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mvims‡¶c 
 

f~wgKv I D‡Ïk¨ 
 

`¶Zv, Ávb I D™¢vebx kw³ n‡”Q †h †Kv‡bv †`‡ki A_©‰bwZK cªe„w× Ges 

mvgvwRK Dbœq‡bi PvwjKvkw³| †h mKj †`‡ki wk¶v I Kg©`¶Zv D”P 

gv‡bi, †m mKj †`k ‰ewk¦K A_©bxwZi P¨v‡jÄ †gvKv‡ejvq I my‡hv‡Mi 
mØ¨env‡i A‡bK †ewk mdj| 
 

wkÿvi Dbœq‡bi gva¨‡g `vwi ª̀ we‡gvPb, wWwRUvj evsjv‡`k MVb Ges 
evsjv‡`k‡K ga¨g Av‡qi †`‡k iƒcvš—wiZ Kivi iƒcKí 2021 GB 

miKv‡ii ivR‰bwZK A½xKvi| GB A½xKvi wk¶v Kvh©µg I †KŠkj‡K 

cwieZ©‡bi cÖavb Aej¤̂‡b cwiYZ K‡i‡Q| cwieZ©‡bi j¶¨ AR©‡b miKvi 

B‡Zvg‡a¨ RvZxq wkÿvbxwZ 2010 cÖYqb K‡i‡Q| lô cÂevwl©K 

cwiKíbvq (2011-15) †`‡ki mvgMÖxK Dbœq‡b `¶Zv weKvkmn wk¶v 

wel‡q ga¨‡gqvw` AMªvwaKvi I †KŠkj ewY©Z n‡q‡Q| GQvovI miKvi 
B‡Zvg‡a¨ GKwU RvZxq `¶Zv Dbœqb bxwZ cÖYqb K‡i‡Q| GB bxwZi 

GKwU g~j Dcv`vb nj: evsjv‡`‡ki Zi“Y‡`i `¶Zv I m¶gZv e„w× hv 

w`‡q Zviv kªg eRv‡ii Pvwn`v c~iY Ki‡e I ‰ewk¦K A_©bxwZi my‡hvM MÖnY 

Ki‡e|  
 

weMZ `kwU GWz‡Kkb IqvP cÖwZ‡e`‡b evsjv‡`‡ki cªv_wgK wk¶v, 
gva¨wgK wk¶v, Ges mv¶iZvi wewfbœ w`‡Ki Ici ¸i“Z¡ †`Iqv n‡q‡Q| 

`¶Zv weKv‡ki mvwe©K Ae¯’v wbiƒc‡Yi ¸i“Z¡ we‡ePbvq GWz‡Kkb IqvP Gi 

Dc‡`óv †evW©, Kg©̀ j Ges †UKwbK¨vj wU‡gi m`m¨MY `¶Zv weKvk‡K 

GeQ‡ii GWz‡Kkb IqvP M‡elYvi welqe¯‘ wnmv‡e wba©viY K‡i‡Qb| 

welqwU KvwiMwi I e„wËg~jK wk¶v I cÖwk¶Y (wUwfBwU) wnmv‡e mgvwaK 

cwiwPZ| `¶Zv weKvk ev KvwiMwi I e„wËg~jK wk¶v I cÖwk¶Y (wUwfBwU) 

wel‡q GwU GWz‡Kkb IqvPÑGi cÖ_g M‡elYv| G M‡elYvq 10-24 eQi 
eqmx Zi“Y‡`i mvaviY Ges KvwiMwi I e„wËg~jK wk¶vq AskMÖnY Ges 



4 
 

Kg©ms¯’vb msµvš— Ae ’̄v wbiƒc‡Yi D‡`¨vM †bIqv n‡q‡Q| GB M‡elYvi 

mywbw ©̀ó j¶¨ n‡”Qt 
 

1. 10-24 eQi eqmx Zi“Y‡`i GKwU w¯‹j †cÖvdvBj (skills 
profile) cÖYqb Kiv| G †_‡K Zv‡`i eZ©gvb I AZxZ KvwiMwi 
I e„wËg~jK wk¶vmn wk¶v Ges cÖwk¶‡Y I wk¶vbwewk‡Z 

(apprenticeship) AskMÖnY I Kg©RM‡Z Zv‡`i Ae ’̄vb m¤ú‡K© 

mg¨K aviYv cvIqv hv‡e|  

2. `¶Zv weKvk wel‡q 10-24 eQi eqmx Zi“Y‡`i Pvwn`v I 
cÖZ¨vkv wbiƒcY Kiv|  

3. RvZxq †cª¶vcU I AvMvgx `k‡K `vwi ª̀ we‡gvP‡bi welqwU 
we‡ePbvq †i‡L `¶Zv †cÖvdvBj, Zi“Y‡`i Pvwn`v I cÖZ¨vkvi 

wfwË‡Z RvZxq `¶Zv weKvk bxwZ, †KŠkj I Kvh©µ‡gi 

ch©vßZv I h_v_©Zv ch©v‡jvPbv| 

4. M‡elYvje× djd‡ji wfwË‡Z `¶Zv weKvk wel‡q 
bxwZwba©viYx mycvwik cÖYqb| 

 

M‡elYv c×wZ 
 

GB M‡elYvq gvVch©v‡q cwievi/Lvbv †_‡K cÖv_wgK Z_¨ msMÖn Kiv 
n‡q‡Q| M‡elYvi D‡Ïk¨ c~i‡Yi Rb¨ mymse× cÖkœc‡Îi wfwË‡Z Lvbv 

Rwic Kiv nq| G j‡¶¨ M‡elYv `j GKwU bgybv cÖkœcÎ cÖYqb K‡i 

GWy‡Kkb IqvP MÖ“‡ci civgk© †bq| cieZ©x‡Z gvVcix¶v I cÖvK 
M‡elYvi (cvBjU ÷vwW) gva¨‡g GwUi ‰eaZv wbiƒcY Kiv nq|  
 

GB M‡elYvq bgybv Pq‡bi †¶‡Î 2008 mv‡ji GWy‡Kkb IqvP 

M‡elYvi bgybvqb c×wZ mvgvb¨ cwigvR©bmn AbymiY Kiv n‡q‡Q|  
10-24 eQi eqmx Zi“Y‡`i KvwiMwi I e„wËg~jK wk¶v Ges cÖwk¶Y 

Kvh©µ‡g eZ©gvb I AZxZ AskMÖnY Ges Kg©ms¯’v‡bi Ae¯’v‡K cÖavb 
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m~PK we‡ePbv K‡i Lvbv Rwi‡ci bgybv Pqb Kiv n‡q‡Q| mvaviY 

wk¶v‡K wØg~Lx PjK (dichotomous variable) we‡ePbv K‡i 
MÖnY‡hvM¨ bgybv msL¨v b~b¨Zg 768 wba©viY Kiv n‡q‡Q| 95% 

wbðqZv gvÎv (Confidence level) we‡ePbvq G bgybv msL¨v wba©viY 

Kiv n‡q‡Q| bgybvqb KvVv‡gv I K¬v÷vi cÖfve we‡ePbv K‡i G bgybv 

msL¨v wØ¸Y Kiv nq| Z‡e K¬v÷viwfwËK bgybv msL¨v e›Ub Ges 
cÖ‡qv‡Mi †¶‡Î myweavi Rb¨ G msL¨v mvgvb¨ evwo‡q 787 w ’̄i Kiv 

n‡q‡Q| 
 

wk¶v welqK wewfbœ M‡elYvq AÂj †f‡` wk¶vq AR©‡bi wewfbœZvi 

welqwU ¸i“Z¡ †c‡q‡Q| ZvB G M‡elYvq Zi“Y‡`i KvwiMwi I 
e„wËg~jK wk¶v Ges cÖwk¶Y Kvh©µ‡g AskMÖnY I Lvbv ch©v‡qi 

Av_©mvgvwRK Ae ’̄v ch©v‡jvPbvi D‡Ï‡k¨ cÖkvmwbK wefvM we‡ePbvq 

evsjv‡`kÑ†K mvZwU MÖvgxY I mvZwU kni GjvKv Ges GKwU 

†g‡UªvcwjUb GjvKvmn †gvU c‡biwU —̄‡i (strata) fvM Kiv nq| 

MÖvgxY ¯—i¸‡jv n‡jvÑ MÖvgxY ewikvj, PÆMÖvg, XvKv, Lyjbv, ivRkvnx, 
iscyi, I wm‡jU; Avi kni ¯—i¸‡jv n‡jvÑ Dch©y³ wefv‡Mi 

wgDwbwmcvwjwU I †cŠimfvmg~n| GQvovI †g‡UªvcwjUb GjvKvmg~n 

wb‡q GKwU c„_K ¯—i MVb Kiv n‡q‡Q| 
 

bgybvfy³ Zi“Y‡`i g‡a¨ †Q‡j I †g‡q‡`i Rb¨ c„_K we‡k−lYvwfwËK 

Abygvb (estimate) wba©vi‡Yi Rb¨ Dch©y³ bgybv msL¨v‡K cybivq wØ¸Y K‡i 

cÖwZwU ¯—‡ii Rb¨ 1,574 (= 787 x 2) a‡i 10-24 eQi eq‡mi 

†Q‡j‡g‡q‡`i wb‡q bgybv Pqb Kiv n‡q‡Q| d‡j 15wU ¯—‡i †gvU (1574 x 
15 =) 23,610 Rb wb‡q bgybvmsL¨v wba©vwiZ n‡q‡Q| Gi g‡a¨ Av‡Q 
11,805 Rb †g‡q I mgmsL¨K †Q‡j|  
 

G M‡elYvq cÖwZwU ¯—‡ii Rb¨ Pvi av‡c bgybvqb Kiv n‡q‡Q| cÖ_g av‡c 
ˆ`ePqb c×wZ‡Z MÖvg I kn‡ii Rb¨ cÖwZwU   ¯—i †_‡K 15wU K‡i 

Dc‡Rjv Ges wgDwbwmcvwjwU/†cŠimfv wbe©vPb Kiv n‡q‡Q| msÁvwqZ 
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†g‡UªvcwjUb GjvKvi Rb¨ Abyiƒc c×wZ‡Z 15wU _vbv wbe©vPb Kiv n‡q‡Q| 

wØZxq av‡c wbe©vwPZ cÖwZwU Dc‡Rjv †_‡K GKwU K‡i BDwbqb I 
wgDwbwmcvwë/†cŠimfv I msÁvwqZ †g‡UªvcwjUb GjvKvi ga¨ †_‡K GKwU 

K‡i IqvW© ˆ`ePqb c×wZ‡Z wbe©vPb Kiv| Z…Zxq av‡c ˆ`ePqb c×wZ‡Z 

cÖwZwU BDwbqb †_‡K PviwU K‡i MÖvg Ges kni I †g‡UªvcwjUb GjvKvi 

†¶‡Î 4wU K‡i gnj −v wbe©vPb Kiv nq| G‡Z K‡i cÖwZwU ¯—i n‡Z 60 

(=15 x 4) MÖvg/gnj−v wn‡m‡e mgMÖ evsjv‡`‡k †gvU 900 (=60 x 15) wU 

MÖvg/gnj −v wbe©vPb Kiv n‡q‡Q| G Kv‡Ri Rb¨ evsjv‡`k cwimsL¨vb eÿ ‡ivi 

me©‡kl cÖKvwkZ 2001 mv‡ji Av`g ïgvixi Z_¨ e¨envi Kiv n‡q‡Q| 

Dchy©³ bgybvqb c×wZ‡Z bvivqYMÄ, gyÝxMÄ, Uv½vBj, j¶xcyi Ges 

PvucvBbeveMÄ †Rjv Qvov evsjv‡`‡ki 64wU †Rjvi g‡a¨ 59wU †Rjv 

bgybvi Aš—f©y³ n‡q‡Q Ges Gme GjvKv †_‡K Z_¨ msMÖn Kiv n‡q‡Q|     
 

cÖwZwU ¯Í‡ii Rb¨ MÖnY‡hvM¨ ch©v‡jvPbv I AbywgwZ cÖKv‡ki j‡ÿ¨ bgybvqb 

cwiKíbvq cÖwZwU ¯—‡i/÷ª¨vUv †_‡K 1,620wU K‡i †gvU 24,300wU Lvbv 

Rwi‡ci cwiKíbv Kiv nq| GRb¨ evsjv‡`k cwimsL¨vb ey¨‡iv KZ…©K 
2012 mv‡j cwiPvwjZ Lvbv Avq I e¨q Rwi‡ci (Household Income 
and Expenditure Survey 2010) Z_¨ e¨envi Kiv n‡q‡Q| MÖnY‡hvM¨ 

AbywgwZ I ch©v‡jvPbvi Rb¨ ch©vß msL¨K 10-24 eQi eqmx Zi“Y 

cÖwZwbwa wbwðZ Kivi Rb¨ cÖwZwU MÖvg/gnj −v †_‡K 27wU K‡i Lvbv Rwic 

Kiv nq| PZy_© av‡c wbqgµwgK ˆ`ePqb c×wZ‡Z (systematic random 
sampling) Lvbv wbe©vPb Kiv nq| 
 

P‚ovšÍfv‡e evsjv‡`‡k 15wU ¯—‡i 225wU Dc‡Rjv/_vbv/wgDwbwmcvwjwU/ 

†cŠimfvi 900wU MÖvg/gnj −v †_‡K †gvU 24,300wU Lvbv Rwic Kiv nq| 

GB Lvbv¸‡jvi †gvU RbmsL¨v wQ‡jv 119,232 Rb hvi g‡a¨ 38,752 Rb 

10-24 eQi eqmx Zi“Y| G‡`i g‡a¨ 4,254 Rb 10-24 eQi eqmx Zi“Y 

KvwiMwi I e„wËg~jK wk¶v Ges cÖwk¶Y A_ev wk¶vbwek Kvh©µ‡g 

AskMÖnY K‡i‡Q| 2012 mv‡ji †g gvm †_‡K RyjvB gvm mg‡qi g‡a¨ 



7 
 

mgy`q Z_¨msMÖ‡ni KvR m¤úbœ Kiv nq| mviYx 1 G bgybvq‡bi weeiY 

mwbœ‡ewkZ njt   
 

mviYx 1:  Lvbv Rwi‡ci bgybvqb 
weeiY/÷ª̈ vUv Dc‡Rjv/_vbv/ 

wgDwbwmcvwë/ 
†cŠimfv 

MÖvg/ 
gnj −v 

Lvbv 
msL¨v 

RbmsL¨v 10- 24 
eQi eqmx  
RbmsL¨v 

KvwiMwi I 
e„wËg~jK wk¶v 
Ges cÖwk¶‡Y 
AskMÖnYKvix 

MÖvgxY ewikvj 15 60 1,620 8,446 2,758 249 

MÖvgxY PÆMÖvg 15 60 1,620 8,557 2,745 221 

MÖvgxY XvKv 15 60 1,620 8,098 2,749 313 

MÖvgxY Lyjbv 15 60 1,620 7,645 2,575 253 

MÖvgxY ivRkvnx 15 60 1,620 6,968 2,129 182 

MÖvgxY iscyi 15 60 1,620 7,336 2,298 161 

MÖvgxY wm‡jU 15 60 1,620 9,400 3,256 237 

ewikvj wefv‡Mi 
wgDwbwmcvwjwU I 
†cŠimfv 

15 60 1,620 7,945 2,538 333 

PÆMÖvg wefv‡Mi 
wgDwbwmcvwjwU I 
†cŠimfv 

15 60 1,620 8,652 2,835 278 

XvKv wefv‡Mi 
wgDwbwmcvwjwU I 
†cŠimfv 

15 60 1,620 7,958 2,600 440 

Lyjbv wefv‡Mi 
wgDwbwmcvwjwU I 
†cŠimfv 

15 60 1,620 7,347 2,232 319 

ivRkvnx wefv‡Mi 
wgDwbwmcvwjwU I 
†cŠimfv 

15 60 1,620 6,903 2,195 261 

iscyi wefv‡Mi 
wgDwbwmcvwjwU I 
†cŠimfv 

15 60 1,620 7,519 2,267 265 

wm‡jU wefv‡Mi 
wgDwbwmcvwjwU  I 
†cŠimfv 

15 60 1,620 8,807 2,896 223 

msÁvwqZ 
†g‡UªvcwjUb wmwU 
mg~n 

15 60 1,620 7,651 2,679 519 

†gvU 225 900 24,300 119,232 38,752 4,254 
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cÖavb djvdj 
 

