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gyLeÜ

mevi Rb¨ gvbm¤§Z cÖv_wgK wk¶vi wbðqZv weav‡bi m‡½ MÖnY‡hvM¨ gv‡bi wbæ
gva¨wgK wk¶vI wbwðZ Kiv bv †M‡j mevi R‡b¨ †gŠwjK wk¶v AR©‡bi KvR †kl
n‡e bv| 1999-2000 mv‡ji kªgkw³ Rwi‡c †`Lv †M‡Q †h †`‡ki kªgkw³i
gvÎ cuvP kZvs‡ki gva¨wgK ch©v‡qi wk¶v i‡q‡Q| ¯úóZ, G Ae¯’v AvR‡Ki
cÖwZ‡hvwMZvg~jK I cwieZ©bkxj evRv‡i I wek¦vqb e¨e¯’vq Kgx©‡`i cÖ‡qvRbxq
`¶Zv AR©‡bi Rb¨ h_vh_ bq| 

1980 mv‡ji Zzjbvq eZ©gv‡b evsjv‡`‡k gva¨wgK ch©v‡q wk¶v_x© msL¨v I
gva¨wgK wk¶v cÖwZôv‡bi msL¨v h_vµ‡g wZb¸Y I wØ¸‡YiI †ekx e„w× †c‡q‡Q|
mvgvwRK DØy×KiY Kg©Kv Ges MÖvgxY GjvKvq †g‡q‡`i Rb¨ Dce„wË I †eZb
gIKzd - BZ¨vw` Drmvne¨ÄK c`‡¶‡ci dj¯^iƒc †g‡q‡`i we`¨vjq Mg‡bi
†¶‡Î wecyj cÖe„w× N‡U‡Q| eZ©gv‡b gva¨wgK we`¨vj‡q †Q‡j‡`i Zzjbvq †g‡q
wk¶v_©xi msL¨v †ekx| 

mv¤cÖwZK eQi¸‡jv‡Z gva¨wgK wk¶vi `ª“Z m¤cÖmviY m‡Ë¡I gva¨wgK we`¨vj‡q
Mg‡bvc‡hvMx eq‡mi wkï‡`i gvÎ kZKiv 45 fvM gva¨wgK we`¨vj‡q fwZ© nq|
AwaKš‘, hviv lô †kªYx‡Z fwZ© nq Zv‡`i gvÎ GKcÂgvsk `kg †kªYx ch©š—
cov‡kvbv Pvwj‡q †h‡Z cv‡i Ges gva¨wgK wk¶v mgvcbx mb` AR©b Ki‡Z
cv‡i| GWy‡Kkb Iqv‡Pi eZ©gvb cÖwZ‡e`‡b †`Lv‡bv n‡q‡Q gva¨wgK wk¶v
e¨e¯’vi m¤cÖmviY GLbI Ach©vß, wKš‘ Zv wk¶vi gvbRwbZ mgm¨v‡K B‡Zvg‡a¨
Av‡iv evwo‡q w`‡q‡Q| S‡i cov I cvewjK cix¶vq AK…ZKvh©Zvi D”Pnvi
wk¶vi gv‡bi AvksKvRbK NvUwZ wb‡`©k K‡i| mv¤cÖwZK eQi¸‡jv‡Z lô †_‡K
`kg †kªYxi g‡a¨ S‡i covi Mo nvi kZKiv 50 fv‡MiI †ekx| hviv lô †_‡K
`kg †kªYx ch©š— Ae¨vnZ fv‡e wk¶v jvf K‡i _v‡K Ges `kg †kªYx †k‡l
gva¨wg‡Ki wbe©vPbx cix¶vq cvk K‡i, Zv‡`i g‡a¨I M‡o gvÎ A‡a©K gva¨wgK
¯‹zj mvwU©wd‡KU cix¶v cvk K‡i| 

cÖv_wgK wk¶v ch©v‡qi gZ gva¨wgK wk¶vi wbgœgv‡bi e¨vL¨v mywew`Z KZ¸‡jv
Kvi‡Yi g‡a¨ wbwnZ, hv G M‡elYvqI wPwýZ Kiv n‡q‡Q| GB mywew`Z
KviY¸‡jv n‡”Q-wk¶K-wk¶wqÎx‡`i `¶Zv I mvg‡_©¨i Afve, Ach©vß my‡hvM-
myweav I wkLb DcKiY, miKvwi A_© mvnvh¨/fZy©wK Aby‡gv`‡bi wbqgKvbyb I
cwigvc‡Ki `ye©jZv I AccÖ‡qvM, Ach©vß m¤ú‡`i d‡j wk¶v_x©cÖwZ ¯^í e¨q
Ges we`¨vj‡qi `ye©j cÖkvmb I e¨e¯’vcbv| 
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eZ©gvb Rwic Abymv‡i gva¨wgK we`¨vjqMvgx wkï‡`i GKUv D‡j-L‡hvM¨ Ask
gv`ªvmvq fwZ© nq| miKvwi mvnvh¨cyó gv`ªvmvq gva¨wgK ch©v‡qi kZKiv Aš—Z
14 fvM I Ô†MÖWwenxbÕ KIwg gv`ªvmvq Av‡iv kZKiv `yB fvM wk¶v_x© fwZ© nq|
GwU GKwU D‡Ø‡Mi welq, †Kbbv Gme cÖwZôv‡bi cvVµg I wk¶Ygvb
wk¶v_x©‡`i h_vh_fv‡e Drcv`bkxj bvMwiK wnmv‡e ˆZwi K‡i bv| 

gva¨wgK ch©v‡q wk¶vi gvb I mgmy‡hv‡Mi mgm¨v DËi‡Yi D‡Ï‡k¨ Avš—R©vwZK
mvnvh¨ mn‡hvwMZvq GB DcLv‡Z miKvi wewfbœ ms¯‹v‡ii D‡`¨vM MÖnY K‡i‡Q|
Gme D‡`¨v‡Mi mvdj¨ wbf©i Ki‡e mgm¨vi e¨vwß I MfxiZv Abyaveb K‡i
ev¯—evqb‡hvM¨ I mywbw`©ó ¯’vbxq Pvwn`v I cvwicvwk¦©KZvi Av‡jv‡K Kg©m~wP
MÖn‡Yi Dci| G j¶¨ AR©‡b Ae`vb ivLvi wbwg‡Ë G M‡elYvi djvdj I Gi
wfwË‡Z cÖYxZ bxwZ msµvš— mycvwikgvjv †ck Kiv nj|

dR‡j nvmvb Av‡e` 
XvKv †Pqvicvimb
GwcÖj 2006 MYmv¶iZv Awfhvb

mvims‡¶c

GWy‡Kkb IqvP M‡elYvi lô cÖwZ‡e`b evsjv‡`‡k gva¨wgK wk¶vi Ae¯’v
ch©v‡jvPbvi j‡¶¨ cÖ_g D‡`¨vM| Gi D‡Ïk¨ GB DcLv‡Zi Kvh©Kjvc- we‡klZ
gva¨wgK wk¶vi ms¯’vb I Gi Af¨š—ixY Kvh©KvwiZv m¤^‡Ü cÖv_wgK wfwË‡iLv
cÖwZôv Kiv| c~e©eZx© GWy‡Kkb IqvP cÖwZ‡e`bmg~‡ni gZB GB ch©v‡jvPbvi
Av‡iKwU D‡Ïk¨ wk¶ve¨e¯’v m¤úwK©Z msjv‡c mnvqZv`vb Ges GRb¨ wk¶v
msµvš— bxwZ I †KŠk‡ji we‡ePbvq mykxj mgv‡Ri AskMÖnY‡K DrmvwnZ Kiv| 

K. f~wgKv 

c~e©eZx© GWy‡Kkb IqvP cÖwZ‡e`bmg~‡ni g~j cÖwZcv`¨ wQj cÖv_wgK wk¶v I
mv¶iZv| c~e©eZx© cuvPwU cÖwZ‡e`bB cÖv_wgK wk¶v I mv¶iZv cwiw¯’wZi Dci
msL¨vMZ I ¸YMZ m~PKmg~‡ni wfwË‡iLv ˆZwi‡Z mnvqZv K‡i‡Q| Gme †¶‡Î
M‡elYv I AbymÜv‡bi cÖ‡qvRb †kl n‡q hvqwb| Z‡e GWy‡Kkb IqvPÑGi Kg©x
†Mvôx we‡klZ KvwiMwi I Kg©`j I Gi Dc‡`óv †evW© Ges huviv wewfbœ
cÖwZ‡e`‡bi mv‡_ Mfxifv‡e mswk-ó wQ‡jb Zuviv †gŠwjK wk¶vi m¤cÖmvwiZ
msÁvi ¯^xK…wZi mc‡¶ gZ †`b| Zuviv GWy‡Kkb IqvP M‡elYvi cwiwa
m¤cÖmvi‡Yi cÖ‡qvRbxqZvI Abyaveb K‡ib| 

GWy‡Kkb  IqvP  2005-Gi mywbw`©ó D‡Ïk¨mg~n: 

gva¨wgK ch©v‡q we`¨vjqMg‡bi MÖm I wbU nv‡ii wnmve †ei Kiv Ges wj½,
AÂj I Av_©-mvgvwRK Ae¯’v-†f‡` Gme nv‡ii ZviZ‡g¨i e¨vL¨v cÖ`vb 

gva¨wgK ¯—‡ii wk¶v cÖwZôvbmg~‡ni †gŠwjK †fŠZ AeKvVv‡gv, wk¶vi
my‡hvM-myweav I wk¶K g jx m¤úwK©Z Z‡_¨i ch©v‡jvPbv 

QvÎ-QvÎx‡`i we`¨vj‡q Dcw¯’wZ, DËxY© nIqv, wU‡K _vKv I we`¨vjq mgvwßi
nv‡ii wnmve Ges we`¨vj‡qi aib I wj½‡f‡` Gm‡ei ZviZg¨; Gm.Gm.wm
cix¶vi djvd‡ji wfwË‡Z wk¶v_x© I wk¶vcÖwZôv‡bi K…wZZ¡ wbiƒcY 

gva¨wgK wk¶v †¶‡Î wk¶v_x©‡`i cwievi (Lvbv) KZ…©K e¨‡qi wnmve Ges
we`¨vj‡qi ev‡RU I gva¨wgK we`¨vj‡qi QvÎx‡`i Rb¨ Dce„wË Kg©m~wPi
wewfbœ w`‡Ki cÖwZ Av‡jvKcvZ 

cÖvwZôvwbK ch©v‡q e¨e¯’vcbv we‡kl K‡i we`¨vjq e¨e¯’vcbv KwgwUi
cÖwZiƒc (†cÖvdvBj) I f~wgKv wbix¶Y 

M‡elYvjä Z‡_¨i wfwË‡Z bxwZ I †KŠkj msµvš— mycvwikgvjv cÖYqb|  
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L. M‡elYv c×wZ 

Lvbv Rwic I gva¨wgK ch©v‡qi wk¶v cÖwZôvb Rwic Ñ GB `yB Dcv‡q G
M‡elYvi Z_¨ msMÖn Kiv n‡q‡Q| Lvbv Rwi‡c Dc‡iv³ cÖ_g D‡Ï‡k¨ c~Y©v½fv‡e
Ges PZy_© D‡Ï‡k¨i †ewkifvM welq Aš—fy©³ Kiv nq| wk¶v cÖwZôvb Rwi‡c
Aš—f©y³ Kiv nq wØZxq I Z…Zxq D‡Ïk¨, PZz_© D‡Ï‡k¨i Askwe‡kl Ges cÂg
D‡Ïk¨ m¤úwK©Z welqvw`| 

