‡ib| 

               nu¨v               bv                 gZvgZ †bB

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3
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5.11.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

5.12 Dc‡i eY©xZ welq¸‡jv QvovI `x©N †gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv wkÿ‡Ki †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................
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µwgK b¤^i …………………………  MYmv¶iZv Awfhvb
GWz‡Kkb IqvP 2021

(mKj Z_¨ ïay M‡elYvi Kv‡R e¨env‡ii Rb¨)

cÖkœcÖÎ -†mU 3: AwffveK‡`i Rb¨

bvg : ........................................................................................................................................

wj½ : bvix           cyiæl

wkÿv_©xi bvg : ........................................................................................................................................

†h K¬v‡m c‡o : ........................................................................

¯‹z‡ji aib : cÖvBgvix ¯‹zj          gva¨wgK ¯‹zj               GK wkdU ¯‹zj

             Ge‡Z`vqx gv`ªvmv  `vwLj gv`ªvmv   `yB wkdU ¯‹zj

wkÿv_©xi m‡½ m¤úK©:   wcZv              gvZv                  fvB-†evb            AvZ¥xq

wefvM †KvW : ewikvj   PÆMÖvg   XvKv   Lyjbv

  gqgbwmsn  ivRkvnx   iscyi   wm‡jU

†Rjv †KvW : †fvjv         LvMovQwo           XvKv            h‡kvi    

      †bÎ‡KvYv          ivRkvnx           MvBevÜv           nweMÄ

AÂj : knivÂj              MÖvgvÂj              kniZjx             kn‡ii ew¯Í GjvKv  1 2 3 4

1 2 3 4

1 2

1 2

3 4

5 6 7 8

1 2 3 4

5 6 7 8

1 2 1

23 4
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1 2

1 2

µg 
bs 

cÖkœ 
(Awffve‡Ki wk¶vMZ †hvM¨Zv) 

DËi †KvW 

1 

me©‡kl wk¶v  
1 = KL‡bv ¯‹z‡j hvbwb 
2 = DcvbzôvwbK wk¶v †K› ª̀ †_‡K 
      cov‡jLv K‡i‡Qb  
3 = cÖv_wgK wk¶v †kl K‡ibwb 
4 = cÖv_wgK wk¶v †kl K‡i‡Qb 
5 = gva¨wgK wk¶v †kl K‡ibwb 

6 = gva¨wgK wk¶v †kl K‡i‡Qb 
7 = KvwiMwi wk¶v †kl K‡i‡Qb 
8 = bb †MÖ‡WW gv`ªvmvq c‡o‡Qb 
9 = K‡jR I wek¦we`¨vj‡q   
     c‡o‡Qb/†kl K‡i‡Qb 

10 = Rvbv bvB 
11 = Ab¨vb¨ (wbw`©ó 
K‡i ejyb)---------- 
 

 

2 

cÖavb †ckv 
1 = PvKwi 
2 = K…lK 
3 = w`bgRyi/kÖwgK 
4 = ^̄wb‡qvwRZ e¨emv 
5 = WªvBfvi/cwienY Kg©x 
6 = †eKvi 

7 = wi·v/f¨vb/†VjvMvwo PvjK 
8 = Mv‡g©›Um Kg©x 
9 = cÖevmKg©x 
10 = AwbqwgZ w`bgRyi/kÖwgK 
11 = M„wnYx 
12 = M„nKg© 

13 = Ab¨vb¨ (wbw`©ó 
K‡i wjLyb) --------- 
99 = cÖ‡hvR¨ bq 

 

3 

Lvbv/cwiev‡ii gvwmK Avq (3 gv‡mi Mo) 
evev-i gvwmK Avq (UvKv)  
gv-i gvwmK Avq (UvKv), hw` _v‡K  
Lvbv/cwiev‡ii Ab¨ m`m¨‡`i gvwmK Avq (GKvwaK m`m¨ n‡j GK‡Î UvKvq wjLyb)   
Lvbv/cwiev‡ii †gvU gvwmK Avq (UvKv)  
Lvbv/cwiev‡ii †gvU m`m¨ msL¨v (GKB evwo‡Z _v‡K)  

Z_¨ msMÖnKvix‡`i cÖwZ we‡kl wb‡`©kbv

gnvgvixi Kvi‡Y †h‡nZz gvV ch©vq †_‡K mivmwi Z_¨ msMÖn Kiv m¤¢e n‡”Q bv| †mB Kvi‡Y †gvevBj †dv‡b Z_¨ msMÖ‡n 
mv¶vrMÖnYKvix‡K we‡kl mZ©K _vK‡Z n‡e| DËi`vZvi m‡½ K_v e‡j wbwðZ n‡Z n‡e †h, wZwbB Avgv‡`i wbe©vwPZ 
AwffveK| †dv‡b mv¶vrKvi cÖ`vbKvix‡K cÖwZwU cÖkœ fv‡jv fv‡e eywS‡q ejyb| GKevi eyS‡Z bv cvi‡j cÖ‡qvR‡b 
GKvwaKevi cÖkœwU eywS‡q ejyb| wZwb m¤ú~Y©fv‡e cÖkœwU eyS‡Z †c‡i‡Qb Zv wbwðZ nIqvi ci Z_¨ msMÖn Kiæb| cÖ‡kœi 
DË‡i cÖ‡hvR¨ †¶‡Î †Mvj wPý (mv‡K©j) w`b| 

1. cwievi, AwffveK I wkÿv_©x‡`i cov‡jLv I ¯^v¯’¨MZ wel‡qi eZ©gvb Ae¯’v

1.1 Avcbvi mšÍvb/†cvl¨ †h ¯‹z‡j cov‡jLv K‡i Zv wK eZ©gv‡b †Lvjv?  nu¨v               bv  

1.2 ¯‹zj Avevi †Lvjvi ci Avcbvi mšÍvb/†cv‡l¨ eZ©gv‡b wK ¯‹z‡j hvq? 

    wbqwgZ ¯‹z‡j hvq     wbqwgZ ¯‹y‡j hvq bv  

1.2.1 Avcbvi mšÍvb/†cv‡l¨i g‡a¨ Av‡M ¯‹z‡j †hZ wKš‘ eZ©gv‡b ¯‹z‡j hvq bv Ggb †KD Av‡Q? 

    nu¨v            bv  1 2
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1.3.2 DËi nu¨v n‡j, ¯‹z‡j bv hvIqvi cÖavb cÖavb KviY¸‡jv wb‡P D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.4 Avcwb wK Rv‡bb we`¨vjq I †kÖwYK‡ÿi ¯^v¯’¨-myiÿvi wbivc` e¨e¯’v Kiv n‡q‡Q?

  nu¨v            bv           Rvbv bvB

1.5 Avcbvi evwo‡Z I ¯‹z‡j ¯^v¯’¨-myiÿvi ch©vß e¨e¯’v Av‡Q?  nu¨v    bv            Rvbv bvB

1.6 Avcwb ¯‹zj/†kÖwYKÿ I ¯‹zj cÖv½u‡bi ¯^v¯’¨ myiÿv e¨e¯’v wb‡q mš‘ó?         nu¨v          bv             Rvbv bvB 

1.7 Avcwb wK K‡ivbv fvBivm-Gi wUKv wb‡q‡Qb?            nu¨v             bv       

1.7.1 Avcbvi cwiev‡ii Ab¨vb¨ eq¯‹ m`m¨iv K‡ivbv fvBivm-Gi wUKv wb‡q‡Qb?          nu¨v           bv       

1.8 Avcwb wK Ô†KvwfW-19Õ fvBiv‡mi cieZ©x †XD ev Awgµb msµgY wb‡q DwØMœ?              nu¨v            bv       

1.9 ¯‹zj eÜ _vKv mg‡q Avcbvi ev Avcbvi AvZ¥xq/cwiwPZ cwiev‡ii †Kv‡bv wkï‡K ¯‹zj †_‡K gv`ªvmvq fwZ© 

      Kiv n‡q‡Q?  nu¨v  bv  Rvbv bvB

1.9.1 DËi nu¨v n‡j, Zviv wK †mLv‡bB cov‡jLv Pvwj‡q hv‡”Q? nu¨v              bv              Rvbv bvB

1.10 Avcbvi mšÍvb/†cvl¨ eZ©gv‡b evmvq wK cov‡jLv K‡i?          wbqwgZ cov‡jLv K‡i          

     gv‡S gv‡S  cov‡jLv K‡i           cov‡jLv K‡i bv  

1.11 Avcbvi mšÍvb/†cv‡l¨i AwaKvsk mgq cov‡jLvq †K mvnvh¨ K‡ib? (†h †Kv‡bv GKwU DËi)

     gv-evev              fvB-†evb      cÖvB‡fU wUDUi

     cv‡ki evwo †KD            wb‡R wb‡R c‡o     Ab¨vb¨   

1.12 `xN©w`b ¯‹zj eÜ _vKvq Avcbvi mšÍvb/†cvl¨ wK †gvevBj †dvb ev Kw¤úDUv‡i †MBg (wd«-dvqvi ev Ab¨vb¨ 

†MBg) †Ljvq Avm³?    nu¨v    bv     Rvbv bvB

1.12.1 †MBg †Ljv, †dBmeyK ev †mvm¨vj wgwWqvq Avm³ n‡j, †m Zv‡Z w`‡b KZUv mgq KvUvq? 

       1 †_‡K 2 NÈv       2 †_‡K 4 NÈv        4 NÈvi AwaK mgq

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

4 5 6

1 2 3

1 2 3

1 2

1 2

1 2

1

32
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Ô†KvwfW-19Õ c~e©eZ©x Ae ’̄vq cwiev‡ii Avw_©K Ae ’̄v 2021-Gi eZ©gvb mg‡q cwiev‡ii Avw_©K Ae¯’v 

 memgq DØ„Ë   gv‡S gv‡S NvUwZ  memgq DØ„Ë   gv‡S gv‡S NvUwZ 

 gv‡S gv‡S DØ„Ë  memgq NvUwZ  gv‡S gv‡S DØ„Ë  memgq NvUwZ 

 mgvb mgvb  Ab¨vb¨  mgvb mgvb  Ab¨vb¨ 

 

 

 

 

 

 

 

 

 

 

 

 

1.13 Ô†KvwfW-19Õ RwbZ AwZgvwii Av‡M I eZ©gvb mgq we‡ePbvq Avcbvi cwiev‡ii Lv`¨, evm¯’vb, R¡vjvbx, wkÿv 

I ¯^v¯’¨mn Ab¨vb¨ cÖ‡qvRb †gUv‡bvi Rb¨ Avw_©K Ae¯’v m¤ú‡K© wb‡P Z_¨ w`b| (†h †Kvbv GKwU DËi)

1.14 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wel‡q Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j wb‡P D‡jøL Kiæb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2. wkLb cybiæ×vi welqK Kvh©µg 

2.1 `x©Nw`b ¯‹zj eÜ _vKvq cov‡jLvi ÿwZ c~i‡Yi Rb¨ ¯‹zj †_‡K wK AwZwi³ †Kv‡bv cvV`vb ev wUDk‡bi e¨e¯’v 

Kiv n‡q‡Q?  nu¨v  bv  Rvbv bvB

2.1.1 DËi nu¨v n‡j, AwZwi³ K¬v‡mi Rb¨ †Kv‡bv wd w`‡Z nq?   nu¨v    bv  

2.1.2 DËi nu¨v n‡j, KZ UvKv?

2.2 ¯‹zj †_‡K wkÿv_©x‡`i †hme †nvgIqvK©/G¨vmvBb‡g›U †`Iqv nq wkÿKMY wK Zv †`‡Lb ev ms‡kvab K‡ib?

   nu¨v     bv     Rvbv bvB

2.3 ¯‹zj †_‡K wkÿv_©x‡`i †kÖwYK‡ÿi cv‡Vi m‡½ `~i-wkÿ‡Yi DcKiY¸‡jvi m‡½ hy³ nIqvi Rb¨ wK civgk© 

†`Iqv nq?  nu¨v  bv  Rvbv bvB

2.4 ¯‹z‡j Av‡Mi Zzjbvq GLb wK cixÿv †bIqvi nvi Ges Pvc K‡g‡Q?         nu¨v          bv          Rvbv bvB

2.5 wkLb ÿwZ c~i‡Yi Rb¨ †hme c`‡ÿc †bIqv n‡q‡Q Zv wK wkÿv_©x, wkÿK‡`i Ici AwZwi³ Pvc m„wó Ki‡Q 

e‡j g‡b K‡ib?      nu¨v       bv       Rvbv bvB

2.6 wkLb ÿwZ c~i‡Yi cwiKíbvi wel‡q ¯‹zj †_‡K wK wcZv-gvZv/AwffveK‡`i AewnZ Kiv ev Zv‡`i m‡½ 

Av‡jvPbv Kiv n‡q‡Q?  nu¨v   bv   Rvbv bvB 

2.7 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv, wkLb ÿwZ c~i‡Yi cwiKíbv cÖYqb I ev¯Íevq‡bi AskMÖnYg~jK Z`viwKi 

Rb¨ wewfbœ AskxRb‡`i (wkÿK, wcZv-gvZv, GmGgwm BZ¨vw`) m¤ú„³ K‡i KwgwU/Uv¯‹‡dvm© MVb Kiv n‡q‡Q wK?    

   nu¨v           bv        Rvbv bvB 

1 2 3

1 2

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3
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2.8 Avcbvi wkï/†cv‡l¨i wkLb ÿwZ KvwU‡q IVvi Rb¨ AwffveK wn‡m‡e Avcwb wK we‡kl †Kv‡bv D‡`¨vM wb‡q‡Qb? 

    nu¨v     bv 

2.8.1 DËi nu¨v n‡j, we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.9 Avcbvi wkï/†cv‡l¨i wkLb ÿwZ KvwU‡q IVvi Rb¨ cwiev‡i wK †Kv‡bv evowZ Pvc m„wó Ki‡Q? 

    nu¨v     bv 

 2.9.1 DËi nu¨v n‡j, wK ai‡bi Pvc m„wó Ki‡Q we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.10 ¯‹zj eÜ _vKv mg‡q wkïi wkÿvi wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv 

mnvqZv †c‡q‡Qb?  nu¨v  bv 

2.10.1 DËi nu¨v n‡j, we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.11 cybivq ¯‹zj †Lvjvi ci ¯‹z‡ji cwi‡ek, ¯^v¯’¨ e¨e¯’vcbv I cov‡jLv †LuvRLei †bIqvi Rb¨ ¯‹z‡j wM‡qwQ‡jb? 

    nu¨v     bv

2.12 †h w`b¸‡jv‡Z Avcbvi mšÍvb/†cv‡l¨i ¯‹z‡j K¬vm _v‡K †mB w`b¸‡jv‡Z wK Ab-jvB‡bi K¬v‡m Ask †bq? 

    wbqwgZ Ask †bq      gv‡S gv‡S Ask †bq     Ask †bq bv 

2.13 wkLb ÿwZ c~i‡Yi wel‡q Avcbvi †Kv‡bv gZvgZ ev civgk© _vK‡j ejyb| (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

3.8 Dc‡i eY©xZ welq¸‡jv QvovI `xN©‡gqvw` bxwZ wba©viYx †Kv‡bv wel‡q Avcbvi gZvgZ/civgk© _vK‡j ejyb| 

(m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

Z_¨cÖ`vbKvix Awffve‡Ki †gvevBj †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

1 2

1 2

1 2

1 2

1 2 3

 3. wkLb cybiæ×vi Kvh©µg welqK 

3.1 wkLb ÿwZ c~i‡Yi cwiKíbv PjwZ eQi QvovI K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib?    