K. ‰ewk¦K cwi‡cªw¶Z  
 

• Avš—R©vwZK ch©v‡qi wewfbœ Av‡jvPbv I we‡k−lY¸‡jv‡Z cÖ_vMZ 

KvwiMwi I e„wËg~jK wk¶v I cÖwk¶‡Yi (wUwfBwU) MwÛ †_‡K 

†ewi‡q G‡m e¨vcKZi `¶Zv weKv‡ki iƒc‡iLv ˆZwii 

cÖ‡qvRbxqZv Zz‡j aiv n‡q‡Q| G‡¶‡Î wKQz welq‡K ¸i“‡Z¡i m‡½ 

¯^xK…wZ †`Iqv n‡q‡Q hvi g‡a¨ i‡q‡Q AvbyôvwbK mvaviY wk¶vi 

f~wgKv, Rxebe¨vcx wkLb I m¶gZv e„w×i aviYv, `¶Zv Dbœq‡bi 

m‡½ Kg©ms ’̄vb bxwZi mgš^q, mvgvwRK myi¶vmn `¶Zv I 

Kg©ms¯’vb G‡RÛv ˆZix Ges kÖwg‡Ki gvbweK AwaKvi I gh©v`v 

mgybœZ ivLv| G†¶‡Î miKv‡ii cÖ_vMZ LvZwfwËK I LwÛZ 

Kg©c×wZ Ges bxwZ wba©viY G ch©š— evsjv‡`‡k `¶Zv weKv‡ki 

GKwU e¨vcK I mgwš^Z c×wZ cÖPj‡bi m¤¢vebv‡K mxgve× K‡i 

†i‡L‡Q|  

• gvbe m¶gZv e„w×i Ask wn‡m‡e `¶Zv weKv‡ki e¨vcKZi msÁv 

†g‡b wb‡q Gi Aš—fy©³ wewfbœ wel‡q mvgwMÖK I mgwšẐfv‡e „̀wó 

w`‡Z n‡e| G¸‡jvi g‡a¨ Av‡Q mvaviY †gŠwjK `¶Zv 

(foundational skills), eûgyLx we¯ÍiY‡hvM¨ `¶Zv 

(transferable skills) Ges mywbw ©̀ó Kg©‡Kw› ª̀K `¶Zv (job 
specific skills)| GB mKj `¶Zv mvaviYZ AvbyôvwbK I 

DcvbyôvwbK wk¶vi avivq †gŠwjK I mvaviY wk¶v cÖwZôvb, 

KvwiMwi wk¶v cÖwZôvb, †ckvMZ cÖwk¶Y cÖwZôvbmn wewfbœ 

Kg©m~wPi gva¨‡g AwR©Z nq| KvwiMwi I e„wËg~jK wk¶v I cÖwk¶Y 

msµvš— bxwZ I Kvh©µg we‡ePbvq `¶Zv weKv‡ki G eûg~Lx 

ms¯’vb I †mevcÖ̀ vbKvixi aviYv mvg‡b ivL‡Z n‡e|  
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• mevi Rb¨ wk¶vi (EFA) Z…Zxq j‡¶¨ (Zi“Y‡`i h_vh_ wkLb 

Ges Rxeb `¶Zv weKv‡ki Kvh©µ‡g AskMÖnY) Gi AMÖMwZ 

cwiexÿY (monitoring) Ae‡nwjZ i‡q †M‡Q| KviY `¶Zv 

AR©b wewfbœ Dcv‡q nq Ges Gmsµvš— Kvh©µ‡g A‡bK AyNUK ev 

cÖwZôvb mswk −ó i‡q‡Q| AwaKš‘ `ª“Z cwieZ©bkxj we‡k¦i ev¯ÍeZvi 

wbwi‡L †Kvb `¶Zv cÖ‡qvRb Ges Zv wKfv‡e AR©b Kiv hvq †m 

wel‡q Mfxifv‡e cybwe©‡ePbv cÖ‡qvRb| GB AwbðqZv¸‡jvi Rb¨ 

G‡¶‡Î Avš—R©vwZK Zzjbvg~jK m~PK, G¸‡jvi RvZxq cÖ‡qvM I 

G¸‡jvi cwigv‡ci Dcvq wb‡q HKgZ¨ cÖwZwôZ nqwb|  

• BGdG (EFA) I GgwWwRi (MDG) Rb¨ 2015 cieZ©x bZzb 

G‡RÛv Ges e„nËi cwim‡i `¶Zv weKv‡ki G‡RÛvi w`‡K j¶¨ 

Ki‡j †`Lv hvq Rxebe¨vcx wkL‡bi we‡kl cÖvmw½KZv| GB 

Rxebe¨vcx cÖwµqv Drcv`bkxjZv‡K `¶Zvi m‡½ m¤ú„³ K‡i| 

GB „̀wófw½i GKwU w`K n‡jv Kg©̀ ¶Zv‡K Ávb, Áv‡bi AwZwi³ 

mvgvwRK I Av‡ewMK Ges Kg©mswk−ó KvwiMwi Dcv`v‡bi mgvnv‡i 

GKwU eY©vwj cwimi (spectrum) wn‡m‡e †`Lv| GB wewfbœ `¶Zv 

mvaviY cÖv_wgK I gva¨wgK wk¶v, e„wËg~jK I KvwiMwi wk¶v Ges 

bvbv ai‡bi Kg©wbw ©̀ó wkLb †hgb wk¶vbwekxi gva¨‡g AR©b Kiv 

hvq|  GB cÖm‡½ 2015 cieZ©x mK‡ji Rb¨ wk¶vi G‡RÛvq 

`¶Zv Dbœq‡bi wewfbœ w`K wb‡q Av‡jvPbv Pj‡Q| GB me wel‡qi 

g‡a¨ i‡q‡Q wUwfBwU-Gi my‡hvM Ges aviYvi cybg~©j¨vqb, 

AbvbyôvwbK A_©bxwZi m‡½ wUwfBwU Gi m¤ú„³Zv e„w× Kiv, 

AskxRb ev †÷K‡nvìvi‡`i (stakeholder) f~wgKvi gva¨‡g 

mykvmb I e¨e¯’vcbvi bZzb aviYv m„wó, wUwfBwU-i †UKmB Dbœqb 

I ÔmeyRvqbÕ, Ges mgvR I A_©bxwZi ª̀“Z cwieZ©‡bi g‡a¨ wU‡K 

_vKvi ¶gZv e„w× Kiv Ges me ai‡bi AwbðqZv‡K †gvKv‡ejv 

Kiv|  
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L. RvZxq bxwZ I †KŠkj ch©v‡jvPbv  
 

• RvZxq ch©v‡q `¶Zv weKv‡ki ¸i“Z¡ we‡ePbvq Ges KvwiMwi I 

e„wËg~jK wk¶v I cÖwk¶Y (wUwfBwU) e¨e ’̄vq NvUwZ i‡q‡Q| GKB 

m‡½ `vZv ms ’̄vi ewa©Z mvnv‡h¨i d‡j G‡¶‡Î †ekwKQz ms¯‹v‡ii 
D‡`¨vM †bIqv n‡q‡Q| wKš‘ cÖ_vMZ msÁvqb Ges „̀wófw½i 

Kvi‡Y wUwfBwU AwfMg¨Zv, gvb, mgZv Ges cÖvmw½KZvi e¨vcv‡i 

wewfbœ cÖwZeÜKZv we`¨gvb| GB cÖwZeÜKZv †gvKv‡ejvi Rb¨ 

ivR‰bwZK I bxwZMZ j¶¨ wba©viY K‡i RvZxq wm×vš— 

MÖnYKvix‡`i m‡e©v”P ch©v‡qi mg_©bmn GKwU e„nËi Ges mgwš̂Z 

`¶Zv Dbœqb D‡`¨vM cÖ‡qvRb| G e„nËi j¶¨ AR©‡b †h †Kvb 

evav wecwË AwZµg Ki‡Z e×cwiKi n‡Z n‡e Ges ivR‰bwZK 

A½xKvi Abyhvqx KvR Ki‡Z n‡e| 

• wUwfBwU DcLv‡Z Avš—R©vwZK mvnv‡h¨i wewfbœ cÖKí cÖYq‡bi 

Rb¨ bvbv cÖvmw½K welq I mgm¨vi we‡k −l‡Yi D‡`¨vM †bIqv 

n‡q‡Q| Gme ch©v‡jvPbv cÖavb mgm¨v¸‡jv wbY©‡q mnvqK 

n‡q‡Q| wKš‘ bxwZgvjv cÖYqb Ges †KŠkj ev¯—evq‡bi †¶‡Î 
wKQz Ri“ix welq GLbI Ae‡nwjZ| wUwfBwU‡Z ch©vß A_©vqb, 

`¶ cÖwk¶‡Ki NvUwZ, wkíLv‡Zi m‡½ m¤úK© †Rvi`vi Kiv, 

KvwiMwi I e„wËg~jK wk¶v I cÖwk¶‡Yi gvb wba©viY, 

wbf©i‡hvM¨ hvPvB e¨e¯’v cÖwZôvi gva¨‡g wewfbœ Dcv‡q AwR©Z 

`¶Zvi mgZv wbiƒcY, cwiKwíZ Kvh©µg¸‡jvi myôy ev¯—

evq‡bi A½xKvi BZ¨vw`i †¶‡Î h‡_vchy³ e¨e¯’v MÖn‡Y AviI 
m‡Pó nIqv `iKvi| cwiKwíZ c`‡¶c Ges mn‡hvwMZv 

mgm¨v¸‡jvi MfxiZvi Zzjbvq AcÖZzj| ZvQvov M„nxZ 

c`‡¶c¸‡jvi Kvh©Kix ev¯—evqbI A‡bK mgm¨vi m¤§yLxb|  

• `¶Zv weKv‡ki eZ©gvb KvVv‡gv I Kg©cÖ‡Póvq †ek wKQy mxgve×Zv 

Av‡Q| RvZxq `¶Zv Dbœqb cwil` (GbGmwWwm), hv G‡¶‡Î 
m‡e©v”P cÖwZôvb, cÖavbZ AvbyôvwbK I cÖvwZôvwbK `¶Zv Dbœq‡bi 
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†¶‡Î g‡bv‡hvMx hv mivmwi AvbyôvwbK Kg©ms¯’v‡bi m‡½ m¤ú„³| 

G cwil` AcÖvwZôvwbK A_©bxwZ‡Z wb‡qvwRZ †`‡ki AwaKvsk 
Kg©x I Rbkw³i cÖwZ Ach©vß bRi w`‡q‡Q| GB Rbkw³i eo 

Ask K…wlLv‡Z Kg©iZ| hZ w`b ch©š— G ai‡bi GK‡c‡k `„wófw½ 

weivRgvb _vK‡e ZZw`b `vwi ª̀ †gvKv‡ejvq KvwiMwi I e„wËg~jK 

wk¶v I cÖwk¶‡Yi (wUwfBwU) Ae`vb Ges `¶Zv weKv‡ki gva¨‡g 

mvg¨ (equity) wbwðZ Kiv I bZzb Kg©ms ’̄vb m„wó Kiv ỳiƒn n‡e|  

• RvZxq wk¶vbxwZ 2010 Gi j¶¨, lô cÂevwl©K cwiKíbvi cȪ —

vebv, `vZv ms ’̄vi mvnv‡h¨ miKvwi KvwiMwi I e„wËg~jK wk¶v I 

cÖwk¶‡Yi D‡`¨vM G meB eZ©gvb mvsMVwbK KvVv‡gv I 
e¨e¯’vcbvi AvIZvq wUwfBwU ms¯‹vi Ges Gi gvb Dbœq‡bi 

cÖ‡Póv| wKš‘ cwiKíbv, e¨e ’̄vcbv I Revew`wnZvi †¶‡Î 

cÖvwZôvwbK ch©v‡q we‡K›`ªxKi‡Yi gva¨‡g †gŠwjK cwieZ©b Avbvi 

†Póvq G wel‡q A‡bK ch©v‡jvPbv m‡Ë¡I h_v_© AMÖvwaKvi cÖ̀ v‡b 
NvUwZ i‡q‡Q| DcvbyôvwbK Ges AbvbyôvwbK `¶Zv weKv‡k Kg©iZ 

mKj AskxRb‡`i f~wgKv cyb:wba©vi‡Yi †¶‡Î bxwZgvjv cÖYqb I 

ev¯Íevq‡b mgš^‡qi Afve i‡q‡Q, hw`I G¸‡jv bxwZ wba©viYx 

Av‡jvPbvq cÖvavb¨ cvq|  

• miKvwi bxwZi Ab¨Zg cÖavb j¶¨ nj KvwiMwi I e„wËg~jK wk¶v 

I cÖwk¶‡Yi (wUwfBwU) m¤úÖmviY| `vZv ms ’̄vi mn‡hvwMZvi 

†ÿ‡ÎI Ici ¸i“Z¡v‡ivc Kiv nq| wKš‘ gvb, Kvh©KvwiZv I 

evRv‡ii Pvwn`v Abyhvqx `ª“Z mvov †`Iqvi †¶‡Î Dchy³ c`‡¶c 
MÖnY Kiv bv n‡j wUwfBwU-i we —̄v‡i eZ©gvb mgm¨v Ges 

Am¤ú~Y©Zv¸‡jv AviI cÖKU n‡q DV‡e|  

• Dbœqb mn‡hvMx ms¯’vi c„ô‡cvlKZvq wewfbœ `vZv ms¯’vi mnvqZvq 

A‡bK cÖKí ev —̄evwqZ n‡”Q| GB cÖKí¸‡jvi ev —̄evq‡b mgš^q 

mvab K‡i I G¸‡jv‡K ci¯ú‡ii cwic~iK wn‡m‡e †`Lv I 
cwiPvjbv eZ©gv‡b GKwU eo mgm¨v| ZvB G M‡elYvq wUwfBwU 
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†m±‡ii wewfbœ D‡`¨v‡Mi g‡a¨ mvwe©K mgš^q mva‡bi welqwUi 

Dci ¸i“Z¡v‡ivc Kiv n‡q‡Q| Afxó djvdj AR©‡bi j‡¶¨ 
mvgwMÖK e¨e¯’vi `ye©jZv `~i Kivi Rb¨ G ai‡bi mgš^q mva‡bi 

m¶gZv ˆZwi Kiv AZ¨š— Ri“wi| G‡¶‡Î Ø›Ø nj †h, †hme cÖKí 

wewfbœ msMV‡bi m¶gZv e„w×i j¶¨ wb‡q KvR K‡i Zviv wb‡RivB 

cÖvwZôvwbKfv‡e `¶Zvi m‡½ cwiKíbv Kiv, mgš^q mvab Kiv 

Ges myôz e¨e ’̄vcbv wbwðZ Kivq ỳe©j| d‡j Zviv Avš—R©vwZK 

mvnv‡h¨i c~Y© my‡hvM wb‡Z e¨_© nq|  

 

M. RbmsL¨v KvVv‡gv D™¢~Z my‡hv‡Mi m ¦̀¨envi 
 

• cÖRbb nvi I RbmsL¨v e„w×i nvi n«v‡mi d‡j RbmsL¨vq †h 

cwieZ©b G‡m‡Q Zv evsjv‡`‡k ÔRbmsL¨v KvVv‡gv D™¢~Z my‡hvMÕ 

m`¦¨env‡ii Rb¨ GKwU m¤¢vebvi m„wó K‡i‡Q| wkï I e„×mn 

Kg©nxb RbmsL¨vi Av‡cw¶K ¯^íZv Ges Zv‡`i Kg©¶g RbmsL¨vi 

Ici ¯^íZi wbf©iZv AvMvgx AšÍZ `yÕ`kK ch©š— Ae¨vnZ _vK‡e| 

RbmsL¨v D™¢~Z my‡hv‡Mi mØ¨envi wbf©i K‡i kÖwg‡Ki Kvh©Ki 

`¶Zv weKvk, Kg©ms¯’vb m„wó Ges Kg©x‡`i mvgvwRK myi¶vi 

Ici|   

• µgn«vmgvb wbf©iZvi AvbycvwZK nvi eZ©gvb Rwic †_‡KI †`Lv 

†M‡Q| 2012 mv‡j me©mvKz‡j¨ G nvi wQj 58%| †g‡UªvcwjUb 

GjvKvi †¶‡Î G nvi 10 kZvsk c‡q›U wb‡P Ges mKj kni 

GjvKvi Rb¨ mvaviYfv‡e µgn«vmgvb| Z‡e MÖvg GjvKvq 

AvÂwjKfv‡e Zvrch©c~Y© cv_©K¨I weivRgvb| GB ZviZ‡g¨i gvÎv 

wQj me©wbgœ ivRkvnx wefv‡Mi MÖvg ¯—‡i 51 kZvsk †_‡K m‡e©v”P 

wm‡jU wefv‡Mi MÖvg ¯—‡i 70 kZvsk  ch©š—|    

 

 

 



13 
 

N. †gŠwjK I mÂviY†hvM¨ `¶Zv  
 

• Rwic Abyhvqx †Kvb bv †Kvb wk¶v I cÖwk¶‡Yi Kvh©µ‡g 10-24 

eQi eqmx‡`i g‡a¨ `yB Z…Zxqvs‡ki †ewk (68%) AskMÖnYKvix 

cvIqv hvq; 29 kZvsk eZ©gv‡b †Kv_vI AskMÖnY Ki‡Q bv Ges 2 
kZvs‡ki †ewk KL‡bvB wk¶v I cÖwk¶‡Y AskMÖnY K‡iwb| 

2005-6 mv‡ji Rbkw³ Rwi‡ci djvd‡ji m‡½ Zzjbv Ki‡j 

†`Lv hvq, AZx‡Z †hLv‡b A‡a©K Rbkw³iB (15-59 eQi eqmx) 

