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A. Introduc on
Like many other low and middle income countries in the world, 
Bangladesh has been serious in developing its primary educaƟon sector 
since 1990. As part of its commitment to the internaƟonal iniƟaƟves 
including the JomƟen DeclaraƟon (1990), the Dakar Framework of 
AcƟon (2000), and the UN Millennium Development Goals (MDG 
2000). AffirmaƟve policies were formulated and acƟons were taken by 
the government, the non-governmental organizaƟons and the private 
sector for a major expansion of primary educaƟon.  NaƟonalizaƟon of 
primary schools, the compulsory primary educaƟon act, provision of 
fee-free educaƟon, expansion of the sƟpend programme (upabriƫ), 
introducƟon of the competency-based curriculum, free textbooks for 
all students, and opening non-formal schools for hard to reach groups 
and areas were major such acƟons. All these iniƟaƟves were aimed at 
taking primary educaƟon to the doorstep of the poor and marginalized 
populaƟons and create inclusive provisions for compulsory educaƟon. 
The Primary EducaƟon Development Programme (PEDP) carried out 
by the government with support from development partners has been 
the main instrument for primary educaƟonal development, the third 
phase of which is underway.

The internaƟonal calls and the iniƟaƟves menƟoned above emphasised 
expansion of primary educaƟon, compleƟon of it without dropout and 
achievement of gender parity. Quality of educaƟon and student learning 
outcome were also part of the agenda, but success achieved in this respect 
was less than in expanding access, as will be seen in this report. 

Expansion of access to primary educaƟon was a concern throughout 
the globe during the past three decades. Net and gross enrolment raƟos 
have increased and the number of out-of-school children decreased. 
Many countries have shiŌed their policy towards early entry to primary 
educaƟon and increase of duraƟon of primary educaƟon and the length 
of compulsory educaƟon. Such changes occurred in the developed as 
well as in low and middle income countries. Bangladesh did not see 
any change in the entry age to primary educaƟon or its duraƟon since 
1955. DuraƟon of compulsory primary educaƟon has also been the 
same since 1990 when it was set for grades I to V and the age-range 
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6 to 10 years. Bangladesh belongs to the majority of the countries in 
terms of primary entry age, but is in the minority in respect of duraƟon 
of primary educaƟon and the duraƟon of compulsory educaƟon. 

The third phase of PEDP (2011-16) emphasizes quality of educaƟon 
along with expansion. Quality of educaƟon is not a staƟc concept. 
Its definiƟon varies with the change in naƟonal vision as well as the 
overall development of the country and its educaƟon system. Since 
its incepƟon in 1998, EducaƟon Watch undertook a number of studies 
exploring quality of primary educaƟon. The latest study on the quality 
of primary educaƟon was conducted in 2008– about seven years back. 
Realizing the importance of this issue at the present stage of primary 
educaƟon development in Bangladesh, the EducaƟon Watch Group 
decided to devote its 2015 report to devoted to quality of primary 
educaƟon. It was regarded as opportune Ɵming, because the year 
2015 marks the culminaƟon of internaƟonal EFA goals and MDGs, as 
well as seƫng new development goals by United NaƟons, called the 
Sustainable Development Goals or SDGs, for the next 15 years. The 
overarching educaƟon goal, Sustainable Development Goal (SDG) 4, 
one of 17 SDGs, adopted at the United NaƟons in September 2015 is 
to ensure inclusive and equitable quality educaƟon and promote life-
long learning opportuniƟes for all. This study can be considered as a 
summaƟve assessment of the past years’ efforts and a baseline for the 
next 15 years, i.e., EducaƟon 2030.

B. Objec ves, Data Source and Sample
Keeping quality of primary educaƟon in Bangladesh as the centre of 
aƩenƟon, this study aims to explore the issues and trends through the 
lens of equity. The following are the specific objecƟves.

To explore the quality of educaƟonal insƟtuƟons through using 1. 
selected input and process related indicators, variaƟons in them 
and changes over Ɵme. 