GWy‡Kkb IqvP 1999 I 2001-G e¨eüZ bgybvqb †KŠkj mvgvb¨ cwiewZ©Z
K‡i G M‡elYvq Abym„Z n‡q‡Q| Lvbv Rwi‡ci Rb¨ bgybvi AvKvi wbY©‡q
11Ñ15 eQi eqmx wkï‡`i msL¨v‡K wfwË wnmv‡e aiv nq| GB eqmmxgv
gva¨wgK wk¶vi R‡b¨ miKvwifv‡e wba©vwiZ|  

wk¶v AR©‡b †`‡ki wewfbœ †fŠMwjK AÂ‡ji g‡a¨ ¯^xK…Z cv_©‡K¨i cwi‡cÖw¶‡Z
mviv‡`k‡K wb‡gœv³ AvUwU GjvKvq fvM K‡i Rwi‡ci bgybvqb Ggbfv‡e Kiv
n‡q‡Q †hb cÖwZwU wbw`©ó GjvKvi Rb¨ Avjv`vfv‡e msL¨vMZ Abygvb †ei Kiv
hvq| GjvKv¸‡jv nj: 

MÖvgvÂj: MÖvgxY XvKv wefvM 
MÖvgxY PÆMÖvg wefvM 
MÖvgxY ivRkvnx wefvM
MÖvgxY Lyjbv wefvM
MÖvgxY ewikvj wefvM
MÖvgxY wm‡jU wefvM

bMivÂj: gnvbMi GjvKv 
†cŠimfv GjvKv

cÖ‡Z¨K ¯—‡ii/GjvKvi Rb¨ Pvi-ch©vq wewkó bgybvqb cÖwµqv AbymiY Kiv nq|
cÖ_g ch©v‡q cÖwZwU MÖvgxY GjvKv †_‡K 30wU K‡i Dc‡Rjv ˆ`ePqb c×wZ‡Z
wbe©vPb Kiv nq| wØZxq ch©v‡q mij ˆ`ePqb c×wZ‡Z cÖwZwU Dc‡Rjv/_vbv/
†cŠimfv †_‡K GKwU K‡i BDwbqb (knivÂ‡ji Rb¨ IqvW©) wbe©vPb Kiv n‡q‡Q|
Z„Zxq ch©v‡q, mij ˆ`ePqb c×wZ‡Z cÖwZwU BDwbqb/IqvW© †_‡K 4wU K‡i MÖvg
(knivÂ‡ji Rb¨ gnj-v) wbe©vPb Kiv n‡q‡Q| A_©vr GB c×wZ‡Z cÖwZwU GjvKv
†_‡K 120 (30 X 4) wU K‡i MÖvg (knivÂ‡ji Rb¨ 120wU K‡i gnj-v) wbe©vPb
Kiv n‡q‡Q| Gfv‡e mviv‡`k †_‡K wbe©vwPZ †gvU MÖvg/gnj-v wQj 960 (120 X 8)|
evsjv‡`‡ki 64wU †Rjvi cÖwZwU †_‡KB Z_¨ msMÖn Kiv n‡q‡Q (mviYx-1)| 

cÖwZwU wbe©vwPZ MÖv‡g/gnj-vq 25wU K‡i Lvbv ev wbevm Rwic Kiv n‡q‡Q| cÖ_g
I Z…Zxq GWy‡Kkb IqvP M‡elYvi AwfÁZv †_‡K GB msL¨v wbw`©ó Kiv n‡q‡Q|
wnmv‡e †`Lv †M‡Q cÖwZwU MÖvg/gnj-v †_‡K 25wU Lvbv Rwic Ki‡j cÖwZwU
GjvKvq (Stratum level) Avjv`vfv‡e wbf©i‡hvM¨ Abygv‡b †cŠuQv‡bvi Rb¨
cÖ‡qvRbxq msL¨K 11 Ñ 15 eQi eqmx wkï‡K M‡elYvi AvIZvq Avbv †h‡Z
cv‡i| 

G M‡elYv wbgœgva¨wgK miKvwi, †emiKvwi gva¨wgK we`¨vjq, mshy³ ¯‹zj I
K‡jR, `vwLj gv`ªvmv Ges Avwjg gv`ªvmv Ñ GB Qq ai‡bi wk¶v cÖwZôv‡bi g‡a¨
mxgve× wQj| Gme wk¶v cÖwZôv‡bi g‡a¨ †emiKvwi gva¨wgK we`¨vjq I `vwLj
gv`ªvmvi msL¨vB AwaK| gva¨wgK ch©v‡qi kZKiv 87 fvM wk¶v_x© GB `yB
ai‡bi wk¶v cÖwZôv‡b cov‡jLv K‡i| cÖwZwU GjvKv †_‡K G `yB ai‡bi wk¶v
cÖwZôv‡bi 30wU K‡i cÖwZôvb mij ˆ`ePqb c×wZ‡Z wbe©vPb Kiv nq| Gfv‡e
mviv‡`k †_‡K 240wU †emiKvwi gva¨wgK we`¨vjq I 240wU `vwLj gv`ªvmv
wbe©vPb Kiv nq| Ab¨ Pvi ai‡bi wk¶v cÖwZôv‡bi cÖwZwU †_‡K 30wU K‡i †gvU
120wU wk¶v cÖwZôvb mij ˆ`ePq‡bi gva¨‡g wbe©vPb Kiv nq| Gfv‡e GB
M‡elYvq bgybv wk¶v cÖwZôvb wnmv‡e mviv‡`k †_‡K Qq ai‡bi †gvU 600
cÖwZôvb Aš—fy©³ Kiv nq (mviYxÑ2)| 

G M‡elYvq 1,088 Mªvg/gnj-v †_‡K me©‡gvU 23,971wU Lvbv Rwic Kiv n‡q‡Q|
Gme Lvbvi †gvU †jvK msL¨v wQj 122,006, †hLv‡b bvix-cyi“l AbycvZ
101.2|1 GB RbmsL¨vi 14,663 Rb wQj 11 Ñ 15 eQi eqmx Ges 9,316 Rb
wQj gva¨wgK ch©v‡qi wk¶v_x©| wk¶v cÖwZôvb RwicKvjxb mg‡q 9,556 Rb
wk¶K-wk¶wqÎx I 6,162 Rb e¨e¯’vcbv KwgwU/†evW© m`‡m¨i KvQ †_‡KI Z_¨
msMÖn Kiv nq| mviYx 1 I 2-G bgybv m¤úwK©Z weeiY Dc¯’vcb Kiv n‡q‡Q|

1 bvix I cyi“l AbycvZ n‡”Q cÖwZ 100 Rb bvixi wecix‡Z cyi“‡li msL¨v| 



6 7

mviYxÑ 1: Lvbv Rwi‡ci bgybv msL¨v 

mviYxÑ2: wk¶vcÖwZôvb Rwi‡ci bgybv msL¨v 

* miKvwi gva¨wgK we`¨vj‡qi Rb¨ we`¨vjq e¨e¯’vcbv KwgwU (Gm.Gg.wm) bvB| 

GjvKv
MÖv‡gi
msL¨v

Lvbvi
msL¨v 

†gvU
RbmsL¨v

11Ñ15
eQi
eqmx
wkï

gva¨wgK
we`¨vj‡qi
wk¶v_x©

e¨w³Lv‡Z wk¶vi
e¨q Rwic 

Lvbvi
msL¨v

wk¶v_x©i
msL¨v

MÖvgxY XvKv wefvM 141 2991 14846 1773 1097 534 671

MÖvgxY PÆMÖvg wefvM 141 3002 16294 2113 1232 578 746

MÖvgxY ivRkvnx wefvM 130 2999 14078 1702 1150 555 666

MÖvgxY Lyjbv wefvM 134 3018 14440 1653 1160 584 709

MÖvgxY ewikvj wefvM 131 2973 14865 1867 1192 534 652

MÖvgxY wm‡jU wefvM 154 3004 17796 2185 942 466 616

gnvbMix GjvKv 124 2988 14869 1630 1143 557 673

†cŠimfv 133 2996 14818 1740 1400 607 741

†gvU 1088 23971 122006 14663 9316 4415 5474

M. cÖe„w× Ges gv‡bi Ø›Ø 

1980 mv‡ji Zzjbvq eZ©gv‡b gva¨wgK wk¶vq wk¶v_x© I cÖwZôv‡bi msL¨v
h_vµ‡g wZb¸Y I wØ¸‡YiI †ewk e„w× †c‡q‡Q| mvgvwRK DØy×KiY Ges Drmvn
e„w×i j‡¶¨ MÖvgxY GjvKvq †g‡q‡`i Rb¨ Dce„wË I †eZb gIKzd - Gme
cÖ‡Póvi dj¯^iƒc †g‡q‡`i we`¨vjq Mg‡bi †¶‡Î wecyj cÖe„w× j¶¨Yxq|
gva¨wgK wk¶v ch©v‡q †g‡qiv fwZ©i †¶‡Î †Q‡j‡`i Zzjbvq GwM‡q i‡q‡Q| 

eZ©gvb M‡elYv †_‡K †`Lv hv‡”Q wKfv‡e gva¨wgK wk¶v ms¯’v‡bi m¤cÖmviY
wk¶vi gvb msµvš— mgm¨v‡K ¸i“Zi K‡i Zz‡j‡Q| S‡i covi Ges cvewjK
cix¶vq AK…ZKvh©Zvi nvi wk¶vi gv‡bi gvivZ¥K NvUwZ wb‡`©k K‡i|
mv¤cÖwZK eQi¸‡jv‡Z lô †_‡K `kg †kªYxi g‡a¨ S‡i covi Mo nvi kZKiv
50 fv‡MiI †ekx| hviv `kg †kªYx ch©š— wU‡K _v‡K Ges `kg †kªYx‡Z wbe©vPbx
cix¶vq cvk K‡i Zv‡`i †_‡KI M‡o gvÎ A‡a©K gva¨wgK ¯‹zj mvwU©wd‡KU
cix¶v cvk Ki‡Z cv‡i|  

wk¶v_x©‡`i AR©‡bi NvUwZ I gv‡bi AatcZ‡bi e¨vL¨v eZ©gvb M‡elYvq wPwýZ
Ges mywew`Z KviYmg~‡ni g‡a¨ wbwnZ| G¸‡jvi g‡a¨ i‡q‡Q- wk¶K-
wk¶wqÎx‡`i `¶Zv I †hvM¨Zvi Afve; Achv©ß †fŠZ my‡hvM-myweav I wkLb
DcKiY; miKvwi A_© mvnvh¨/Aby`vb Aby‡gv`‡bi wbqg I gvb`‡Ûi `ye©j A_ev
Ah_v_© cÖ‡qvM; Ach©vß m¤ú‡`i eivÏ I wk¶v_x©cÖwZ ¯^í e¨q; Ges we`¨vj‡qi
`ye©j cÖkvmb I e¨e¯’vcbv| 