              `yÕeQ‡ii Rb¨             AviI `xN© mg‡qi Rb¨           Rvbv bvB 

3.2 Avcwb wK g‡b K‡ib, wkÿK KZ…©K wbqwgZ g~j¨vq‡bi Ici †ewk †Rvi w`‡q cvewjK cixÿvi I ¯‹z‡j Ab¨vb¨ 

cixÿvi †evSv Kgv‡bv DwPZ?         nu¨v               bv            Rvbv bvB  

3.3 Avcwb Rv‡bb wK miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?           nu¨v                bv           

3.3.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

3.4 Avcwb wK g‡b K‡ib AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I 

cÖwkÿY †`Iqv †M‡j AwaKZi fv‡jv djvdj cvIqv hv‡e? nu¨v             bv              Rvbv bvB  

3.5 Avcwb wK g‡b K‡ib mKj ¯‹z‡j mKj wkÿv_©x‡`i Rb¨ `ycy‡ii Lvevi ev we¯‹zU †`Iqv DwPZ?  

    nu¨v      bv      Rvbv bvB  

3.6 wkÿv_©x‡`i my¯’Zvi wel‡q cÖ‡qvRbxq e¨e¯’v MÖn‡Yi (†hgb- ¯^v¯’¨ myiÿv wewa, wkÿK, wkÿv_©x‡`i ¯^v¯’¨ cixÿv, 

¯‹zj e¨e¯’vcbv I †kÖwYKÿ I ¯‹zj cÖv½ub cwi”QbœZv BZ¨vw`) Rb¨ AviI †ewk D‡`¨vM †bIqv DwPZ? 

    nu¨v      bv      Rvbv bvB  

3.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i GeQ‡ii wkÿvel© evwo‡q †`Iqv DwPZ Ges ¯’vqxfv‡e 

wkÿve‡l©i cwieZ©b Kiv †h‡Z cv‡i|  nu¨v  bv  Rvbv bvB 

3.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ¯‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi 

`xN© QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i| 

      nu¨v       bv        gZvgZ †bB

3.7.2 GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................
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2.8 Avcbvi wkï/†cv‡l¨i wkLb ÿwZ KvwU‡q IVvi Rb¨ AwffveK wn‡m‡e Avcwb wK we‡kl †Kv‡bv D‡`¨vM wb‡q‡Qb? 

    nu¨v     bv 

2.8.1 DËi nu¨v n‡j, we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.9 Avcbvi wkï/†cv‡l¨i wkLb ÿwZ KvwU‡q IVvi Rb¨ cwiev‡i wK †Kv‡bv evowZ Pvc m„wó Ki‡Q? 

    nu¨v     bv 

 2.9.1 DËi nu¨v n‡j, wK ai‡bi Pvc m„wó Ki‡Q we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.10 ¯‹zj eÜ _vKv mg‡q wkïi wkÿvi wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv 

mnvqZv †c‡q‡Qb?  nu¨v  bv 

2.10.1 DËi nu¨v n‡j, we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.11 cybivq ¯‹zj †Lvjvi ci ¯‹z‡ji cwi‡ek, ¯^v¯’¨ e¨e¯’vcbv I cov‡jLv †LuvRLei †bIqvi Rb¨ ¯‹z‡j wM‡qwQ‡jb? 

    nu¨v     bv

2.12 †h w`b¸‡jv‡Z Avcbvi mšÍvb/†cv‡l¨i ¯‹z‡j K¬vm _v‡K †mB w`b¸‡jv‡Z wK Ab-jvB‡bi K¬v‡m Ask †bq? 

    wbqwgZ Ask †bq      gv‡S gv‡S Ask †bq     Ask †bq bv 

2.13 wkLb ÿwZ c~i‡Yi wel‡q Avcbvi †Kv‡bv gZvgZ ev civgk© _vK‡j ejyb| (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

3.8 Dc‡i eY©xZ welq¸‡jv QvovI `xN©‡gqvw` bxwZ wba©viYx †Kv‡bv wel‡q Avcbvi gZvgZ/civgk© _vK‡j ejyb| 

(m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

Z_¨cÖ`vbKvix Awffve‡Ki †gvevBj †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2

 3. wkLb cybiæ×vi Kvh©µg welqK 

3.1 wkLb ÿwZ c~i‡Yi cwiKíbv PjwZ eQi QvovI K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib?    

              `yÕeQ‡ii Rb¨             AviI `xN© mg‡qi Rb¨           Rvbv bvB 

3.2 Avcwb wK g‡b K‡ib, wkÿK KZ…©K wbqwgZ g~j¨vq‡bi Ici †ewk †Rvi w`‡q cvewjK cixÿvi I ¯‹z‡j Ab¨vb¨ 

cixÿvi †evSv Kgv‡bv DwPZ?         nu¨v               bv            Rvbv bvB  

3.3 Avcwb Rv‡bb wK miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?           nu¨v                bv           

3.3.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

3.4 Avcwb wK g‡b K‡ib AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I 

cÖwkÿY †`Iqv †M‡j AwaKZi fv‡jv djvdj cvIqv hv‡e? nu¨v             bv              Rvbv bvB  

3.5 Avcwb wK g‡b K‡ib mKj ¯‹z‡j mKj wkÿv_©x‡`i Rb¨ `ycy‡ii Lvevi ev we¯‹zU †`Iqv DwPZ?  

    nu¨v      bv      Rvbv bvB  

3.6 wkÿv_©x‡`i my¯’Zvi wel‡q cÖ‡qvRbxq e¨e¯’v MÖn‡Yi (†hgb- ¯^v¯’¨ myiÿv wewa, wkÿK, wkÿv_©x‡`i ¯^v¯’¨ cixÿv, 

¯‹zj e¨e¯’vcbv I †kÖwYKÿ I ¯‹zj cÖv½ub cwi”QbœZv BZ¨vw`) Rb¨ AviI †ewk D‡`¨vM †bIqv DwPZ? 

    nu¨v      bv      Rvbv bvB  

3.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i GeQ‡ii wkÿvel© evwo‡q †`Iqv DwPZ Ges ¯’vqxfv‡e 

wkÿve‡l©i cwieZ©b Kiv †h‡Z cv‡i|  nu¨v  bv  Rvbv bvB 

3.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ¯‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi 

`xN© QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i| 

      nu¨v       bv        gZvgZ †bB

3.7.2 GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................
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2.8 Avcbvi wkï/†cv‡l¨i wkLb ÿwZ KvwU‡q IVvi Rb¨ AwffveK wn‡m‡e Avcwb wK we‡kl †Kv‡bv D‡`¨vM wb‡q‡Qb? 

    nu¨v     bv 

2.8.1 DËi nu¨v n‡j, we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.9 Avcbvi wkï/†cv‡l¨i wkLb ÿwZ KvwU‡q IVvi Rb¨ cwiev‡i wK †Kv‡bv evowZ Pvc m„wó Ki‡Q? 

    nu¨v     bv 

 2.9.1 DËi nu¨v n‡j, wK ai‡bi Pvc m„wó Ki‡Q we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.10 ¯‹zj eÜ _vKv mg‡q wkïi wkÿvi wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv 

mnvqZv †c‡q‡Qb?  nu¨v  bv 

2.10.1 DËi nu¨v n‡j, we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

2.11 cybivq ¯‹zj †Lvjvi ci ¯‹z‡ji cwi‡ek, ¯^v¯’¨ e¨e¯’vcbv I cov‡jLv †LuvRLei †bIqvi Rb¨ ¯‹z‡j wM‡qwQ‡jb? 

    nu¨v     bv

2.12 †h w`b¸‡jv‡Z Avcbvi mšÍvb/†cv‡l¨i ¯‹z‡j K¬vm _v‡K †mB w`b¸‡jv‡Z wK Ab-jvB‡bi K¬v‡m Ask †bq? 

    wbqwgZ Ask †bq      gv‡S gv‡S Ask †bq     Ask †bq bv 

2.13 wkLb ÿwZ c~i‡Yi wel‡q Avcbvi †Kv‡bv gZvgZ ev civgk© _vK‡j ejyb| (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

3.8 Dc‡i eY©xZ welq¸‡jv QvovI `xN©‡gqvw` bxwZ wba©viYx †Kv‡bv wel‡q Avcbvi gZvgZ/civgk© _vK‡j ejyb| 

(m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

Z_¨cÖ`vbKvix Awffve‡Ki †gvevBj †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

 3. wkLb cybiæ×vi Kvh©µg welqK 

3.1 wkLb ÿwZ c~i‡Yi cwiKíbv PjwZ eQi QvovI K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib?    

              `yÕeQ‡ii Rb¨             AviI `xN© mg‡qi Rb¨           Rvbv bvB 

3.2 Avcwb wK g‡b K‡ib, wkÿK KZ…©K wbqwgZ g~j¨vq‡bi Ici †ewk †Rvi w`‡q cvewjK cixÿvi I ¯‹z‡j Ab¨vb¨ 

cixÿvi †evSv Kgv‡bv DwPZ?         nu¨v               bv            Rvbv bvB  

3.3 Avcwb Rv‡bb wK miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?           nu¨v                bv           

3.3.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

3.4 Avcwb wK g‡b K‡ib AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I 

cÖwkÿY †`Iqv †M‡j AwaKZi fv‡jv djvdj cvIqv hv‡e? nu¨v             bv              Rvbv bvB  

3.5 Avcwb wK g‡b K‡ib mKj ¯‹z‡j mKj wkÿv_©x‡`i Rb¨ `ycy‡ii Lvevi ev we¯‹zU †`Iqv DwPZ?  

    nu¨v      bv      Rvbv bvB  

3.6 wkÿv_©x‡`i my¯’Zvi wel‡q cÖ‡qvRbxq e¨e¯’v MÖn‡Yi (†hgb- ¯^v¯’¨ myiÿv wewa, wkÿK, wkÿv_©x‡`i ¯^v¯’¨ cixÿv, 

¯‹zj e¨e¯’vcbv I †kÖwYKÿ I ¯‹zj cÖv½ub cwi”QbœZv BZ¨vw`) Rb¨ AviI †ewk D‡`¨vM †bIqv DwPZ? 

    nu¨v      bv      Rvbv bvB  

3.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i GeQ‡ii wkÿvel© evwo‡q †`Iqv DwPZ Ges ¯’vqxfv‡e 

wkÿve‡l©i cwieZ©b Kiv †h‡Z cv‡i|  nu¨v  bv  Rvbv bvB 

3.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ¯‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi 

`xN© QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i| 

      nu¨v       bv        gZvgZ †bB

3.7.2 GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................
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µwgK b¤^i …………………………  MYmv¶iZv Awfhvb
GWz‡Kkb IqvP 2021

(mKj Z_¨ ïay M‡elYvi Kv‡R e¨env‡ii Rb¨)

cÖkœcÖÎ - †mU 4: Dc‡Rjv wkÿv Kg©KZ©v‡`i Rb¨

bvg : .......................................................................................................................................

wj½ : bvix           cyiæl

wefvM †KvW : ewikvj   PÆMÖvg   XvKv   Lyjbv

  gqgbwmsn  ivRkvnx   iscyi   wm‡jU

†Rjv †KvW : †fvjv         LvMovQwo           XvKv            h‡kvi    

      †bÎ‡KvYv          ivRkvnx           MvBevÜv           nweMÄ

Dc‡Rjvi bvg : .......................................................................................................................................

  Dc‡Rjv cÖv_wgK wkÿv Kg©KZ©v   Dc‡Rjv gva¨wgK wkÿv Kg©KZ©v

  c`we ....................................    c`we ....................................