†Kvb cÖvwZôvwbK wk¶v wQj bv †mLv‡b eZ©gvb kÖwg‡Kiv AwaKZi 

msL¨vq wk¶vq AskMÖnY Ki‡Q| wk¶vq AskMÖn‡Y kni-MÖvg Ges 

bvix-cyi“‡li g‡a¨ eo gv‡ci ˆelg¨ †`Lv hvqwb; hw`I 
A‡bK‡¶‡Î †fŠMwjK Ae ’̄v‡bi Kvi‡Y cv_©K¨ j¶¨ Kiv hvq| GB 

ai‡bi ˆelg¨¸‡jv fv‡jv K‡i cix¶v wbix¶v K‡i wUwfBwU 

cwiKíbvi Rb¨ Dchy³ e¨e ’̄v MÖnY cÖ‡qvRb| 

• gva¨wgK I D”Pgva¨wgK ch©v‡q wk¶v/cÖwk¶‡Y eqmwfwËK wbU 

fwZ©i †¶‡Î eqm e„w×i m‡½ GKwU cZ‡bi cÖeYZv j¶¨ Kiv 

hvq| hv‡`i eqm 11-15 Zv‡`i fwZ©i nvi 58.5 kZvsk| 16-17 

eQi eq‡mi Zi“Y‡`i †¶‡Î Zv  34.6 kZvs‡k †b‡g  G‡m‡Q|  

GB †¶‡Î MÖvgxY GjvKvi Rb¨ we‡klfv‡e my‡hv‡Mi Afve †`Lv 

hvq| Aciw`‡K, Dfq ch©v‡q †g‡qiv †Q‡j‡`i Zzjbvq Kgc‡¶ 

10 kZvsk c‡q‡›U GwM‡q i‡q‡Q|  
 

O. wUwfBwU Ges wk¶vbwewk‡Z AskMÖnY 
 

• 10-24 eQi eqmx Zi“Y‡`i AwaKvskB (87%) wewfbœ †gqv‡`i 

AvbyôvwbK mvaviY wk¶vi myweav †c‡q‡Q|  Ab¨w`‡K gvÎ 3% 
AskMÖnYKvix AvbyôvwbK I DcvbyôvwbK KvwiMwi I e„wËg~jK wk¶v 

I cÖwk¶‡Y AskMÖnY K‡i‡Q| wk¶vbwewk‡Z AskMÖn‡Yi nvi wQj 

6 kZvsk hvi g‡a¨ †ewkifvMB AbvbyôvwbK wk¶vbwewk‡Z 
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AskMÖnY K‡i‡Q (5.7%)| cÖwZ‡e`b Abymv‡i DcvbyôvwbK 

mvaviY wk¶vq AskMÖn‡Yi nvi 0.3 kZvsk, Ges GKvwaK wk¶v 
I cÖwk¶Y Kvh©µ‡gi m‡½ RwoZ kZKiv 2 fvM| ỳB kZvs‡kiI 

Kg Zi“Y †Kvb ai‡bi wk¶v I cÖwk¶‡Yi m‡½ RwoZ wQj bv| G 

†_‡K †`Lv hvq †h, 10-24 eQi eqmx‡`i 11 kZvsk  KvwiMwi I 

e„wËg~jK wk¶v I cÖwk¶Y Ges wk¶vbwewk‡Z RwoZ hv‡`i Avevi 

A‡a©K AbvbyôvwbK wk¶vbwewk‡Z m¤ú„³| mycwiKwíZ cwieZ©‡bi 

gva¨‡g `¶Zv weKv‡k AviI †ewk msL¨K Zi“‡Yi AskMÖnY 

cÖ‡qvRb| GbwRI cwiPvwjZ Kvh©µ‡g mvaviY wkÿvi m‡½ Kg© 
`ÿZv e„w×i m¤ú~iK ev cwic~iK bgbxq †KŠkj Kvh©Ki e‡j 

cÖZxqgvb n‡q‡Q| BD‡mc (UCEP) mn wKQy GbwRI GKvR 

B‡Zvg‡a¨ ïi“ K‡i‡Q| GQvovI wk¶vbwewki my‡hvM cÖmvwiZ Kivi 

Rb¨ GKwU mymse× D‡`¨v‡Mi cÖ‡qvRbxqZv †`Lv w`‡q‡Q|    

• wUwfBwU AskMÖnYKvix‡`i g‡a¨ ỳÕwU avivi cªvavb¨ (bimodal 
distribution) j¶¨ Kiv †M‡Q| wWMÖx Ges wW‡c−vgv ch©v‡q †Kvm© 

(wUwfBwU/wk¶vbwewk‡Z AskMÖnYKvixi 13.5%) Ges 6 gv‡mi 

†P‡q Kg mg‡qi ¯^í‡gqvw` †Kvm© (wUwfBwU/wk¶vbwewk‡Z 

AskMÖnYKvix‡`i 28%) A‡c¶vK…Z †ewk Zi“Y‡`i AvK…ó K‡i| 

bgybv Rb‡Mvôxi gvÎ 5 fvM AvbyôvwbK mvwU©wd‡KU †Kvm©, 

Gm.Gm.wm Ges GBP.Gm.wm e„wËg~jK †Kv‡m© AskMÖnY K‡i‡Q| 
wUwfBwU/wk¶vbwewki me ai‡bi `¶Zv weKv‡ki Dcv‡qi g‡a¨ 

53% wk¶vbwewk‡KB (†ewki fvMB AcÖvwZôvwbK e¨e¯’v) †e‡Q 

wb‡q‡Q| wKš‘ wk¶vbwewk I c~e© AwfÁZvi ^̄xK…wZ eve` mb` 

cÖ`vb (accreditation)-Gi my‡hvM LyeB mxwgZ| GiKg e¨e ’̄v 

wk¶vbwewk I ¯^í‡gqv`x †Kv‡m©i cÖmvi I G †¶‡Î Zi“Y‡`i DØy× 

Kivq mnvqK n‡Z cv‡i|  

• wUwfBwU AskMÖn‡Yi †¶‡Î kû‡i GjvKv¸‡jv GwM‡q Av‡Q| MÖvgxY 

GjvKv¸‡jv‡Z wUwfBwU-†Z AskMÖn‡Yi nvi 2.4% Ges 

†cŠimfv¸‡jv‡Z G nvi 3.3%| gnvbMi¸‡jv‡Z AskMÖn‡Yi nvi 
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5.4% hv MÖvg I †cŠimfvi AskMÖnYKvix‡`i †P‡q A‡bK †ewk| 

G ˆelg¨ Kwg‡q Avbvi Rb¨ MÖvg I †cŠimfv¸‡jv‡Z Dchy³ 
wUwfBwUi e¨vcK cÖmvi cÖ‡qvRb|  

• †RÛvi we‡ePbvq, wUwfBwU-†Z †g‡q‡`i AskMÖnY †Q‡j‡`i GK 
Z…Zxqvsk gvÎ (3.3% Gi wecixZ 1.2%)| GKBfv‡e 

AbvbyôvwbK wk¶vbwewki †¶‡Î †g‡q‡`i AskMÖnY †Q‡j‡`i 

Zzjbvq A‡a©‡KiI Kg (3.6% Ges 7.8%)| AvbyôvwbK 

wk¶vbwewki †¶‡Î †Q‡j I †g‡q Df‡qi AskMÖnY A‡bK Kg wQj 

(†Q‡j‡`i †¶‡Î 0.4% Ges †g‡q‡`i †¶‡Î 0.3%)| wUwfBwU 

Ges wk¶vbwewk‡Z †g‡q‡`i GKB bvRyK Ae¯’vb mvaviY wk¶v 
†¶‡Î Zv‡`i myweavRbK Ae ’̄v‡bi wecixZ| `¶Zv weKv‡ki 

†¶‡Î `xN©w`b †_‡K Pj‡Z _vKv G e¨eavb Kwg‡q Avb‡Z GLbB 

AMÖvwaKviwfwË‡Z bRi †`Iqv cÖ‡qvRb|  

• gva¨wgK ch©v‡q (lô †_‡K `kg †kªwY) wUwfBwU AskMÖn‡Yi nvi 

gva¨wg‡K fwZ© nIqv wk¶v_x©i 1.1% hv Gwkqvi Ab¨vb¨ †`‡ki 

Zzjbvq A‡a©K| D”Pgva¨wgK ch©v‡q (GKv`k I Øv`k †kªwY) G 

AskMÖn‡Yi nvi wKQyUv DbœxZ n‡q 4.7% n‡q‡Q| G‡¶‡ÎI kû‡i 

GjvKv¸‡jv myweavRbK Ae¯’v‡b Ges gva¨wgK I D”Pgva¨wgK 

Dfq ch©v‡q †g‡qiv we‡klfv‡e ewÂZ Ae¯’v‡b Av‡Q|  

 

P. gvbmn mgZv  
 

• wk¶v I cÖwk¶‡Y AskMÖnY cwiev‡ii A_©‰bwZK Ae¯’vi Øviv 

cÖfvweZ nq| 10-24 eQi eqmx‡`i †¶‡Î, hv‡`i cwiev‡ii 

ˆ`wbK gv_v wcQy Avq GK Wjv‡ii Kg Zv‡`i †Kvb ai‡bi wk¶v 

I cÖwk¶‡Y AskMÖn‡Yi nvi, hv‡`i cvwievwiK ˆ`wbK gv_v wcQy 

Avq ỳB Wjv‡ii †ewk Zv‡`i Zzjbvq 13 kZK c‡q›U Kg 

(65.3% Ges 78.1%)| Avi hviv KLbB †Kvb we`¨vj‡q fwZ© 
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nqwb Zv‡`i msL¨v `wi ª̀ cwievi¸‡jv‡Z Ab¨vb¨ cwiev‡ii Zzjbvq 

3 ¸Y †ewk (2.8% `wi ª̀ Ges 0.8% Ab¨vb¨ cwievi)| 

• cwiev‡ii Av‡qi cwigvY wUwfBwU Ges wk¶vbwewk‡Z AskMÖn‡Yi 

†¶‡ÎI e¨vcK cÖfve we —̄vi K‡i| AvbyôvwbK `xN©‡gqv`x wUwfBwU 
wWMÖx Ges wW‡c−vgvi †¶‡Î hv‡`i gv_vwcQy ˆ`wbK Avq 2 Wjv‡ii 

†ewk Zv‡`i c„ô‡cvlKZvi nvi hv‡`i gv_vwcQy ˆ`wbK Avq 1 

Wjv‡ii Kg Zv‡`i wØ¸Y| Ab¨w`‡K Gm.Gm.wm I GBP.Gm.wm 

e„wËg~jK †Kvm©̧ ‡jv‡Z `wi ª̀ cwiev‡ii mšÍvb‡`i AskMÖn‡Yi nvi 

D‡jøL‡hvM¨ nv‡i †ewk| GQvovI wk¶vbwewk‡Z `wi ª̀ cwiev‡ii 

Zi“Y‡`i AskMÖn‡Yi nvi Ab¨vb¨ cwiev‡ii Zzjbvq wØ¸Y| 
†emiKvwi †mevcÖ`vbKvixiv †h mKj ¯^í‡gqv`x †UªW †Kvm© Pvjvq 

†m¸‡jv‡Z cÖavYZ †hme cwiev‡i gv_vwcQy ˆ`wbK Avq 2 Wjv‡ii 

†ewk Zv‡`i     mš—vbivB AskMÖnY K‡i| G †_‡K mn‡RB †evSv 

hvq †h, AskMÖn‡Yi †¶‡Î †h ZviZg¨ j¶¨ Kiv hvq Zvi g~j 
KviY nj AskMÖnYKvixi Rb¨ Gme †Kv‡m©i e¨qfvi| Gm.Gm.wm. 

I GBP.Gm.wm. e„wËg~jK †Kvm©̧ ‡jv Ges wk¶vbwewki LiP 

†h‡Kvb `xN©‡gqv`x wWMÖx I wW‡c−vgv †Kv‡m©i Ges †emiKvwi 

†mevcÖ̀ vbKvix‡`i ^̄í‡gqv`x †Kv‡m©i †P‡q A‡bK Kg| †g‡q‡`i 

mvwe©K AskMÖn‡Yi †¶‡Î e¨wZµg j¶¨ Kiv hvq| KviY Av‡qi 

wnmve wbwe©‡k‡l wewfbœ wUwfBwU Kvh©µ‡g †g‡q‡`i AskMÖn‡Yi nvi 
†Q‡j‡`i AskMÖn‡Yi nv‡ii A‡a©‡KiI Kg|  

• Lvbv Rwi‡ci gva¨‡g mvaviY wk¶v I wUwfBwU-Gi gvb m¤úwK©Z 

†Kvb mivmwi (direct) cÖgvY msMÖn Kiv nqwb| hviv wk¶v I 

cÖwk¶Y Kvh©µg¸‡jv‡Z AskMÖnY K‡i‡Q Zv‡`i mvwe©Kfv‡e wbgœ 

Avq Ges Drcv`bkxjZvi wePv‡i `¶Zv weKv‡ki Kvh©KvwiZv 

cÖkœmv‡c¶ n‡q hvq| ZvQvov `¶Zv weKv‡k AskMÖnYKvix‡`i 

Avq‡K mvwe©K gv_vwcQy Avq I `vwi ª̀mxgvi Av‡qi m‡½ Zzjbv 

Ki‡j wkL‡bi djvdj Ges AwR©Z †hvM¨Zv I `¶Zv wb‡q bvbv 

cÖ‡kœi D‡`ªK nq|  
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• Ab¨vb¨ cwiex¶Y I g~j¨vqb †_‡K wk¶v I cÖwk¶Y Kvh©µ‡gi gvb 

Ges Gi wkLb djvdj wb‡q mvaviY mgm¨vi K_v D‡V G‡m‡Q| 

D`vniY¯^iƒc ejv †h‡Z cv‡i †h, cÖv_wgK wk¶v Awa`ßi 2006, 

2008 I 2011 mv‡j Z…Zxq I cÂg †kªwYi wk¶v_x©‡`i g‡a¨ 
RvZxq wk¶v_x© g~j¨vqb (National Student Assessment- 
NSA) cÖ‡qvM K‡iwQj| GKBfv‡e gva¨wgK I D”Pwk¶v 

Awa`ß‡ii cwiex¶Y I g~j¨vqb wefvM 2012 mv‡j Aóg †kªwYi 

wk¶v_x©i g‡a¨ Zv‡`i wkL‡bi nvi hvPvB K‡i| Aóg †kªwYi 

wk¶v_x©‡`i Lye ¶z̀ ª GKwU Ask †kÖwY Abyhvqx Zv‡`i cÖZ¨vwkZ 

ch©v‡q i‡q‡Q e‡j G mgxÿvq †`Lv †M‡Q| cÖv_wgK ch©v‡qi 
wbgœewY©Z wkLb djvdj¸‡jv D‡ØMRbK: 

- 2011 mv‡ji cÖv_wgK ch©v‡qi hvPvB Abyhvqx, cÂg †kªwY 

cvk Kivi ci cÖwZ Pvi Rb wk¶v_x©i g‡a¨ gvÎ GKRb 

evsjvq Ges cÖwZ wZb Rb wk¶v_x©i g‡a¨ GKRb MwY‡Z 
cÖv_wgK KvwiKzjv‡g Aš—f©y³   cÖvwš—K †hvM¨Zv¸‡jv AR©b 

Ki‡Z †c‡i‡Q|  

- wba©vwiZ cÖvwš—K †hvM¨Zv hvPvBÑGi Rb¨ †h gvb`Ð 

e¨eüZ n‡q‡Q Zv Avš—R©vwZKfv‡e wba©vwiZ cvV I 

mv¶iZv cwiex¶‡Yi (PIRLS) Zzjbvq wbgœgv‡bi|  

- NSA Ges Aóg †kªwYi wk¶v_x©‡`i Dci hvPvB †_‡K 

cÖvß djvdj, cÖv_wgK wk¶v mgvcbx cix¶v, wbgœ 

gva¨wgK cix¶v, Gm.Gm.wm. I GBP.Gm.wm. cix¶vq 

D”P cv‡ki nvi Ges cÖwZ eQi cvewjK cix¶v¸‡jv‡Z 

wk¶v_x©‡`i K…Zxi DbœwZi wn‡m‡ei m‡½ Am½wZc~Y©| 
 

Q. cvwievwiK wk¶v I cÖwk¶Y e¨q 
 

• mvaviY wk¶vq AskMÖnYKvix GKRb wk¶v_x©i Rb¨ cvwievwiK 

gvwmK Mo wkÿv e¨q nj 1,257 UvKv hv wUwfBwU-Gi †¶‡Î 
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2,577 UvKv| Gi g‡a¨ ¯‹z‡ji wd eve` mvaviY wk¶vi †¶‡Î 

cÖwZ wk¶v_x©i Rb¨ 7% Ges wUwfBwUi †¶‡Î GK PZz_©vsk 
e¨q nq| mvaviY wk¶vi LiP kni AÂj¸‡jv‡Z D‡j −L‡hvM¨ 

nv‡i †ewk| Ab¨ w`‡K wUwfBwUi LiP MÖvgxY GjvKv¸‡jv‡Z 

kn‡ii Zzjbvq wKQyUv †ewk| MÖvg GjvKvq wUwfBwU cÖwk¶Y 

†K› ª̀¸‡jvi Qwo‡q _vKv Ae ’̄v‡bi Rb¨ G‡Z 

AskMÖnYKvix‡`i hvZvqvZ I evm¯’v‡bi Rb¨ cwiev‡ii †ewk 

e¨q nq|   

• M‡elYvq cÖvß Z‡_¨i wfwË‡Z †`Lv hvq †h, me ai‡bi wk¶v 

I wUwfBwU-Gi †¶‡Î †g‡q‡`i Rb¨ gv_vwcQy Li‡Pi cwigvY 
A‡bK Kg| mvaviY wk¶vi †¶‡Î M‡o gv_vwcQy †g‡q‡`i 