RvZxq `vwi`ª¨ we‡gvPb †KŠkjc‡Î `vwi`ª¨ n«v‡m ¸i“Z¡v‡iv‡ci d‡j wk¶vi my‡hvM
I AskMÖn‡Yi †¶‡Î weivRgvb D”P ˆel‡g¨i cÖwZ g‡bv‡hvM AvK…ó n‡q‡Q|
wk¶vi b~¨bZg gv‡bi wbðqZv Qvov wk¶vq †Kej AskMÖnY A_©nxb weavq wk¶vi
MÖnY‡hvM¨ gvb A¶zbœ ivLvi welqwUI GKB mv‡_ ¸i“Z¡c~Y© we‡eP¨| 

wek¦ evRvie¨e¯’v cÖZ¨š— MÖv‡gi gvby‡li Rxeb‡KI ¯úk© K‡i‡Q Ges bZzb bZzb
Ávb I `¶Zvi Pvwn`v ˆZwi n‡q‡Q| GB Pvwn`v c~iYB nIqv DwPZ cÖv_wgK I
gva¨wgK Dfq ch©v‡q wk¶vi AMÖvwaKvi Ges wk¶vi welqvejx Ges gv‡bi msÁv
wba©vi‡Y g~j we‡eP¨| 

gva¨wgK ch©v‡q wk¶vi gvb I mgmy‡hv‡Mi mgm¨v DËi‡Yi D‡Ï‡k¨ Avš—R©vwZK
mn‡hvwMZvq wewfbœ Dbœqb D‡`¨vM Ges wk¶v ms¯‹vi Kg©m~wP MÖnY Kiv n‡q‡Q|
Gme D‡`¨v‡Mi mvdj¨ wbf©i Ki‡e mgm¨vi e¨vwß I MfxiZv Abyaveb Ges
ev¯—evqb‡hvM¨ I mywbw`©ó ¯’vbxq Pvwn`v I cvwicvwk¦©KZv Abyhvqx Kg©m~wP cÖYq‡bi

wk¶vcÖwZôv‡bi
aib

wk¶v cÖwZôv‡bi
msL¨v

wk¶K
wk¶wqÎx

we`¨vj‡qi e¨e¯’vcbv
KwgwU m`m¨ 

wbgœ gva¨wgK 30 267 267

†emiKvix gva¨wgK 240 3863 2334

miKvwi gva¨wgK 30 544 *

¯‹zj I K‡jR 30 936 296

`vwLj gv ª̀vmv 238 3402 2900

Avwjg gv`ªvmv 30 544 365

†gvU 598 9556 6162
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Dci| GB cÖ‡Póvq Ae`vb ivLvi D‡Ï‡k¨B eZ©gvb M‡elYv cwiPvwjZ n‡q‡Q|
wb‡gœ M‡elYvjä djvd‡ji mvivsk Zz‡j aiv nj| 

N. djvd‡ji mvims‡¶c 

gva¨wgK  wk¶vq  AskMÖnY  

MZ `k‡K gva¨wgK wk¶vq AskMÖn‡Y my`„p cÖe„w× AR©‡bi d‡j wk¶vi G
ch©v‡q 11 Ñ 15 eQi eqmx wkï‡`i we`¨vjq Mg‡bi bxU nvi 1998 mv‡j
33 kZvsk †_‡K †e‡o 2005 mv‡j 45 kZvs‡k †cuŠ‡Q‡Q| 

gva¨wgK we`¨vj‡q Mg‡bi †¶‡Î †g‡qiv †Q‡j‡`i Zzjbvq 11 kZvsk c‡q‡›U
GwM‡q i‡q‡Q| †g‡q I †Q‡j‡`i we`¨vj‡q Mg‡bi bxU nvi h_vµ‡g kZKiv
50.6 I 39.6 fvM| †fŠMwjK GjvKv I Av_©-mvgvwRK ¯—iwbwe©‡k‡l GB
mvwe©K AMÖMwZ cwijw¶Z nq|

MÖvgxY I knivÂ‡j we`¨vjq Mg‡bi †¶‡Î kZKiv 10 fv‡Mi ZviZg¨
cwijw¶Z nq| gva¨wgK we`¨vjq Mg‡bi bxU nvi MÖvgxY I knivÂ‡ji Rb¨
h_vµ‡g 43.6 kZvsk I 54.0 kZvsk| eo kni¸‡jvi ew¯— GjvKvq GB
Ae¯’v me‡P‡q †kvPbxq Ñ †mLv‡b we`¨vjq Mg‡bi bxU nvi gvÎ kZKiv 18
fvM| 

gva¨wgK ch©v‡qi wk¶v_x©‡`i wZb PZz_©vs‡kiI †ekx †emiKvwi gva¨wgK
we`¨vj‡q fwZ© nq| cieZx© RbwcÖq cÖwZôvb n‡”Q gv`ªvmvÑ †hLv‡b miKvwi
mvnvh¨cyó gv`ªvmvq kZKiv 14 fvM I Ô†kªYxfvMwenxbÕ KIwg gv`ªvmvq Av‡iv
kZKiv `yB fvM wk¶v_x© fwZ© nq| 

wk¶vq AskMÖn‡Yi mv‡_ cwiev‡ii Avw_©K Ae¯’v I wcZvgvZvi wk¶vMZ
†hvM¨Zv me‡P‡q †ekx m¤úwK©Z| Lv`¨ cÖvc¨Zvq cÖvqB ÔNvUwZÕ Av‡Q Ggb
Lvbvi wkïi Zzjbvq ÔDØ„ËÕ Av‡Q Ggb Lvbvi wkïi we`¨vjq Mg‡bi m¤¢vebv
wØ¸‡YiI †ekx| †hme wkïi gv‡q‡`i †Kvb cÖvwZôvwbK wk¶v †bB †mB
wkï‡`i kZKiv 31 fvM gva¨wgK we`¨vj‡q hv‡”Q| Gi Zzjbvq †hme wkïi
gv‡q‡`i gva¨wgK ch©v‡qi wk¶v i‡q‡Q †mB wkï‡`i 75 fvM gva¨wgK
we`¨vj‡q hvq| 

wk¶vq AskMÖnY bv Kivi KviY wnmv‡e `y‡Uv welq ¸i“Z¡c~Y© e‡j cÖZxqgvb
n‡q‡Q| ÔA_©vfveÕ ev `vwi`ª¨ Ges wkï‡`i Ôwe`¨vjq cQ›` bqÕ hv wKbv
†kªYxK‡¶i AvPvi-AvPiY m¤úwK©Z mgm¨v‡K wb‡`©k K‡i| Z…Zxq †h welqwU

¸i“Z¡c~Y© KviY wnmv‡e G‡m‡Q Zv nj cwiev‡i Kv‡Ri Rb¨ wkïi Pvwn`v hv
`vwi‡`ª¨i mv‡_ m¤úwK©Z| myZivs `vwi`ª¨ gva¨wgK wk¶vq AskMÖnY bv Kivi
cÖavb KviY wnmv‡e †`Lv w`‡q‡Q| GUv gv`ªvmvi RbwcÖqZvi GKUv m¤¢ve¨
e¨vL¨v n‡Z cv‡i, KviY wKQy gv`ªvmvq wk¶v_x©‡`i Avnvi I evm¯’v‡bi e¨e¯’v
_v‡K| ZvQvov mvaviY gva¨wgK we`¨vj‡qi Zyjbvq gv`ªvmvi wd I Ab¨vb¨
e¨q A‡c¶vK…Z Kg|

wkLb  ms ’̄vb  Ges  my‡hvM-mmyweav

gva¨wgK wk¶vi ms¯’v‡b †emiKvwi gva¨wgK we`¨vjq I `vwLj gv`ªvmvi
Ae`vb me©vwaK| gva¨wgK ch©v‡q wk¶v_x©‡`i kZKiv 76 fvM †emiKvwi
gva¨wgK we`¨vjq I 11 fvM `vwLj gv`ªvmvq c‡o| Avwjg gv`ªvmv I
Ô†MÖWwenxbÕ gv`ªvmv Aš—f©y³ Ki‡j gva¨wgK ch©v‡qi wk¶v_x©‡`i kZKiv 16
fvM agx©q wk¶vcÖwZôv‡b ZvwjKvf~³| 

cÖvq A‡a©K we`¨vj‡q wewfbœ gv‡bi weÁvb M‡elYvMvi i‡q‡Q; kZKiv gvÎ
30 fvM †emiKvwi we`¨vj‡q ch©vß weÁvb M‡elYvMvi i‡q‡Q Ges kZKiv
87 fvM gv`ªvmvq †Kvb weÁvb M‡elYvMvi bvB| 

eBc‡Îi msMÖnmn gvSvix gv‡bi ch©vß e‡j MY¨ Kiv †h‡Z cv‡i Ggb
MÖš’vMvi i‡q‡Q gvÎ kZKiv 15 fvM wk¶vcÖwZôv‡b| 

kZKiv 37 fvM wk¶vcÖwZôv‡b Kw¤úDUvi wk¶vi e¨e¯’v i‡q‡Q e‡j `vwe
Kiv nq| wKš‘ G‡`i GK cÂgvsk wk¶vcÖwZôv‡b i‡q‡Q gvÎ GKwU Ges
Av‡iv GK cÂgvs‡k i‡q‡Q 2-15wU Kw¤úDUvi; evKx wZb cÂgvs‡k GKwUI
Kw¤úDUvi †bB| kZKiv 54 fvM wk¶v cÖwZôv‡b Kw¤úDUvi e¨env‡ii Dci
cÖwk¶Y i‡q‡Q Ggb Aš—Z GKRb wk¶K i‡q‡Qb e‡j D‡j-L Kiv nq| 

†`Lv †M‡Q †h gva¨wgK ch©v‡qi A‡a©K wk¶v cÖwZôv‡bi AeKvVv‡gvMZ
my‡hvM-myweav (Qv`, †`qvj, †g‡S, `iRv I Rvbvjv) fvj ev †gvUvgywU fvj;
GK Z…Zxqvs‡ki Gme e¨e¯’v Lvivc Ges kZKiv 18 fv‡Mi †fŠZ ms¯’vb
†kvPbxq ch©v‡qi Ges Zv wk¶v_x©‡`i Rb¨ SuywKc~Y©| 

kZKiv cÖvq 60 fvM wk¶v cÖwZôv‡b we`y¨r ms‡hvM i‡q‡Q, wKš‘ `yB
Z…Zxqvsk †kªYxK‡¶ I wk¶K‡`i Rb¨ wba©vwiZ K‡¶i A‡a©‡K we`y¨‡Zi
e¨e¯’v †bB| 
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AwaKvsk wk¶v cÖwZôv‡b wbivc` cvbxq R‡ji mieivn I cvqLvbvi e¨e¯’v
i‡q‡Q; wZb PZz_©vs‡ki i‡q‡Q †Q‡j I †g‡q‡`i Rb¨ Avjv`v †kŠPvMvi; wKš‘
GK PZz_©vs‡ki †kŠPvMv‡ii Ae¯’v AZ¨š— A¯^v¯’¨Ki| 

gva¨wgK ch©v‡qi wk¶K‡`i GK cÂgvs‡ki Kg (kZKiv 17.9 fvM) bvix|
miKvi †_‡K †eZb fZy©wK cvb kZKiv 84 fvM wk¶K| 

wk¶K‡`i g‡a¨ A‡b‡KB AvbyôvwbK wWMÖxavix n‡jI e¨vcKfv‡e Zuv‡`i
wk¶vMZ AR©b wbgœgv‡bi| gva¨wgK ch©v‡qi wk¶K‡`i kZKiv 84 fv‡Mi
i‡q‡Q mœvZK ev Z`~a© wWMÖx; Z‡e huviv mœvZK wWMÖxavix e‡j `vwe K‡i‡Qb
Zv‡`i kZKiv 57 fvM mœvZK cix¶vq Z…Zxq wefvM †c‡q‡Qb| GgbwK wKQy
msL¨K wk¶K mœvZK cix¶vq AK…ZKvh© n‡q‡Qb| GKBfv‡e hviv
mœvZ‡KvËi wWMÖxavix e‡j `vwe K‡ib Zv‡`i kZKiv 78 fvM mœvZ‡KvËi
cix¶vq Z…Zxq wefvM †c‡q‡Qb|

mœvZK cvm wk¶K‡`i cÖvq A‡a©K gvbweK I kZKiv 20 fvM weÁvb wefv‡M
Ges kZKiv 23 fvM gv`ªvmvq cov‡jLv K‡i‡Qb| gva¨wgK ch©v‡qi wk¶K‡`i
A‡a©‡KiI †ewki wk¶Y-wkL‡bi Dci †Kvb †ckvMZ cÖwk¶Y †bB| 