To invesƟgate the profiles of teachers, head teachers and the 2. 
members of school managing commiƩees in terms of gender, 
educaƟonal qualificaƟons and training and their roles in providing 
quality educaƟon.
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To invesƟgate children’s access to educaƟon, parƟcipaƟon in it 3. 
and achievement of competencies as well as the socio-economic 
correlates of enrolment and learning achievement and  changes 
in these over Ɵme.

To assess efficiency of educaƟonal insƟtuƟons, and educaƟon and 4. 
literacy status of populaƟon as outputs of investment in primary 
educaƟon and explore the trends in these outputs.

To examine equity in the input, process and output factors in the 5. 
basic educaƟon services in relaƟon to gender, locaƟons, school 
type and socio-economic backgrounds.

In assessing quality of educaƟon, the oŌen-used approach based on an 
Input-Process-Output model was used in this study. This IPO model was 
used in earlier EducaƟon Watch studies. It is, therefore, easier to compare 
the results of this study with those of the previous ones, thus allowing a 
trend analysis which is important in assessing progress. Along with the 
review of exisƟng literature regarding indicators of quality assessment, 
the two sets of indicators developed and used by the Directorate of 
Primary EducaƟon (DPE) of the government (viz., Key Performance 
Indicators or KPI and Primary Schools Quality Levels or PSQL) were 
consulted in idenƟfying the indicators for this study. Following are the 
three sets of items considered in construcƟng indicators.

Input indicators: Infrastructure of schools, overall school environment, 
cleanliness, classroom facility, seaƟng capacity, teacher’s room, 
teacher’s educaƟonal qualificaƟon, teacher training, drinking water 
and toilet faciliƟes, school library, quality of blackboards, student 
enrolment, and student background characterisƟcs.

Process indicators: student aƩendance, teacher aƩendance, student-
teacher raƟo, hoisƟng of naƟonal flag at the beginning of the school 
day,  singing of naƟonal anthem, provision of school dress, cultural 
acƟviƟes, sports, and the agenda discussed in SMC meeƟngs.

Output indicators: ProporƟon of students surviving to the fiŌh grade, 
coefficient of efficiency, achievement of competencies by students, level 
of schooling of the populaƟon, and literacy status of the populaƟon.
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AnalyƟcal framework for quality assessment

Note that four important issues, viz., curriculum, textbooks, teacher 
training and classroom teaching-learning provisions were not 
addressed in this study, due mainly to non-availability of comparable 
data for different years.

This study used various years’ data, starƟng from 1998 to 2014, collected 
for different EducaƟon Watch studies. Data sets which contain any of 
the components/indicators of quality of primary educaƟon were used 
in this study. The datasets included:

EducaƟon Watch Household Survey, 1998, 2000, 2005, 2008 and • 
2013

EducaƟon Watch EducaƟonal InsƟtuƟon Survey, 1998, 2000, 2008 • 
and 2014

EducaƟon Watch Competency-based Learning Achievement Test, • 
2000, 2008 and 2014

Sample size varied from one year to another because of number 
of strata considered and type of quesƟons addressed in household 
surveys, and types of school considered in educaƟonal insƟtuƟon 
surveys. For instance, provision for division-wise esƟmates was there 
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in the first four household surveys but a single naƟonal esƟmate 
in the fiŌh survey. School survey and learning achievement test 
considered three types in 2000, six types in 2008 and five types in 
2014. Government, newly naƟonalized and non-formal schools were 
common in each three. Number of households surveyed was 42,548 
in 1998, 30,051 in 2000, 23,971 in 2005, 24,007 in 2008 and 9,000 
in 2013. The educaƟonal insƟtuƟon survey was carried out on 885 
schools in 1998, 952 schools in 2000, 440 schools in 2008 and 663 
schools in 2014. Finally, competency-based learning achievement 
test was administered on 2,509 students from 186 schools in 2000, 
7,093 students from 440 schools in 2008 and 5,375 students from 309 
schools in 2014. 