Rb¨ LiP †Q‡j‡`i Zzjbvq 10% Kg; wUwfBwU-Gi †¶‡Î 

30% Kg Ges DcvbyôvwbK wUwfBwU I wk¶vbwewki †¶‡Î 

A‡a©K|  
 

R. wk¶v/cÖwk¶‡Yi ci Zi“Y‡`i Kg©ms ’̄vb I Avq  
 

• 10-24 eQi eqmx‡`i GKwU eo Ask (53%) M„n¯’vjx wewfbœ 

Kv‡Ri m‡½ m¤ú„³ hv‡`i †Kvb bM` Avq †bB| Ab¨w`‡K 

22% Zi“Y AvZœ-Kg©ms ’̄v‡b Ges 15.8% †eZb‡fvMx 

c~Y©mgq Kg©ms¯’v‡bi m‡½ m¤ú„³| GQvov, 5.5% Zi“Y 

†eKvi Ges 3.7% LÛKvjxb PvKzwi K‡i|  

• 15- 24 eQi eqmx‡`i `‡j GKwU eo Ask wk¶v/cÖwk¶‡Yi 

m‡½ m¤ú„³ bv †_‡K Kg©‡¶‡Î _vK‡e e‡j cÖZ¨vwkZ| 

†mLv‡bI 10-24 eQ‡ii Zi“Y‡`i m‡½ mvgwMÖK cwimsL¨v‡b 

D‡j −L‡hvM¨ †Kvb ZviZg¨ j¶¨ Kiv hvqwb| GB ZviZg¨ 

LyeB bMb¨- 54 fvM M„n¯’vjx KvR, 22 fvM AvZœ-Kg©ms¯’vb, 

16 fvM †eZb‡fvMx Kg©ms ’̄vb, 3 fvM LÛKvjxb PvKywii m‡½ 
m¤ú„³ Ges 4 fvM †eKvi| G ỳ,`‡jB me©‡gvU M„n¯’vjx Kv‡R 
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Ges AvZœ-Kg©ms¯’v‡b wbhy³ Zi“Y‡`i me©‡gvU cwigvY cÖvq 

80 fvM hv AbvbyôvwbK †m±‡i Kg©ms ’̄v‡bi m‡½ mvhyR¨c~Y©|  

• 20-24 eQi eqmx Zi“Y‡`i gvwmK Mo Avq 6,280 UvKv hv 

evwl©K gv_vwcQy Mo Av‡qi 75,000 UvKvi (850 Wjvi) 
mgZ~j¨| gvwmK Avq cÖ‡Z¨‡Ki wk¶v/cÖwk¶‡Y, 

wk¶vbwewk‡Z, wUwfBwU‡Z I mvaviY wk¶vq AR©‡bi Ici 

wbf©ikxj| wUwfBwU cÖvß e¨w³i m‡e©v”P gvwmK Avq 7,373 

UvKv I †Kvb ai‡bi wk¶v I cÖwk¶Y Qvov GKRb e¨w³i 

Avq 4,442 UvKv; hv wUwfBwU cÖvß e¨w³i Zzjbvq kZKiv 40 

fvM Kg| wewfbœ ai‡bi wk¶v I cÖwk¶Y cÖvß‡`i Av‡qi 
ZviZg¨ D‡j−L‡hvM¨ bq| wk¶vbwewk †_‡K hviv Kg©ms¯’v‡b 

G‡m‡Q Zv‡`i Avq mvaviY wk¶v †_‡K AvMZ‡`i †_‡K †ewk; 

Z‡e Zv wUwfBwU †_‡K AvMZ‡`i †_‡K Kg|  

• cÖZ¨vwkZfv‡eB, me©‡¶‡Î MÖvgxY GjvKv¸‡jvi Zzjbvq kn‡i 

Mo Av‡qi cwigvY †ewk| gnvbMi GjvKvq KvwiMwi I 

e„wËg~jK cÖwk¶Y cÖvß GKRb kªwg‡Ki m‡e©v”P Mo Avq 

8,313 UvKv, hv MÖvg GjvKvq †Kvb ai‡bi wk¶v I 

cÖwk¶Ynxb GKRb kªwg‡Ki Av‡qi (4,079 UvKv) wØ¸Y| 

• 10-24 eQi eqmx bvix‡`i MÖvg GjvKvq Mo gvwmK Avq 

2,667 UvKv hv †mLv‡b †Q‡j‡`i Av‡qi (5,476 UvKv) 

A‡a©‡KiI Kg| Z‡e wUwfBwU cÖvß bvix‡`i Mo Avq wKQyUv 

DbœxZ n‡q †Q‡j‡`i Mo Av‡qi 56 kZvs‡k †cuŠP‡Q| †hme 

bvixi †Kvb ai‡bi wk¶v ev cÖwk¶Y †bB Zviv AwaKZi 

Amyweavq Av‡Q| Zv‡`i Avq cyi“l‡`i Av‡qi GK Z…Zxqvsk| 
wKš‘ G ˆelg¨ kni I gnvbMi GjvKvq wKQyUv Kg|  

• G mgxÿvq Kgx©‡`i Avq m¤ú‡K© ỳÕwU ¸i“Z¡c~Y© welq bR‡i 

Gm‡Q| cÖ_gZ 20-24 eQi eqmx wUwfBwU cÖvß kªwg‡Ki 

gv_vwcQy Mo Avq gv_vwcQy RvZxq Av‡qi KvQvKvwQ, hv †_‡K 
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mn‡RB Aby‡gq †h `¶Zvm¤úbœ kªwgKI wbgœ Drcv`bkxjZv I 

wbgœ Av‡qi duv‡` AvU‡K Av‡Q| GB cwimsL¨vb GKwU mZ¨‡K 
†X‡K ivL‡Q| Zv nj M‡o kªwgK‡`i cÖvq 60 kZvsk ˆ`wbK 

1.25 Wjv‡ii †P‡qI Kg Avq K‡i †eu‡P _v‡K- hv          

Avš—R©vwZKfv‡e ^̄xK…Z `vwi ª̀¨ †iLvi me©wbgœ gvÎv| wØZxqZ: 

wewfbœ ai‡bi wUwfBwU †hvM¨Zvm¤úbœ Kgx©‡`i Av‡qi 

Zzjbvg~jKfv‡e cv_©K¨ bv _vKvq mvaviYfv‡e gv‡bi `~e©jZvi 

j¶Y wb‡ ©̀k K‡i| ZvQvov G Ae¯’v wUwfBwU †_‡K AwR©Z 

`¶Zvi m‡½ Kg©ms ’̄v‡bi Awg‡ji Bw½Z †`q| G `'yÕwU 
wel‡qi g~j KviY ci¯úi m¤úK©hy³| G‡_‡K wk¶v I 

cÖwk¶‡Yi gv‡bi mgm¨vi cvkvcvwk kªg evRvi Ges kªwgK‡`i 

mvgvwRK wbivcËv Ges Gmsµvš— bxwZ ev¯—evq‡b my¯úó 

mgm¨vi cÖwZI A½ywj wb‡ ©̀wkZ nq|  

 

S. Zi“Y‡`i Awfi“wP I cÖZ¨vkv 
 

• mvwe©Kfv‡e ỳB-Z…Zxqvsk Zi“Y wUwfBwU‡Z AskMÖn‡Yi Rb¨ 

Zv‡`i AvMÖ‡ni K_v Rvwb‡q‡Q| wk¶vMZ †hvM¨Zvi m‡½ G 

AvMÖn cwiewZ©Z nq e‡j j¶¨ Kiv †M‡Q| gva¨wgK, 

D”Pgva¨wgK ¯—i mgvß Kiv Ges Gme ¯—‡i Aa¨qbiZ‡`i 

cÖvq wZb-PZz_©vsk wUwfBwU msµvš— my‡hv‡Mi e¨vcv‡i Zv‡`i 

B”Qv cÖKvk K‡i‡Q| cÖv_wgK ¯—i mgvß Kiv Ges G ¯—‡i 

Aa¨qbiZ‡`i A‡c¶vK…Z Kg Ask, cÖvq A‡a©K, wUwfBwU-Gi 

cÖwZ AvMÖn †`wL‡q‡Q| Abygvb Kiv hvq †h Zviv AwaKZi 

mvaviY wk¶vi cÖ‡qvRb †eva K‡i|  

• Zi“Yiv †Kvb ai‡bi wUwfBwU †Kv‡m©i e¨vcv‡i AvMÖnx Zv 

ch©v‡jvPbv Ki‡j †`Lv hvq †h, AvbyôvwbK wW‡c −vgv ev 
mvwU©wd‡KU †Kvm©, GgbwK mœvZK ch©v‡qi wUwfBwU-Gi 

ZzjbvqI ¯^í‡gqv`x †UªW †Kv‡m© Zv‡`i AwaKZi AvMÖn 
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i‡q‡Q| KZUv `xN© mg‡qi †Kvm© Zv‡`i cQ›` G msµvš— 

cÖ‡kœi DË‡i AwaKvsk Z_¨ cÖ̀ vbKvix ¯^íZi mg‡qi †Kvm© 
mg_©b K‡i‡Qb| Zv‡`i g‡a¨ kZKiv cÖvq Avwk fvM Qq 

gv‡mi Kg mg‡qi †Kvm© AwaK cQ›` e‡j Rvwb‡q‡Q|  

• mvaviYfv‡e ¯^íZi mg‡qi †UªW †Kvm©̧ ‡jv RbwcÖq Ges 

†Q‡j‡`i Zzjbvq †g‡q‡`i g‡a¨ G¸‡jv AwaK RbwcÖq e‡j 

j¶¨ Kiv †M‡Q| 37.1% †Q‡j ¯^íZi mg‡qi †Kvm© cQ›` 

e‡j Rvwb‡q‡Q| †g‡q‡`i g‡a¨ GB nvi 56.4%| kni Ges 

MÖvg Dfq †¶‡ÎB GB cÖeYZv †`Lv †M‡Q| †g‡q‡`i Zzjbvq 

AwaK msL¨K †Q‡j (†g‡q 35%, †Q‡j 42.1%) wk¶vbwek 
wn‡m‡e KvR Kivi AvMÖ‡ni K_v Rvwb‡q‡Q|  

• wUwfBwU †Kv‡m©i Rb¨ KZ A_© e¨q Ki‡Z B”QyK, G cÖkœ Kiv 
n‡j cÖvq GK-Z…Zxqvsk Z_¨`vZv Rvbvq Zv‡`i g‡Z G 

ai‡bi †Kvm©¸‡jv webvg~‡j¨ nIqv DwPZ| Ab¨ GK-Z…Zxqvsk 

Z_¨`vZv cÖwZ gv‡m 100-300 UvKv e¨q Ki‡Z cÖ¯‘Z| evKx 

GK-Z…Zxqvsk cÖwZ gv‡m 400 UvKv ev Zvi AwaK e¨q Ki‡Z 

m¤§Z Av‡Q| wUwfBwU-Gi m¤¢ve¨ AskMÖnYKvix‡`i 

AwaKvs‡ki wbgœAvq Ges mvaviY `vwi‡`ª¨i m‡½ A_© e¨‡qi 

AvMÖn m¤úK©hy³ e‡j cÖZxqgvb nq| 

• wk¶v Ges `¶Zv Dbœq‡bi mxgve×Zvi †¶‡Î mvaviY wk¶v, 

wUwfBwU Ges wk¶vbwewk mKj †¶‡ÎB GKB ai‡bi 

welq¸‡jv kxl© mgm¨v wn‡m‡e D‡V G‡m‡Q| AKvh©Ki wk¶Y-

wkLb c×wZi e¨env‡ii welqwU Z_¨ cÖ̀ vbKvixiv GKvwaKevi 

e‡j‡Q (wk¶vbwewki Rb¨ 34.3%, wUwfBwU-Gi Rb¨ 27.3% 
Ges mvaviY wk¶vi Rb¨ 18%)| Gi cvkvcvwk Z_¨ 

cÖ`vbKvix‡`i g‡a¨ A‡b‡K AcÖZzj †fŠZ AeKvVv‡gvi D‡j−L 

K‡i‡Q (wk¶vbwewki Rb¨ 22.1%, wUwfBwU-Gi Rb¨ 26.8% 

Ges mvaviY wk¶vi Rb¨ 39%)| †kŠPvMvi, cvwb I we`y¨‡Zi 
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gZ †gŠwjK myweavw`i mxgve×Zvi K_vI Zviv e‡j‡Q 

(wk¶vbwewki Rb¨ 13.6%, wUwfBwU-Gi Rb¨ 15.2%, 
mvaviY wk¶vi Rb¨ 25.4%)| wk¶v I `¶Zv weKv‡ki 

Kvh©µ‡g mxgve×Zv I ~̀e©jZv ~̀ixKi‡Yi civg‡k©i †¶‡Î 

Z_¨ cÖ̀ vbKvixiv Zv‡`i wPwýZ Dch©y³ mgm¨vMy‡jv mgvav‡bi 

c`‡¶‡ci Ici †Rvi w`‡q‡Q|   

 

T. we‡kl Pvwn`v I wecbœZv   
 

• eZ©gvb RvZxq bgybv mgx¶vq we‡klfv‡e myweavewÂZ I 

wewfbœfv‡e wecbœ Rb‡Mvôxi Z_¨ D‡V Av‡mwb| Avjv`vfv‡e ¶z`ª 

msL¨K n‡jI G Rb‡Mvôx mw¤§wjZ fv‡e †gvU RbmsL¨vi GKwU 

eo Ask| mvgwMÖK cwiw¯’wZ we‡k−lY Ges †mB Abyhvqx h_vh_ 

e¨e ’̄v MÖn‡Yi Rb¨ wecbœ I myweavewÂZ G †Mvôx¸‡jvi cÖwZ bRi 

†`Iqv cÖ‡qvRb| G M‡elYvq wKQz †Km ÷vwW (case study) G 
welqwUi Ici Av‡jvKcvZ Kiv n‡q‡Q|   

• †Km ÷vwW¸‡jv we‡kl wKQz ỳe©jZvi wPÎ Zz‡j a‡i‡Q hv 

mw¤§wjZfv‡e RbmsL¨vi GKwU e„nr As‡ki Ici cÖfve †d‡j| 

`vwi ª̀ myweavewÂZ I wecbœ †Mvôx¸‡jvi GKwU mvaviY ˆewkó| 

`vwi‡`ªi m‡½ Gme †Mvôxi Ab¨vb¨ cÖwZK~jZvi †hvMm~Î i‡q‡Q| 
†fŠMwjK Ae¯’vb b„ZvwZ¡K RvwZ¯̂Ëv I fvlvMZ ˆewkó Ges 

HwZn¨MZ mvgvwRK I mvs¯‹…wZK ‰elg¨ gvby‡li `¶Zv Dbœq‡bi 

m¤¢vebv, my‡hvM I cÖZ¨vkv wba©viY K‡i| myweavewÂZ †Mvôxi 

wK‡kvi I Zi“Y‡`i Dci mvgvwRK I A_©‰bwZK Ges †RÛvi bg©-

Gi mgwšẐ cÖfve G cÖwZ‡e`‡bi †Km ÷vwW¸‡jv‡Z ewY©Z 

n‡q‡Q| gvby‡li e¨w³MZ ˆewkó †hgb cÖwZeÜxZv I we‡kl Pvwn`v 

G eo Rbmgwói `¶Zv weKv‡ki m¤¢vebv e¨vnZ K‡i| Gme 

gvby‡li Rb¨ AMÖvwaKviwfwË‡Z we‡kl e¨e¯’v bv wb‡j Zviv 

cÖwZwbqZ wb‡R‡`i weKv‡ki my‡hvM †_‡K ewÂZ nq| 
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mycvwikgvjv  
 