†`Lv †M‡Q †h, wk¶v_x©-wk¶K AbycvZ MvwYwZK nv‡i 29; Z‡e AZ¨vek¨Kxq
wel‡qi Rb¨ wk¶K ¯^íZv Ges we`¨vj‡q/†kªYxK‡¶ wk¶‡Ki Abycw¯’wZi
(M‡o w`‡b kZKiv 10 fvM wk¶K Abycw¯’Z _v‡Kb)- d‡j Kvh©Ki wk¶v_x©-
wk¶K AbycvZ A‡bK †ewk| Ab¨w`‡K wk¶v_x©‡`i gvÎ 50 kZvsk we`¨vj‡q
Dcw¯’wZi nvi wk¶v_x©-wk¶K D”P AbycvZ wKQyUv cÖkwgZ K‡i | 

wk¶v  cÖwZôvbmg~‡ni  Af¨š—ixY  `¶Zv  

lô †kªYx‡Z fwZ© nIqv wk¶v_x©‡`i cÖvq A‡a©K `kg †kªYx ch©š— cov‡kvbv
Ae¨vnZ iv‡L| kZKiv 40 fvM cvewjK cix¶vi (Gm.Gm.wm/`vwLj)
c~e©eZx© wbe©vPbx cix¶vq cvm K‡i Ges kZKiv gvÎ 20 fvM cvewjK
cix¶v cv‡mi gva¨‡g mv_©Kfv‡e gva¨wgK ch©v‡qi wk¶vPµ mgvß K‡i| 

gva¨wgK wk¶vi cÖv_wgK ch©v‡q we`¨vjq Mg‡bi †¶‡Î †g‡qiv GwM‡q _vK‡jI
Gi wecix‡Z Zviv †Q‡j‡`i Zzjbvq `kg †kªYx ch©š— wU‡K _vKvi †¶‡Î 6
kZvsk, `kg †kªYx‡Z Ôwbe©vPbxÕ cix¶v cv‡mi †¶‡Î 17 kZvsk Ges gva¨wgK
ch©v‡qi mgvcbx cvewjK cix¶v (2001-2004 mv‡j M‡o) cv‡mi †¶‡Î 11
kZvsk wcwQ‡q i‡q‡Q| gva¨wgK ch©v‡qi me ai‡bi wk¶v cÖwZôv‡b wk¶vPµ
mgvwß I cix¶v cv‡mi †¶‡Î †Q‡jiv †g‡q‡`i Zzjbvq GwM‡q i‡q‡Q| 

cuvP eQ‡ii gva¨wgK wk¶vPµ mgvßKvix GKRb wk¶v_x©i wecix‡Z M‡o
19.6 wk¶ve‡l©i cÖ‡qvRb nq| gva¨wgK wk¶vPµ mgvß Ki‡Z †g‡q‡`i
cÖ‡qvRb nq M‡o 25.1 wk¶vel©| GUv wk¶v e¨e¯’vi gvivZ¥K A`¶Zv I
AcP‡qi cÖgvY Ges wk¶vi gv‡bi †¶‡Î gvivZ¥K mgm¨vi wb‡`©kK| 

A_©ms ’̄vb  I  m¤ú`  

gva¨wgK wk¶v‡¶‡Î e¨w³Lv‡Z cvwievwiK LiP miKvwi Li‡Pi Pvi¸‡YiI
†ekx| gva¨wgK wk¶vi Rb¨ M‡o AwffveK‡`i evwl©K QvÎ cÖwZ 8,874
Ges QvÎx cÖwZ 7,411 UvKv e¨q Ki‡Z nq| Gi wecix‡Z wk¶v_x©cÖwZ
miKvwi e¨q †emiKvwi gva¨wgK we`¨vj‡qi †¶‡Î evwl©K cÖvq 1,500 UvKv
Ges `vwLj gv`ªvmvi †¶‡Î cÖvq 1,900 UvKv| 

MÖvgvÂ‡ji Zzjbvq knivÂ‡j e¨w³Lv‡Z gva¨wgK wk¶vi Rb¨ Lvbvi e¨q
†Q‡j‡`i †¶‡Î kZKiv 71 fvM I †g‡q‡`i †¶‡Î kZKiv 80 fvM †ekx| 

e¨w³MZ Li‡Pi wewfbœ Lv‡Zi g‡a¨ me‡P‡q †ekx e¨q nq M„nwk¶‡Ki
wcQ‡b, hv wk¶vq e¨w³Lv‡Z †gvU e¨‡qi cÖvq A‡a©K| 

gva¨wgK wk¶vi Rb¨ MÖvgxY GjvKvq ÔLv`¨ wbivcËvqÕ me©¶Y NvUwZi g‡a¨
i‡q‡Q Ggb `wi`ª cwievi wkï cÖwZ eQ‡i DØ„Ë cwiev‡ii Zzjbvq A‡a©‡KiI
Kg LiP K‡i| ÔÔNvUwZÕÕ cwiev‡i wkï cÖwZ eQ‡i LiP 3,891 UvKv Ges
ÔÔDØ„ËÕÕ cwiev‡i GB e¨q 8,123 UvKv| j¶Yxq †h, `wi`ª cwievi¸‡jvI
Zv‡`i mš—vb‡`i wk¶vi Rb¨ D‡j-L‡hvM¨ m¤ú` wewb‡qvM Ki‡Q, hw`I
wkLbdj I Gme wewb‡qv‡Mi djvdj cÖZ¨vkvi Zyjbvq A‡bK Kg| 

†emiKvwi gva¨wgK we`¨vj‡q Av‡qi kZKiv 60.5 fvM Av‡m wk¶K‡`i
†eZb eve` fZ©ywK I Ab¨vb¨ gÄywi eve` miKvwi eivÏ †_‡K| `vwLj
gv`ªvmvi †¶‡Î GB AbycvZ kZKiv 70.4 fvM| 

2004 mv‡j †emiKvwi gva¨wgK we`¨vjq I `vwLj gv`ªvmvcÖwZ M‡o evwl©K
Avq wQj h_vµ‡g 9,08,000 I 5,71,000 UvKv| (Ô†eb‡eBmÕ †_‡K
me©‡kl cÖKvwkZ cwimsL¨vb †_‡K Rvbv hvq 2002 mv‡j †emiKvwi
gva¨wgK we`¨vjq I gv`ªvmvcÖwZ M‡o h_vµ‡g 555 I 292 Rb K‡i wk¶v_x©
ZvwjKvfy³ wQj)| 

bgybvfy³ †emiKvwi gva¨wgK we`¨vjq I `vwLj gv`ªvmvMvgx †g‡q‡`i
kZKiv 54 fvM QvÎx Dce„wË cvq|  
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Dce„wËcÖvß QvÎx‡`i Abycv‡Zi †¶‡Î †`‡ki wewfbœ GjvKvi g‡a¨ ZviZg¨
j¶¨ Kiv †M‡Q| MÖvgxY wm‡jU AÂ‡j QvÎx‡`i g‡a¨ Dce„wË cÖvwßi nvi
me‡P‡q Kg (kZKiv 42 fvM) Ges me‡P‡q †ewk (kZKiv 71 fvM) MÖvgxY
ewikvj AÂ‡j| 

2003-04 A_©eQ‡i QvÎx Dce„wËi Rb¨ eivÏ wQj H eQ‡i mKj gva¨wgK
wk¶v cÖwZôv‡bi Rb¨ miKvwi Dbœqb eiv‡Ïi kZKiv 57 fvM Ges †gvU
ivR¯^ I Dbœqb e¨‡qi kZKiv 19 fvM| 

wk¶v  cÖwZôv‡bi  e¨e ’̄vcbv  

miKvi cwiPvwjZ gva¨wgK we`¨vjq e¨wZ‡i‡K cÖvq me gva¨wgK we`¨vjq I
gv`ªvmvq we`¨vjq e¨e¯’vcbv KwgwU i‡q‡Q| me ai‡bi †emiKvwi gva¨wgK
we`¨vj‡qi †¶‡Î e¨e¯’vcbv KwgwU‡Z M‡o m`m¨ msL¨v wQj 12.7 Rb| 

we`¨vjq e¨e¯’vcbv KwgwU‡Z bvix‡`i AskMÖnY AZ¨š— Kg| MÖvgxY gva¨wgK
we`¨vj‡qi cÖvq me¸‡jv‡Z mnwk¶vi e¨e¯’v _vKv m‡Ë¡I e¨e¯’vcbv KwgwUi
†gvU m`‡m¨i gvÎ kZKiv 3.4 fvM bvix| `vwLj I Avwjg gv`ªvmvi
e¨e¯’vcbv KwgwU‡Z bvixi AskMÖnY Av‡iv Kg| GMvi wKsev Zvi †ekx
m`m¨wewkó KwgwU‡Z bvixi AskMÖn‡Yi GB wbgœnv‡ii A_© `uvovq †h gva¨wgK
wk¶v cÖwZôv‡bi AwaKvs‡ki e¨e¯’vcbv KwgwU‡Z †Kvb bvix m`m¨ †bB| 

e¨e¯’vcbv KwgwU m`m¨‡`i cÖvq GK Z…ZxqvskB †ckvMZfv‡e wk¶K (nq
m`m¨-mwPe bZzev wk¶K cÖwZwbwa wKsev Ab¨ wk¶vcÖwZôv‡bi wk¶K)| 

e¨e¯’vcbv KwgwUi m`m¨‡`i kZKiv 25 fvM e¨emvqx, 17.7 fvM
PvKzwiRxex, 14.2 fvM K…lK Ges 10.4 fvM mgvR‡mex| 

mv¤cÖwZK bxwZgvjv Ges Gi ev¯—e cÖ‡qv‡M wewfbœ cwieZ©b-cwigvR©‡bi
d‡j e¨e¯’vcbv KwgwUi mfvcwZ g‡bvbq‡bi cÖwµqvq ¯’vbxq msm` m`‡m¨i
m¤§wZ MÖn‡Yi eva¨evaKZv cÖwZwôZ n‡q‡Q, hw`I ¯^xK…Z ixwZ nj, we`¨vjq
e¨e ’̄vcbv KwgwU‡Z mgv‡Ri wk¶vi mv‡_ mswk-ó e¨w³eM© cÖwZwbwaZ¡
Ki‡eb|  

me gv ª̀vmvi †¶‡Î e¨e ’̄vcbv KwgwUi mfvcwZ n‡jb mswk-ó Dc‡Rjvi
Dc‡Rjv wbe©vnx Kg©KZ©v| 

we`¨vjq e¨e¯’vcbv KwgwUi mfvcwZ g‡bvbqb cÖwµqvq ¯’vbxq msm` m`m¨
ev ivR‰bwZK e¨w³e‡M©i m¤§wZ MÖn‡Yi eva¨evaKZvi gva¨‡g G g‡bvbqb

cÖwµqvq mgv‡Ri mvaviY bvMwi‡Ki f~wgKv‡K `ye©j Kiv n‡q‡Q| d‡j
mfvcwZi ¸i“Z¡c~Y© `vwqZ¡ A‡bK †¶‡Î Abychy³ e¨w³i nv‡Z b¨¯— n‡”Q| 