1 2

1 2

1 2

3 4

5 6 7 8

1 2 3 4

5 6 7 8
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Z_¨ msMÖnKvix‡`i cÖwZ we‡kl wb‡`©kbv

gnvgvixi Kvi‡Y †h‡nZz gvV ch©vq †_‡K mivmwi Z_¨ msMÖn Kiv m¤¢e n‡”Q bv| †mB Kvi‡Y †gvevBj †dv‡b Z_¨ msMÖ‡n 
mv¶vrMÖnYKvix‡K we‡kl mZ©K _vK‡Z n‡e| DËi`vZvi m‡½ K_v e‡j wbwðZ n‡Z n‡e †h, wZwbB Avgv‡`i wbe©vwPZ 
Dc‡Rjv cÖv_wgK/gva¨wgK wk¶v Kg©KZ©v| †dv‡b mv¶vrKvi cÖ`vbKvix‡K cÖwZwU cÖkœ eywS‡q ejyb| GKevi eyS‡Z bv cvi‡j 
cÖ‡qvR‡b GKvwaKevi cÖkœwU eywS‡q ejyb| wZwb m¤ú~Y©fv‡e cÖkœwU eyS‡Z †c‡i‡Qb Zv wbwðZ nIqvi ci Z_¨ msMÖn Kiæb| 
cÖ‡kœi DË‡i cÖ‡hvR¨ †¶‡Î †Mvj wPý (mv‡K©j) w`b|

 1. ¯‹zj I ¯^v¯’¨ welqK eZ©gvb Ae¯’v

1.1 Avcwb wK g‡b K‡ib ¯‹z‡j ch©vß ¯^v¯’¨ myiÿvi e¨e¯’v †bIqv n‡q‡Q?  nu¨v     bv

1.2 Avcwb wK Ô†KvwfW-19Õ Gi wUKv wb‡q‡Qb?     nu¨v       bv

1.3 Avcbvi cwiev‡ii Ab¨vb¨ eq¯‹ m`m¨iv wK Ô†KvwfW-19Õ Gi wUKv wb‡q‡Qb? nu¨v bv

1.4 Ô†KvwfW-19Õ-Gi cieZ©x †XD ev we¯Ívi wb‡q Avcwb wK DwØMœ?      nu¨v       bv

1.5 ¯‹zj cybivq Ly‡j †`Iqvi ci Avcbvi Kg© GjvKvq (Dc‡Rjvq) †Kv‡bv ¯‹z‡j wkÿK/wkÿv_©x Ô†KvwfW-19Õ 
msµwgZ n‡q‡Qb?         nu¨v          bv         Rvbv bvB

1.5.1 DËi nu¨v n‡j, K‡ZvRb?  wkÿK......... Rb   wkÿv_©x ......... Rb      †gvU .......... Rb

1.5.2 msµwgZ‡`i wPwKrmvi Rb¨ ¯‹zj ev wkÿv cÖkvmb †_‡K wK ai‡bi D‡`¨vM †bIqv n‡q‡Q? (m‡e©v”P 3wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.6 we`¨vj‡q wkÿv_©x I wkÿK‡`i ¯^v¯’¨ myiÿv wbwðZKi‡Y Dc‡Rjv ¯^v¯’¨ KZ…©c‡ÿi m‡½ mgš^q Kivi wK †Kv‡bv 

D‡`¨vM †bIqv n‡q‡Q?      nu¨v         bv  Rvbv bvB

1.6.1 DËi nu¨v n‡j, D‡`¨vMmg~n m¤ú‡K© mswÿßfv‡e ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.7 we`¨vjq cÖwZ ¯^v¯’¨ myiÿv Lv‡Z eivÏK…Z ev‡RU ch©vß e‡j g‡b K‡ib?        nu¨v         bv

1.8 GB Lv‡Z miKvi †_‡K we‡kl †Kv‡bv eivÏ †`Iqv n‡q‡Q?        nu¨v            bv

1.8.1 DËi nu¨v n‡j, K‡Zv UvKv ........................ 

1 2

1 2

1 2

1

1 2

1 2

1 2 3

1 2 3

2
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1.8.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? (m‡e©v”P 3wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.9 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance -Gi †ÿ‡Î Gi weiƒc cÖfve co‡Q e‡j g‡b K‡ib? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.10 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv n‡q‡Q wK?     nu¨v          bv 

1.11 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i KwgwU/Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK?       nu¨v       bv 

1.12 evj¨-weev‡ni Kvi‡Y Avcbvi Kg© GjvKvq (Dc‡Rjvq) wK cwigvY wk¶v_©x we`¨vjq †_‡K S‡i c‡o‡Q e‡j 
Avcwb g‡b K‡ib?   ............kZvsk

1.12.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i e‡j 

Avcwb g‡b K‡ib? (GKvwaK DËi n‡Z cv‡i) 

  Dch©y³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kªwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv 

 Ab¨vb¨ (ejyb)  

1.13 Avcbvi Kg© GjvKvq wK cwigvY wk¶v_©x cwiev‡ii Avw_©K Kvi‡Y KvR ev evB‡i †ivRMv‡ii Rb¨ ¯‹zj †_‡K 
S‡i c‡o‡Qb e‡j g‡b K‡ib?   ............kZvsk

1.14 ¯‹z‡j ¯^v¯’¨ myiÿv wbwðZKi‡Y Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z cv‡ib| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1 2

1 2

1

2

3

4
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 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?          nu¨v   bv

2.2 mswÿß wm‡jevm ˆZwi‡Z mKj wel‡qi Ici mgvb ¸iæZ¡ bv w`‡q g~j welq¸‡jvi (cÖv_wg‡Ki evsjv I MwYZ, 

gva¨wg‡Ki evsjv, Bs‡iwR, MwYZ I weÁvb) cÖvwšÍK †hvM¨Zvi Ici †Rvi †`Iqv DwPZ e‡j g‡b K‡ib?    

   nu¨v    bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?

   nu¨v           bv

2.3.1 DËi nu¨v n‡j, Dc‡Rjvi KZ kZvsk ¯‹z‡j AwZwi³ cvV`vb/wUDUwis‡qi e¨e¯’vv Kiv n‡”Q?  …………. %

2.4 wkÿv_©x‡`i wK wbqwgZ †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv Ki‡Qb?        

   nu¨v          bv 

2.5 wkÿv_©x‡`i ¯‹z‡ji cv‡Vi m‡½ `~i-wkÿ‡Yi DcKiY¸‡jvi hy³ Kivi civgk© †`Iqv nq?        nu¨v          bv

2.5.1 DËi n¨uv n‡j, `~i-wk¶‡Y AskMÖnY Kivi Rb¨ †Kvb gva¨g e¨envi Kivi civgk© †`Iqv nq? (GKvwaK DËi n‡Z cv‡i)

     msm` †Uwjwfkb †iwWI        ¯§vU© †dvb        GbvjM †dvb  Ryg           ¸¸j wgU

2.6 ¯‹z‡j Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?     nu¨v    bv

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv e‡j wK g‡b K‡ib?         nu¨v         bv

2.8 Avcbvi Dc‡Rjvq Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

           Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.8.1 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z? 

2.9 wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z cv‡ib| (m‡ev©”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1 2

1 2

1 2

1 2

1 2

1 2

1 2

1 2 3 4 5 6
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2.10 Ô†KvwfW-19Õ c‚e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

 3. wkÿK mnvqZv 

3.1 wkÿK‡`i wbKU wm‡jevm mswÿßKiY I wkÿ‡Yi welq¸‡jvi Ici †kÖwYwfwËK †Kv‡bv wb‡`©wkKv ev MvBWjvBb 

†`Iqv n‡q‡Q wK?         nu¨v         bv   

3.2 wkLb ÿwZ cywl‡q †bIqv ev cybiæ×v‡ii j‡ÿ¨ wkÿK‡`i Rb¨ wK welqwfwËK cv‡Vi wb‡`©kbv/MvBWjvBb ˆZwi 

Kiv n‡q‡Q?   nu¨v     bv  

3.3 wkÿv_©x‡`i wkLb, G¨v‡mm‡g›U I cixÿv †bIqvi Rb¨ wkÿK‡`i wbKU wK †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q?   

   nu¨v         bv 

3.4 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?           nu¨v              bv   

3.5 †kÖwYK‡ÿ cv‡Vi m‡½ ̀ ‚i-wkÿ‡Yi welq¸‡jv AšÍf©z³ Kivi j‡ÿ¨ wkÿK‡`i Rb¨ wK †Kv‡bv wb‡`©kbv/MvBWjvBb 

ˆZwi Kiv n‡q‡Q?       nu¨v           bv      

3.6 wkLb cybiæ×vi cwiKíbv welq¸‡jv m¤ú‡K© wkÿK‡`i AewnZ Kivi Rb¨ mivmwi A_ev AbjvB‡b †Kv‡bv  

Kg©kvjv/Iwi‡q‡›Ukb †`Iqv n‡q‡Q wK?    nu¨v         bv 

3.7 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q ev cwiKíbv 

Av‡Q wK?        nu¨v           bv 

3.7.1 DËi nu¨v n‡j, Avcbvi Dc‡Rjvi KZ kZvsk we`¨vj‡q mnvqK wkÿK wb‡qvM †`Iqv n‡q‡Q? .............%

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY

4.1 wkÿY cybiæ×vi cwiKíbv PjwZ eQi QvovI K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib?  

           `yÕeQ‡ii Rb¨            AviI `xN© mg‡qi Rb¨           Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jvi g‡a¨ †Kvb †Kvb welq¸‡jv †dvKvm Kiv DwPZ 

e‡j Avcwb g‡b K‡ib? (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................
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4.3 Avcwb wK g‡b K‡ib, ¯‹zjwfwËK g~j¨vq‡bi Ici †ewk †Rvi w`‡q cvewjK cixÿvi †evSv n«vm Kiv DwPZ?

           nu¨v           bv           Rvbv bvB 

4.4 miKvi †NvwlZ bZzb wkÿvµg m¤ú‡K© Avcbvi gZvgZ| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.5 Avcwb Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.6 wkÿK‡`i cÖwkÿ‡Y c¨vWv‡MvwR, AšÍfz©³g~jK wkÿv, c×wZ I Abykxj‡bi Ici †Rvi †`Iqv DwPZ e‡j g‡b K‡ib?      

   nu¨v  bv            Rvbv bvB 

4.7 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿ‡Y AviI †Rvi 

†`Iqv DwPZ e‡j g‡b K‡ib?       nu¨v    bv     Rvbv bvB

4.8 wkÿv_©x‡`i my¯’Zvi wel‡q cÖ‡qvRbxq e¨e¯’v MÖn‡Y (¯^v¯’¨ myiÿv wewa, wkÿK, wkÿv_©x‡`i ¯^v¯’¨ cixÿv, cvVµg, 

¯‹zj e¨e¯’vcbv I †kÖwYK‡ÿ cvV Abykxjb) AviI †ewk D‡`¨vM †bIqv DwPZ e‡j e‡j g‡b K‡ib? 

    nu¨v         bv      Rvbv bvB 

4.9 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?           nu¨v           bv      Rvbv bvB 

4.10 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j g‡b K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv 

KZ©„©cÿ MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vvcbv, A_©vqbmn, †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv          nu¨v   bv       Rvbv bvB

4.11 Ô†KvwfW -19Õ Gi bZzb we¯Ívi ev fwel¨‡Z AwZgvwii Kvi‡Y cybivq ¯‹zj eÜ ivL‡Z n‡j wkÿv Kvh©µg Pvwj‡q 

†bIqvi Rb¨ †Kv‡bv cwiKíbv Kiv n‡q‡Q wK?       nu¨v     bv         Rvbv bvB

4.11.1 DËi nu¨v n‡j, we¯ÍvwiZ ejzb- (m‡e©v”P 3 wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.12 Avcwb wK g‡b K‡ib mKj ¯‹z‡j mKj wkÿv_©x‡`i Rb¨ `ycy‡ii Lvevi ev we¯‹zU †`Iqv DwPZ? 

      nu¨v       bv       Rvbv bvB 

4.13 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib? 

      nu¨v       bv       Rvbv bvB 

4.13.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ¯‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi 

`xN© QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib?   

       nu¨v              bv             gZvgZ †bB

4.13.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.14 Dc‡i eY©xZ welq¸‡jv QvovI `x©N †gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

Z_¨ cÖ`vbKvix wkÿv Kg©KZ©vi †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................
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4.3 Avcwb wK g‡b K‡ib, ¯‹zjwfwËK g~j¨vq‡bi Ici †ewk †Rvi w`‡q cvewjK cixÿvi †evSv n«vm Kiv DwPZ?

           nu¨v           bv           Rvbv bvB 

4.4 miKvi †NvwlZ bZzb wkÿvµg m¤ú‡K© Avcbvi gZvgZ| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.5 Avcwb Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.6 wkÿK‡`i cÖwkÿ‡Y c¨vWv‡MvwR, AšÍfz©³g~jK wkÿv, c×wZ I Abykxj‡bi Ici †Rvi †`Iqv DwPZ e‡j g‡b K‡ib?      

   nu¨v  bv            Rvbv bvB 

4.7 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿ‡Y AviI †Rvi 

†`Iqv DwPZ e‡j g‡b K‡ib?       nu¨v    bv     Rvbv bvB

4.8 wkÿv_©x‡`i my¯’Zvi wel‡q cÖ‡qvRbxq e¨e¯’v MÖn‡Y (¯^v¯’¨ myiÿv wewa, wkÿK, wkÿv_©x‡`i ¯^v¯’¨ cixÿv, cvVµg, 

¯‹zj e¨e¯’vcbv I †kÖwYK‡ÿ cvV Abykxjb) AviI †ewk D‡`¨vM †bIqv DwPZ e‡j e‡j g‡b K‡ib? 

    nu¨v         bv      Rvbv bvB 

4.9 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?           nu¨v           bv      Rvbv bvB 

4.10 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j g‡b K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv 

KZ©„©cÿ MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vvcbv, A_©vqbmn, †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv          nu¨v   bv       Rvbv bvB

4.11 Ô†KvwfW -19Õ Gi bZzb we¯Ívi ev fwel¨‡Z AwZgvwii Kvi‡Y cybivq ¯‹zj eÜ ivL‡Z n‡j wkÿv Kvh©µg Pvwj‡q 

†bIqvi Rb¨ †Kv‡bv cwiKíbv Kiv n‡q‡Q wK?       nu¨v     bv         Rvbv bvB

4.11.1 DËi nu¨v n‡j, we¯ÍvwiZ ejzb- (m‡e©v”P 3 wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.12 Avcwb wK g‡b K‡ib mKj ¯‹z‡j mKj wkÿv_©x‡`i Rb¨ `ycy‡ii Lvevi ev we¯‹zU †`Iqv DwPZ? 

      nu¨v       bv       Rvbv bvB 

4.13 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib? 

      nu¨v       bv       Rvbv bvB 

4.13.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ¯‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi 

`xN© QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib?   

       nu¨v              bv             gZvgZ †bB

4.13.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.14 Dc‡i eY©xZ welq¸‡jv QvovI `x©N †gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

Z_¨ cÖ`vbKvix wkÿv Kg©KZ©vi †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................
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4.3 Avcwb wK g‡b K‡ib, ¯‹zjwfwËK g~j¨vq‡bi Ici †ewk †Rvi w`‡q cvewjK cixÿvi †evSv n«vm Kiv DwPZ?

           nu¨v           bv           Rvbv bvB 

4.4 miKvi †NvwlZ bZzb wkÿvµg m¤ú‡K© Avcbvi gZvgZ| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.5 Avcwb Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.6 wkÿK‡`i cÖwkÿ‡Y c¨vWv‡MvwR, AšÍfz©³g~jK wkÿv, c×wZ I Abykxj‡bi Ici †Rvi †`Iqv DwPZ e‡j g‡b K‡ib?      