Sample at a glance of various surveys used in this study

Data sources
Year

1998 2000 2005 2008 2013 2014

Household survey

Number of 
households

42,548 30,051 23,971 24,007 9,000 -

Children 6-10 yrs. 31,092 20,686 15,736 14,688 4,945 -

Primary school 
students

33,229 22,239 16,000 15,189 5,147 -

Total populaƟon 214,545 150,028 122,006 113,320 40,702 -

EducaƟonal 
InsƟtuƟon survey

Number of 
insƟtuƟons

885 952 - 440 - 663

Competency-based 
test

Number of 
insƟtuƟons

- 186 - 440 - 309

Number of students - 2,509 - 7,093 - 5,375

Sources: Chowdhury et al. (1999, 2002), Nath and Chowdhury (2001, 2009), Ahmed 
et al. (2006), Nath et al. (2014, 2015)
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C. Major Findings
1. The primary educaƟon insƟtuƟons

Physical and educaƟonal faciliƟes exisƟng in the educaƟonal insƟtuƟons 
are important input indicators for assessing quality of educaƟon. Some 
basic faciliƟes– classrooms and teacher’s rooms, cleanliness, drinking 
water and toilet faciliƟes, school library and blackboard condiƟons, and 
co-curricular acƟviƟes are the items considered under this secƟon.

According to the 2014 survey, most of the government and newly 
naƟonalized primary schools and the ebtedayee madrasas were 
established on their own land where a structure was built. Majority of 
the kindergartens and most of the non-formal schools were established 
in rented houses. The buildings of 37% of the kindergartens were built 
on own land and another 12% on leased land. The government schools 
were ahead of the other types of schools in aƩaching ramps to the 
school building to facilitate access for disabled children. About 85% 
of the government and newly naƟonalized primary schools and about 
80% of the ebtedayee madrasas had playground; the kindergartens 
and non-formal schools fell much behind in this respect. Kindergartens 
were far ahead of the others in having electricity connecƟon in schools 
(84.7%) followed by the government primary schools (56%). A school 
garden was not a popular item in any of the school type.

Rural primary educaƟonal insƟtuƟons were ahead of their urban 
counterparts in having own land and structure, having ramp aƩached to 
structures, and playground. Urban schools surpassed the rural schools 
in having electricity connecƟons and gardens. Although improvement 
over Ɵme was noƟced in terms of having playground, aƩaching ramps 
with structures and electricity facility, many schools sƟll lacked these 
faciliƟes. Overall, 60.8% of the schools were established on own land, 
63.5% had own structures, 17.8% of the structures had an access 
ramp, 41.8% of the schools had electricity, 57% had playground, and 
only 7.4% had a garden.

Surroundings of 59% of the schools were found to be calm and quiet, 
35% slightly noisy and 6% noisy. Rural schools were more likely to 
be located in a quiet place. The newly naƟonalized primary schools, 
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mostly in rural areas, were ahead of the others in this respect, followed 
by the ebtedayee madrasas, government primary schools, non-formal 
primary schools and the kindergartens, respecƟvely.

Walls of two thirds of the schools and the floors of 58.8% of those 
were found acceptably clean (without dirt, dust or wastes). Non-
formal schools were ahead of all others in keeping the floors clean. In 
keeping the walls clean, non-formal schools and kindergartens were 
in Ɵe followed by government and newly naƟonalized schools. Urban 
schools were ahead of rural schools in keeping walls clean but were 
in a similar situaƟon in keeping the floors clean.It is worth noƟng that 
further improvement aŌer earlier progress was not observed during 
2008–2014 in cleanliness of school houses.

On average, the study schools had 3.7 classrooms each including the 
single roomed non-formal schools in 2014. Excluding the non-formal 
schools, the mean number of classrooms in government schools was 
4.9, but for newly naƟonalised schools it stood at 3.4. One in six schools 
(15.6%) had an aƩached access ramp. Only 8.1% of schools followed 
the government’s prescripƟon regarding classroom area of 507 sq. Ō. 
Kindergartens were ahead of others in the number of classrooms, but 
the government schools surpassed the others regarding other faciliƟes 
indicators.