O. bxwZmsµvš— mycvwikgvjv 

GWy‡Kkb IqvP cÖwZ‡e`bmg~‡ni Ab¨Zg j¶¨ bxwZ I AMÖvwaKvi msµvš—
Av‡jvPbv I ch©v‡jvPbvq Drmvn I mnvqZv `vb| GB j¶¨‡K mvg‡b †i‡L GB
M‡elYvq djvd‡ji bxwZ-msµvš— Zvrch© Abyaveb Kivi †Póv Kiv n‡q‡Q| G
†¶‡Î cÖavb we‡eP¨ nj RvwZi w`Mš—¯úkx© Dbœqb j¶¨ AR©‡b wk¶vi Ae`vb| G
†¶‡Î we‡klfv‡e cÖvmw½K welq nj- gvbm¤§Z wk¶vi mgmy‡hvM,
cÖwZ‡hvwMZvg~jK evRv‡ii Rb¨ cÖ‡qvRbxq Ávb I `¶Zvq hyemgvR‡K cÖ¯‘Z Kiv
Ges MYZvwš¿K ivóªe¨e¯’v wewbg©v‡Yi gva¨‡g `vwi`ª we‡gvP‡bi RvZxq j¶¨
AR©b| GB †cÖw¶‡Z wk¶vi mgZv-wfwËK my‡hv‡Mi mv‡_ gv‡bi mgš^qmvab,
wk¶K I wkLb DcKi‡Yi cÖ‡qvRbxq ms¯’vb, wk¶v cÖwZôvb I m¤ú‡`i
e¨e¯’vcbv I mykvmb Ges Revew`wnZv I `vwqZ¡kxjZv my`„pKiY- Gme ev¯—e I
e¨envwiK mgm¨v mgvav‡bi Dci we‡kl ¸i“Z¡ †`qv n‡q‡Q| 

gva¨wgK wk¶v Dbœqb I ms¯‹v‡i bxwZ I Kg©m~wPi AMÖvwaKvi we‡ePbvi cÖwµqvq
wb‡gœv³ welq¸‡jv w`Kwb‡`©kK wnmv‡e wPwýZ n‡q‡Q| 

wk¶v  jv‡fi  my‡hvM  e„w×: wk¶vi AskMÖn‡Yi †¶‡Î cÖe„w× AR©b I †g‡q‡`i
wk¶vi ej‡q wb‡q Avmvi †¶‡Î bvUKxq AMÖMwZ m‡Ë¡I AwaKZi mgZv Ges
DbœZZi gvbmn wk¶v my‡hv‡Mi we¯—vi gva¨wgK wk¶v †¶‡Î GLbI cÖavbZg
we‡eP¨ welq|  

mgZv  I  gvbmn  cÖe„w×: cÖv_wgK wk¶vq AskMÖnY I GB wk¶vPµ mgvwßi
nv‡ii e„w×, gva¨wgK wk¶v‡K †gŠwjK wk¶vi Ask wnmv‡e †g‡b †bIqvi
†Rvi`vi `vwe Ges cÖv_wgK †_‡K gva¨wgK wk¶vq DËi‡Y AMÖMwZi
cwi‡cÖw¶‡Z gva¨wgK wk¶vi mvgvwRK Pvwn`v evo‡Z _vK‡e| myZivs g~j
P¨v‡jÄ n‡”Q gvb Dbœq‡bi mv‡_ cÖe„w×i mgš^q mva‡bi Dcvq Luy‡R †ei
Kiv| wk¶K, cvVµg I wkLb DcKiY, wkLb my‡hvM-myweav, wkLb g~j¨vqb
Ges we`¨vjq ch©v‡qi e¨e¯’vcbvmn wk¶vi gvb e„w×i wewfbœ Dcv`vb‡K
wk¶ve¨e¯’v I †fŠZmyweav m¤cÖmvi‡Yi cwiKíbv I †KŠk‡ji AZ¨vek¨K
Ask wnmv‡e mwbœweó Kiv DwPZ| 
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we`¨vjq  ch©v‡q  myweavewÂZ‡`i  Afxó  Rb‡Mvôxi  Aš—fy©³KiY  Kg©m~wP:
gva¨wgK wk¶vi Rb¨ wba©vwiZ eq‡mi wkï‡`i A‡a©‡KiI †ewki we`¨vj‡q
fwZ© bv nIqv, S‡i cov Ges wk¶vPµ mgvwßi †¶‡Î AK…ZKvh©Zvi D”Pnvi-
Gm‡ei A_© n‡”Q `wi`ªiv †ewkifvM †¶‡Î gva¨wgK wk¶vi my‡hvM †_‡K
ewÂZ n‡”Q| wk¶v e¨e¯’vi h_vh_ Kvh©KvwiZvi Afve I wbgœgvb mvgwMÖK
wk¶ve¨e¯’vi Rb¨B ¶wZKi| wKš‘ `wi`ª‡`i g‡a¨ hviv bvbv Z¨vM ¯^xKvi
K‡i gva¨wgK wk¶vq AskMÖnY K‡i Zv‡`i Rb¨ GB ¶wZ mgwaK| Gfv‡e
gva¨wgK wk¶v mvgvwRK DËi‡Yi Dcv‡qi cwie‡Z© weivRgvb mvgvwRK
wefvRb‡K my`„pKi‡Yi c‡¶ KvR Ki‡Q| wbgœgv‡bi gv`ªvmv g~jZ `wi`ª‡`i
Ges e¨w³gvwjKvbvaxb Bs‡iwR gva¨g ¯‹zj¸‡jv weËevb‡`i †mev`vb K‡i-
G¸‡jv wk¶ve¨e¯’v I mgv‡Ri wefvR‡bi AKvU¨ wb`k©b|

gva¨wgK wk¶ve¨e¯’v‡K mgZvwfwËK I `wi`ªgyLx Kivi Rb¨ `yBwU ¸i“Z¡c~Y©
†KŠkj cÖ‡qvRbxq: (K) †`‡ki †ewki fvM wkï‡K †mev`vbKvix †emiKvwi
gva¨wgK we`¨vjq¸‡jv‡Z cÖwZôvb ch©v‡q we‡kl gvb Dbœqb Kg©m~wP MÖnY hv
myweavewÂZ cwiev‡ii wkï‡`i Afxó †i‡L cwiPvwjZ n‡e; Ges (L)
gva¨wgK ch©v‡qi wk¶v cÖwZôv‡bi g‡a¨ wØZxq RbwcÖqÑ gv`ªvmv¸‡jv‡Z
cvVµg I wk¶Y-wkL‡bi AvaywbKvqb| 

wj½  mgZv  AR©b  myi¶v  I  msnZKiY: †g‡q‡`i we`¨vj‡q Mg‡bi †¶‡Î
AwR©Z DbœwZ ZLbB A_©en n‡e hLb Zviv wk¶vP‡µi †kl ch©š— wU‡K
_vK‡Z cvi‡e Ges wk¶vi cy‡ivcywi my‡hvM MÖnY Ki‡Z cvi‡e| †g‡q‡`i
we`¨vj‡q wU‡K _vKvi cÖwZeÜKZv wPwýZ I Zv `~ixKi‡Yi Rb¨ we‡kl K‡i
we`¨vjq ch©v‡q mywbw`©ó D‡`¨vM MÖnY Ges †Q‡j‡g‡q Df‡qi Rb¨ wk¶Y I
wkLb PP©vi gv‡bi Dbœqb Avek¨K| 

wk¶K‡`i  m¶gZvI  e¨envwiK  ¸‡Yi  Dbœqb: wVKfv‡e ev¯—evqb Kiv †M‡j
mv¤cÖwZK Kv‡j wk¶K‡`i wbeÜxKiY I cÖZ¨q‡bi †h D‡`¨vM MÖnY Kiv
n‡”Q ZvÕ mgv‡Ri Rb¨ wnZKi n‡e| Z‡e GB c`‡¶c †hvM¨Zvm¤úbœ
wk¶‡Ki †hvMvb Ges wk¶K‡`i †ckvMZ Dbœq‡bi my‡hvM Kvh©Kifv‡e
m¤cÖmvi‡Y KZLvwb mnvqK n‡e Zv cÖkœmv‡c¶| 

GB D‡Ï‡k¨ m„Rbkxj D‡`¨vM cÖ‡qvRb| †hgb, cÖ‡qvRbxq `¶Zv i‡q‡Q
Z‡e †ckvRxex wk¶K bb Ggb e¨w³‡`i Pzw³wfwËK I LÛKvjxb wb‡qvM
†`Iqv †h‡Z cv‡i| we‡klZ Bs‡iRx, AsK I weÁvb wel‡q †hvM¨ wk¶‡Ki
AcÖZzjZv wbim‡b, wk¶Y `¶Zv Dbœq‡b †¯^”Qv‡mex ms¯’vi wewfbœ m„Rbkxj
I e¨envwiK c×wZ, †KŠkj Ges AwfÁZv Kv‡R jvMv‡bv †h‡Z cv‡i|

G‡¶‡Î `ª“Z cÖmvigvb †emiKvwi ch©v‡q cwiPvwjZ we.GW †Kv‡m©i gvb
Av‡iv fvjfv‡e Z`viwK I wbqš¿Y Kiv cÖ‡qvRb| 

GKwU  GKxf~Z  e¨e ’̄vi  wfwËf~wg  wbg©vY: `kg †kªYx ch©š— me wkïi Rb¨
GKxf~Z cvVµg cÖYqb I cwiPvjbv wk¶v Kg©m~wPi h_v_© I GKwU AwZ
cÖ‡qvRbxq j¶¨| myôfv‡e I `¶Zvi m‡½ GB j¶¨ ev¯—evq‡bi
AZ¨vek¨Kxq c~e©kZ weÁvbvMvi I MÖš’vMvimn AZ¨vek¨Kxq wkLb myweavw`
wbwðZKiY| †gŠwjK welqvw`i cov‡bvi by¨bZg †hvM¨Zvm¤úbœ wk¶K Ges
wk¶vi gvb wbwðZKi‡Yi j‡¶¨ `¶ we`¨vjq e¨e¯’vcbv M‡o Zzj‡Z n‡e|
GKxf~Z e¨e¯’vq wk¶vcÖvßiv D”P gva¨wgK ch©v‡qi wewfbœ avivq wK mgm¨vi
m¤§yLxb n‡e, D”P wk¶v‡¶‡Î welq wbe©vP‡b Zviv Zzjbvg~jK myweavRbK
Ae¯’vb nviv‡e wKbv wewfbœ weK‡íi Uvbv‡cv‡o‡b jvf¶wZ wK n‡Z cv‡i,
Gme e¨vcvi ¯^fveZ-B AwffveK I wk¶v_x©‡`i Rb¨ D‡Ø‡Mi KviY|
h_v‡hvM¨ cÖ¯‘wZ I wk¶vKvh©µ‡gi gvb wbwðZKi‡Yi gva¨‡gB GB D‡ØM
cÖkwgZ n‡Z cv‡i|   