   nu¨v  bv            Rvbv bvB 

4.7 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿ‡Y AviI †Rvi 

†`Iqv DwPZ e‡j g‡b K‡ib?       nu¨v    bv     Rvbv bvB

4.8 wkÿv_©x‡`i my¯’Zvi wel‡q cÖ‡qvRbxq e¨e¯’v MÖn‡Y (¯^v¯’¨ myiÿv wewa, wkÿK, wkÿv_©x‡`i ¯^v¯’¨ cixÿv, cvVµg, 

¯‹zj e¨e¯’vcbv I †kÖwYK‡ÿ cvV Abykxjb) AviI †ewk D‡`¨vM †bIqv DwPZ e‡j e‡j g‡b K‡ib? 

    nu¨v         bv      Rvbv bvB 

4.9 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?           nu¨v           bv      Rvbv bvB 

4.10 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j g‡b K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv 

KZ©„©cÿ MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vvcbv, A_©vqbmn, †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv          nu¨v   bv       Rvbv bvB

4.11 Ô†KvwfW -19Õ Gi bZzb we¯Ívi ev fwel¨‡Z AwZgvwii Kvi‡Y cybivq ¯‹zj eÜ ivL‡Z n‡j wkÿv Kvh©µg Pvwj‡q 

†bIqvi Rb¨ †Kv‡bv cwiKíbv Kiv n‡q‡Q wK?       nu¨v     bv         Rvbv bvB

4.11.1 DËi nu¨v n‡j, we¯ÍvwiZ ejzb- (m‡e©v”P 3 wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.12 Avcwb wK g‡b K‡ib mKj ¯‹z‡j mKj wkÿv_©x‡`i Rb¨ `ycy‡ii Lvevi ev we¯‹zU †`Iqv DwPZ? 

      nu¨v       bv       Rvbv bvB 

4.13 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib? 

      nu¨v       bv       Rvbv bvB 

4.13.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ¯‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi 

`xN© QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib?   

       nu¨v              bv             gZvgZ †bB

4.13.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.14 Dc‡i eY©xZ welq¸‡jv QvovI `x©N †gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

Z_¨ cÖ`vbKvix wkÿv Kg©KZ©vi †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

µwgK b¤^i …………………………  MYmv¶iZv Awfhvb
GWz‡Kkb IqvP 2021

(mKj Z_¨ ïay M‡elYvi Kv‡R e¨env‡ii Rb¨)

cÖkœcÖÎ - †mU 5: †Rjv wkÿv Kg©KZ©v‡`i Rb¨

bvg : .......................................................................................................................................

wj½ : bvix           cyiæl

wefvM †KvW : ewikvj   PÆMÖvg   XvKv   Lyjbv

  gqgbwmsn  ivRkvnx   iscyi   wm‡jU

†Rjv †KvW : †fvjv         LvMovQwo           XvKv            h‡kvi    

      †bÎ‡KvYv          ivRkvnx           MvBevÜv           nweMÄ

Dc‡Rjvi bvg : .......................................................................................................................................

  Dc‡Rjv cÖv_wgK wkÿv Kg©KZ©v   Dc‡Rjv gva¨wgK wkÿv Kg©KZ©v

  c`we: ....................................    c`we: ....................................
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Z_¨ msMÖnKvix‡`i cÖwZ we‡kl wb‡`©kbv

gnvgvixi Kvi‡Y †h‡nZz gvV ch©vq †_‡K mivmwi Z_¨ msMÖn Kiv m¤¢e n‡”Q bv| †mB Kvi‡Y †gvevBj †dv‡b Z_¨ msMÖ‡n 
mv¶vrMÖnYKvix‡K we‡kl mZ©K _vK‡Z n‡e| DËi`vZvi m‡½ K_v e‡j wbwðZ n‡Z n‡e †h, wZwbB Avgv‡`i wbe©vwPZ 
Dc‡Rjv cÖv_wgK/gva¨wgK wk¶v Kg©KZ©v| †dv‡b mv¶vrKvi cÖ`vbKvix‡K cÖwZwU cÖkœ eywS‡q ejyb| GKevi eyS‡Z bv cvi‡j 
cÖ‡qvR‡b GKvwaKevi cÖkœwU eywS‡q ejyb| wZwb m¤ú~Y©fv‡e cÖkœwU eyS‡Z †c‡i‡Qb Zv wbwðZ nIqvi ci Z_¨ msMÖn Kiæb| 
cÖ‡kœi DË‡i cÖ‡hvR¨ †¶‡Î †Mvj wPý (mv‡K©j) w`b|

 1. ¯‹zj I ¯^v¯’¨ welqK eZ©gvb Ae¯’v

1.1 Avcwb wK g‡b K‡ib ¯‹z‡j ch©vß ¯^v¯’v¨ myiÿvi e¨e¯’vv †bIqv n‡q‡Q?         nu¨v             bv

1.2 Ô†KvwfW-19Õ-Gi cieZ©x †XD ev we¯Ívi wb‡q Avcwb wK DwØMœ?       nu¨v     bv

1.3 ¯‹zj czbivq Ly‡j †`Iqvi ci Avcbvi Kg©GjvKvq (Dc‡Rjvq) †Kv‡bv ¯‹z‡j wkÿK/wkÿv_©x Ô†KvwfW-19Õ 

msµwgZ n‡q‡Qb?            nu¨v    bv    Rvbv bvB

1.4  DËi nu¨v n‡j, K‡ZvRb? wkÿK......... Rb   wkÿv_©x ......... Rb      †gvU .......... Rb

1.5 msµwgZ‡`i wPwKrmvi Rb¨ ¯‹zj ev wkÿv cÖkvmb †_‡K wK ai‡bi D‡`¨vM †bIqv n‡q‡Q? (m‡e©v”P 3wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.6 we`¨vj‡q wkÿv_©x I wkÿK‡`i ¯^v¯’¨ myiÿv wbwðZKi‡Y Dc‡Rjv ¯^v¯’¨ KZ©„c‡ÿi m‡½ mgš^q Kivi wK †Kv‡bv 

D‡`¨vM †bIqv n‡q‡Q?        nu¨v         bv        Rvbv bvB

1.6.1 DËi nu¨v n‡j, D‡`¨vMmg~n m¤ú‡K© mswÿßfv‡e ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.7 we`¨vjq cÖwZ ¯^v¯’¨ myiÿv Lv‡Z eivÏK…Z ev‡RU ch©vß e‡j g‡b K‡ib?      nu¨v              bv

1.8 GB Lv‡Z miKvi †_‡K we‡kl †Kv‡bv eivÏ †`Iqv n‡q‡Q?       nu¨v         bv

1.8.1 DËi nu¨v n‡j, K‡Zv UvKv ........................ 
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1.8.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? (m‡e©v”P 3wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.9 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance -Gi †ÿ‡Î Gi weiƒc cÖfve co‡Q e‡j g‡b K‡ib? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.10 evj¨-weev‡ni Kvi‡Y Avcbvi Kg© GjvKvq (†Rjvq) wK cwigvY wk¶v_©x we`¨vjq †_‡K S‡i c‡o‡Q e‡j 
Avcwb g‡b K‡ib?   ............kZvsk

1.10.1 GBme S‡icov wk¶v_©x‡`i ̄ ‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i e‡j 

Avcwb g‡b K‡ib? (GKvwaK DËi n‡Z cv‡i) 

       Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

       Kgc‡¶ `kg †kªwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

       cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkªæwZcÎ †bIqv 

       Ab¨vb¨ (ejyb)  

1.11 ¯‹zj ch©v‡qi wewfbœ AskxR‡bi (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Av‡Q wK?         nu¨v         bv

1.12 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv, 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i KwgwU/Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK?       nu¨v        bv      

1.13 ¯‹z‡j ¯^v¯’¨ myiÿv wbwðZKi‡Y Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z cv‡ib| (m‡ev©”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1

2

3

4
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 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?       nu¨v        bv

2.2 mswÿß wm‡jevm ˆZwi‡Z mKj wel‡qi Ici mgvb ¸iæZ¡ bv w`‡q g~j welq¸‡jvi (cÖv_wg‡Ki evsjv I MwYZ, 

gva¨wg‡Ki evsjv, Bs‡iwR, MwYZ I weÁvb) cÖvwšÍK †hvM¨Zvi Ici †Rvi †`Iqv DwPZ e‡j g‡b K‡ib?

   nu¨v    bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?      

   nu¨v     bv

2.3.1 DËi nu¨v n‡j, Dc‡Rjvi KZ kZvsk ¯‹z‡j AwZwi³ cvV`vb/wUDUwis‡qi e¨e¯’v Kiv n‡”Q? …………. %

2.4 wkÿv_©x‡`i wK wbqwgZ †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv Ki‡Qb? 

   nu¨v    bv 

2.5 wkÿv_©x‡`i ¯‹z‡ji cv‡Vi m‡½ `~i-wkÿ‡Yi DcKiY¸‡jvi hy³ Kivi civgk© †`Iqv nq?      nu¨v          bv

2.6 ¯‹z‡j Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?          nu¨v       bv

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv e‡j wK g‡b K‡ib?        nu¨v       bv

2.8 Avcbvi Dc‡Rjvq Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

         †Q‡j ---% †g‡q---% †gvU-----%

2.8.1 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  

 Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.9 wkÿv_©x‡`i my¯’¨Zvi wel‡q cÖ‡qvRbxq e¨e¯’v MÖn‡Y (¯^v¯’¨ myiÿv wewa, wkÿK, wkÿv_©x‡`i ¯^v¯’¨ cixÿv, 

cvV¨µg, ¯‹zj e¨e¯’vcbv I †kÖwYK‡ÿ cvV Abykxjb AviI †ewk D‡`¨vM †bIqv DwPZ e‡j g‡b K‡ib?

     nu¨v    bv         Rvbv bvB

2.10 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’vv m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

2.11 wkLb cybiæ×v‡i Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1 2

1 2

1 2

1 2

1 2 3

1 2

1 2

1 2

Ô†KvwfW-19Õ c~e©eZ©x mgq

1 2 3 4 5 6 7 8 9 10

eZ©gvb mgq

1 2 3 4 5 6 7 8 9 10
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1 2

1 2

1 2

1 2

1 2

1 2

 3. wkÿK mnvqZv

3.1 wkÿK‡`i wbKU wm‡jevm mswÿßKiY I wkÿ‡Yi welq¸‡jvi Ici †kÖwYwfwËK †Kv‡bv wb‡`©wkKv ev MvBWjvBb 

†`Iqv n‡q‡Q wK?            nu¨v          bv   

3.2 wkLb ÿwZ cywl‡q †bIqv ev cybiæ×v‡ii j‡ÿ¨ wkÿK‡`i Rb¨ wK welqwfwËK cv‡Vi wb‡`©kbv/MvBWjvBb ˆZwi 

Kiv n‡q‡Q?       nu¨v             bv  

3.3 wkÿv_©x‡`i wkLb, G¨v‡mm‡g›U I cixÿv †bIqvi Rb¨ wkÿK‡`i wbKU wK †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q?  

   nu¨v        bv 

3.4 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv n‡”Q wK?    

    nu¨v       bv      

3.5 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©z³ Kivi j‡ÿ¨ wkÿK‡`i Rb¨ wK †Kv‡bv wb‡`©kbv/ 

MvBWjvBb ˆZwi Kiv n‡q‡Q?   nu¨v        bv      

3.6 wkLb cybiæ×vi cwiKíbv welq¸‡jv m¤ú‡K© wkÿK‡`i AewnZ Kivi Rb¨ mivmwi A_ev AbjvB‡b †Kv‡bv  

Kg©kvjv/Iwi‡q‡›Ukb †`Iqv n‡q‡Q wK?      nu¨v        bv 

3.7 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q ev 
cwiKíbv Av‡Q wK?          nu¨v            bv 

3.7.1 DËi nu¨v n‡j, Avcbvi Dc‡Rjvi KZ kZvsk we`¨vj‡q mnvqK wkÿK wb‡qvM †`Iqv n‡q‡Q?    ......... %

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY

4.1 wkÿY cybiæ×vi cwiKíbv PjwZ eQi QvovI K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib?  

   `yÕeQ‡ii Rb¨          AviI `xN© mg‡qi Rb¨         Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jvi g‡a¨ †Kvb †Kvb welq¸‡jv †dvKvm Kiv DwPZ 

e‡j Avcwb g‡b K‡ib? (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.3 Avcwb wK g‡b K‡ib, ¯‹zjwfwËK g~j¨vq‡bi Ici †ewk †Rvi w`‡q cvewjK cixÿvi †evSv n«vm Kiv DwPZ?

    nu¨v       bv      Rvbv bvB 

1 2

1 2

1 2 3

3
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4.4 miKvi †NvwlZ bZzb wkÿvµg m¤ú‡K© Avcbvi gZvgZ| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.5 Avcwb Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.6 wkÿK‡`i cÖwkÿ‡Y c¨vWv‡MvwR, AšÍfz©³g~jK wkÿv, c×wZ I Abykxj‡bi Ici †Rvi †`Iqv DwPZ e‡j g‡b K‡ib? 

   nu¨v    bv       Rvbv bvB 

4.7 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿ‡Y AviI †Rvi 

†`Iqv DwPZ e‡j g‡b K‡ib?   nu¨v  bv  Rvbv bvB

4.8 Avcwb wK g‡b K‡ib mKj wkÿv_©xi Rb¨ `ycy‡ii Lvevi ev we¯‹zU †`Iqv DwPZ?       nu¨v       bv       Rvbv bvB 

4.9 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?         nu¨v          bv             Rvbv bvB 

4.10 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j g‡b K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv 

KZ„©cÿ MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vvcbv, A_©vqbmn, †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)            nu¨v             bv             Rvbv bvB 

4.11 fwel¨‡Z AwZgvwii Kvi‡Y cybivq ¯‹zj eÜ ivL‡Z n‡j wkÿv Kvh©µg Pvwj‡q †bIqvi Rb¨ †Kv‡bv cwiKíbv 

Kiv n‡q‡Q wK?          nu¨v                  bv            Rvbv bvB 

4.11.1 DËi nu¨v n‡j, we¯ÍvwiZ ejyb- (m‡e©v”P 3 wU DËi)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3
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4.12 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib? 

     nu¨v           bv       Rvbv bvB     

4.12.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ¯‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi 

`xN© QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib?   

     nu¨v       bv           gZvgZ †bB

4.12.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.13 Dc‡i eY©xZ welq¸‡jv QvovI `x©N †gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

Z_¨ cÖ`vbKvix wkÿv Kg©KZ©vi †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

1 2 3

1 2 3
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µwgK b¤^i …………………………  MYmv¶iZv Awfhvb
GWz‡Kkb IqvP 2021

(mKj Z_¨ ïay M‡elYvi Kv‡R e¨env‡ii Rb¨)

cÖkœcÖÎ - †mU 6: cvU©bvi msMV‡bi Rb¨

msMV‡bi bvg : .......................................................................................................................................................