GWz‡Kkb IqvP cwiPvwjZ eZ©gvb Rwic †_‡K cÖvß Z_¨ I Dcv‡Ëi Ici 

wfwËK‡i Ges cÖvmw½K Ab¨vb¨ M‡elYvi cwi‡cÖw¶‡Z wb‡Pi mycvwik¸‡jv 

Dc ’̄vcb Kiv n‡jv| M‡elYv `‡ji wbR¯ ̂ we‡ePbv Ges wewfbœ av‡c 

GWy‡Kkb IqvP-Gi  Dc‡`óv †evW© I †UKwbK¨vj KwgwU m`m¨‡`i gZvgZ 

bxwZ m¤úwK©Z wel‡q cȪ —vweZ mycvwik¸‡jv ‰Zwi‡Z w`Kwb‡`©kbv w`‡q‡Q|   
 

`¶Zv weKv‡k cÖavb me AbyNUK †hgb: miKvi, †emiKvwi LvZ, GbwRI, 

GKv‡WwgK I M‡elYv cÖwZôvb BZ¨vw`i wbw ©̀ó `vwq‡Z¡i wfwË‡Z M‡elYv `j 

bxwZgvjv I Kvh©vewji AMÖvwaKv‡i mycvwik¸‡jv wewfbœ fv‡M fvM Kivi K_v 

we‡ePbv K‡iwQj| wKš‘ M‡elYv `j wm×v‡š— DcbxZ n‡q‡Q †h, g~L¨ 

welq¸‡jv‡Z Kvh©Ki c`‡¶c MÖn‡Yi Rb¨ cÖavb AskxRb‡`i GKwU 

mn‡hvwMZvg~jK I mgwš^Z cš’v I „̀wófw½i gva¨‡g KvR Kiv cÖ‡qvRb| 

G‡¶‡Î miKvi ivR‰bwZK A½xKv‡ii wfwË‡Z GKwU c~Y©v½ iƒcKí 

Aej¤‡̂bi gva¨‡g G D‡`¨vM‡K Drmvn I w`K wb‡`©kbv cÖ̀ vb Ki‡Z cv‡i| 

G mswkøó cÖavb cÖavb AskxR‡bi Avjv`v cÖ‡Póvi †P‡q mgwš^Z I 

mn‡hvwMZvg~jK „̀wófw½‡K AwaKZi ¸iæZ¡c~Y© e‡j we‡ePbv Kiv n‡q‡Q| 
AZGe, mycvwik¸‡jv‡K wewfbœ cÖavb cÖwZcv‡`¨i (theme) Avw½‡K 

ZvwjKve× Kiv n‡q‡Q| 
 

mycvwikmg~n‡K †gvU QqwU cÖavb _x‡g fvM Kiv n‡q‡Q- D”Pch©v‡qi bxwZ 

wba©vi‡Yi Rb¨ AbyK~j cwi‡ek ˆZwi Kiv, `¶Zv cÖmv‡ii †KŠkj, gvbmn 

mgZv wbwðZ Kiv, wj½ ˆelg¨ ~̀ixKiY, e¨q I m¤ú` AvniY Ges we‡kl 

Pvwn`vm¤úbœ Rb‡Mvôxi Rb¨ e¨e¯’vMÖnY|  
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K. D”Pch©v‡qi bxwZ wba©vi‡Yi Rb¨ AbyK~j cwi‡ek ˆZwi Kiv 
 

• wUwfBwU-Gi mxwgZ MwÐ †_‡K †ewi‡q G‡m mvaviY wk¶v, 

DcvbyôvwbK wk¶v, wk¶vi wØZxq my‡hvM, Kg©‡¶‡Î `¶Zv 

weKvkmn Ab¨vb¨ †ckvMZ cÖwk¶Y- Gme¸‡jvi mgš^‡q GKwU 
e¨vcK `¶Zv weKv‡ki iƒc‡iLv ˆZwi cÖ‡qvRb| GB cÖ‡Póv 

wb‡gœv³ welq¸‡jv‡K ¸i“Z¡ †`‡e| 
 

K) Rxebe¨vcx wk¶v I `¶Zv ‰Zwii †cÖw¶Z; 
L) `¶Zv Dbœq‡bi m‡½ Kg©ms ’̄vb bxwZi mgš^q; Ges 
M) `¶Zv I Kg©ms ’̄vb G‡RÛvi m‡½ mvgvwRK myi¶v Ges 

kÖwg‡Ki gvbweK AwaKvi I gh©v`v‡K m¤ú„³ K‡i †`Lv|   
• RvZxq bxwZ wba©viK Ges wm×vš— cÖ‡YZv‡`i †bZ…Z¡ Ges msK‡íi 

gva¨‡g miKv‡ii cÖPwjZ LvZwfwËK wew”Qbœ Kg©m~wP ev¯—evq‡bi 
aviv †_‡K †ei n‡q Avmv DwPZ hv `¶Zv weKv‡ki †¶‡Î GKwU 

mgwš^Z I mvgwMÖK `„wófw½ ˆZwii m¤¢ebv e„w× Ki‡e| G‡¶‡Î 

RvZxq `¶Zv Dbœqb cwil‡`i (GbGmwWwm) Zvi g¨‡ÛU Abyhvqx 

GKwU we‡kl fzwgKv i‡q‡Q|  

• gvbe m¶gZv e„w×i Ask wn‡m‡e `¶Zv weKv‡ki e¨vcKZi msÁv 

MÖnY Ki‡Z n‡e| GRb¨ †gŠwjK/eywbqvw` `¶Zv, eûgyLx I 

we¯ÍiY‡hvM¨ `¶Zv, Kg©‡Kw› ª̀K `¶Zvmn gvbe m¶gZvi e¨vcK 

I cÖmvwiZ aviYvq mgwš^Z g‡bvwb‡ek cÖ‡qvRb| G mKj `¶Zvi 

ms¯’vb AvbyôvwbK I DcvbyôvwbK wkLb cÖwµqvi gva¨‡g cÖv_wgK I 

gva¨wgK mvaviY wk¶v cÖwZôvb, †ckvwfwËK cÖwk¶Y cÖwZôvb Ges 

Kg©m~wPi gva¨‡g Kiv nq| wUwfBwU DcLv‡Z bxwZ wba©viY I Zv 

ev¯—evq‡bi Rb¨ cÖwk¶‡Yi my‡hvM Ges cÖwk¶Y cª̀ vbKvix‡`i 
m¤̂‡Ü G cÖmvwiZ „̀wófw½‡K wPš—v I we‡k −l‡Yi KvVv‡gv wn‡m‡e 

MÖnY Kiv DwPZ |  

• `¶Zv weKv‡ki †¶‡Î 2015 cieZ©x G‡RÛvi Ici 

Av‡jvPbv¸‡jv‡Z wewfbœ ai‡bi `¶Zv I †m¸‡jvi ms ’̄v‡bi Dcvq 
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¯’vb cvIqv DwPZ| ÁvbwfwËK I Gi evB‡ii Av‡ewMK I 

mvgvwRK `¶Zv Ges KvwiMwi `¶Zv GKwU eY©vwj cwim‡ii 
(spectrum) Ask| G¸‡jv AwR©Z nq mvaviY cªv_wgK I 

gva¨wgK wk¶v, e„wËg~jK I KvwiMwi wk¶v Ges wk¶vbwewkmn 

Kg©‡¶‡Î wkLb BZ¨vw`i gva¨‡g| Gme `¶Zv Rxebe¨vcx wk¶vi 

†cÖ¶vc‡U †`L‡Z n‡e| 2015 cieZ©x `¶Zv weKv‡ki e¨vcv‡i 

Ab¨vb¨ cÖvmw½K wel‡qi g‡a¨ i‡q‡Q: wUwfBwU-Gi my‡hvM Ges 

aviYv cybg©~j¨vqb; AbvbyôvwbK A_©bxwZi g‡a¨ AbvbyôvwbK I 

DcvbyôvwbK wk¶v Ges wUwfBwU-†K jvjb Kiv; Dbœq‡bi bZzb 
†¶Î¸‡jvi m‡½ wUwfBwU-Gi m¤ú„³Zv e„w×; e¨e ’̄vcbv I 

mykvm‡bi †¶‡Î bZzb aviYvq wewfbœ ai‡bi AskxRb‡K Aš—f©y³ 

Kiv; wUwfBwU-Gi †UKmB Dbœqb I ÔmeyRvqbÕ Ges wewfbœ ai‡bi 

AwbðqZvi †gvKv‡ejv Kivi mvg_©¨|  

• hw`I mvaviY †gŠwjK wk¶v RvZxq `¶Zv Dbœqb cwil‡`i cÖZ¨¶ 

GLwZqv‡ii g‡a¨ c‡o bv, ZeyI RvZxq `¶Zv weKvk bxwZgvjv 

m¤úwK©Z Av‡jvPbv Ges cÖvMÖmi f~wgKvq `¶Zv I m¶gZv 

weKv‡ki c~Y©v½ „̀wófw½‡K Kv‡R jvMv‡bv DwPZ|  

• m‡e©v”P cÖwZôvb wn‡m‡e †NvwlZ RvZxq `¶Zv Dbœqb KvDwÝ‡ji 

(GbGmwWwm) cÖ_vMZ Kg©ms¯’vb-mswk−ó AvbyôvwbK I cÖvwZôvwbK 

`¶Zv Dbœq‡bi welq‡K Qvwo‡q Gi „̀wói mxgvbv‡K cÖmvwiZ Kiv 

DwPZ| kªgRxex I m¤¢ve¨ kªgRxex, hviv AcÖvwZôvwbK A_©bxwZi 

g‡a¨ i‡q‡Q, Zv‡`i GbGmwWwm-Gi bxwZ I Kg©cwiwai g‡a¨ wb‡q 
Avm‡Z n‡e| ¸iæZ¡c~Y© welqmg~‡n Kvh©Ki bxwZ MÖnY Ges ev¯—

evqb‡hvM¨ Kg©‡KŠkj cÖ‡qvRb| G m‡ei g‡a¨ i‡q‡Q- ch©vß 

wUwfBwU A_©vqb, wb‡ew`Z I `¶ wUwfBwU cÖwk¶‡Ki NvUwZ c~iY, 

wk‡íi m‡½ †hvMm~Î e„w×, wUwfBwU Kvh©µ‡g ¸YMZ gv‡bi cÖ‡qvM, 

`¶Zvi h_v_© Kvh©Ki g~j¨vqb I wewfbœ Dcv‡q AwR©Z `¶Zvi 

mgZv cÖwZôv Ges cwiKwíZ Kg©m~wPi h_v_© ev¯—evq‡b e×cwiKi 
n‡q KvR Kiv|  
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• wk¶vbxwZ 2010 Gi Afxó j‡¶¨i cvkvcvwk lô cÂevwl©Kx 

cwiKíbvi (2011-15) Aš—f©y³ Ges `vZv‡`i mg_©bcyó miKv‡ii 

wUwfBwU Dbœq‡bi we —̄vi I ev —̄evq‡b cÖPwjZ msMVb KvVv‡gv I 

e¨e¯’vcbvi Aeq‡ei evB‡i †ei“‡bv cÖ‡qvRb| cÖvwZôvwbK ch©v‡q 
we‡K› ª̀xKi‡Y bxwZ I Kv‡R AMÖvwaKvi w`‡Z n‡e| cwiKíbv, 

e¨e¯’vcbv, Revew`wnZvi cÖwZôv Ges †emiKvix LvZ I 

AbvbyôvwbK cÖwk¶Y I wk¶vbwewk cÖ̀ vbKvix‡`imn wewfbœ ch©v‡qi 

Kg©x I AskxR‡bi f~wgKv c~Ym©sÁvwqZ Kiv cÖ‡qvRb| Gme K_v 

bxwZgvjvq _vK‡jI Kv‡R cÖvavb¨ cvqbv|  

• wZb-PZz_©vs‡ki AwaK Zi“Y‡`i AvZ¥-Kg©ms¯’vb Ges M„n¯’vjx 

Kv‡Ri m‡½ mswk−óZvi Kvi‡Y ¯^í-Drcv`bkxjZv Ges ¯^í gRywii 

duv`wU ˆZwi n‡q‡Q| mvaviY wk¶v I wUwfBwU-Gi wbgœgvb Ges 
djvd‡ji m‡½I mgm¨vwU mshy³| G duv` †_‡K †ewi‡q Avmevi 

Rb¨ mvaviY wk¶v I wUwfBwU-Gi gvb Dbœqb, cÖvmw½KZv I 

Kvh©Ki    ev¯—evq‡bi w`‡K bRi †`qv DwPZ| cvkvcvwk cÖ‡qvRb 

DcvbyôvwbK I wk¶vi wØZxq my‡hv‡Mi gva¨‡g mvaviY wk¶vi 

¸Yv¸Y I cÖvmw½KZvi Afve‡K `~i Kiv| Gme c`‡¶c 

kÖgevRv‡i M„nxZ c`‡¶c I kÖwg‡Ki mvgvwRK myi¶vi m‡½ hy³ I 

mgwš^Z nIqv DwPZ| Gme Kvh©Kjvc mgwš^Z RvZxq `¶Zv I 

Kg©ms¯’vb G‡RÛv Øviv cwiPvwjZ Ges kªwg‡Ki gvbevwaKvi I 

gvbweK gh©v`vi m‡½ m½wZc~Y© nIqv DwPZ|  

• RbmsL¨v iƒcvš—iRwbZ evsjv‡`‡ki µgn«vmgvb cÖRbb nvi I 

RbmsL¨vi nvi GKwU m¤¢ve¨ ÔRbmsL¨v gybvdvÕ jv‡fi my‡hvM m„wó 
K‡i‡Q| Kg©Rxex‡`i Dci AK©gRxex‡`i wbf©iZvi GB wbgœ 

AvbycvwZK nv‡ii d‡j D™¢~Z my‡hv‡Mi Øvi Av‡iv cÖvq ỳÕ`kK 

†Lvjv _vK‡e| RbmsL¨v gybvdv  (population dividend)ÑGi 

my‡hv‡Mi mØ¨envi Kvh©Ki `¶Zvi weKvk, Kg©ms¯’vb m„wó Ges 

kªgRxex‡`i mvgvwRK myi¶vi Dci wbf©ikxj hv kÖwgK‡`i Ô†kvfb 

KvRÕ (decent work) wbwðZ K‡i|  
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L. `¶Zv weKv‡ki m¤cÖmvib - wK ai‡bi?  
 

• AvbyôvwbK I DcvbyôvwbK wUwfBwU-Gi m¤cÖmviY Acwinvh©| wKš‘ 

Dchy³ ms¯‹vi Qvov wUwfDwU-Gi m¤úªmvi‡Yi d‡j eZ©gv‡bi 

mgm¨v I NvUwZ¸‡jv AviI e„n`vKv‡i †`Lv w`‡Z cv‡i| ZvB 

bxwZgvjv Ges Kg©m~wP¸‡jv‡Z Aek¨B gvb, `¶ e¨e¯’vcbv I 

evRvi ms‡e`bkxjZvi cÖwZ ¸i“Z¡ w`‡q Kvh©Kifv‡e G¸‡jv ev¯—
evqb Kiv DwPZ| 

• wk¶vbwewkmn meai‡bi wUwfBwU-†Z Zi“Y‡`i (10-24 eQi) 
eZ©gvb AskMÖnY cÖvq GMvi kZvsk †_‡K D‡j−L‡hvM¨ nv‡i 

evov‡bv DwPZ| Zi“Y‡`i cQ‡›`i I Pvwn`vi Dci wfwË K‡i 

Pvwn`v †gvZv‡eK I bgbxq ¯^í‡gqv`x †Kvm© Ges AvbyôvwbK I 

AbvbyôvwbK wk¶vbwewk‡Z (eZ©gv‡b AskMÖnY 6 kZvsk) GR‡b¨ 

we‡kl ¸i“Z¡ w`‡Z n‡e| 

• gva¨wgK ch©v‡qi wUwfBwU-†Z fwZ©i nvi (1.1 kZvsk) LyeB bMY¨ 

hv h‡_ó cwigv‡Y e„w× Kiv DwPZ| wKš‘ G‡¶‡Î eZ©gvb 

Kvh©µg¸‡jvi m¤úªmviY bv K‡i Gi ms¯‹v‡ii gva¨‡g cÖwk¶‡Yi 
¸YMZ gvb Dbœqb Ges evRvi ms‡e`bkxjZv wbwðZ Ki‡Z n‡e| 

• Zi“Y‡`i GKwU wekvj Ask hviv wk¶v I cÖwk¶‡Yi my‡hvM †_‡K 

ewÂZ n‡q‡Q ev S‡i c‡o‡Q, Zv‡`i cÖ‡qvRbxqZvi K_v wPš—v 

K‡i, DcvbyôvwbK mvaviY wk¶v I `¶Zv weKv‡ki GKwU wØZxq 

my‡hvM m„wó Kiv DwPZ| GB ai‡bi D‡`¨vM GKwU mvgwMÖK `¶Zv 
weKvk †KŠkj Ges cwiKíbvi  cÖavb Dcv`vb n‡Z cv‡i| Z‡e 

gv‡bi wbY©vqK w ’̄i K‡i G¸‡jvi cÖ‡qv‡Mi †¶‡Î we‡kl g‡bv‡hvM 

†`Iqv cÖ‡qvRb| wØZxq my‡hvM hv‡Z `wi`ª‡`i Rb¨ ÔwØZxq †kªwYiÕ 

Kvh©µ‡g cwiYZ bv nq †mw`‡K bRi ivL‡Z n‡e|  

• c~e©vwfÁZvi g~j¨vqb I ¯^xK…wZmn bvbvwea cš’vq AwR©Z `¶Zv 

hvPvB, G¸‡jvi mgZvi g~j¨vqb, wk¶vi  wØZxq my‡hvM I 
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DcvbyôvwbK `¶Zv weKv‡ki m‡½ IZ‡cÖvZfv‡e hy³| G D‡`¨‡k¨ 