G R‡b¨ Avek¨Kxq c`‡¶c n‡Z cv‡i: lô †_‡K Øv`k †kªYx ch©š— gva¨wgK
wk¶vi mKj ch©v‡q cvV¨ welqe¯‘i wbe©vPb, avivevwnKZv Ges covïbvi Pvc
wbix¶v I cyb©we‡ePbv Kiv Ges GB cvVµ‡gi AwaKZi mdj ev¯—evqb
wbwðZ Kiv| meiK‡gi gva¨wgK wk¶vaviv‡K GB ms¯‹v‡ii AvIZvq Avbv
cÖ‡qvRb| Ab¨_vq GKxf~Z wk¶vi j‡¶¨ wew”Qbœ cwieZ©b e¨_© n‡e e‡j
e¨vcK D‡ØM I DrKÉv i‡q‡Q| 

miKvwi  I  †emiKvwi  m¤ú‡`i  mshyw³i  gva¨‡g  †gŠwjK  j¶¨  AR©b: †h‡nZz
gva¨wgK wk¶v‡¶‡Î e¨w³Lv‡Z LiP miKvwi e¨‡qi Zzjbvq K‡qK¸Y †ewk
†m‡nZz wk¶vi m¤cÖmvigvb my‡hvM-ms¯’v‡bi Rb¨ m¤ú‡`i AvniY I
e¨env‡ii mgwš^Z cwiKíbv cÖ‡qvRb| wk¶v †¶‡Î mgZv cÖeZ©b Kiv Ges
gv‡bi Dbœq‡bi Rb¨ e¨w³LvZ I miKvwi m¤ú‡`i Kvh©Ki mshyw³KiY Ges
mgš^‡qi wfwË‡Z Kvh©µg I †KŠkj MÖnY Kiv `iKvi| ïay miKvwi eiv‡Ïi
wfwË‡Z cwiKíbv I D‡`¨vM MÖnY h‡_ó bq| Revew`wnZvi wfwË‡Z we`¨vjq
ch©v‡q AwaKZi KZ…©Z¡ †Q‡o w`‡q GB `yB Drm †_‡K m¤ú‡`i mgš^q I
G¸‡jv Kvh©Kifv‡e e¨env‡ii cÖwµqv AbymÜvb Ges cix¶v-wbix¶v
Avek¨K| 
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Dce„wË  e¨e¯’vi  cybwe©‡ePbv: Dce„wË †g‡q‡`i we`¨vj‡q fwZ©i nvi
bvUKxqfv‡e evwo‡q w`‡q‡Q| Z‡e G e¨vcv‡i Aš—Z `y‡Uv ¸i“Z¡c~Y© cÖkœ †`Lv
w`‡q‡Q: (K) gva¨wgK ch©v‡q wk¶vi mvwe©K gv‡bi mgm¨v I wk¶v_x©cÖwZ wbgœ
e¨q eiv‡Ïi cwi‡cÖw¶‡Z Dce„wËi R‡b¨ weivU e¨q Kx gvb Dbœq‡bi Rb¨
AZ¨vek¨Kxq A_© eivÏ evavMÖ¯— Ki‡Q bv? GB A_© cÖ‡qvRb M‡elYvMvi,
MÖš’vMvi, wk¶K cÖwk¶Y I wk¶K I we`¨vj‡qi h_v_© ZË¡veav‡bi Rb¨|
Ges (L) Dce„wË cvIqvi kZ©mg~n, hv cyi‡Y mgv‡Ri myweavewÂZ gvbyl
(†hgb AwZ`wi`ª, cÖ_g cÖR‡b¥i wk¶v_x© Ges cwievi‡K mvnv‡h¨i cÖ‡qvR‡b
Kg©Rxex †g‡qiv) mgm¨vq c‡o - G¸‡jv ˆelg¨‡K Av‡iv evwo‡q w`‡”Q wK
bv Zv ch©v‡jvPbv Kiv DwPZ| 

e¨e ’̄vcbv  KwgwU‡Z  bvix-ccyi“l  fvimvg¨: †ewki fvM we`¨vj‡q †Q‡j‡g‡q
Df‡qi fwZ©i my‡hvM _vK‡jI Rwicvaxb me we`¨vj‡qi e¨e¯’vcbv KwgwU‡Z
M‡o kZKiv gvÎ 3.4 fvM bvix m`‡m¨i cÖwZwbaZ¡ we`¨vjq e¨e¯’vcbv
KwgwU‡Z bvix-cyi“l fvimv‡g¨i gvivZ¥K Î“wU wb‡`©k K‡i| cÖZxKx
AskMÖn‡Yi †P‡q AwaKmsL¨K bvix I gv‡q‡`i we`¨vjq e¨e¯’vcbv KwgwU‡Z
Aš—fy©w³i Rb¨ wbqgKvbyb I Gm‡ei cÖ‡qv‡M Aek¨B Kvh©Ki cwieZ©b
Avb‡Z n‡e| 

we`¨vjq  e¨e ’̄vcbv  KwgwUi  `vwqZ¡kxjZv  I  Revew`wnZvi  wbðqZv  weavb:
e¨e¯’vcbv KwgwUi mfvcwZ I m`m¨‡`i g‡bvbqb cÖwµqvq ¯’vbxq
ivR‰bwZK e¨w³‡Z¡i m¤§wZ MÖn‡Yi eva¨evaKZv `~i Kiv Ges G cÖwµqvq
mgv‡Ri cÖK…Z KZ…©Z¡ cÖwZôv Kivi Rb¨ wbqg-Kvby‡bi ms‡kvab,
Rbm‡PZbZv e„w× Ges ivR‰bwZK I wk¶v KZ…©c‡¶i w`K †_‡K A½xKvi I
mwµq cÖ‡Póv LyeB `iKvi| hv‡`i we`¨vjq e¨e¯’vcbvi cÖ‡qvRbxq `¶Zv
bvB wKsev hviv wk¶vi cÖwZ cÖK…Z A‡_© AvMÖnx bb Ggb Abychy³ e¨w³‡`i
nv‡Z we`¨vjq e¨e¯’vcbvi gZ AwZ ¸i“Z¡c~Y© `vwqZ¡ Ac©Y Kiv AbywPZ| 

we`¨vjq  ch©v‡q  Revew`wnZvi  wfwË‡Z  AwaKZi  KZ…©Z¡  Ac©Y:  bxwZgvjv I
gvb msµvš—  †K›`ªxq Kg©KvVv‡gv cÖ¯‘Z Kivi cÖ‡qvRb Ab¯^xKvh©| we`¨vjq
e¨e¯’vcbvi wewfbœ mgm¨v I m¤ú‡`i e¨vcK AcP‡qi cwi‡cÖw¶‡Z †K›`ªxq
ch©v‡q wewfbœ c`‡¶c MÖn‡Y miKvi m‡Pó n‡q‡Q| Z‡e G‡¶‡Î AwaKZi
¸i“Z¡c~Y© welq n‡”Q Gme e¨e¯’vi wbi‡c¶ I mw`”Qvg~jK cÖ‡qvM| Gm‡ei
†P‡qI ¸i“Z¡c~Y© welq nj wk¶vi gvb Dbœqb I gvb eRvq ivLvi Rb¨ cÖwZwU
wk¶v cÖwZôv‡b `vwqZ¡kxjZv I Revew`wnZv cÖwZôv| GB D‡Ï‡k¨ miKvi

†hŠ_fv‡e M„nxZ gvcKvwVi wfwË‡Z m¶gZv I †hvM¨Zvm¤úbœ
we`¨vjq¸‡jv‡K AwaKZi ¯^kvm‡bi my‡hvM w`‡Z cv‡i Ges G †¶‡Î Zv‡`i
`¶Zv cÖ`k©‡bi Rb¨ DrmvwnZ Ki‡Z cv‡i| ¯^vaxb/wbi‡c¶ g~j¨vq‡bi
gva¨‡g hw` GUv cÖwZwôZ nq †h, we`¨vjq AvBbMZ eva¨evaKZv Abymv‡i
wVKgZ Pj‡Q Zvn‡j Zv‡`i cyi¯‹…Z Kiv †h‡Z cv‡i, †K›`ªxq wbqš¿Y wkw_j
Kiv †h‡Z cv‡i Ges Zv‡`i‡K Zv‡`i wbR¯^ D”PZi gvb cÖwZôv I Zv eRvq
ivLvi AbygwZ †`Iqv †h‡Z cv‡i| ¯^-wbqš¿Y DrmvwnZ Kivi GB †KŠkj
we`¨vjq ch©v‡q Revew`wnZvi wfwË cÖwZwôZ Ki‡e| `vwqZ¡kxjfv‡e
we`¨vj‡qi AwaKZi KZ©„Z¡MÖn‡Yi Rb¨ GiKg D‡`¨vM Kvh©Ki DÏxcK
wnmv‡e KvR Ki‡e e‡j Avkv Kiv hvq|     
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dR‡j nvmvb Av‡e` 1

W. gbRyi Avng` (AvnevqK) 1.4

W. KvRx mv‡jn& Avn‡g` 1

W. KvRx LjxKz¾vgvb Avng` 1

AvdZve DwÏb Avng` 1

†hnxb Avng` 2

Aa¨vcK Kwdj DwÏb Avn‡g` 1,3

RwmgDwÏb Avn‡g` 3

ˆmq`v Zvn&wgbv AvKZvi 3

W. gvn&gy`yj Avjg 2

Aa¨vcK †gv: kwdDj Avjg 3

Aa¨vcK gynv¤§` Avjx 3

†gvnv¤§` Bwjqvm Avjx 3

i“ûj Avgxb 3

gvndzR Avbvg 1

Aa¨vcK Avjx AvRg 3

W. Av‡bvqviv †eMg 3

W. AveŸvm f~Bqv 2

W. Avng` †gvk&ZvK ivRv †PŠayix 1,2

iv‡k`v †K. †PŠa~ix 1,2

W. bvRgv †PŠayix 1

myeªZ Gm. ai 1

Av. b. g. BDmyd 1

Avãyj MwY 3

nvwmbv nvwee 3

gynv¤§` bvRgyj nK 2

W. mvgQyj nK 3

W. Gg Av‡bvqvi“j nK 1

†gvt †gvdv¾j †nv‡mb 1,2

W. gynv¤§` Beªvnxg 1

b~i“j Bmjvg 1

Aa¨vcK †gvt wiqvRyj Bmjvg 3

G. †K. wgR©v kwn`yj Bmjvg 3

iIkb Rvnvb 2

W. †Rgm& wRwbsm 3

b~i“j Bmjvg Lvb 2

W. Avey nvwg` jwZd 2

W. Bgivb gwZb 2

Rvgvj BD. gvngy` 1

wmwgb gvngy` 1,2

Aa¨vcK Gg. gvmyg 2

W. Avng`yj¨vn wgqv 2

†gvnv¤§` †gvnmxb 2

mgxi iÄb bv_ 2,4

KvRx dRjyi ingvb 1

RIkb Aviv ingvb 1

W. wQwÏKzi ingvb 2

g. nvweeyi ingvb 2

Av. b. m. nvexeyi ingvb 3

W. Gg. gwZDi ingvb 3

G. Gb. iv‡k`v 1

Zv‡jqv †ingvb 1

KvRx kvnveDwÏb 1

Aa¨vcK †ingvb †mvenvb 1

†gvt gwnDwÏb Avn‡g` ZvjyK`vi 2

Dj&dM¨vs †fvjg¨vb 1

Aa¨vcK †Rgm GBP. DBwjqvgm 4

M‡elYvq hviv wewfbœfv‡e m¤ú„³

1 Dc‡`óv †evW© m`m¨
2 Kg©̀ j m`m¨
3 KvwiMwi `j m`m¨
4 Aa¨vq cÖ‡YZv
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Foreword
The work on basic education for all will not be complete until at
least the lower level of secondary education of acceptable quality is
available to all children, preceded by quality primary education for
all. Secondary education qualification for barely five percent of the
labour force in the country, as reported in the Labour Force Survey
1999-2000, clearly is not adequate for skills and adaptability
demanded in today's competitive and globalised market. 