DËi`vZvi bvg : .............................................................................. c`we: ............................................................

wj½ : bvix           cyiæl

msMV‡bi wVKvbv : .......................................................................................................................................................

†dvb:...................................... B‡gBj:................................................ I‡qemvBU:.................................................

wefvM †KvW : ewikvj   PÆMÖvg   XvKv   Lyjbv

  gqgbwmsn  ivRkvnx   iscyi   wm‡jU

†Rjv †KvW : †fvjv         LvMovQwo           XvKv            h‡kvi    

      †bÎ‡KvYv          ivRkvnx           MvBevÜv           nweMÄ

Dc‡Rjvi/_vbvi bvg: .......................................................................................................................................

1 2

1 2

3 4

5 6 7 8

1 2 3 4

5 6 7 8
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Z_¨ msMÖnKvix‡`i cÖwZ we‡kl wb‡`©kbv

gnvgvixi Kvi‡Y †h‡nZz gvV ch©vq †_‡K mivmwi Z_¨ msMÖn Kiv m¤¢e n‡”Q bv| †mB Kvi‡Y †gvevBj †dv‡b Z_¨ msMÖ‡n 
mv¶vrMÖnYKvix‡K we‡kl mZ©K _vK‡Z n‡e| DËi`vZvi m‡½ K_v e‡j wbwðZ n‡Z n‡e †h, wZwbB Avgv‡`i wbe©vwPZ 
Dc‡Rjv cÖv_wgK/gva¨wgK wk¶v Kg©KZ©v| †dv‡b mv¶vrKvi cÖ`vbKvix‡K cÖwZwU cÖkœ eywS‡q ejyb| GKevi eyS‡Z bv cvi‡j 
cÖ‡qvR‡b GKvwaKevi cÖkœwU eywS‡q ejyb| wZwb m¤ú~Y©fv‡e cÖkœwU eyS‡Z †c‡i‡Qb Zv wbwðZ nIqvi ci Z_¨ msMÖn Kiæb| 
cÖ‡kœi DË‡i cÖ‡hvR¨ †¶‡Î †Mvj wPý (mv‡K©j) w`b|

 1. wkÿv_©x, wkÿK, ¯‹zj welqK eZ©gvb Ae¯’v

1.1 Avcbvi msMV‡bi cwiPvwjZ/Avcbvi GjvKvi ¯‹zj wK eZ©gv‡b †Lvjv?            nu¨v                bv  

1.2 †Kvb Ae¯’v‡Z ¯‹zj †Lvjv n‡q‡Q-  

1.2.1 AvswkKfv‡e ev mKj †kÖwYi Rb¨ bq            nu¨v              bv 

1.3 mßv‡n †Kvb †Kvb w`b †Kvb †Kvb †kÖwYi K¬vm nq?  

    

    

    

    

    

1.4 evj¨-weev‡ni Kvi‡Y Avcbvi msMVb cwiPvwjZ wk¶v †K‡›`ª/GjvKvq wK cwigvY wk¶v_©x we`¨vjq 
†_‡K S‡i c‡o‡Q e‡j Avcwb g‡b K‡ib?    ……kZvsk

1.4.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z 

cv‡i e‡j Avcwb g‡b K‡ib? (GKvwaK DËi n‡Z cv‡i) 

 Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kªwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkªæwZcÎ †bIqv

 Ab¨vb¨ (ejyb)

1.5 Avcbvi msMVb cwiPvwjZ wk¶v †K‡›`ª/GjvKvq wK cwigvY wk¶v_©x cwiev‡ii Avw_©K Kvi‡Y KvR ev 
evB‡i †ivRMv‡ii Rb¨ ¯‹zj †_‡K S‡i c‡o‡Q e‡j g‡b K‡ib?   ......kZvsk

†kÖwY mßv‡n KZw`b K ¬vm nq 
K ¬v‡mi msL¨v I welq K ¬v‡mi †gvU 

mgq K ¬v‡mi msL¨v welq 
     
     
     
     
     

1 2

1 2

1

2

3

4
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 2. we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv welqK Z_¨ 

2.1 we`¨vj‡q Ô†KvwfW-19ÕGi cÖwZ‡iva e¨e¯’vcbv wb‡q Avcwb DwØMœ?  nu¨v  bv

2.2 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv n‡q‡Q wK?          nu¨v          bv  

2.3 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK?             

    nu¨v     bv     Rvbv bvB

2.4 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j wb‡P D‡jøL Kiæb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 3. wkLb cybiæ×vi Kvh©µg welqK 

3.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 
MwYZ I weÁvb wel‡qi Ici †Rvi †`Iqv n‡q‡Q Zv mwVK n‡q‡Q?          nu¨v          bv

3.2 Avcbvi g‡Z we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

        †Q‡j ---% †g‡q---%  †gvU---%

3.3 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z? Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------% 

3.4 wkÿv_©x‡`i wkLb ÿwZ cybiæ×v‡i miKv‡ii M„nxZ Kvh©µgmg~n ch©vß e‡j g‡b K‡ib?           nu¨v          bv

3.4.1 DËi bv n‡j, wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j wb‡P D‡jøL Kiæb| 

(m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. wkÿK mnvqZv  

4.1 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?           nu¨v            bv            Rvbv bvB                   

1 2

1 2

1 2 2

1 2 3

1 2

1 2
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4.2 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?              

    nu¨v     bv     Rvbv bvB                      

4.3 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv cÖ‡qvRb e‡j g‡b K‡ib?   
    nu¨v     bv  

4.3.1 DËi nu¨v n‡j, Avcbvi msMVb cwiPvwjZ wkÿv‡K‡›`ª KZRb wkÿK mnvqK wb‡qvM w`‡q‡Qb? 

4.4 miKvi cÖv_wgK I gva¨wgK wkÿv ch©v‡qi Rb¨ bZzb †NvwlZ bZzb wkÿvµg †NvlYv K‡i‡Qb| GB wel‡q Avcwb 

AeMZ Av‡Qb?    nu¨v          bv 

4.4.1 DËi nu¨v n‡j, GB wel‡q Avcwb gZvgZ w`‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 5. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

5.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? 

   `yÕeQ‡ii Rb¨             AviI `xN© mg‡qi Rb¨           Rvbv bvB 

5.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jv we‡ePbvi ivLv DwPZ e‡j g‡b K‡ib?     

   nu¨v                 bv    Rvbv bvB  

5.3 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

Rb¨ RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?        nu¨v              bv          Rvbv bvB  

5.4 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j g‡b K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv 

KZ…©cÿ MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)         nu¨v            bv             Rvbv bvB  

5.5 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿve‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?  

   nu¨v    bv     Rvbv bvB  

5.5.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ̄ ‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi ̀ xN© 

QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib|      

      nu¨v       bv       gZvgZ †bB

1 2

1 2

1 2

3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3
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5.5.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

5.6 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

5.7 Avcwb Rv‡bb wK miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?     nu¨v      bv    

5.7.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

5.8 Dc‡i eY©xZ welq¸‡jv QvovI `x©N †gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv GbwRI Kg©KZ©vi †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

1 2

Ô†KvwfW-19Õ c~e©eZ©x mgq

1 2 3 4 5 6 7 8 9 10

eZ©gvb mgq

1 2 3 4 5 6 7 8 9 10
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µwgK b¤^i …………………………  MYmv¶iZv Awfhvb

GWz‡Kkb IqvP 2021

(mKj Z_¨ ïay M‡elYvi Kv‡R e¨env‡ii Rb¨)

cÖkœcÖÎ - †mU 7: we`¨vjq e¨e¯’vcbv KwgwU m`‡m¨i Rb¨

DËi `vZvi bvg: ....................................................................................................................................................

we`¨vjq e¨e¯’vcbv KwgwU‡Z c`we: .......................................................................................................................

wj½ : bvix           cyiæl

we`¨vj‡qi bvg : ....................................................................................................................................................

wefvM †KvW : ewikvj   PÆMÖvg   XvKv   Lyjbv

  gqgbwmsn  ivRkvnx   iscyi   wm‡jU

†Rjv †KvW : †fvjv         LvMovQwo           XvKv            h‡kvi    

      †bÎ‡KvYv          ivRkvnx           MvBevÜv           nweMÄ

Dc‡Rjv/_vbvi bvg : .............................................................................................................................................

¯‹z‡ji aib : cÖvBgvix ¯‹zj          gva¨wgK ¯‹zj

             Ge‡Z`vqx gv`ªvmv  `vwLj gv`ªvmv

AÂj : knivÂj              MÖvgvÂj              kniZjx             kn‡ii ew¯Í GjvKv  

1 2

1 2 3 4

5 6 7 8

1 2 3 4

5 6 7 8

1 2 3 4

1 2

3 4
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Z_¨ msMÖnKvix‡`i cÖwZ we‡kl wb‡`©kbv

gnvgvixi Kvi‡Y †h‡nZz gvV ch©vq †_‡K mivmwi Z_¨ msMÖn Kiv m¤¢e n‡”Q bv| †mB Kvi‡Y †gvevBj †dv‡b Z_¨ msMÖ‡n 
mv¶vrMÖnYKvix‡K we‡kl mZ©K _vK‡Z n‡e| DËi`vZvi m‡½ K_v e‡j wbwðZ n‡Z n‡e †h, wZwbB Avgv‡`i wbe©vwPZ 
Dc‡Rjv cÖv_wgK/gva¨wgK wk¶v Kg©KZ©v| †dv‡b mv¶vrKvi cÖ`vbKvix‡K cÖwZwU cÖkœ eywS‡q ejyb| GKevi eyS‡Z bv cvi‡j 
cÖ‡qvR‡b GKvwaKevi cÖkœwU eywS‡q ejyb| wZwb m¤ú~Y©fv‡e cÖkœwU eyS‡Z †c‡i‡Qb Zv wbwðZ nIqvi ci Z_¨ msMÖn Kiæb| 
cÖ‡kœi DË‡i cÖ‡hvR¨ †¶‡Î †Mvj wPý (mv‡K©j) w`b|

 1. we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv welqK Z_¨ 

1.1 we`¨vj‡q cwi®‹vi cwi”QbœZv, nvZ †avIqv, gv¯‹ I m¨vwbUvBRv‡ii ch©vß e¨e¯’v Av‡Q wK?

   nu¨v  bv

1.2 kix‡ii ZvcgvÎv cwigv‡ci Rb¨ wK ¯úk©wenxb _v‡g©vwgUv‡ii e¨e¯’v Av‡Q?  nu¨v      bv 

1.3 we`¨vj‡qi wkÿv_©x‡`i Rb¨ e¨eüZ Uq‡jU¸‡jvi Ae¯’v †Kgb?  

   cwi®‹vi cwi”Qbœ    †gvUvgywU fv‡jv    Lye GKUv fv‡jv bq

1.4 we`¨vj‡q I †kÖwYK‡ÿ mvgvwRK `~iæZ¡ eRvq ivLvi e¨e¯’v Kiv n‡q‡Q wK?  nu¨v      bv 

1.4.1 DËi nu¨v n‡j, mvgvwRK `~iZ¡ eRvq ivLvi Rb¨ Kx Kx D‡`¨vM †bIqv n‡q‡Q? (m‡e©v”P 3wU wjLyb)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.5 †kÖwYKÿ I we`¨vjq cÖv½ub wK cwi®‹vi cwi”Qbœ Kiv n‡q‡Q?           nu¨v              bv 

1.6 we`¨vj‡q Ô†KvwfW-19ÕGi cÖwZ‡iva e¨e¯’vcbv wb‡q wK Avcwb DwØMœ?            nu¨v             bv           

1.7 Avcbvi we`¨vjq †_‡K wK wkÿv_©x‡`i wUKv †`Iqvi D‡`¨vM †bIqv n‡q‡Q?            nu¨v            bv

1.8 we`¨vjq †Lvjvi ci Avcbvi we`¨vj‡q †Kv‡bv wkÿK/wkÿv_©x Ô†KvwfW-19Õ G msµwgZ n‡q‡Q? 

   nu¨v         bv

1.8.1 DËi nu¨v n‡j, msµwgZ‡`i wPwKrmvi Rb¨ GmGgwm †_‡K wK †Kv‡bv D‡`¨vM †bIqv n‡q‡Q?

   nu¨v         bv

1.9 we`¨vj‡qi ¯^v¯’¨ myiÿv Lv‡Z eivÏK…Z ev‡RU ch©vß e‡j g‡b K‡ib?           nu¨v            bv

1.10 miKvi †_‡K GB Lv‡Z we‡kl †Kv‡bv eivÏ †`Iqv n‡q‡Q?           nu¨v            bv

1 2

1 2 3

1 2

1 2

1 2

1 2

1 2

1 2

1 2

1 2

1 2
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1.10.1 DËi nu¨v n‡j, K‡Zv UvKv ........................  

1.10.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance-Gi †ÿ‡Î weiƒc cÖfve †dj‡Q wK? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11.1 evj¨-weev‡ni Kvi‡Y Avcbvi we`¨vjq †_‡K KZ Rb wk¶v_©x S‡i c‡o‡Q e‡j g‡b K‡ib?

1.12.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i? 