Dchy³ wbqš¿Y I hvPvB cÖwµqv I c×wZ cÖwZôv Ki‡Z n‡e|  

• cÖwZwU Dc‡Rjvq KvwiMwi wk¶vcÖwZôvb ¯’vc‡bi miKvwi cwiKíbv 

cÖPwjZ KvwiMwi I e„wËg~jK wk¶ve¨e¯’vi mgm¨v I Î“wUmg~n 
wPwýZ I mgvavb Kivi my‡hvM m„wó K‡i‡Q| †QvULvU †givgwZi 

cwie‡Z© eo ai‡bi cwieZ©b `iKvi| GB D‡`¨v‡M bgbxqZv, 

¸YMZ gv‡bi cÖ‡qvM, evRvi cÖvmw½KZv, Zi“Y‡`i cÖ‡e‡ki I 

my‡hv‡Mi mgZv, Kg©Rxwe wK‡kvi‡`i Rb¨ e¨e¯’v Ges cÖvwZôvwbK 

ch©v‡q Revew`wnZvmn AwaKZi KZ©„Z¡ Ges kªg e¨enviKvix‡`i 

Askx`vwi‡Z¡i m¤¢vebv ˆZwi n‡q‡Q| BD‡mc (UCEP)ÑGi 
mgwš^Z mvaviY I e„wËg~jK wk¶v I KvwiMwi wk¶v cÖK‡íi 

A‡bK¸‡jv Dcv`vb I e¨e¯’vcbv Pjgvb avivq cÖ‡qvRbxq 

cwieZ©‡bi w`K wb‡`©k K‡i|  

 

M. mgZvmn gvb  
 

• `wi`ª Rb‡Mvwôi `¶Zv weKv‡ki Rb¨ e¨vcKfv‡e Kvh©Ki 

¯^í‡gqv`x †Kvm© Ges wk¶vbwewki my‡hvM m„wó Kiv DwPZ| hv‡`i 

gv_vwcQz ˆ`wbK Avq GK Wjv‡ii Kg Zviv G myweav †fvM Ki‡Z 

cv‡i| G‡¶‡Î cÖwk¶‡Yi gvb Dbœqb Kiv I cÖwk¶Y‡K PvKzwii 
evRv‡ii m‡½ mvgÁm¨c~Y© Kiv we‡klfv‡e `iKvi, hv‡Z 

AskMÖnYKvix‡`i Avq Ges Kg©cwi‡e‡ki DbœwZ N‡U|   
• hv‡`i wUwfBwU cÖwk¶Y i‡q‡Q Zv‡`iI eZ©gv‡b Mo Avq RvZxq 

gv_vwcQz Av‡qi mgZzj¨ ev Zvi KvQvKvwQ| G Ae ’̄vi DbœwZ NwU‡q 
Zv‡`i Rb¨ fvj †eZb I Kv‡Ri cwi‡ek ‰Zwii gva¨‡g Ó†kvfb 
Kv‡RiÓ my‡hvM m„wó Kiv GKwU eo P¨v‡jÄ| Avš—R©vwZK AwfÁZv 
†_‡K Rvbv hvq †h Ó†gŠwjK/eywbqvw` `¶ZviÓ Rb¨ gvbm¤§Z 
cÖv_wgK I gva¨wgK wk¶v Acwinvh©| †Zgwb eûgyLx Ó¯’vbvš—i‡hvM¨ 
`¶ZvÓ AwR©Z nq gva¨wgK wk¶v I wUwfBwU-Gi gva¨‡g Ges 
Ó†ckvwfwËK `¶ZvÓ D”Pgv‡bi wUwfBwU I wk¶vbwewki gva¨‡g 
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wbwðZ Kiv m¤¢e| GB me `¶Zv weKv‡ki c`‡¶c¸‡jv‡K 
PvKzwii evRv‡ii bxwZ I †KŠkj ev¯—evq‡bi cwic~iK n‡Z n‡e 
Ges kÖwg‡Ki mvgvwRK myi¶vi m‡½ mgwš^Z n‡Z n‡e| D”Pgv‡bi 
†gŠwjK wk¶vi wØZxq my‡hvM G‡¶‡Î GKwU cÖavb †KŠkj n‡Z 
cv‡i|   

•  mvaviY wk¶v I wUwfBwUÕ†Z AeKvVv‡gvMZ, wk¶v cwi‡ek I 
DcKiY Ges wk¶Y-wkLb cÖwµqv msµvš— †hme mgm¨v cªvqkB 
D‡V Av‡m †mB me mgvavb cÖ‡qvRb| MÖnY‡hvM¨ gvb cwigvcK 
Ges G¸‡jvi cÖÖ‡qv‡Mi wbðqZv cÖ̀ v‡bi gva¨‡g mgm¨v¸‡jv 
`~ixf‚Z Ki‡Z n‡e| Kvh©µg¸‡jvi gvb cÖwZôv Kiv I Zvi cÖ‡qvM 
wbwðZ Kiv mvd‡j¨i Ab¨Zg cÖavb kZ© hv Ae‡njv Kiv hv‡e bv|  

 
N. wj½ ˆelg¨ ~̀ixKiY 
 

• mvaviY wk¶vq †g‡q‡`i AskMÖnY e„w× m‡Z¡I AvbyôvwbK I 
DcvbyôvwbK wUwfBwU-‡Z Zv‡`i AskMÖnY †Q‡j‡`i Zzjbvq cÖvq 
A‡a©K (6.3% Gi wecix‡Z 3.3%)| GQvovI bvix kªgRxex‡`i 
†¶‡Î cÖKU Mo Avq-‰elg¨ P‡j Avm‡Q| G‡¶‡Î Kg©cwi‡ek I 
mvgvwRK myi¶vmn we‡kl bxwZ I Kg©cwiKíbv cÖ‡qvRb|  

 
O. e¨q Ges m¤ú` AvniY 
 

• wk¶v I `¶Zv weKv‡k GKwU MÖnY‡hvM¨ gvb eRvq ivLvi Rb¨ 
cÖ‡qvRbxq ch©vß cwigv‡Yi m¤ú‡`i wbðqZv Ri“ix| GRb¨ 
†emiKvwi LvZ, KwgDwbwU I †mevMÖnYKvix‡`i Ae`vbmn ch©vß 
m¤ú` Avni‡Yi e¨e¯’v Ki‡Z n‡e| m¤ú‡`i ms¯’vb I e›U‡bi 
welqwU gvb I mgZvi cÖwZwôZ wbwi‡Li Øviv cwiPvwjZ n‡Z n‡e| 
Kg©ms¯’v‡bi cÖavb †ÿÎmg~n I miKv‡ii g‡a¨ mn‡hvwMZvi 
wfwË‡Z m¤ú` Avni‡Yi Dcvq A‡š^lY Ri“ix| m¤ú` Avni‡Yi 
Drm wn‡m‡e †eZb Lv‡Zi Ici K‡I (Payroil Fax) I 
wb‡qvMKZ©v‡`i m‡½ Askx`vwiZ¡ we‡k¦i wewfbœ †`k, we‡klZ 
j¨vwUb Av‡gwiKvq, Kvh©Kifv‡e P‡j Avm‡Q|  
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• `wi`ª cwievi‡`i e¨‡qi Kvi‡Y `¶Zv weKv‡k AskMÖn‡Y evav ~̀i 
Ki‡Z n‡e| cwiev‡ii Rb¨ M‡o cÖwZgv‡m mvaviY wk¶vq e¨q 
gv‡m 1,175 UvKv, cÖvwZôvwbK wUwfBwU-Gi Rb¨ 1,928 UvKv Ges 
AbvbyôvwbK wUwfBwU-Gi Rb¨ 694 UvKv e‡j GB Rwi‡c †`Lv 
†M‡Q| Gme AsK `vwi ª̀ mxgvi wb‡P evm Kiv Aš—Z kZKiv 30 
fvM cwiev‡ii ‰`bw›`b e¨‡qi GKwU eo Ask| mgZv weav‡bi 
D‡Ï‡k¨ GB e¨vcv‡i we‡kl `„wó w`‡Z n‡e|  

• m¤¢ve¨ AskMÖnYKvixiv ¯^í‡gqv`x †Kv‡m©i cÖwk¶‡Yi †¶‡Î 
AvswkK e¨qfvi en‡bi AwfcÖvq e¨³ K‡i‡Q| G‡Z K‡i wewfbœ 
Kvh©µ‡gi m¤ú~Y© e¨q wbe©v‡ni Rb¨ Zv ch©vß bvI n‡Z cv‡i| 
mvg¨Zv cÖwZôvi j‡ÿ¨ †mwU‡K A_©vqb †KŠk‡ji GKwU Dcv`vb 
wn‡m‡e we‡ePbv Kiv cÖ‡qvRb|   

 
P. we‡kl wecbœ Rb‡Mvôx 
 

• we‡klfv‡e Pvwn`vm¤úbœ Rb‡Mvôxi †Km ÷vwW †_‡K GB wm×v‡š— 
DcbxZ nIqv hvq †h, †hme g~javivi cÖwk¶Y eZ©gv‡b cªPwjZ 
Av‡Q †mMy‡jv myweavewÂZ Rb‡Mvôxi mywbw ©̀ó Pvwn`v I Zv‡`i 
wewfbœ ai‡bi cÖwZK~j Ae¯’vi mv‡c‡¶ Dchy³ bq| cwi‡ek I 
cwiw¯’wZ we‡ePbv K‡i mvaviY wk¶v I cÖwk¶Y Kvh©µg¸‡jv‡K 
A‡bKvs‡k cwigvwR©Z Ki‡Z n‡e| A‡bK †¶‡Î AwfÁZvjä Ávb 
I ch©v‡jvPbv‡K Kv‡R jvwM‡q I hvPvB evQvB‡qi gva¨‡g bZzb 
Kvh©µg ev c×wZ cÖYqb I cÖ‡qvM Ki‡Z n‡e|    

• wewfbœ ai‡bi wecbœZvi Rb¨ mg¨K e¨e ’̄v MÖn‡Yi Rb¨ GbwRI, 
†emiKvix ms ’̄v Ges m¤¢ve¨ †mev‡fvMx‡`i mwµq AskMÖn‡Yi 
gva¨‡g ¯’vbxq ch©v‡q wewfbœ Kvh©µg cÖYqb Ges Zvi ev¯—evqb Kiv 
DwPZ| Gme mgwš^Z D‡`¨v‡Mi mdj ev¯—evq‡bi Rb¨ miKv‡ii 
bxwZMZ mn‡hvwMZv, m¤ú‡`i cÖevn wbwðZ Kiv I Drmvn cÖ̀ vb 
Kiv DwPZ hv †K›`ªxq KZ©„c¶ I ¯’vbxq miKv‡ii mn‡hvwMZvi 
gva¨‡g m¤¢e |  
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M‡elYvq hviv wewfbœfv‡e m¤ú„³  
 
 

m¨vi dR‡j nvmvb Av‡e`1 

weª‡MwWqvi †Rbv‡ij (Ae:) 

AvdZve DwÏb Avng`1 
W. Aa¨vcK KvRx mv‡jn& 

Avn‡g`1,2 

Aa¨vcK kwd Avn‡g`1 

Avnmvb Ave ỳjøvn2 

W. KvRx LwjKz¾gvb Avng`1 

W. Rv‡n`v Avn‡g`1 

†PŠayix gydv` Avn‡g`2 

W. gbRyi Avng`1,2,4 

Aa¨ÿ KvRx dviæK Avn‡g`2 

Aa¨vcK Kwdj DwÏb Avn‡g`3 

iwgR Avn‡g`3 

Zvn&wmbv Avn‡g`3 

†hnxb Avn‡g`1 

RwmgDwÏb Avn‡g`3 

‰mq`v Zvn&wgbv AvKZvi3 

W. gvn&gy`yj Avjg2 

KvRx iwdKzj Avjg1 

Aa¨vcK †gvt kwdDj Avjg2 

Aa¨vcK Gm. Gg. b~iæj Avjg2 

L›`Kvi mvLvIqvZ Avjx2 

†gv: AvBqye Avjx3 

Aa¨vcK gyn¤§` Avjx3 

i“ûj Avwgb3 

W. ‰mq` mv` Av›`vwje1 

†gvnv¤§` wbqvR Avmv`Djøvn1 

W. †gv: Avmv ỳ¾vgvb1 

Aa¨vcK Avjx AvRg3 

W. Av‡bvqviv †eMg2 

W. AveŸvm f~Bqv2 

iv‡k`v †K. †PŠa~ix1,6 

W. Avng` †gvk&ZvK ivRv †PŠayix1 

W. †gv. dRjyj Kwig †PŠayix1 

Rxeb Kzgvi †PŠayix3 

b‡e› ª̀ `vnvj1 

nwic` `vk3 

myeªZ Gm ai1 

W. †gvnv¤§` divmDwÏb1 

Gm G nvmvb Avj- dviæK3 

Aa¨vcK gynv¤§` bvRgyj nK2 

mvg‡m Aviv nvmvb1 

W. Gg. mvgQyj nK3 

†K. Gg. Gbvgyj nK2  

†gv: AvjZvd †nv‡mb3,4 

†gvt †gvdv¾j †nv‡mb2 

W. Gg. Av‡bvqvi“j nK1 

W. gynv¤§` Beªvwng1 

W. kwdKzj Bmjvg2 

Aa¨vcK †gv: wiqvRyj Bmjvg3 

jvqjv ingvb Kwei3 

†gv: ûgvq~b Kwei3 

W. Avn‡g`ÑAvjÑKwei1 
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†gv: Aveyj Kvjvg3,4 

L›`Kvi jyrdzj Lvjx`3 

byi“j Bmjvg Lvb2 

Aa¨vcK gvn&dzRv Lvbg1 

W. Avey nvwg` jwZd1 

wmwgb gvngy`2 

Bivg gwiqg2 

W. Avng`yj¨vn wgqv2 

†gvnv¤§` gnwmb2 

W. †gv¯Ídv †K. gy‡Rix1  

mgxi iÄb bv_2 

GwjRv‡e_ wcqv‡im2 

†gv: Kvgiæ¾vgvb3 

†gv: Ave ỳi iwdK2 

Av. b. m. nvweeyi ingvb3 

W. Gg. GnQvbyi ingvb2 

W. wQwÏKzi ingvb2 

RIkb Aviv ingvb1 

KvRx dRjyi ingvb1,5 

g. nvweeyi ingvb2 

Aa¨vcK †gv¯ÍvwdRyi ingvb1 

G. Gb. iv‡k`v1 

Zv‡jqv †ingvb1 

iIkb Rvnvb1 

Aa¨vcK †ingvb †mvenvb1 

W. wbZvB P› ª̀ myÎai3 

†gvnv¤§` gybZvwmg Zvbfxi2 
 

1. Dc‡`óv †evW© m`m¨ 
2. Kg©`j m`m¨ 
3. †UKwbK¨vj wUg m`m¨ 
4. cÖwZ‡e`b cÖYqbKvix 
5. wiwfD wUg m`m¨ 
6. m¤úv`bv wUg m`m¨ 

   



  33

 

Education Watch 2011-12 

Skills Development in Bangladesh 

Enhancing the Youth Skills Profile 

 
 
 

Overview of the Main Report 
 

 

 

Research Team 

Dr. Manzoor Ahmed 
Md. Altaf Hossain 
Md. Abul Kalam 

Dr. Kazi Saleh Ahmed 
 
 

Reviewers 

Dr. M. Ehsanur Rahman  
Netai Chandra Sutradhar 

Kazi Fazlur Rahman 
 
 

Co-ordinator   

Rasheda K. Choudhury 
 

 

 

               Campaign for Popular Education (CAMPE) 
                 Bangladesh  



  34

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

Contact address 
Campaign for Popular Education (CAMPE) 
5/14 Humayun Road, Mohammadpur, Dhaka – 1207 
Phone: 9130427, 8155031, 8155032 
Fax: 9123842, e‐mail: info@campebd.org 
Website: www.campebd.org 



  35

 Overview  
 
Background and purpose of the study 
 

Skills, knowledge and innovation are driving forces of 
economic growth and social development in any country. 
Countries with higher levels of education and skills can 
respond effectively to challenges and opportunities in the 
global economy. 
 

The political pledge of the Bangladesh government outlined 
in Vision 2021 to combat poverty, build Digital Bangladesh 
and move into the rank of middle income countries make 
strategies and action in education the fulcrum of change. A 
new education policy adopted in 2010 is intended to set the 
course for envisioned change. The Sixth Five Year Plan 
(2011- 15) proposes medium term priorities and strategies for 
education including skills development. A National Skills 
Development Policy has been approved by the government. A 
key element of the anticipated change is the development of 
skills and capacities of young people enabling them to 
respond effectively to the employment market in the country 
and the opportunities in the global economy.   
 

Considering the critical need for an objective assessment of 
the skills development situation, the Advisory Board and the 
Technical Committee of Education Watch decided, having 
devoted ten previous Watch studies to aspects of primary and 
secondary education and literacy, that the present study 
should focus on skills development, commonly known as 
technical and vocational education and training (TVET), in 
Bangladesh. Being the first Watch report on TVET, it was 
decided that the study should attempt to provide a 
comprehensive picture of access and participation of young 
people of age 10 to 24 in general and  occupational skills 
development activities as well as their employment status. In 
order to achieve this broad objective, the following were 
identified as specific objectives of the study:  
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1. To construct a skills profile of young people in the age 
range of  10- 24 years which would include past and 
current participation in education and training 
activities of any form (TVET and general), 
involvement in apprenticeship, and participation in 
employment.  