Secondary education enrolment in Bangladesh has more than tripled
and the number of institutions has more than doubled since 1980.
The growth of girls' enrolment, spurred by social mobilization and
incentives, such as stipends and tuition waivers for rural girls, has
been spectacular. Girls now outnumber boys in secondary schools. 

Relatively rapid expansion of secondary education in recent years
still permits no more than 45 percent of the eligible children to enroll
in secondary schools. Moreover, only one of five who start class six
can survive up to class ten and earn the secondary school certificate.
This study documents how expansion of the system, although not
sufficient, has already aggravated quality problems. High rates of
dropout and failure in public examinations indicate serious
deficiencies in quality of education. Dropout rates averaged over 50
percent between grades 6 to 10 in recent years. On an average, only
half of the candidates, even after they survived the gauntlet from
class six to ten and the "test" examination in class ten, passed the
SSC examination.

As in primary education, low quality in secondary education can be
attributed to well-known causes, as shown in this study -
deficiencies in teachers' skills and capability, inadequate facilities
and learning materials, poor enforcement of rules and criteria for
approval of government subvention, inadequate resources reflected
in low per student expenditure, and poor governance and
management of schools. 

A substantial proportion of the secondary education enrollment is in
madrasas -  at least 14 percent in government assisted madrasas and
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another two percent in "ungraded" quomi madrasas, according to the
present survey. This is a matter for concern because the curriculum
and teaching quality in these institutions do not prepare young
people as productive citizens. 

Secondary education sector reform initiatives of the government
supported with international assistance have been aimed at
addressing the problems of quality and equitable opportunities in
secondary education. The success of these initiatives will depend
on understanding the dimensions and depths of the problems and
designing actions that are realistic, implementable and responsive
to specific needs and circumstances. The findings of this study and
the policy implications presented are intended as a contribution to
this end.

Fazle Hasan Abed
Dhaka Chairperson
April 2006 Campaign for Popular Education

Overview

The sixth Education Watch report is the first one on the state of
secondary education in Bangladesh. Its aim is to construct a

baseline of basic indicators on how the sub-sector functions,
especially in respect of provisions for services and their internal
efficiency. In keeping with the objectives and practice for Education
Watch studies, the aim also is to contribute to informed dialogue on
policy and actions and to facilitate, for this purpose, civil society
participation in the development of education policies and strategies.

A. Introduction

Education Watch reports in the past have focused on primary
education and literacy. The five previous reports have helped to
build a baseline of information on key quantitative and qualitative
indicators on primary education and the literacy situation. While
issues that still need to be researched and better understood in these
areas have by no means been exhausted, the Education Watch
constituency, especially the Advisory Board and the members of
technical and working teams involved in various reports, have
expressed the need to broaden the scope of the studies in line with a
broad definition of basic education.
The specific objectives of Education Watch 2005 are as follows:
• Estimate gross and net enrolment rates at the secondary level

and indicate variations in these rates by gender, region and
socio-economic status.

• Provide information about the basic infrastructure and
educational facilities and teachers in the secondary level
educational institutions.

• Estimate students’ attendance, promotion, retention, survival
and completion rates; and their differences by school type and
gender; assess the performance of students and institutions
based on SSC examination results.

• Estimate the household expenditure for secondary schooling and
explore aspects of school budgets and the stipend programme
for girls in secondary schools.
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• Examine institution level management, especially the profile
and role of the school managing committees.  

• Consider policy and strategy implications of the findings.

B.  The research methodology

Data for this study were drawn from two sources – a household
survey and a survey of secondary level institutions. The household
survey addressed objective 1 above and most of objective 4. The
institution survey covered objectives 2, 3 , part of 4 and 5.

The sampling strategy adopted for Education Watch 1999 and 2001
was followed in this study with minor modifications. Current
enrolment status of the children aged 11-15 years (because this is the
official age range for secondary education) was the key variable in
determining sample size for the household survey

Because of known variations in the educational attainment among
geographical regions in the country, sampling design provided for
separate estimates for the following eight strata:

Rural Bangladesh: Rural Dhaka division
Rural Chittagong division
Rural Rajshahi division
Rural Khulna division
Rural Barisal division
Rural Sylhet division

Urban Bangladesh: Metropolitan cities
Municipalities

A four-stage sampling procedure was adopted for each stratum. At
the first stage, in each rural stratum 30 upazilas and in each urban
stratum 30 thanas/municipalities were selected through systematic
sampling technique with probability proportionate to size (PPS) of
population. At the second stage, one union (ward for urban strata) for
each selected upazila/thana/municipality was selected through
simple random sampling. At the third stage, four villages (mahallah
for urban strata) were randomly selected from each of the selected

union/ward. This means that 120 (30x4) villages/mahallahs were
selected for each stratum, totalling 960 (120x8) for the whole of
Bangladesh. It turned out that all 64 districts of the country were
represented in the sample.

The household survey was carried out in 25 households in each of
the selected village/mahallah. This number was fixed on the basis of
the experience of household surveys done for the first and the third
Education Watch. It was calculated that the survey of such a number
of households in each village could produce required numbers of
children aged 11-15 for valid estimates at the stratum level. 

This study was limited to six types of schools: junior secondary
school, government school, non-government school, combined
school and college, dakhil madrasa, and alim madrasa. The non-
government school and the dakhil madrasa were the most numerous
and served 87 percent of the secondary level students. For these two
categories, 30 institutions were selected randomly for each stratum;
which resulted in a sample of 240 non-government schools and 240
dakhil madrassas. For the other four categories, 30 institutions were
selected randomly from each type, totalling 120. Thus, a total of 600
secondary level educational institutions were included in the sample
of institutions for this study. 

A total of 23,971 households from 1,088 villages/mahallahs was
covered under the household survey. The total population in these
households were 122,006 with a sex ratio 101.21. Of them 14,663
were aged 11-15 years old and 9,316 were secondary school
students. Information from 9,556 teachers and 6,162 managing
committee/board members was also collected during the school
survey. Tables 1 and 2 provide the sampling details.

1 Sex ratio is the number of males against each 100 females.
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Table 1. Sample for the household survey

Table 2. Sample for the educational institution survey

Note: There is no provision of school managing committee (SMC) in the
government secondary schools

C. Growth and quality in conflict

Secondary education enrolment in Bangladesh has more than tripled
and the number of institutions has more than doubled since 1980.
The growth of girls’ enrolment, spurred by social mobilization and
incentives, such as stipends and tuition waivers for rural girls, has
been spectacular. Girls now outnumber boys in secondary schools. 

This study documents how expansion of the system has aggravated
quality problems. High rates of dropout and failure in public
examinations indicate serious deficiencies in quality of education.
Dropout rates averaged over 50 percent between grades 6 to 10 in
recent years. On an average, half of the candidates, even after they
survived the gauntlet from class six to ten and the “test” examination
in class ten, passed the SSC examination.

Poor achievement of students and low quality in secondary
education can be attributed to well-known causes, as shown in this
study – deficiencies in teachers’ skills and capability, inadequate
facilities and learning materials, poor enforcement of rules and
criteria for approval of government subvention, inadequate
resources reflected in low per student expenditure, and poor
governance and management of schools. 

Attention to poverty reduction, emphasized in the national Poverty
Reduction Strategy, has brought out in sharp relief the high degree
of inequity in respect of access and participation in education.
Maintaining acceptable quality in education is a simultaneous
concern, since access to education without the guarantee of a
minimum level of quality is meaningless.

The global market has touched the lives of people in the remotest
village and has created a demand for new skills and knowledge.
Meeting this demand has to be a key issue in defining educational
priorities, content and quality at both primary and secondary stages.

Development initiatives and an education sector reforms programme
supported with international assistance have been aimed at
addressing the problems of quality and equitable opportunities in
secondary education. The success of these initiatives will depend on
understanding the dimensions and depths of the problems and
designing actions that are realistic, implementable and responsive to
specific needs and circumstances. The findings of this study,
summarized below, are intended as a contribution to this end. 

Strata No. of
villages

No. of
HHs

Population
in the HHs

Childre
n aged
11-15
years

Secondary
school
student

Private cost
survey

No. of
HHs

No. of
students

Rural Dhaka division 141 2,991 14,846 1,773 1,097 534 671

Rural Chittagong division 141 3,002 16,294 2,113 1,232 578 746

Rural Rajshahi division 130 2,999 14,078 1,702 1,150 555 666

Rural Khulna division 134 3,018 14,440 1,653 1,160 584 709

Rural Barisal division 131 2,973 14,865 1,867 1,192 534 652

Rural Sylhet division 154 3,004 17,796 2,185 942 466 616

Metropolitan cities 124 2,988 14,869 1,630 1,143 557 673

Municipalities 133 2,996 14,818 1,740 1,400 607 741

Total 1,088 23,971 1,22,006 14,663 9,316 4,415 5,474

School type Number of
schools

No. of
teachers

No. of SMC
members

Junior secondary 30 267 267

Non-govt. secondary 240 3,863 2,334

Government secondary 30 544 -

School and College 30 936 296

Dakhil madrasa 238 3,402 2,900

Alim madrasa 30 544 365

Total 598 9,556 6,162
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D. Key findings

Participation in secondary education

• A steady growth in secondary education participation has been
achieved in the last decade which has reached 45 percent on a net
basis for the 11-15 year age children – from 33 percent in 1998. 

• Enrollment of girls has surged ahead of boys by 11 percentage
points at 50.6 percent compared to 39.6 percent for boys on a net
basis. This has been a broad- based progress across geographical
areas and socio-economic strata.

• There remains a large urban-rural gap of 10 percentage points –
at 43.6 percent net enrolment in rural areas and 54.0 percent in
urban areas. Slums in large urban cities fare the worst with only
18 percent net enrolment.

• Of those enrolled in secondary level, over three quarters went to
non-government secondary schools. The next most popular
category is the madrasa, with 14 percent of enrolment in
government-assisted madrasas and another two percent in “non-
graded” quomi madrasas.

• Economic status and parental education are most closely
correlated with education participation. Children of households
with “surplus” food availability have more than double the
chance of being in school than children in “deficit” households.
Three quarters of children of mothers with secondary education
are in secondary school compared with 31 percent for mothers
with no formal education.

• On reasons for non-participation, two responses stand out –
“scarcity of money” or poverty, and children’s “dislike of
school”, which indicates problems in respect of classroom
practices. The third most frequent response was the need for the
child to work, which is linked to poverty. Poverty appears to be
the predominant cause of non-participation in secondary
education. This probably is one explanation of the popularity of
madrasas, some of which offer room and board to students and
charge less fee than general secondary schools.