Trends in percentage of schools with at least five classrooms

Sources: EducaƟon Watch EducaƟonal InsƟtuƟon Surveys, 1998, 2008, 2014

Most of the classrooms of the government and newly naƟonalized 
primary schools and the kindergartens were constructed fully with 
brick or a combinaƟon of bricks and Ɵn-coated iron sheets. This is 
the case for less than half of the classrooms in ebtedayee madrasas 



10  ■  EducaƟon Watch 2015

and over a quarter of those in non-formal schools. On average, less 
than half of the classrooms had electric lights and fans. Urban schools 
were beƩer constructed with more faciliƟes than the rural schools. 
Improvement was noƟced from 2008 to 2014 in terms of construcƟon 
materials of classrooms and their overall condiƟon, and in having 
electric lights and fans. Improvement was steady over the years in the 
government primary schools compared to the other types.

SeaƟng capacity in the classrooms also increased over Ɵme. In 1998, 
on average, 32 students could sit with ease in the classrooms which 
increased to 37 in 2008 and 39.6 in 2014. Sharp increase in student 
seaƟng capacity in classrooms was observed in the government and 
newly naƟonalized primary schools and in the kindergartens. The other 
two types of schools were closely behind. In 2014, seaƟng capacity 
was more than the number of registered students in the kindergartens 
and the non-formal schools, but less in other three types of schools. 

Drinking water and toilet faciliƟes also improved over Ɵme. In the 
past, majority of the schools brought water from outside and kept it in 
jars for use, which has now changed to on-premise water sources. Less 
than half of the schools (47%) had the drinking water source on the 
premise in 1998. This increased to almost three quarters (73.7%) in 
2014. Overall, 78.2% of the water sources were reported to be arsenic 
free and thus safe for drinking.

Trends in percentage of schools having in-campus drinking water 
source, larƟne for all and clean toilets, 1998-2014

Sources: EducaƟon Watch EducaƟonal InsƟtuƟon Surveys, 1998, 2008, 2014
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Toilet facility for the students was available in two thirds of the primary 
schools in 1998 which increased to 70.4% in 2008 and 88.5% in 2014. 
Cleanliness of toilets also improved over Ɵme. In 1998, less than 10% 
of schools had clean toiletswhich increased to 62.1% in 2014. The 
majority of the schools (64.2%) had common toilets for boys and 
the girls. ProporƟonately more government schools had separate 
toilet facility for boys and girls (42%) followed jointly by the newly 
naƟonalized primary schools and the kindergartens. The urban schools 
were ahead of the rural schools in providing toilets and keeping them 
clean. 

Only 2% of the schools had library in 2008 which increased to 12.6% in 
2014. However, only 1.3% of the schools had separate room for this; 
the others kept books shelves in head teacher’s or assistant teachers’ 
rooms. School type-wise, 18% of the government schools, 16.7% of 
the kindergartens and 13.3% of the newly naƟonalized schools had a 
library. Blackboards were in good condiƟon in 86% of the classrooms 
meaning that wriƟng was possible on each part of the blackboard. 
In 2008, 79.6% of the blackboards were in good condiƟon which 
increased to 86% in 2014. Urban-rural gap was noƟced in respect of 
both libraries and blackboards– urban schools surpassing the rural 
schools.

NaƟonal flag was hoisted in 90% of the schools at the beginning of 
the school day and naƟonal anthem was sung in 77% of the schools 
on the survey day in 2014, marking good progress since 2008. Most 
government and newly naƟonalized schools and kindergartens 
(around 95%) observed these rituals. Non-formal schools (72.7%) 
and ebtedayee madrasas (81.3%) were relaƟvely behind in 2014. The 
urban schools paid greater aƩenƟon to these pracƟces than the rural 
schools.

Daily physical exercise, annual sports, cultural compeƟƟon and cub-
scout acƟviƟes are some of the co-curricular acƟviƟes of the schools. 
In 2014, these were organized in different types of schools with 
substanƟal variaƟons in these ranging from 30% to 59% of the schools. 
It can be seen that large proporƟons of schools did not provide for any 
of these acƟviƟes. 
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2. Teachers of primary schools

Teachers and students together create effecƟve learning environment 
which is key to quality of educaƟon. Teachers’ qualificaƟon, skills and 
roles are thus important in assuring quality of educaƟon.