(GKvwaK DËi n‡Z cv‡i) 

 Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kÖwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv 

 Ab¨vb¨ (ejyb)

1.13 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv cÖ‡qvRb e‡j g‡b K‡ib? 

     nu¨v  bv  

1.14 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK? 

     nu¨v  bv        Rvbv bvB 

1.15 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q GmGgwm m`m¨ wn‡me Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.7.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.8 Avcwb wK Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?    nu¨v         bv           

4.8.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.9 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

4.10 Dc‡i eY©xZ welq¸‡jv QvovI `x©N‡gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv GmGgwm m`m‡m¨i †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 

MwYZ I weÁvb wel‡qi Ici †Rvi †`Iqv wK mwVK n‡q‡Q?           nu¨v             bv

2.2 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?            nu¨v            bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?       

   nu¨v    bv

2.4 wkÿv_©x‡`i wK †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv K‡ib?

    nu¨v     bv     Rvbv bvB

2.5 wkÿv_©x‡`i †kÖwYK‡ÿ cv‡Vi cvkvcwk `~i-wkÿ‡Yi m‡½ hy³ Kivi civgk© †`Iqv n‡”Q wK?

   nu¨v     bv     Rvbv bvB

2.6 we`¨vj‡q Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?          nu¨v          bv            Rvbv bvB

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv g‡b K‡ib?           nu¨v           bv

2.8.1 Avcbvi we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

 †Q‡j ---% †g‡q---%  †gvU---%

2.8.2 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.9 wkÿv_©x‡`i wkLb ÿwZ cybiæ×v‡i miKv‡ii M„nxZ Kvh©µgmg~n ch©vß e‡j g‡b K‡ib? 

   nu¨v    bv

2.9.1 DËi bv n‡j, wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

  3. wkÿK mnvqZv  

3.1 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?       nu¨v   bv      Rvbv bvB

3.2 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?               

   nu¨v         bv  Rvbv bvB                       

3.3 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv cÖ‡qvRb e‡j g‡b K‡ib? 

   nu¨v         bv  

3.3.1 DËi nu¨v n‡j, Avcbvi we`¨vj‡q KZRb wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q?   ……. Rb

3.4 ¯‹zj eÜ _vKv mg‡q wkÿv wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv mnvqZv †c‡q‡Qb? 

   nu¨v           bv

3.4.1 DËi nu¨v n‡j, wK ai‡bi we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

4.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? 

    `yÕeQ‡ii Rb¨     AviI `xN© mg‡qi Rb¨     Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jv we‡ePbvq ivLv DwPZ?     

    nu¨v     bv     Rvbv bvB  

4.3 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿY †`Iqv †M‡j 

AwaKZi fv‡jv djvdj cvIqv hv‡e e‡j g‡b K‡ib?        nu¨v            bv          Rvbv bvB 

4.4 wgW-†W ¯‹zj wgj Kvh©µg mKj we`¨vj‡q mKj wkÿv_©x‡`i Rb¨ nIqv DwPZ e‡j g‡b K‡ib?   

    nu¨v      bv     Rvbv bvB

4.5 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

Rb¨ RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?     nu¨v           bv     Rvbv bvB  

4.6 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv KZ…©cÿ 

MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)         nu¨v         bv     Rvbv bvB  

4.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?  

    nu¨v     bv     Rvbv bvB  

4.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ̄ ‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi ̀ xN© 

QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib|      

      nu¨v       bv       gZvgZ †bB

1 2

1 2

3

1

2

3

4
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1.10.1 DËi nu¨v n‡j, K‡Zv UvKv ........................  

1.10.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance-Gi †ÿ‡Î weiƒc cÖfve †dj‡Q wK? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11.1 evj¨-weev‡ni Kvi‡Y Avcbvi we`¨vjq †_‡K KZ Rb wk¶v_©x S‡i c‡o‡Q e‡j g‡b K‡ib?

1.12.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i? 

(GKvwaK DËi n‡Z cv‡i) 

 Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kÖwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv 

 Ab¨vb¨ (ejyb)

1.13 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv cÖ‡qvRb e‡j g‡b K‡ib? 

     nu¨v  bv  

1.14 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK? 

     nu¨v  bv        Rvbv bvB 

1.15 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q GmGgwm m`m¨ wn‡me Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.7.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.8 Avcwb wK Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?    nu¨v         bv           

4.8.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.9 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

4.10 Dc‡i eY©xZ welq¸‡jv QvovI `x©N‡gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv GmGgwm m`m‡m¨i †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 

MwYZ I weÁvb wel‡qi Ici †Rvi †`Iqv wK mwVK n‡q‡Q?           nu¨v             bv

2.2 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?            nu¨v            bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?       

   nu¨v    bv

2.4 wkÿv_©x‡`i wK †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv K‡ib?

    nu¨v     bv     Rvbv bvB

2.5 wkÿv_©x‡`i †kÖwYK‡ÿ cv‡Vi cvkvcwk `~i-wkÿ‡Yi m‡½ hy³ Kivi civgk© †`Iqv n‡”Q wK?

   nu¨v     bv     Rvbv bvB

2.6 we`¨vj‡q Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?          nu¨v          bv            Rvbv bvB

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv g‡b K‡ib?           nu¨v           bv

2.8.1 Avcbvi we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

 †Q‡j ---% †g‡q---%  †gvU---%

2.8.2 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.9 wkÿv_©x‡`i wkLb ÿwZ cybiæ×v‡i miKv‡ii M„nxZ Kvh©µgmg~n ch©vß e‡j g‡b K‡ib? 

   nu¨v    bv

2.9.1 DËi bv n‡j, wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

  3. wkÿK mnvqZv  

3.1 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?       nu¨v   bv      Rvbv bvB

3.2 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?               

   nu¨v         bv  Rvbv bvB                       

3.3 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv cÖ‡qvRb e‡j g‡b K‡ib? 

   nu¨v         bv  

3.3.1 DËi nu¨v n‡j, Avcbvi we`¨vj‡q KZRb wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q?   ……. Rb

3.4 ¯‹zj eÜ _vKv mg‡q wkÿv wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv mnvqZv †c‡q‡Qb? 

   nu¨v           bv

3.4.1 DËi nu¨v n‡j, wK ai‡bi we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

4.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? 

    `yÕeQ‡ii Rb¨     AviI `xN© mg‡qi Rb¨     Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jv we‡ePbvq ivLv DwPZ?     

    nu¨v     bv     Rvbv bvB  

4.3 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿY †`Iqv †M‡j 

AwaKZi fv‡jv djvdj cvIqv hv‡e e‡j g‡b K‡ib?        nu¨v            bv          Rvbv bvB 

4.4 wgW-†W ¯‹zj wgj Kvh©µg mKj we`¨vj‡q mKj wkÿv_©x‡`i Rb¨ nIqv DwPZ e‡j g‡b K‡ib?   

    nu¨v      bv     Rvbv bvB

4.5 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

Rb¨ RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?     nu¨v           bv     Rvbv bvB  

4.6 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv KZ…©cÿ 

MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)         nu¨v         bv     Rvbv bvB  

4.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?  

    nu¨v     bv     Rvbv bvB  

4.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ̄ ‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi ̀ xN© 

QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib|      

      nu¨v       bv       gZvgZ †bB

1 2

1 2

1 2

1 2 2

1 2 2

1 2

1 2

3

1 2

1 2 2

1 2

1 2

2
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1.10.1 DËi nu¨v n‡j, K‡Zv UvKv ........................  

1.10.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance-Gi †ÿ‡Î weiƒc cÖfve †dj‡Q wK? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11.1 evj¨-weev‡ni Kvi‡Y Avcbvi we`¨vjq †_‡K KZ Rb wk¶v_©x S‡i c‡o‡Q e‡j g‡b K‡ib?

1.12.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i? 

(GKvwaK DËi n‡Z cv‡i) 

 Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kÖwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv 

 Ab¨vb¨ (ejyb)

1.13 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv cÖ‡qvRb e‡j g‡b K‡ib? 

     nu¨v  bv  

1.14 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK? 

     nu¨v  bv        Rvbv bvB 

1.15 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q GmGgwm m`m¨ wn‡me Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.7.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.8 Avcwb wK Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?    nu¨v         bv           

4.8.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.9 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

4.10 Dc‡i eY©xZ welq¸‡jv QvovI `x©N‡gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv GmGgwm m`m‡m¨i †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 

MwYZ I weÁvb wel‡qi Ici †Rvi †`Iqv wK mwVK n‡q‡Q?           nu¨v             bv

2.2 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?            nu¨v            bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?       

   nu¨v    bv

2.4 wkÿv_©x‡`i wK †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv K‡ib?

    nu¨v     bv     Rvbv bvB

2.5 wkÿv_©x‡`i †kÖwYK‡ÿ cv‡Vi cvkvcwk `~i-wkÿ‡Yi m‡½ hy³ Kivi civgk© †`Iqv n‡”Q wK?

   nu¨v     bv     Rvbv bvB

2.6 we`¨vj‡q Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?          nu¨v          bv            Rvbv bvB

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv g‡b K‡ib?           nu¨v           bv

2.8.1 Avcbvi we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

 †Q‡j ---% †g‡q---%  †gvU---%

2.8.2 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.9 wkÿv_©x‡`i wkLb ÿwZ cybiæ×v‡i miKv‡ii M„nxZ Kvh©µgmg~n ch©vß e‡j g‡b K‡ib? 

   nu¨v    bv

2.9.1 DËi bv n‡j, wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

  3. wkÿK mnvqZv  

3.1 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?       nu¨v   bv      Rvbv bvB

3.2 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?               

   nu¨v         bv  Rvbv bvB                       

3.3 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv cÖ‡qvRb e‡j g‡b K‡ib? 

   nu¨v         bv  

3.3.1 DËi nu¨v n‡j, Avcbvi we`¨vj‡q KZRb wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q?   ……. Rb

3.4 ¯‹zj eÜ _vKv mg‡q wkÿv wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv mnvqZv †c‡q‡Qb? 

   nu¨v           bv

3.4.1 DËi nu¨v n‡j, wK ai‡bi we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

4.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? 

    `yÕeQ‡ii Rb¨     AviI `xN© mg‡qi Rb¨     Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jv we‡ePbvq ivLv DwPZ?     

    nu¨v     bv     Rvbv bvB  

4.3 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿY †`Iqv †M‡j 

AwaKZi fv‡jv djvdj cvIqv hv‡e e‡j g‡b K‡ib?        nu¨v            bv          Rvbv bvB 

4.4 wgW-†W ¯‹zj wgj Kvh©µg mKj we`¨vj‡q mKj wkÿv_©x‡`i Rb¨ nIqv DwPZ e‡j g‡b K‡ib?   

    nu¨v      bv     Rvbv bvB

4.5 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

Rb¨ RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?     nu¨v           bv     Rvbv bvB  

4.6 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv KZ…©cÿ 

MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)         nu¨v         bv     Rvbv bvB  

4.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?  

    nu¨v     bv     Rvbv bvB  

4.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ̄ ‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi ̀ xN© 

QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib|      

      nu¨v       bv       gZvgZ †bB

1 2

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3

1 2 3
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1.10.1 DËi nu¨v n‡j, K‡Zv UvKv ........................  

1.10.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance-Gi †ÿ‡Î weiƒc cÖfve †dj‡Q wK? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11.1 evj¨-weev‡ni Kvi‡Y Avcbvi we`¨vjq †_‡K KZ Rb wk¶v_©x S‡i c‡o‡Q e‡j g‡b K‡ib?

1.12.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i? 

(GKvwaK DËi n‡Z cv‡i) 

 Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kÖwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv 

 Ab¨vb¨ (ejyb)

1.13 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv cÖ‡qvRb e‡j g‡b K‡ib? 

     nu¨v  bv  

1.14 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK? 

     nu¨v  bv        Rvbv bvB 

1.15 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q GmGgwm m`m¨ wn‡me Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.7.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.8 Avcwb wK Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?    nu¨v         bv           

4.8.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.9 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

4.10 Dc‡i eY©xZ welq¸‡jv QvovI `x©N‡gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv GmGgwm m`m‡m¨i †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 

MwYZ I weÁvb wel‡qi Ici †Rvi †`Iqv wK mwVK n‡q‡Q?           nu¨v             bv

2.2 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?            nu¨v            bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?       

   nu¨v    bv

2.4 wkÿv_©x‡`i wK †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv K‡ib?

    nu¨v     bv     Rvbv bvB

2.5 wkÿv_©x‡`i †kÖwYK‡ÿ cv‡Vi cvkvcwk `~i-wkÿ‡Yi m‡½ hy³ Kivi civgk© †`Iqv n‡”Q wK?

   nu¨v     bv     Rvbv bvB

2.6 we`¨vj‡q Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?          nu¨v          bv            Rvbv bvB

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv g‡b K‡ib?           nu¨v           bv

2.8.1 Avcbvi we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

 †Q‡j ---% †g‡q---%  †gvU---%

2.8.2 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.9 wkÿv_©x‡`i wkLb ÿwZ cybiæ×v‡i miKv‡ii M„nxZ Kvh©µgmg~n ch©vß e‡j g‡b K‡ib? 

   nu¨v    bv

2.9.1 DËi bv n‡j, wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

  3. wkÿK mnvqZv  

3.1 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?       nu¨v   bv      Rvbv bvB

3.2 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?               

   nu¨v         bv  Rvbv bvB                       

3.3 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv cÖ‡qvRb e‡j g‡b K‡ib? 

   nu¨v         bv  

3.3.1 DËi nu¨v n‡j, Avcbvi we`¨vj‡q KZRb wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q?   ……. Rb

3.4 ¯‹zj eÜ _vKv mg‡q wkÿv wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv mnvqZv †c‡q‡Qb? 

   nu¨v           bv

3.4.1 DËi nu¨v n‡j, wK ai‡bi we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

4.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? 

    `yÕeQ‡ii Rb¨     AviI `xN© mg‡qi Rb¨     Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jv we‡ePbvq ivLv DwPZ?     

    nu¨v     bv     Rvbv bvB  

4.3 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿY †`Iqv †M‡j 

AwaKZi fv‡jv djvdj cvIqv hv‡e e‡j g‡b K‡ib?        nu¨v            bv          Rvbv bvB 

4.4 wgW-†W ¯‹zj wgj Kvh©µg mKj we`¨vj‡q mKj wkÿv_©x‡`i Rb¨ nIqv DwPZ e‡j g‡b K‡ib?   

    nu¨v      bv     Rvbv bvB

4.5 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

Rb¨ RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?     nu¨v           bv     Rvbv bvB  

4.6 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv KZ…©cÿ 

MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)         nu¨v         bv     Rvbv bvB  

4.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?  

    nu¨v     bv     Rvbv bvB  

4.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ̄ ‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi ̀ xN© 

QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib|      

      nu¨v       bv       gZvgZ †bB

1 2

Ô†KvwfW-19Õ c~e©eZ©x mgq

1 2 3 4 5 6 7 8 9 10

eZ©gvb mgq

1 2 3 4 5 6 7 8 9 10
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1.10.1 DËi nu¨v n‡j, K‡Zv UvKv ........................  