Learning provisions and facilities

• Non-government secondary schools and dakhil madrsas are the
most numerous providers of secondary education serving
respectively 76 per cent and 11 percent of all secondary level
students. Including alim madrasas and “non-graded” madrasas,
the religion-based institutions enrolls 16 percent of secondary
level students. 

• About a half of the schools had science laboratories of varying
quality; 30 percent of the non-government schools had adequate
laboratories; 87 percent of the madrasas did not have any. 

• Only 15 percent of the institutions had a library with a collection
of books that could be regarded as adequate judged by modest
standards.

• Thirty-seven percent of the schools claimed to have computer
education facility, but a fifth of the schools had only one
computer and another fifth had 2-15 computers; the rest had
none. Fifty-four percent reported having at least one teacher
with training in computer use.

• Half of the secondary education institutions were found to have
physical facilities (roofs, walls, floors, doors, and windows)  in
good or largely good condition, one third were in poor condition
and 18 percent were in damaged or seriously dilapidated
condition.

• Nearly 60 percent institutions had electricity connections, but
two-thirds of classrooms and half of teachers’ rooms had no
electricity.

• Most schools have clean water supply and toilets; three quarters
with separate facilities for boys and girls; but a quarter of the
toilets were in seriously unhygienic condition.

• Less than a fifth of the secondary teachers (17.9 percent) were
women. Eighty-four percent of the teachers received
government salary subvention.
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• Low level of academic achievement of teachers was widespread.
Eighty-four percent of secondary teachers had a bachelors or
higher degrees; however, 57 percent of the teachers claiming the
Bachelors degree were placed in the third division or some even
did not take the degree examination. The same was the situation
with 78 percent of those who claimed Masters’ qualifications.

• Nearly half of the graduate teachers studied humanities; 20
percent studied science and 23 percent were madrasa graduates.
More than half of the secondary teachers had no professional
pedagogic training. 

• The nominal student-teacher ratio was 29;  however, with
shortage of teachers for key subjects and absences of (10 percent
on an average day), effective student teacher ratio was
substantially higher. This was offset by student attendance rate
of only 50 percent.

Internal efficiency of institutions

• Of children enrolled in class six, about half reached class ten, 40
percent passed the test prior to public examinations
(SSC/dakhil) and only 20 percent passed the public
examinations and thus successfully completed the secondary
cycle. 

• In contrast to advances in initial enrollment, girls lagged behind
boys by 6 percentage points in reaching class ten, by 17
percentage points in passing the class ten “test” and by 11
percentage points in passing the public examination on average
between 2001 and 2004. Boys were ahead of girls in completing
the cycle and passing secondary examinations in all types of
secondary institutions.

• On average 19.6 pupil years were required to produce one
completer of the five year cycle. The investment of 25.1 years
pupil years was needed to have a girl complete the cycle. This
testified to serious inefficiency of the system and was an
indication of serious quality problems.

Financing and resources

• Private household spending for secondary education was more
than four times higher than public spending. On an average,
Taka 8,874 per male child and Taka 7, 411 per girl child were
spent annually by households for children’s secondary
education. By comparison, public spending per child per year
was in the order of Taka 1500 in non-government secondary
schools and Taka 1900 in dakhil madrasas.

• Household expenditure in urban areas were 71 percent higher
for boys and 80 percent more for girls.

• Expenditures for private tutoring were the highest among all
items of private expenditures across the board, accounting for
about half of the total private spending

• The poor in the “food deficit” households spent uss than half per
child for secondary education than those in the “food surplus”
households - Taka 3,891 compared to Taka 8,123 per child per
year. It is remarkable that even the poor families are investing
substantial resources for their children’s education, although the
learning outputs and outcomes from these investments are far
from assured.

• Government contribution in salary subvention and other grants
constituted 60.5 percent of the income of non-government
schools and 70.4 percent for dakhil madrasas.

• Average annual income of a non-government secondary school
in 2004 was Taka 908,000 and for dakhil madrasas Taka
571,000.  ( Average enrolment per institution were respectively
555 and 292 in 2002, the latest year of published figures
available from BANBEIS.)

• On an average, 54 percent of the girls enrolled in sample
secondary schools and dakhil madrasas were stipend recipients. 

• Variations were noted for different regions of the country in
proportions of recipients of stipends among girl students – with
a low of 42 pecent recipients in rural Sylhet and high of 71
percent in rural Barisal. 
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• Girls’ stipends represented in 2003-4 financial year 57 percent of
government development allocation for secondary education
and 19 percent of total revenue and development expenditure for
all secondary education institutions.

Management of institutions

• Almost all schools and madrasas, with the exception of the ones
run by the government, have a managing committee. Average
number of committee members was 12.7 for all types of non-
government secondary institutions.

• Participation of female members in the SMC was very low; only
3.4 percent of all members, in spite of the fact that almost all
rural schools are co-educational. Dakhil and alim madrasas had
an even lower proportion of women in managing committees.
The low percentage in a committee of 11 or more members
meant that most secondary education institutions did not have
any woman in their managing committees.

• About a third of the SMC members were teachers by profession
(either member secretary or teacher representative or teachers of
other institutions)

• A quarter of the SMC members were businessmen, 17.7 percent
service holders, 14.2 percent farmers and 10.4 percent were
social workers. 

• Although, the managing committee is supposed to represent the
community stakeholders in education, recent regulations and
practice have made the selection process of the chair for the non-
government secondary school committees beholden to the
consent of the local M.P. The chair of the committee for all
madrasas in an upozila is the Upozila Nirbahi (Executive)
officer.

• Making selection of the chairperson of the SMC beholden to the
local MP or a political personality has taken the process away
from community choice. This has resulted frequently in placing
this key responsibility in unfit hands. 

E. Policy implications

As in past Education Watch reports, in keeping with the aim of
promoting and facilitating informed discussion about policies and
priorities, an attempt has been made to extract the implications for
action of the findings about the state of secondary education. The
defining theme is relevance of education to overarching national
objectives of poverty reduction through equitable access to quality
education, equipping young people with knowledge and skills for
the competitive market place, and building a democratic polity.
Within this framework, the practical questions of reconciling quality
with wider and equitable access,  making effective provisions for
teachers and learning facilities, management and governance of
institutions and resources, and enhancing accountability and
responsibility have been given attention.

The following items have been identified as guidelines to be kept in
focus in considering policy and programme priorities. 

• Expanding opportunities. Expanding opportunities for
secondary education with greater equity and better quality
remain the central concern in secondary education, despite
growth in enrolment and dramatic advances in bringing girls
into the orbit of education.

• Growth with quality and equity. With increased participation
and completion in primary education, a growing recognition of
secondary education as a part of basic education and
improvement in transition from primary to secondary level, the
social demand for secondary education will continue to rise. The
major challenge, therefore, is to find ways of combining growth
with quality improvement. Elements of quality enhancement,
including teachers, curriculum and learning materials, learning
facilities, assessment of learning and school-level management,
have to be built in as integral parts of plans and strategies for the
expansion of the system.

• School level action targeted at the disadvantaged. On top of
non-entry of more than half of the age group, high dropout and
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failure to complete the cycle mean that the poor are largely
deprived from secondary education opportunities. Those of the
poor or somewhat less poor who manage to enter into the system
are hit the hardest by the low efficiency and quality of the
system. Secondary education, as a result, is less a vehicle for
social mobility than a means of reinforcing existing social
divisions. Poorly performing madrasas serving mostly the poor
and proprietary English medium schools serving the elites are
potent symbols of the divisive system. 

Two key strategies for making secondary education equity-
inducing and pro-poor need to be: (a) Quality enhancement
measures at the school level in non-government schools, serving
the vast majority of children, which particularly target children
of disadvantaged families; and (b) Modernising curriculum and
teaching-learning practices in madrasas, the second most
popular category of secondary education institutions.  

• Protecting and consolidating gender gain. Advances in girls’
enrolment is meaningful to the extent that this can be sustained
until the end of the cycle and they realize the full benefits of
education. Trageted efforts are needed, especially at the school
level,  to identify and remove the obstacles that hold girls back,
and improve the quality of teaching and learning practices for
both girls and boys.

• Improving teachers’ capabilities and performance.
Registration and certification of teachers are useful moves, if
these can be implemented properly. These alone, however, do
not address the problem of supply of qualified teachers and of
expanding opportunities that are effective in teachers’
professional development. 

Creative initiatives are needed in these regards, which may
include: contract and part-time deployment of people with
required skills, who may not be professional teachers,
innovative hands-on teacher skill development methods using
NGO and business techniques and experience; and better quality
control of growing private B.Ed courses.

• Preparing the ground for a unified system. Essential learning
facilities including laboratories and libraries, teachers who are at
least minimally qualified to teach key subjects, and school
management mindful of quality assurance are essential
prerequisites for implementation of a unified curriculum for all
students up to grade ten. Progress has to be demonstrated in
preparing this ground to allay the concerns of parents and
students about what they may get in the bargain, how prepared
students will be to cope with the separate streams at the higher
secondary level, and whether they will lose a competitive edge
in choosing their field of study in higher education. Moreover,
all streams of secondary education should be brought under
reforms aimed at developing a unified system.

One category of necessary action would be to examine and revise
the articulation, sequence, and academic load for all stages of
secondary education from grade six to twelve and ensure better
implementation of the curriculum. There is widespread anxiety
that isolated change in the middle can be disruptive. 

• Strategies to serve key objectives by combining private and
public resources. Since private expenditures are several times
larger than public spending in secondary education, mobilization
and use of resources for expanding educational opportunities,
promoting equity and improving quality need to be based on the
premise of effectively combining public and private resources for
promoting key objectives, rather than plan and allocate public
expenditures in isolation. Mechanisms for combining the
resources and using these well need to be explored and tried out by
ceding greater authority with accountability to the school level. 

• Re-thinking stipends. Stipends have boosted girls’ enrolment,
but, at least two critical questions are: a) Given the overall
quality problems in secondary education and low per student
expenditure, do stipends starve out important inputs necessary
for quality improvement – such as, laboratories, libraries,
teacher training and stronger supervision? And,  b) Are
conditions attached to this transfer payment, which the
disadvantaged sections of the population (very poor, first
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generation learners and girls who have to work to help their
families) have difficulty to meet, further aggravating disparity? 

• Gender balance in managing committees. The School
Managing Committee is seriously in default in gender balance -
with a total representation of only 3.4 percent women in all
observed schools, although the vast majority of schools enroll
both boys and girls. Both regulations and practice must change
to include more than symbolic participation of women and
mothers in school management.

• Making managing committees responsive and accountable.
Modification of regulations, awareness raising and active
encouragement on the part of political and education authorities
are needed to make the selection of the chairperson and
members of the managing committees less beholden to local
political personalities and more a genuine choice of the
community. This key responsibility should not be placed in unfit
hands who do not have the necessary capabilities or are not
genuinely interested in education.

• Strategy to promote greater authority with accountability at
school level. A central framework of regulations and standards is
necessary, which appears to be the principal government
response to the management problems and huge waste of
resources; but more important is impartial and objective
application of these provisions. And even more critical is for
individual institutions to become responsible and accountable
for promoting and maintaining standards. This aim can be
supported by the government by inviting and encouraging
schools to take responsibility and demonstrate their capacity to
do so on the basis of agreed criteria. Once it is established by
independent assessment that the schools have lived up to their
obligations, these schools can be rewarded, exempted from
central control and allowed to develop and follow their own
higher standards. This strategy of nurturing self-regulation is
likely to be an effective incentive for greater school-level
responsibility with accountability.
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Map showing the location of sample spots