The number of teachers substanƟally varied by school type as well as 
among the schools within each parƟcular type except the non-formal 
schools with a single teacher. Excluding non-formal schools, 41.3% 
of the schools had four or less number of teachers, 11.7% had five 
teachers, 17.9% had 6–8 teachers and 29% had nine or more teachers. 
The overall average was 6.2 teachers; 5.5 in rural schools and 9.6 in 
urban schools. 

The mean number of teachers varied by school type – the highest in 
the kindergartens and the lowest in the newly naƟonalized primary 
schools. Number of teachers per school increased over Ɵme – from 
4.9 teachers in 1998 to 6.2 teachers in 2014. Improvement was 
beƩer noƟced in the government system; however, it declined in the 
ebtedayee madrasas.

The proporƟon of female teachers also increased over Ɵme. It was 32% 
in 1998, 39.3% in 2008 and 63.4% in 2014. Note that females share in 
teaching staff significantly varied by school type in each survey year. It 
was always higher in urban schools than in the rural schools.

Trends in percentage of female teachers and percentage of 
schools with more female teachers than males

Sources: EducaƟon Watch EducaƟonal InsƟtuƟon Surveys, 1998, 2008, 2014
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ProporƟon of primary educaƟonal insƟtuƟons with more female 
teachers than males also varied substanƟally by school type and 
increased over Ɵme. In 1998, 40.1% of the schools had more female 
teachers than males which increased to 69.4% in 2014. Sharp increase 
was noƟced in government schools – from 29% in 1998 to 72.7% in 
2014. It was sƟll below 10% in the ebtedayee madrasas. Non-formal 
schools are pre-dominantly taught by female teachers.

EducaƟonal qualificaƟons of the teachers also improved over Ɵme in all 
types of schools. More people with a Master or a Bachelor degree are 
now appointed as teachers than before. Overall, 48.3% of the teachers 
had at least a Bachelor degree in 1998 which increased to 50.1% in 
2008 and 57.2% in 2014. The highest proporƟon of such teachers was 
found in the government schools (66.9%) followed by the kindergartens 
(56.5%) and newly naƟonalized schools (26.1%). This was only 8% in the 
non-formal schools. The majority of the ebtedayee madrasa teachers 
(58.2%) received their educaƟon from the madrasas.

HumaniƟes was the major discipline in which the primary school 
teachers had their educaƟon. However, comparing the data of 
2008 and 2014, it was noƟced that the proporƟon of teachers with 
HumaniƟes background decreased somewhat and those with Science 
or Business Studies increased. 

Percentage of teachers received training on various subjects by year

Sources: EducaƟon Watch EducaƟonal InsƟtuƟon Surveys, 2008, 2014

The proporƟon of trained teachers in primary educaƟon increased over 
Ɵme. Less than 60% of the teachers had basic training (C-in-Ed, BED, 
MED, DipEd, NGO’s basic teacher training) in 1998, which increased 
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to 61.3% in 2008 and 65.9% in 2014. Over 94% of the government 
school teachers, 87.8% of those of newly naƟonalized schools and 
under 60% of the non-formal school teachers were trained. Serious 
scarcity of trained teachers was observed in the kindergartens and the 
ebtedayee madrasas, which were 15% and 7%, respecƟvely in these 
two types. The proporƟon of teachers with subject-based pedagogy 
training also increased during 2008-14.

Teacher aƩendance in schools improved during 2008–14. In 2008, 
88.4% of the teachers were present in school on the survey day of which 
57.5% aƩended Ɵmely, i.e., before start of official school hour. The rate 
of aƩendance was 89.3% and that for Ɵmely aƩendance was 66.1% in 
2014. Non-formal schools were ahead of the others in both followed by 
the kindergartens. AƩendance rate was the lowest among the teachers 
of ebtedayee madrasas and late aƩendance was higher among those of 
the government and newly naƟonalized primary schools. On average, 
the ones who came late arrived 31 minutes aŌer the schools started.