2. To ascertain demands for and expectations from skills 
development as expressed by youth (age 10- 24 
years).  

3. To provide a critical review of adequacy and efficacy 
of skills development policy, strategy and programs, 
based on the skills development profile, and 
perceptions and expectations of youth about skills 
development, in the context of national development 
and poverty reduction objectives for the next decade.  

4. To offer policy recommendations regarding skills 
development based on the findings of the study.  
 

Research methodology 
 

Data for this study was collected from households. An 
instrument was prepared for household survey by the research 
team based on the objectives of the study. It was shared with 
the Working Group members of Education Watch, seeking 
their observations. It was validated through field testing and 
by undertaking a pilot study.  
 

The sampling strategy adopted for the Education Watch 2008 
was followed in this study with minor modifications. Past and 
current participation of young population aged 10-24 years in 
schooling or training was the key variable in determining 
sample size for the household survey. Considering enrolment 
in education programs as a dichotomous variable the 
minimum sample size of a valid estimate was calculated to be 
768. We arrived at such a figure adopting 95 percent 
confidence limit and 5 percent precision level, and doubling 
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the sample size in order to reduce the design/cluster effects. 
This figure was increased to 787 for convenience of 
allocation and execution.  
 

As different studies on education highlighted variations in the 
educational attainment among the geographical regions in the 
country, 15 separate surveys were planned to be carried out, 
one in each of the following strata:  
 

Rural 
Bangladesh 

 

Rural Barisal 
division  
Rural 
Chittagong 
division  
Rural Dhaka 
division  
Rural Khulna 
division  
Rural Rajshahi 
division  
Rural Rangpur 
division  
Rural Sylhet 
division  

Urban 
Bangladesh  

 

Urban Barisal 
division  
Urban 
Chittagong 
division  
Urban Dhaka 
division  
Urban Khulna 
division  
Urban Rajshahi 
division  
Urban Rangpur 
division  

  Urban Sylhet 
division  

Statistical 
Metropolitan    

 

   Metropolitan 
cities 

 
In order to derive separate estimates for boys and girls, it was 
necessary to double the above sample size. This meant that 
1,574 (= 787 X 2) young people aged 10- 24 years were 
needed to be brought under the survey in each of the stratum 
indicated above, totaling (1,574 X 15 =) 23,610, 11,805 boys 
and 11,805 girls, for the total study.  
 

The study followed a four-stage sampling procedure for 
survey in each of the stratum. At the first stage, in each rural 
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stratum 15 upazilas, in each urban stratum 15 
municipalities/pouroshova and in Statistical Metropolitan 15 
thanas were selected using simple random sampling 
technique. At the second stage, one union (ward for urban 
strata and Statistical Metropolitan) for each selected 
upazila/municipality/thana was selected through simple 
random sampling. At the third stage, four villages (mahallah 
for urban strata and Statistical Metropolitan) were randomly 
selected from each of the selected union/ward. This meant 
that 60 (=15 X 4) villages/mahallahs were selected for each 
stratum, totaling 900 (= 60 X 15) for the whole of 
Bangladesh. Latest available census information of 2001 
produced by the Bangladesh Bureau of Statistics (BBS) was 
used for the purpose. It turned out that 59 out of 64 districts 
of the country were represented in the sample. The non-
represented districts are: Narayanganj, Munshiganj, Tangail, 
Laxmipur and Chapainowabganj.    
 

It was calculated that a survey of 1,620 households from each 
of the 15 stratum, 24,300 households in total for the whole 
study, would allow the selection of adequate samples for 
valid estimates. Available survey information (in this case 
Household Income and Expenditure Survey 2010) produced 
by BBS was used for the purpose. The household survey was 
carried out in 27 households in each of the selected 
village/mahallah. It was also calculated that the survey of 
such number of households in each village/mahallah could 
produce required numbers of young people for valid estimates 
at the stratum level. At the fourth stage of sampling, the 
households were selected through a systematic random 
sampling procedure.  
 

Thus a total of 24,300 households in 900 villages/mahallahs 
from 225 upazilas/municipalities/ thanas of 15 strata 
throughout the country were covered under the household 
survey. The total population in these households was 
119,232. Of them 38,752 were aged 10- 24 years old and 
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4,254 of age 10- 24 participated in TVET and/or 
apprenticeship. Table 1.1 provides the sampling details.  
 

Table 1.1: Sample for the household survey 
Strata/domain/ 

division 
Upazila/ 

municipality/
thana 

Village/ 
mahallah

No. of 
HHs 

Population Population 
aged 10- 24

TVET 
participants 

Rural Barisal 15 60 1,620 8,446 2,758 249 
Rural 
Chittagong 

15 60 1,620 8,557 2,745 221 

Rural Dhaka 15 60 1,620 8,098 2,749 313 
Rural Khulna 15 60 1,620 7,645 2,575 253 
Rural Rajshahi 15 60 1,620 6,968 2,129 182 
Rural Rangpur 15 60 1,620 7,336 2,298 161 
Rural Sylhet 15 60 1,620 9,400 3,256 237 
Urban Barisal 15 60 1,620 7,945 2,538 333 
Urban 
Chittagong 

15 60 1,620 8,652 2,835 278 

Urban Dhaka 15 60 1,620 7,958 2,600 440 
Urban Khulna 15 60 1,620 7,347 2,232 319 
Urban 
Rajshahi 

15 60 1,620 6,903 2,195 261 

Urban Rangpur 15 60 1,620 7,519 2,267 265 
Urban Sylhet 15 60 1,620 8,807 2,896 223 
Statistical 
Metropolitan 

15 60 1,620 7,651 2,679 519 

Total 225 900 24,300 119,232 38,752 4,254 
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Key Conclusions 
 

1 A Global Perspective  
 

• The international discourse and analyses have shown 
the need for a broader skills development vision 
beyond the traditional confines of TVET, recognising 
the essential role of formal general education, need to 
take a lifelong perspective of learning and capacity 
building, linking skills development with employment 
policies, and a skills and jobs agenda linked to social 
protection and upholding human rights and human 
dignity of workers. However, the conventional 
sectoralised and fragmented approach of government 
operations and policy making have so far limited the 
possibility of a comprehensive and coordinated 
approach to skills development in Bangladesh.  

• A broad definition of skills development as a part of 
human capability enhancement requires 
comprehensive and coordinated attention to the 
spectrum of skills comprising foundation skills, 
transferrable skills and job-specific skills. These are 
provided by formal and non-formal modes of learning 
through basic and general education institutions and 
occupation related training institutions and 
programmes. This broad view of provisions and 
providers needs to be taken as the conceptual 
framework for exploring policies and actions for the 
TVET sub-sector. 

• Monitoring access to appropriate learning and life 
skills development (EFA goal 3) has been neglected, 
in part because skills are gained in diverse ways and 
through the work of many actors and providers. 
Moreover, the reality of a rapidly changing world 
required a radical reconsideration of what skills are 
and how they are acquired. Reflecting these 
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uncertainties, a consensus is still lacking on 
internationally comparable indicators of skills 
development, their national adaptation, and the means 
to measure them.  

• In looking at post-2015 agenda for new versions of 
MDG and EFA and the agenda for skills development 
in the larger context, there is increased recognition of 
the pertinence of a lifelong learning perspective in 
linking skills to productivity. A prominent part of this 
perspective is the reality of the spectrum of skills 
including cognitive, non-cognitive and technical skills 
acquired through general basic, secondary, and 
vocational-technical education and various forms of 
on-the-job learning including apprenticeship. Other 
recurring themes for the new post-2015 skills 
development frontiers include: revisiting the scope 
and concept of TVET, nurturing informal and non-
formal learning and TVET in the informal economy, 
increasing TVET responsiveness to new development 
priorities, promoting multi-stakeholder partnerships 
through new approaches to governance, sustainability 
and “greening” of TVET, and handling uncertainties 
and building resilience in the face of rapid change in 
society and economy. 

 

2 National Policy and Strategy Discourse  
 

• A greater national recognition of the importance of 
skills development and serious deficiencies in the 
TVET system as well as increased donor support in 
this area have prompted various reform initiatives.  
However, challenges loom large within the 
traditionally defined TVET system and other aspects 
of skills development in respect of effective access, 
quality, equity and relevance. Dealing with these 
challenges require a broader and coordinated skills 
development approach backed up by political and 
policy vision and support at the highest tier of national 
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decision-making. Resistances have to be overcome 
against a broader vision and acting on stated political 
commitment. 

• Within the TVET sub-sector, the analysis of problems 
and issues undertaken to formulate various externally 
assisted projects have helped the diagnosis of major 
problems in general terms. However, commensurate 
policy responses and implementation of strategies 
have not emerged regarding important concerns, such 
as,  adequate TVET financing, shortage of motivated 
and qualified TVET instructors, strengthening links to 
industry, enforcing standards in TVET delivery, 
credible assessment including establishing and 
recognising equivalence, and determination to 
implement the planned activities effectively. The 
actions and assistance planned in these areas are not 
proportionate to the magnitude of the problems. 
Moreover, effective implementation of even those 
actions envisaged remains problematic.  

• There are serious limitations in the present structures 
and practices in skills development. The policy and 
action priorities of the National Skills development 
Council (NSDC), proclaimed as the apex body, 
remain focused on formal and institutional skills 
development linked to formal employment, giving 
less attention to the majority of workers and potential 
workers who are in the informal economy, a large part 
of which lie in the agriculture sector. To the extent 
this skewed focus persists, the contribution of TVET 
to fighting poverty and promoting equity through 
skills development and job creation will remain 
compromised.   

• NEP 2010 objectives, the sixth five year plan (2011-
15) proposals, as well as much of the Government 
TVET development, supported by donor assistance, 
are for reforms and attempts to improve quality within 
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the existing structure of organization and management 
of TVET. Due priority is lacking to policy and action, 
despite rhetoric in this regard, on basic change in 
planning, managing, establishing accountability in a 
decentralised way at the institutional level, and  
redefining roles of different actors and stakeholders, 
including the private sector and providers of non-
formal and informal skills development. This concern 
has been highlighted often in policy discourse.  

• The emphasis on expansion of TVET, which is the 
thrust of government policy objectives and donor 
support, is likely to compound the present problems 
and deficiencies, unless reforms focusing on quality, 
efficiency and responsiveness to market are designed 
and effectively put in place. 

• Overall technical capacity to implement the various 
externally assisted projects, supported by different 
development partners, in a coordinated way by 
establishing necessary links and complementarity 
appears to be a major challenge. This coordination is 
necessary horizontally and vertically across the sub-
sector reflecting a broad view of it, as emphasized in 
this study. Attention to build this capacity is critical to 
overcome systemic weaknesses and thus achieve the 
desired outcomes. The dilemma in this regard is that 
the goal of strengthening organisational capacities in 
the projects themselves suffers from the weak 
institutional capacities to plan, coordinate, and 
manage to take full advantage of external assistance.  

 
3 Exploiting the demographic dividend 
 

• The demographic transition characterised by declining 
fertility and population growth rates in Bangladesh 
has created the potential for a “demographic 
dividend.” The window of opportunity arising from 
the low dependency ratio for non-working to working 
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population will remain open for about two decades. 
The potential for reaping the demographic dividend 
depends on effective skills development, job creation 
and social protection of workers.    

• The survey confirms a declining dependency ratio – 
overall 58 % in 2012, with almost 10 percentage 
points lower for metropolitan areas and generally 
lower for all urban areas and significant differences 
among regions. This ranges from a low of 51 percent 
for rural Rajshai to 70 percent for rural Sylhet.  

 
4 Foundation Skills and Transferrable Skills 
 

• In the 10-24 age-group, just over two-thirds (68%) 
were found to be  current participants in some form of 
education and training; 29 percent not current 
participants and over 2 percent  never took part in 
education or training. Compared to findings of last 
labour force survey of 2005-6, when half of the 
workforce (15-59 age range) was found without any 
education, the new cohorts of workers generally 
possess a higher level of education. Major urban-rural 
and male-female disparities were not observed in 
terms of educational participation; though somewhat 
greater differences were found between geographical 
regions. The implications for TVET planning of these 
disparities have to be examined for considering 
appropriate remedial measures. 

• Age-specific net enrolment in education/training at the 
secondary and higher secondary levels, showed a 
sharp decline from 58.5 percent to  34.6 percent for 
11-15 and 16-17, respectively. There were significant 
disadvantage for rural areas in this respect. However, 
girls were ahead of boys by almost 10 percentage 
points at both levels. 
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5 Participation in TVET and Apprenticeship 
 

• In the 10-24 age group, the large majority (87 percent) 
benefited from formal general education of different 
lengths. In contrast, only 3 percent participated in 
formal and non-formal TVET (2.3 + 0.7). 
Participation in apprenticeship was 6 percent – 
predominantly, in informal apprenticeship (5.7 
percent). Reported participation in non-formal general 
education was small at 0.3 percent. Two percent 
reported to be engaged in multiple education and 
training activities, while just under 2 percent were not 
involved in any training or education. These numbers 
add up to total participation in TVET and 
apprenticeship of 11 percent of the population in 10-
24 age groups with informal apprenticeship 
accounting for about half of the total. The desirable 
direction of change clearly is larger participation in 
various skills development opportunities which may 
be combined with or complementary to general 
education through flexible programming, illustrated 
by some NGO initiatives such as those of UCEP. 
There is also a need to expand systematically 
apprenticeship opportunities. 

• A bimodal distribution is observed in TVET 
participation with peaks for degree and diploma level 
courses (13.5% of TVET/apprenticeship participants) 
and short courses under six months duration (28% of 
TVET/Apprenticeship participants.) Formal certificate 
courses and SSC and HSC vocational courses together 
accounted for just over 5 percent of the participants in 
the sample population. Among all forms of skills 
development, apprenticeship (mostly under informal 
arrangement) attracted most participants serving 53% 
of TVET/apprenticeship beneficiaries. Yet there is 
little scope for accreditation of apprenticeship and 
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prior experience which could expand and encourage 
apprenticeship and short courses.   

• In TVET participation, urban areas had an edge - the 
metropolitan areas had more than double the 
combined participation rate in formal and non-formal 
TVET at 5.4 percent compared to 2.4 percent in rural 
areas, and 3.3 % in municipalities. There is a need to 
expand services to bridge the gap. 

• In respect of gender, girls’ participation in TVET was 
about one-third of boys (1.2% against 3.3%). 
Similarly, in informal apprenticeship, girls’ 
engagement was less than half of boys’ (3.6% and 
7.8%), whereas it was equally low in formal 
apprenticeship for both boys and girls (0.4 and 0.3% 
respectively). This disadvantage for girls in TVET and 
apprenticeship contrasts with girls’ favourable 
position in general education. Persistent gender gap in 
skills development clearly demands priority attention. 

• At the secondary level (grades 6 to 10), overall 
participation in TVET was 1.1 percent of the total 
secondary enrolment – half of average for Asian 
countries. At the higher secondary level (grades 11-
12), participation improves to an overall rate of 4.7 
percent. There is again an advantage for urban areas 
and a substantial disadvantage for girls at both 
secondary and higher secondary levels.  

 
6 Equity with Quality  
 

• Participation in education and training was affected by 
family economic status. In the 10-24 age group, those 
from families with per capita earning of less than a 
dollar a day, the rate of continuing in some form of 
education and training was 13 percentage points less 
than for those earning more than two dollars (65.3 
percent and 78.1 percent respectively). Those never 
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enrolled in school were more than three times among 
the poorer families (2.8% against 0.8% for others). 

• Income level of families influenced participation in 
TVET and apprenticeship in distinct ways. Formal  
longer duration TVET at degree and diploma level 
was patronised in almost double the percentages by 
those with more than 2 dollars a day earning 
compared to those with less than a dollar of daily 
earning. SSC and HSC vocational courses within the 
secondary system, on the other hand, had a 
substantially higher participation from the poorer 
families. There was higher participation by almost 
double the rate by young people from poorer families 
in apprenticeship. Short duration trade courses, 
offered often by private providers, were largely 
patronised by those with more than two-dollars-a-day 
earning. All of the differences in participation appear 
to be a matter of cost of participation – higher tuition 
and other costs for degree and diploma courses and 
the short courses by private providers and relatively 
less private costs for participants in SSC and HSC 
courses and apprenticeship. The exception was the 
gender factor, with girls participating less than boys in 
different TVET programmes irrespective of income.    

• Direct evidence regarding quality of general education 
and TVET was not available or intended to be 
collected from the household survey. Indications of 
low earning and productivity of workers who have 
passed through education and training programmes 
compared against the benchmarks of per capita 
income and poverty level raise questions about the 
outcome for learners in terms of their competencies 
and skills. 

• Other evidences from research and evaluation have 
underscored the general problems of quality of 
education and training programmes and their learning 
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outcomes. For example, National Student Assessment 
(NSA) of a representative sample of grades 3 and 5 
students was carried out by the Directorate of Primary 
Education, in 2006, 2008 and 2011.The Monitoring 
and Evaluation Wing of the Directorate of Secondary 
and Higher Education also conducted an assessment 
of learning in 2012 of a sample of students for grade 
8, which showed that a very small proportion of 
students could perform at the expected level for grade 
8.  The following information about learning outcome 
at primary level is particularly disturbing: 

 

      - According to 2011 primary level assessment, 
only one of four students at the end of grade 5 
acquired competencies in Bangla and one in 
three mastered the competencies in math 
specified in the primary curriculum. 