1.10.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance-Gi †ÿ‡Î weiƒc cÖfve †dj‡Q wK? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11.1 evj¨-weev‡ni Kvi‡Y Avcbvi we`¨vjq †_‡K KZ Rb wk¶v_©x S‡i c‡o‡Q e‡j g‡b K‡ib?

1.12.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i? 

(GKvwaK DËi n‡Z cv‡i) 

 Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kÖwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv 

 Ab¨vb¨ (ejyb)

1.13 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv cÖ‡qvRb e‡j g‡b K‡ib? 

     nu¨v  bv  

1.14 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK? 

     nu¨v  bv        Rvbv bvB 

1.15 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q GmGgwm m`m¨ wn‡me Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.7.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.8 Avcwb wK Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?    nu¨v         bv           

4.8.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.9 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

4.10 Dc‡i eY©xZ welq¸‡jv QvovI `x©N‡gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv GmGgwm m`m‡m¨i †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 

MwYZ I weÁvb wel‡qi Ici †Rvi †`Iqv wK mwVK n‡q‡Q?           nu¨v             bv

2.2 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?            nu¨v            bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?       

   nu¨v    bv

2.4 wkÿv_©x‡`i wK †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv K‡ib?

    nu¨v     bv     Rvbv bvB

2.5 wkÿv_©x‡`i †kÖwYK‡ÿ cv‡Vi cvkvcwk `~i-wkÿ‡Yi m‡½ hy³ Kivi civgk© †`Iqv n‡”Q wK?

   nu¨v     bv     Rvbv bvB

2.6 we`¨vj‡q Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?          nu¨v          bv            Rvbv bvB

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv g‡b K‡ib?           nu¨v           bv

2.8.1 Avcbvi we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

 †Q‡j ---% †g‡q---%  †gvU---%

2.8.2 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.9 wkÿv_©x‡`i wkLb ÿwZ cybiæ×v‡i miKv‡ii M„nxZ Kvh©µgmg~n ch©vß e‡j g‡b K‡ib? 

   nu¨v    bv

2.9.1 DËi bv n‡j, wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

  3. wkÿK mnvqZv  

3.1 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?       nu¨v   bv      Rvbv bvB

3.2 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?               

   nu¨v         bv  Rvbv bvB                       

3.3 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv cÖ‡qvRb e‡j g‡b K‡ib? 

   nu¨v         bv  

3.3.1 DËi nu¨v n‡j, Avcbvi we`¨vj‡q KZRb wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q?   ……. Rb

3.4 ¯‹zj eÜ _vKv mg‡q wkÿv wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv mnvqZv †c‡q‡Qb? 

   nu¨v           bv

3.4.1 DËi nu¨v n‡j, wK ai‡bi we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

4.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? 

    `yÕeQ‡ii Rb¨     AviI `xN© mg‡qi Rb¨     Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jv we‡ePbvq ivLv DwPZ?     

    nu¨v     bv     Rvbv bvB  

4.3 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿY †`Iqv †M‡j 

AwaKZi fv‡jv djvdj cvIqv hv‡e e‡j g‡b K‡ib?        nu¨v            bv          Rvbv bvB 

4.4 wgW-†W ¯‹zj wgj Kvh©µg mKj we`¨vj‡q mKj wkÿv_©x‡`i Rb¨ nIqv DwPZ e‡j g‡b K‡ib?   

    nu¨v      bv     Rvbv bvB

4.5 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

Rb¨ RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?     nu¨v           bv     Rvbv bvB  

4.6 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv KZ…©cÿ 

MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)         nu¨v         bv     Rvbv bvB  

4.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?  

    nu¨v     bv     Rvbv bvB  

4.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ̄ ‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi ̀ xN© 

QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib|      

      nu¨v       bv       gZvgZ †bB

MYmvÿiZv Awfhvb (CAMPE)
GWz‡Kkb IqvP mgxÿv 2021

Ô†KvwfW-19Õ AwZgvwi Kvjxb TVET Kvh©µ‡gi Ae¯’v we‡kølY welqK cÖkœcÎ

DËi`vZvi bvg : ................................................................................................................................... 

c`we: ....................................................................................................................................................

{{cÖwZôv‡bi bvg: ......................................................................................................................................

wkÿv cÖwZôv‡bi aib:   K) miKvwi,               L) Avav-miKvwi,              M) m¤ú~Y© †emiKvwi

cÖkœ bs -1:t  

 K) Ô†KvwfW-19Õ Kv‡j wkÿv Kvh©µg Kxfv‡e Pjgvb †i‡LwQ‡jb?

 L) 12 †m‡Þ¤^i 2020 mg‡q wkÿv cÖwZôvb¸‡jv AvswkKfv‡e Ly‡j †`Iqvi ci Avcbvi                 

cÖwZôv‡bi Kvh©µg mPj Ki‡Z Kx Kx c`‡ÿc wb‡qwQ‡jb?

 M) cÖwZôvb AvswkK Ly‡j †`Iqvi ci ¯^v¯’¨wewa †g‡b Pjvi †ÿ‡Î Kx Kx D‡`¨vM wb‡q‡Qb? 

  * mvgvwRK `~iZ¡ eRvi †i‡L †kÖwYKÿ e¨e¯’vcbv  

  * cÖwZôv‡b ¯^v¯’¨ myiÿv Ab¨vb¨ welq¸‡jv AbymiY Kiv   

  * wKQz wKQz ¯^v¯’¨wewa gvbv m¤¢e n‡jI mKj wbqgKvbyb AbymiY Kiv m¤¢e nqwb

 N) Ô†KvwfW-19Õ RwbZ Kvi‡Y wkÿv cÖwZôvb eÜ _vKv Ae¯’vq ZvwË¡K (w_Dwi) K¬vk¸‡jv AbjvBb                 

c×wZ‡Z Pvjy ivLvi D‡`¨vM wb‡qwQ‡jb wK?          nu¨v            bv 

       1.N -Gi DËi nu¨v n‡j, Kx ai‡bi c×wZ e¨envi K‡iwQ‡jb? (we¯ÍvwiZ ejyb) 

 O) e¨envwiK K¬vk cwiPvjbvq Kx ai‡bi c`‡ÿc/†KŠkj wb‡qwQ‡jb?

cÖkœ bs - 2: †KvwfWKvjxb wkÿv_©x fwZ©i Ges S‡i covi nvi †Kgb wQj?

 K) wkÿv_©xi fwZ© ------- kZvsk   (Ab¨vb¨ eQ‡ii Zzjbvq)  L) S‡i cov ------- kZvsk

1 2
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1.10.1 DËi nu¨v n‡j, K‡Zv UvKv ........................  

1.10.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance-Gi †ÿ‡Î weiƒc cÖfve †dj‡Q wK? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11.1 evj¨-weev‡ni Kvi‡Y Avcbvi we`¨vjq †_‡K KZ Rb wk¶v_©x S‡i c‡o‡Q e‡j g‡b K‡ib?

1.12.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i? 

(GKvwaK DËi n‡Z cv‡i) 

 Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kÖwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv 

 Ab¨vb¨ (ejyb)

1.13 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv cÖ‡qvRb e‡j g‡b K‡ib? 

     nu¨v  bv  

1.14 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK? 

     nu¨v  bv        Rvbv bvB 

1.15 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q GmGgwm m`m¨ wn‡me Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.7.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.8 Avcwb wK Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?    nu¨v         bv           

4.8.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.9 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

4.10 Dc‡i eY©xZ welq¸‡jv QvovI `x©N‡gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv GmGgwm m`m‡m¨i †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 

MwYZ I weÁvb wel‡qi Ici †Rvi †`Iqv wK mwVK n‡q‡Q?           nu¨v             bv

2.2 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?            nu¨v            bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?       

   nu¨v    bv

2.4 wkÿv_©x‡`i wK †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv K‡ib?

    nu¨v     bv     Rvbv bvB

2.5 wkÿv_©x‡`i †kÖwYK‡ÿ cv‡Vi cvkvcwk `~i-wkÿ‡Yi m‡½ hy³ Kivi civgk© †`Iqv n‡”Q wK?

   nu¨v     bv     Rvbv bvB

2.6 we`¨vj‡q Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?          nu¨v          bv            Rvbv bvB

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv g‡b K‡ib?           nu¨v           bv

2.8.1 Avcbvi we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

 †Q‡j ---% †g‡q---%  †gvU---%

2.8.2 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.9 wkÿv_©x‡`i wkLb ÿwZ cybiæ×v‡i miKv‡ii M„nxZ Kvh©µgmg~n ch©vß e‡j g‡b K‡ib? 

   nu¨v    bv

2.9.1 DËi bv n‡j, wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

  3. wkÿK mnvqZv  

3.1 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?       nu¨v   bv      Rvbv bvB

3.2 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?               

   nu¨v         bv  Rvbv bvB                       

3.3 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv cÖ‡qvRb e‡j g‡b K‡ib? 

   nu¨v         bv  

3.3.1 DËi nu¨v n‡j, Avcbvi we`¨vj‡q KZRb wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q?   ……. Rb

3.4 ¯‹zj eÜ _vKv mg‡q wkÿv wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv mnvqZv †c‡q‡Qb? 

   nu¨v           bv

3.4.1 DËi nu¨v n‡j, wK ai‡bi we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

4.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? 

    `yÕeQ‡ii Rb¨     AviI `xN© mg‡qi Rb¨     Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jv we‡ePbvq ivLv DwPZ?     

    nu¨v     bv     Rvbv bvB  

4.3 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿY †`Iqv †M‡j 

AwaKZi fv‡jv djvdj cvIqv hv‡e e‡j g‡b K‡ib?        nu¨v            bv          Rvbv bvB 

4.4 wgW-†W ¯‹zj wgj Kvh©µg mKj we`¨vj‡q mKj wkÿv_©x‡`i Rb¨ nIqv DwPZ e‡j g‡b K‡ib?   

    nu¨v      bv     Rvbv bvB

4.5 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

Rb¨ RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?     nu¨v           bv     Rvbv bvB  

4.6 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv KZ…©cÿ 

MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)         nu¨v         bv     Rvbv bvB  

4.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?  

    nu¨v     bv     Rvbv bvB  

4.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ̄ ‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi ̀ xN© 

QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib|      

      nu¨v       bv       gZvgZ †bB

1 2

cÖkœ bs - 3:  

 K)  †KvwfW Kv‡j wkÿv_©xiv wK wbqwgZ wUDkb wd cÖ`vb K‡iwQj?         nu¨v            bv

 L) DËi nu¨v n‡j, KZ kZvsk wkÿv_©x wbqwgZ wUDkb wd cÖ`vb K‡iwQj? .............. kZvsk

cÖkœ bs- 4:

 K) AwZgvwi PjvKv‡j Avcbvi cÖwZôv‡b wK †jvKej QvUvB Ki‡Z n‡qwQj?         nu¨v         bv 

 L) DËi nu¨v n‡j, †Kvb ai‡bi ÷vd QvUvB Ki‡Z n‡qwQj?      wkÿK         Ab¨vb¨ Kg©x

 M) †Kvwf‡Wi Kvi‡Y Avcbvi cÖwZôv‡bi wkÿK‡`i †eZb fvZv wbqwgZ wQj Kx?

                     nu¨v               bv

          N) DËi bv n‡j, M‡o KZ gv‡mi †eZb e‡Kqv i‡q‡Q? ............ gv‡mi

 O) evmv fvov I Ab¨vb¨ cwiPvjb e¨vq wK wbqwgZ cwi‡kva Kiv n‡q‡Q?  

  K) wbqwgZ cwi‡kva Kiv n‡q‡Q    L) e‡Kqv i‡q‡Q -------- gvm

  P) ÷vd †eZb I Ab¨vb¨ e‡Kqv †eZb cwi‡kv‡ai Rb¨ Avcbvi cwiKíbv Kx?

  1|

  2|

  3|

  4|

  5|

cÖkœ bs - 5: 

 K) eZ©gv‡b cÖwZôvb cwiPvjbvi †ÿ‡Î Kx Kx ai‡bi P¨v‡jÄ/mgm¨v †gvKv‡ejv Ki‡Qb?

  1|

  2|

  3|

  4|

  5|

1 2

1 2

1 2



1.10.1 DËi nu¨v n‡j, K‡Zv UvKv ........................  

1.10.2 DËi bv n‡j, †Kvb †Kvb LvZ †_‡K GB e¨q wbe©vn Kiv n‡”Q? 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11 cÖv_wgK wkÿv ch©v‡q SLIP dvÛ †_‡K e¨q wbe©vn Kiv n‡j, Dchy©³ eivÏ †_‡K wkÿv DcKiY I Ab¨vb¨ 

maintenance-Gi †ÿ‡Î weiƒc cÖfve †dj‡Q wK? we¯ÍvwiZ ejyb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

1.11.1 evj¨-weev‡ni Kvi‡Y Avcbvi we`¨vjq †_‡K KZ Rb wk¶v_©x S‡i c‡o‡Q e‡j g‡b K‡ib?