Student-teacher raƟo showed variable progress over Ɵme but remains 
a major problem. It decreased from 46 in 1998 to 39 in 2008 and then 
increased to 43 in 2014. ReducƟon was noƟced in the government 
system – from 73 in 1998 to 52 in 2014, though this would be sƟll 
considered unacceptably high. Less than half of the schools (47.3%) 
had a student-teacher raƟo of 40:1 in 1998 which decreased to 54.5% 
in 2008 and 58.5% in 2014. 

Trend in percentage of schools having student-teacher raƟo 40 or 
less and 46 or less, 1998 -2014 

Sources: EducaƟon Watch EducaƟonal InsƟtuƟon Surveys, 1998, 2008, 2014
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3. Management of primary insƟtuƟons

Recognizing the potenƟal role of School Managing CommiƩees (SMC) 
in overall development of schools and improving quality of educaƟon, 
this secƟon presents informaƟon on the SMCs. The characterisƟcs of 
head teachers are also analysed. 

Most of the government and newly naƟonalized primary schools 
and the ebtedayee madrasas had SMCs in 2014, but 15% of the 
non-formal schools and 22.5% of the kindergartens had no such 
commiƩee. Overall, 91.5% of the schools had SMCs. The size of SMCs 
varied by school type because of regulatory decisions. For instance, 
an 11-member commiƩee is sƟpulated for government and newly 
naƟonalized schools and ebtedayee madrasas; 7-member in non-
formal schools; and no such rule applied for kindergartens.

Trends in percentage of female SMC members and percentage of 
SMCs with more females than males, 1998-2014

Sources: EducaƟon Watch EducaƟonal InsƟtuƟon Surveys, 1998, 2008, 2014

Females consƟtuted 41.3% of the SMC members in 2014 which 
substanƟally varied by school type and school locaƟon. The highest 
proporƟon of females was observed in the SMCs of non-formal schools 
(66.2%) and lowest in those of the ebtedayee madrasas (4%). Female 
membership in SMCs was higher in rural areas than in urban areas 
(41.8% vs. 37.1%). Share of females in SMCs and the proporƟon of 
SMCs with more female members than males increased over Ɵme. 
In 1998, less than a fiŌh of the SMC members were females which 
increased to 41.3% in 2014. Again, in 1998, SMCs of 14.3% of the 
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schools had more females than males which increased to 28.7% in 
2014. In both cases, the improvement was more than others in the 
government schools. 

EducaƟonal qualificaƟons of the SMC members also varied 
substanƟally by school type, but qualificaƟons increased over Ɵme. 
On average, they had nine years of schooling in 2008 which increased 
to 9.8 years in 2014. A very few of them had some sort of training. 
People with occupaƟons in farming, salaried job and business were 
less represented in the SMCs in 2014 than those in 2008. On the other 
hand, representaƟon of teachers, social workers and people involved 
in household work increased during this period. 

Head teachers play a significant role in managing schools. Most of the 
educaƟonal insƟtuƟons had head teachers in 2014 (96.8%). Of the heads, 
30.4% were females; 31% in rural schools and 34.4% in urban schools. 
It was the highest in the government schools (44.5%) and the lowest 
in the madrasas (2.8%). The proporƟon of female heads of insƟtuƟons 
increased over Ɵme – from 13.8% in 1998 to 21.6% in 2008 and 30.4% in 
2014. Major increase was noƟced in the government schools.

EducaƟonal qualificaƟon of the head teachers increased over Ɵme. 
In 1998, 45.4% of the head teachers had at least a Bachelor degree 
which increased to 69.9% in 2008 and 74.1% in 2014. In 2014, more 
than 90% of the heads of the government primary schools and 39.9% 
of those of the newly naƟonalized primary schools had at least a 
Bachelor degree. This was the case for 87.4% of the heads of the 
kindergartens.