     - The test items used in NSA to test the 
specified competencies and the criteria for 
acceptable performance are considerably 
below the internationally defined standards 
such as those for Progress in International 
Reading and Literacy Study (PIRLS).   

- The NSA and  grade eight assessment results 
were remarkably inconsistent with high rates 
of pass  and year-to-year reported 
improvement in student performance  in public 
examinations, such as the primary completion 
examination, the Junior Secondary 
examination and SSC and HSC examinations. 

 
7 Household Costs of Education and Training  
 

• Monthly average household cost per participants for 
general education was Tk. 1,257 and for TVET Tk 
2,577. Out of this, tuition charges were about 7 
percent of the total cost for general education and 
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about a quarter of the cost for TVET. For general 
education, the costs in urban areas were significantly 
higher, but for TVET, the costs in rural areas were 
slightly higher. This may be due to transportation and 
accommodation costs for more dispersed TVET 
provisions in rural areas. 

• Girls were subject to substantial disadvantage in 
household spending in all categories of education and 
TVET as indicated by reported costs.  For general 
education household spending for girls on average 
was about 10 percent less than for boys, but it was 30 
percent less in TVET and about half in non-formal 
TVET and apprenticeship.  

 
8  Employment and earnings of young people 
after education/training 
 

• In the 10-24 age group, the large majority (53 percent) 
were engaged in household work without a cash 
earning. The next highest category was self-
employment (22 percent), followed by full-time wage 
employment (15.8 percent), unemployed (5.5 percent) 
and part-time employment (3.7 percent).  

• In the age-group 15-24, when more are expected to be 
in jobs rather than in  education/training, the pattern 
did not change significantly from the 10-24 age range 
and the percentages changed only slightly – 54 
percent in household work, 22 percent in self-
employment, 16 percent in full wage employment, 3 
percent in part-time jobs and 4 percent unemployed. 
The total for household work, self-employment and 
part-time employment add up to 80 percent, which 
presumably largely coincides with informal sector 
employment. 

• The mean monthly income for young people in the 
age group 20-24 was Tk. 6,280, which is about the 
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same as per capita annual income of Tk. 75,000 
(US$850). Monthly earning varies according to 
individual education and training accomplishments – 
i.e., no education/training, apprenticeship, TVET and 
only general education. The highest monthly earning 
is of those with TVET at Tk. 7,373 and the lowest is 
of those without any education and training at Tk. 
4,442, which is more than 40 percent lower. The 
difference in earning for those with some form of 
education and training of different types is not 
pronounced. The return from apprenticeship is higher 
than average return for general education, but 
somewhat lower than that of TVET. 

• Expectedly, average earnings are higher in all 
categories in urban areas than in villages – the highest 
in metropolitan locations of workers with TVET at Tk 
8,313, which is more than double of that for rural 
workers with no education or training at Tk 4,079.   

• Monthly average earning for females (10-24 years) 
was less than half at Tk. 2,667 against Tk 5,476 for 
males in rural areas. TVET qualifications of women 
slightly raised their earning to 56 percent of average 
for males. Women without any education/training or 
with apprenticeship experience were worse off, 
earning about one-third of male remuneration. 
However, the gaps are slightly lower in urban and 
metropolitan areas. 

• Two important points about earnings of workers 
worth noting are: first, the fact that per capita average 
earning of workers in the 20-24 age group with TVET 
qualifications  is about the same as per capita national 
income indicates that workers even with skills are 
stuck in  a low-productivity and low-earning trap. The 
average of course hides the fact that over 60 percent 
of the workers survive on less than US$ 1.25 per day 
– an international poverty line benchmark. Secondly, 
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the relatively narrow differential in earnings of 
workers with different TVET qualifications indicates 
general quality problems and mismatch of skills and 
jobs in TVET.  The causal factors for both of these 
related phenomena  point to problems in quality of 
education and training as well as deficiencies in 
labour market and workers’ social protection policies 
and their implementation.  

 
9 Preferences and expectations of youth 
 

• Overall two-thirds of the young people were 
interested in participating in TVET. Interest varied by 
educational level. Almost three quarters of those who 
are currently in secondary or higher secondary level or 
have acquired such qualifications were interested in 
TVET opportunities. A lesser proportion, about half 
of those in primary education or have completed 
primary education, were interested in further TVET; 
presumably they felt a greater need for further general 
education.  

• Regarding types of TVET, the preference 
overwhelmingly was for short trade courses and 
apprenticeship opportunities compared to formal 
diploma or certificate courses, or even degree level 
TVET.  Similar views  were expressed by about 80 
percent of the respondents in favour of course 
duration of less than six months, when a question was 
posed about preferred length of courses.  

• While existing short trade course are generally 
popular, girls expressed much greater preference for 
these at 56.4 percent compared to 37.1 percent in the 
case of boys. A similar pattern was observed in both 
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urban and rural areas. On the other hand, more boys 
(42.1 percent) expressed the desire to join 
apprenticeship than girls (35.0 percent). 

•  Asked about willingness to pay for TVET courses, 
about one-third would like the courses to be free, 
another third would be willing to pay Tk 100-300 per 
month, and a third were willing to spend Tk 400 or 
more per month. The degree of willingness to pay 
appears to be a function of the low income level and 
general poverty of most of the potential TVET 
participants. 

• Regarding inadequacies in education and skills 
development provisions, the problems that topped the 
list were similar for general education, TVET and 
apprenticeship. Ineffective teaching-learning practices 
and style were mentioned frequently (34.3 percent in 
apprenticeship, 27.3 percent in TVET and 18.0 
percent in general education, respectively). Other 
frequent mentions were inadequate physical 
infrastructures (22.1 percent for apprenticeship, 26.8 
percent in TVET and 39.0 percent for general 
education); and deficiencies in basic facilities, such as 
toilets, water and electricity (13.6 percent in 
apprenticeship, 15.2 percent in TVET and 25.4 
percent in general education.). The suggestions for 
improvement of education and skills development 
mirrored the respondent’s views about identified areas 
of inadequacies in their urging for improvements in 
the same areas to remove the deficiencies. 

 

10 Conditions of special vulnerabilities 
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• The situation regarding pockets of disadvantaged 
groups has not been captured in the present general 
national sample survey.  These pockets add up to a 
large proportion of the total population. Attention to 
the disadvantaged groups is needed both to diagnose 
situations and develop appropriate measures. A small 
number of case studies shed light on this question in 
the present study.  

• The case studies illustrate various special 
vulnerabilities that affect significant proportions of the 
population. Poverty is a common feature of the 
disadvantaged and vulnerable groups which interacts 
with other characteristics of the affected population. 
Special circumstance of geographical locations; ethnic 
and language attributes; and traditional socio-cultural 
disadvantage of populations determine opportunities 
and prospects for skills development. A combination 
of social and economic situation and gender norms 
affect adolescents and youth of vulnerable groups as 
described in the case studies included in this report. 
Personal attributes of people such as disabilities and 
special needs add to the disadvantage and deprivation 
from opportunities in the absence of proactive 
affirmative action. 

 
Recommendations 
 

The recommendations below are based on the findings of the 
survey and their analysis in the context of other relevant 
research evidence. The research team’s judgement and 
feedback from the Education Watch advisory and technical 
committee members at different stages of the study about 
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policy concerns have guided the emphases and propositions 
included in the recommendations. 
 

The research team considered suggestions about grouping the 
policy and action priorities in terms of the responsibilities of 
the major actors – such as, the government, the private sector, 
NGOs and the academic and research community. The 
research team came to the conclusion that a collaborative and 
coordinated approach to bring the major stakeholders 
together, guided and encouraged by the government and 
political authorities adopting a holistic vision, was necessary 
in all major areas of action. This collaborative and holistic 
approach was considered more appropriate than the 
suggestion for separate efforts by different key actors. Hence, 
the recommendations are listed thematically. 
 

The recommendations are clustered under six thematic areas 
– upstream policy environment, expansion strategy for skills 
development, ensuring equity with quality, persistent 
disadvantage of girls and women, costs and resources, and 
addressing special vulnerabilities.  
 
1 Creating an upstream policy environment 
 

• A broad skills development vision beyond the 
traditional confines of TVET, encompassing roles of 
formal general education, non-formal and second 
chance education and occupational, including on-the-
job training, is needed that would emphasize: 

a) a lifelong perspective of learning and capacity 
building,  

b) linking skills development with employment 
policies, and  
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c) adopting a skills and jobs agenda linked to 
social protection and upholding human rights 
and human dignity of workers. 

• Leadership and commitment on the part of national 
policy and decision-makers are needed to overcome 
the conventional sectoralised and fragmented 
approach of government operations and policy making 
to enhance the possibility of a comprehensive and 
coordinated approach to skills development. The 
National Skills Development Council, with its 
mandate of helping implement the National Skills 
Development Policy, has a special role in this respect. 

• A broad definition of skills development as a part of 
human capability enhancement requires 
comprehensive and coordinated attention to the 
spectrum of skills comprising foundation skills, 
transferrable skills and job-specific skills. These are 
provided by formal and non-formal modes of learning 
through basic and general education institutions and 
occupation related training institutions and 
programmes. This broad view of provisions and 
providers needs to be taken as the conceptual 
framework for exploring policies and actions for the 
TVET sub-sector. 

• The discourse on post-2015 agenda for skills 
development should be guided by  the reality of the 
spectrum of skills including cognitive, non-cognitive 
and technical skills  acquired  through general basic, 
secondary, and vocational-technical education and 
various forms of on-the-job learning including 
apprenticeship, guided by a lifelong perspective of 
learning.  The related and pertinent themes for the 
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post-2015 agenda include: revisiting the scope and 
concept of TVET, nurturing informal and non-formal 
learning and TVET in the informal economy, 
increasing TVET responsiveness to new development 
priorities, promoting multi-stakeholder partnerships 
through new approaches to governance, sustainability 
and “greening” of TVET, and handling uncertainties 
and building resilience. 

• The discourse and policy advocacy in relation to the 
National Skills Development Policy (NSDP) can be 
used to promote a holistic approach to skills and 
capability development, even though the National 
Skills Development Council does not have directly 
within its remit general basic education. 

• The National Skills Development Council (NSDC), 
proclaimed as the apex body,   should enlarge its 
focus beyond formal and institutional skills 
development linked to formal employment. The 
majority of workers and potential workers who are in 
the informal economy must come under the policy and 
action purview of NSDC.  Effective policy responses 
and actionable strategies are needed on   important 
concerns, such as, adequate TVET financing, shortage 
of motivated and qualified TVET instructors, 
strengthening links to industry, applying quality 
standards in TVET delivery, effective assessment of 
competencies and establishing equivalencies and the 
capacity and determination to implement the planned 
activities effectively.  

• The elaboration and implementation of government 
TVET development, in line with NEP 2010 
objectives, including that under the sixth five year 
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plan (2011-15), supported by donor assistance, need 
to go beyond reforms strictly within the existing 
structure of organization and management. Due 
priority  in  policy and action is needed to basic 
change in planning, managing, establishing 
accountability in a decentralised way at the 
institutional level, and  redefining roles of different 
actors and stakeholders, including the private sector 
and providers of non-formal training and 
apprenticeship,  highlighted often in policy discourse.  

• A low-productivity and low wage trap created through 
self employment and household work for more than 
three quarters of youth is indicative of poor learning 
quality and outcome in both general education and 
TVET. Escaping from this trap requires attention in 
quality, relevance and efficiency of general education 
and TVET, with non-formal and second chance 
remedial measures to overcome deficiencies in 
general education quality and relevance. These steps 
need to be combined with labour market measures and 
social protection of workers guided by a national 
skills and jobs agenda consistent with human rights 
and human dignity. 

• The demographic transition characterised by declining 
fertility and population growth rates in Bangladesh 
has created the potential for a “demographic 
dividend.” The window of opportunity arising from 
the low dependency ratio for non-working to working 
population will remain open for about two decades. 
The potential for reaping the demographic dividend 
depends on effective skills development, job creation 
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and social protection of workers leading to “decent 
work. 

  

2 Expanding Skills Development – What kind? 
 

• Expansion of formal and non-formal TVET is 
essential. However, policies and programmes must 
focus on quality, efficiency, responsiveness to market 
and effectively implementing these priorities to avoid 
compounding further the present problems and 
deficiencies through expansion without effective 
reform.  

• About eleven percent participation of young people 
(10-24 years) in all kinds of TVET including 
apprenticeship must be increased substantially – 
especially, through relevant and flexible short courses 
and formal and informal apprenticeship (currently 6 
percent) based on preference expressed by young 
people. 

• The low TVET participation of 1.1 percent out of 
secondary level enrolment must be raised 
substantially, but through reformed programs to 
ensure better quality  and market responsiveness,  
rather than mere expansion of the current programs.  

• Second chance non-formal general education and 
skills development need to be a major component of 
the overall skills development strategy and plan, 
recognising the needs of large numbers of young 
people who have dropped out from or missed out 
education and training opportunities. However, 
establishing and applying quality criteria must be 
given special attention to prevent these second chance 
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programs from degenerating into “second class” 
programs for the poor.   

• Related to second chance and non-formal skills 
development is the question of equivalency, 
assessment and recognition of skills and competencies 
acquired through diverse means, including recognition 
and credentials for prior experiential learning. 
Appropriate regulatory and   assessment mechanisms 
have to be established for this purpose.  

• The government plan to establish a technical 
education institute in each upazila offers an 
opportunity to recognise and deal with the problems 
and weaknesses in the existing formal vocational and 
technical education pattern. Instead of replicating 
what exists with small tinkering, there is the 
possibility of incorporating flexibility, quality 
enforcement, market relevance, equity in access, and 
opportunities for working children as well as 
partnership with employers and greater authority with 
accountability at institution level management. Many 
features and management model of UCEP’s integrated 
general and vocational education and technical 
education programs indicate the kinds of adaptation 
required in the prevailing pattern.  

 

3 Equity with Quality 
 

• Skills development for the poor should be promoted 
with substantial expansion of effective apprenticeship 
and short courses (used more frequently by those with 
<$1 daily earning). Attention must be given to 
improving quality and market responsiveness of these 
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so that earnings and working conditions can improve 
for the participants.   

• The major challenge is creating “decent work” - 
moving from present average earning of less than or 
only close to average per capita income even for those 
with formal TVET to better wages and work 
conditions. International experience suggests steps to 
build stronger “foundational skills” through basic 
general education, “transferrable skills” through 
secondary education and TVET and “job specific 
skills” through high quality TVET and apprenticeship. 
These skills building measures need to be combined 
with complementary policy intervention in 
employment market and social protection for workers. 
Second chance basic education of high quality should 
be a key strategy, as noted above.  

• Problems identified most frequently in infrastructures, 
learning facilities and instructional approach and 
practices both in TVET and general education have to 
be remedied ensuring a threshold of resources to 
guarantee the application of acceptable quality 
criteria.  Establishing quality standards and applying 
them in programs remain conditions for success and 
cannot be neglected.  

 
4 Overcoming gender-based disparity 
 

• Formal and non-formal TVET participation of girls 
remains about half of boys (3.3% against 6.3%) in 
spite of girls’ advantage in general education 
enrolment. Very substantial average earning 
disparities for workers to the disadvantage of female 
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workers persist. Special policy and programmatic 
measures are needed in this area including working 
condition and social protection measures.  

5  Costs and Resources 
 

• A threshold of resources for maintaining acceptable 
quality have to be guaranteed – combining  increased 
public resources with those from the beneficiaries, 
private sector, and communities. Resource 
mobilisation and allocation have to be guided by 
established criteria for quality with equity. 
Appropriate partnerships of major employment sub-
sectors and government for enhancing resources for 
this purpose should be explored. Resources generated 
from payroll taxes and managed in partnership with 
employers have been effective in several countries, 
especially in Latin America. 

• Appropriate policy measures are needed to remove or 
mitigate obstacles for the poor to skills development 
in the form of family cost per month for education and 
training ranging from Tk. 1,175 (general education), 
Tk. 1,928 for formal TVET and Tk. 694 for non-
formal TVET, which add up to major share of the 
subsistence level income of at least 30 percent of the 
families below the poverty line.  

• Willingness of potential participants to contribute, 
especially for short term and job-specific training, 
even if  not adequate for full cost recovery, should be 
taken into account in equitable financing strategies   
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6  Special Vulnerabilities 
 

• The key lesson from the diagnostics derived from the 
case studies of special vulnerabilities is that 
mainstream programs offered as a standard pattern do 
not respond to the specific needs and conditions of the 
diverse vulnerabilities of the disadvantaged groups. 
The general programs of education and training either 
have to be adapted substantially for the particular 
circumstances or creative approaches have to be 
designed, developed and applied, being open to 
assessing and making use of lessons from experience. 

• A related lesson for responding to the diverse 
disadvantages is that programs have to be designed 
and implemented at the local level with active 
participation of NGOs and the private sector and 
involvement of the intended beneficiaries.  
Government policy support, resources and 
encouragement for this collaboration is necessary 
from the central authorities and at the local 
government level.                         
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