1.12.1 GBme S‡icov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ Kx Kx k‡Z© Dc-e„wËi A_© Ae¨vnZ ivLv †h‡Z cv‡i? 

(GKvwaK DËi n‡Z cv‡i) 

 Dchy©³ wk¶v_©x‡K wbqwgZ ¯‹z‡j Avm‡Z n‡e Ges K¬vm Ki‡Z n‡e

 Kgc‡¶ `kg †kÖwY ch©šÍ cov‡jLv Pvwj‡q †h‡Z n‡e

 cov‡jLv Pvwj‡q hvIqvi wel‡q Zvi AwffveK I ¯^vgxi KvQ †_‡K cÖwZkÖæwZcÎ †bIqv 

 Ab¨vb¨ (ejyb)

1.13 ¯‹zj ch©v‡qi wewfbœ AskxRb‡`i (wkÿK, AwffveK, GmGgwm, BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m©i gva¨‡g 

AskMÖnYg~jK fv‡e ¯‹z‡ji M„nxZ Kvh©µgmg~n Z`viwK Kivi cwiKíbv Kiv cÖ‡qvRb e‡j g‡b K‡ib? 

     nu¨v  bv  

1.14 BDwbqb I Dc‡Rjv ch©v‡q cwiKíbv MÖnY, ev¯Íevqb I gwbUwis Kivi Rb¨ wewfbœ AskxRb‡`i (wkÿK, wkÿv 

Kg©KZ©v, ¯’vbxq miKvi, GbwRI BZ¨vw`) m¤ú„³ K‡i Uv¯‹‡dv‡m© MVb Kiv n‡q‡Q wK? 

     nu¨v  bv        Rvbv bvB 

1.15 we`¨vj‡q ¯^v¯’¨ myiÿv e¨e¯’vcbv wb‡q GmGgwm m`m¨ wn‡me Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j ej‡Z 

cv‡ib| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.7.2 GQvovI GB wel‡q Avcbvi gZvgZ/civgk© D‡jøL Ki‡Z cv‡ib| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.8 Avcwb wK Rv‡bb miKvi m¤úªwZ cÖv_wgK wkÿv mgvcwb cixÿv ¯’vqx Kivi Rb¨ cÖv_wgK wkÿv †evW© ˆZwii AvBb 

Kivi D‡`¨vM wb‡q‡Qb?    nu¨v         bv           

4.8.1 DËi nu¨v n‡j, GB wel‡q Avcbvi gZvgZ ejyb| (m‡e©v”P 3wU) 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

4.9 Ô†KvwfW-19Õ c~e©eZ©x mgq I Ô†KvwfW-19Õ PjvKvjxb wkÿv_©x‡`i wkLb `ÿZvi Zzjbvg~jK Ae¯’v m¤ú‡K© 

Avcbvi gZvgZ †¯‹‡j Zz‡j aiæb| 

4.10 Dc‡i eY©xZ welq¸‡jv QvovI `x©N‡gqvw` †Kv‡bv bxwZ wba©viYx Bmy¨‡Z Avcbvi gZvgZ/civgk© _vK‡j wb‡P 

D‡jøL Kiæb| 

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

DËi`vZv GmGgwm m`m‡m¨i †dvb b¤^i:.........................................................

Z_¨ msMÖnKvixi bvg: ................................................ AvBwW b¤^i: .................................. ZvwiL: .............................

mycvifvBRv‡ii bvg: ................................................. AvBwW b¤^i: ..................................  ZvwiL: .............................

 2. wkLb cybiæ×vi Kvh©µg welqK 

2.1 mKj wel‡qi cwie‡Z© mswÿß wm‡jev‡m cÖv_wg‡Ki Rb¨ evsjv I MwYZ Ges gva¨wg‡Ki Rb¨ evsjv, Bs‡iwR, 

MwYZ I weÁvb wel‡qi Ici †Rvi †`Iqv wK mwVK n‡q‡Q?           nu¨v             bv

2.2 g~j wel‡qi Ici MZ eQ‡ii Am¤ú~Y© cvV¸‡jv wK cov‡bv ev ch©v‡jvPbv Kiv n‡”Q?            nu¨v            bv

2.3 wkLb cybiæ×vi Kvh©µ‡g mnvqZvi Rb¨ ¯‹zj †_‡K wK AwZwi³ cvV`vb/wUDUwis Kiv n‡”Q?       

   nu¨v    bv

2.4 wkÿv_©x‡`i wK †nvg IqvK©/G¨vmvBb‡g›U †`Iqv n‡”Q Ges wkÿKMY Zv †`‡L ms‡kvab/ch©v‡jvPbv K‡ib?

    nu¨v     bv     Rvbv bvB

2.5 wkÿv_©x‡`i †kÖwYK‡ÿ cv‡Vi cvkvcwk `~i-wkÿ‡Yi m‡½ hy³ Kivi civgk© †`Iqv n‡”Q wK?

   nu¨v     bv     Rvbv bvB

2.6 we`¨vj‡q Av‡Mi Zzjbvq cixÿv †bIqvi msL¨v wK n«vm †c‡q‡Q?          nu¨v          bv            Rvbv bvB

2.7 wkLb cybiæ×v‡ii c`‡ÿc¸‡jv wkÿv_©x, wkÿK‡`i wbKU Pvc ev †evSv g‡b K‡ib?           nu¨v           bv

2.8.1 Avcbvi we`¨vj‡q Abycw¯’Z/S‡icov wkÿv_©xi nvi (mKj K¬vm wgwj‡q) †Kgb? 

 †Q‡j ---% †g‡q---%  †gvU---%

2.8.2 Gig‡a¨ me‡P‡q †ewk I me‡P‡q Kg †Kvb †kÖwY‡Z?  Kg ----- †kÖwY -------%   †ewk----- †kÖwY  -------%

2.9 wkÿv_©x‡`i wkLb ÿwZ cybiæ×v‡i miKv‡ii M„nxZ Kvh©µgmg~n ch©vß e‡j g‡b K‡ib? 

   nu¨v    bv

2.9.1 DËi bv n‡j, wkLb cybiæ×vi Kvh©µg m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk© _vK‡j D‡jøL Kiæb| (m‡e©v”P 3wU)

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

  3. wkÿK mnvqZv  

3.1 wkLb ÿwZ cywl‡q †bIqvi j‡ÿ¨ wkÿK‡`i AwZwi³ K¬vm/cvV`v‡bi Rb¨ †Kv‡bv Avw_©K mnvqZv ev fvZv †`Iqv 

n‡”Q wK?       nu¨v   bv      Rvbv bvB

3.2 †kÖwYK‡ÿ cv‡Vi m‡½ `~i-wkÿ‡Yi welq¸‡jv AšÍf©y³ Kivi Rb¨ †Kv‡bv wb‡`©kbv/MvBWjvBb †`Iqv n‡q‡Q wK?               

   nu¨v         bv  Rvbv bvB                       

3.3 wkÿv_©x‡`i Rb¨ AwZwi³ K¬vm †bIqv I mv‡cvU© †`Iqvi Rb¨ wkÿK mnvqK wb‡qvM †`Iqv cÖ‡qvRb e‡j g‡b K‡ib? 

   nu¨v         bv  

3.3.1 DËi nu¨v n‡j, Avcbvi we`¨vj‡q KZRb wkÿK mnvqK wb‡qvM †`Iqv n‡q‡Q?   ……. Rb

3.4 ¯‹zj eÜ _vKv mg‡q wkÿv wel‡q ¯’vbxq GbwRI (hviv wkÿv wb‡q KvR K‡i)-Gi wbKU †_‡K †Kv‡bv mnvqZv †c‡q‡Qb? 

   nu¨v           bv

3.4.1 DËi nu¨v n‡j, wK ai‡bi we¯ÍvwiZ ejyb- (m‡e©v”P 3wU)  

 1. .......................................................................................................................................................................

 2. .......................................................................................................................................................................

 3. .......................................................................................................................................................................

 4. ga¨g I `xN©‡gqvw` bxwZMZ wkÿY  

4.1 wkLb cybiæ×vi cwiKíbv PjwZ eQi QvovI Avi K‡Zv eQ‡ii Rb¨ nIqv DwPZ e‡j Avcwb wK g‡b K‡ib? 

    `yÕeQ‡ii Rb¨     AviI `xN© mg‡qi Rb¨     Rvbv bvB 

4.2 wkLb cybiæ×vi cwiKíbvq g~j cvV¨ welq I cÖvwšÍK‡hvM¨Zv¸‡jv we‡ePbvq ivLv DwPZ?     

    nu¨v     bv     Rvbv bvB  

4.3 AvBwmwU mswgkÖ‡Y †kÖwYK‡ÿ cvV`v‡bi †eø‡ÛW c×wZ Ici wkÿK‡`i `ÿZv Dbœqb I cÖwkÿY †`Iqv †M‡j 

AwaKZi fv‡jv djvdj cvIqv hv‡e e‡j g‡b K‡ib?        nu¨v            bv          Rvbv bvB 

4.4 wgW-†W ¯‹zj wgj Kvh©µg mKj we`¨vj‡q mKj wkÿv_©x‡`i Rb¨ nIqv DwPZ e‡j g‡b K‡ib?   

    nu¨v      bv     Rvbv bvB

4.5 †gavex‡`i wkÿKZv AvKwl©Z Kiv, wkÿKZv †ckvq cÖ¯‘wZ m¤ú‡K© bZzb wPšÍvfvebv I `xN© †gqvw` cwiKíbv 

(†hgb- wkÿKZv †ckvq cÖ¯‘wZi Rb¨ D”P gva¨wg‡Ki ci Pvi eQi †gqvw` wWwMÖ †cÖvMÖvg Ges ¯‹z‡j wkÿK‡`i 

Rb¨ RvZxq K¨vWvi mvwf©m MVb) Kiv DwPZ e‡j g‡b K‡ib?     nu¨v           bv     Rvbv bvB  

4.6 wkÿv e¨e¯’vcbv we‡K›`ªxKi‡Yi D‡`¨vM †bIqv DwPZ e‡j K‡ib? (†hgb- cÖwZwU wefv‡M AvÂwjK wkÿv KZ…©cÿ 

MVb Kiv †h‡Z cv‡i, †hLv‡b cwiKíbv cÖYqb, e¨e¯’vcbv, A_©vqbmn †Rjv I Dc‡Rjv ch©v‡qi 

wkÿvcÖwZôvb¸‡jv‡K AviI `vqe×Zvi AvIZvq Avbv)         nu¨v         bv     Rvbv bvB  

4.7 ¯‹z‡j AviI †ewk mgq cvV`v‡bi welqwU we‡ePbv K‡i wkÿv e‡l©i cwieZ©b Avbv DwPZ e‡j g‡b K‡ib?  

    nu¨v     bv     Rvbv bvB  

4.7.1 DËi nu¨v n‡j, †m‡Þ¤^i-Ryb ̄ ‹zj †K‡jÛvi Pvjy Kiv †h‡Z cv‡i| G‡ÿ‡Î RyjvB-AvM÷ MÖx®§Kvjxb mg‡qi ̀ xN© 

QzwU Ges igRvb gv‡m QzwU cwigvR©b K‡i cwieZ©xZ mgqm~wP †`Iqv †h‡Z cv‡i e‡j g‡b K‡ib|      

      nu¨v       bv       gZvgZ †bB

Annexes-2

  L) Pjgvb GB mKj mgm¨v †_‡K DËi‡Y Avcbvi civgk© Kx?

  1|

  2|

  3|

  4|

  5|

cÖkœ bs - 6: `xN©w`b eÜ _vKvi c‡i wkÿv cÖwZôvb Ly‡j †`Iqvi ci wkÿv_©x‡`i cov‡jLvi Ae¯’v 

hvPvB‡qi Rb¨ †Kvbv D‡`¨vM/cixÿv †bIqv n‡qwQj?          nu¨v          bv

cÖkœ bs - 7:  wkÿv_©x‡`i wkLb ÿwZ c~i‡Yi Rb¨ Avcbvi cÖwZôvb †_‡K Kx Kx cwiKíbv †bIqv n‡q‡Q? 

  K) ¯^í †gqvw` cwiKíbv-

  L) ga¨ †gqvw` cwiKíbv-

  M) `xN© †gqvw` cwiKíbv-

cÖkœ bs- 8: fwel¨‡Z G ai‡bi AwZgvix `xN© mgq a‡i Pj‡Z _vK‡j TVET cÖwZôvb¸‡jv‡K wUwK‡q 

ivL‡Z Avcbvi civgk©/mycvwikmg~n - 

  1|

  2|

  3|

  4|

  5|

cÖkœ bs - 9: TVET  wkÿvi Dbœq‡b Avcbvi gZvgZ/mycvwik -  

  1|

  2|

  3|

  4|

  5|

1 2
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Annex - 3

Annex –3: List of field survey staff  
 

SL No Name Designation 

1 Joya Rani Sarker Field Coordinator 

2. Md. Sizul Islam Field Coordinator 
 
List of Research Assistant 

SL No Name Designation 
1 Anjuma Akter Akhi Research Assistant 
2 Faria Research Assistant 
3 Fowzia Chowdhury Research Assistant 
4 Halima Akter Research Assistant 
5 Kazy Mahapara Pritom Research Assistant 
6 Mahfuja Jannth Chowdhury Ritu Research Assistant 
7 Mahmuda Rifat Ridi Research Assistant 
8 Md. Belal Research Assistant 
9 Md. Mahade Hassan Research Assistant 
10 Md. Mahidi Murshed Research Assistant 
11 Md. Sajib Miah Research Assistant 
12 Md. Sizul Islam Research Assistant 
13 Md. Sohag Hossain Research Assistant 
14 Meherun Nesa Research Assistant 
15 Mst. Airyna Khatun Research Assistant 
16 Mst. Nadia Akter Research Assistant 
17 Mst. Shamina Akhter Research Assistant 
18 Nadira Begum Research Assistant 
19 Nipa Rani Research Assistant 
20 Nusrat Sharmin Research Assistant 
21 Sayed Abu Al Taufique Research Assistant 
22 Sumon Mahamud Research Assistant 
23 Tanushri Roy Research Assistant 
24 Zobayer Hossain Research Assistant 
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Annex - 4

Annex –4: List of Partner NGOs  
 

SL No Name  

1 
Rural Reconstruction Foundation (RRF) 
C&B Road, Karbala, Jashore Sadar 
Jashore-7400 

2 
Zabarang Kalyan Samity 
Khagrapur, Khagrachhari Sadar 
Khagachhari - 4400 

3 

Grameen Jano Unnayan Sangstha (GJUS) 
Altajer Rahman Road 
Char Noabad, Bhola Sadar 
Bhola – 8300 

4 

SERAA 
SERAA Kunja, House # 235/41  
Parking Road, South Katli, Netrakona Sadar 
Netrakona-2400 

5 
Sinnomul Mohila Samity 
South Dhangora, PO & Upazila: Gaibandha Sadar 
Gaibandha 

6 
PARIBARTAN 
Sultanabad, Ghoromara 
Rajshshi - 6206 

7 

ASED HABIGANJ
House # 5422, Rajnagar South 
Judge Bari Road, Rajnagar R/A 
Habiganj Sadar, Habiganj-3300 

8 

Dushtha Shasthya Kendra (DSK) 
Baitul Aman Housing Siciety 
Adabor, Mohammadpur 
Dhaka-1207 
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