Over 84% of the head teachers were trained in 2014; among them 82.2% 
male and 88.5% were female. All the heads of government primary 
schools, 95.8% of those of the newly naƟonalized schools, 34.8% 
of those of the kindergartens and 18.3% of those of the ebtedayee 
madrasas were trained. ProporƟon of trained head teachers also 
increased over Ɵme – from 70.8% in 1998 to 77% in 2008 and 84.2% 
in 2014. The training of head teachers was on pedagogy in general or 
teaching certain subjects – not necessarily on the management and 
leadership funcƟons of the head teacher.
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The SMCs, on average, met 6.9 Ɵmes in 2014, 96.8% of them had wriƩen 
minutes, and members’ aƩendance in meeƟng was counted to be 84.5%. 
Kindergartens and ebtedayee madrasas were less regular in holding the 
meeƟngs. AƩendance rate was highest in non-formal schools (90.8%) 
and lowest in the ebtedayee madrasas (80%). The mean number of 
meeƟngs held decreased from 2008 to 2014, but the pracƟce of wriƟng 
meeƟng minutes and aƩendance of members increased.

Frequently discussed issues in SMC meeƟngs were students’ 
absenteeism, improvement of physical faciliƟes, primary educaƟon 
compleƟon examinaƟon (PECE) and model tests, quality of educaƟon, 
etc. Not much difference was observed between 2008 and 2014 in 
terms of issues discussed in the SMC meeƟngs. There appears to be 
no evidence of change in the scope of authority and decision-making 
at school level regarding management of school. 

4. Access to primary educaƟon

It is an important consideraƟon for EducaƟon for All (EFA) as well 
as for assessing quality of any educaƟon system. Various indicators 
were used to assess students’ enrolment and classroom aƩendance in 
primary educaƟon.

Access to primary educaƟon has increased over Ɵme, as observed in 
terms of net enrolment rate (NER), real net enrolment rate (RNER) and 
adjusted net enrolment raƟo (ANER). NER is calculated as the raƟo of 
students of age 6-10 years enrolled in any grade in school against the 
6-10 year old child populaƟon. RNER refers to 6-10 year olds who are 
enrolled in primary grades against the child populaƟon in that age group; 
while ANER is based on 6-10 year olds who are enrolled in the primary 
stage or beyond against  the child populaƟon in that age group.

There were improvements over Ɵme in all of the access indicators. 
NER increased from 77% in 1998 to 94.5% in 2013, RNER increased 
from 70.9% in 1998 to 78.3% in 2013, and ANER increased from 71.4% 
in 1998 to 80.6% in 2013. The girls surpassed the boys in enrolment 
throughout the period (1998–2013). The rates were higher for the rural 
children than those of urban areas in 1998 but an opposite scenario 
was observed in recent years.
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Trends in various enrolment rates and raƟos, 1998–2013

Rates/raƟos 
Years

1998 2000 2005 2008 2013

Net enrolment rate 77.0 79.8 86.8 86.4 94.3

Gross enrolment raƟo 107.0 108.0 104.0 103.0 104.1

Real net enrolment rate 70.9 73.8 77.0 75.7 78.3

Adjusted net enrolment raƟo 71.4 74.6 78.4 76.3 80.6

Sources: EducaƟon Watch Household Surveys, 1998, 2000, 2005, 2008, 2013

A wide variaƟon in the distribuƟon of primary students among various 
grades was a reality in earlier years. For instance, in 1998, a third of 
the primary school students were enrolled in grade I which came down 
to 13.7% in grade V.  In 2013, on the other hand, the proporƟons of 
students in the first three grades were 21–22% in each and 17–18% in 
the last two. The more balanced proporƟons are an indicaƟon of less 
dropout in primary grades across the board, improvement in retenƟon 
for higher grades, and thus greater efficiency.

Trends in net enrolment rate by household food security status 
1998-2013 

Sources: EducaƟon Watch Household Surveys, 1998, 2000, 2005, 2008, 2013

In 2013, children’s school enrolment was found to be significantly 
and posiƟvely associated with children’s age, parental educaƟon 
and household food security status. At the same Ɵme, difference in 
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enrolment rate for various degrees of household food security and 
parental educaƟon decreased over Ɵme. This appears to be related 
to absolute improvement across the board  in economic situaƟon of 
households and the level of parental educaƟon as well as the efforts of 
schools to aƩract children to school and hold on to them.

Although the entry age for primary educaƟon is six years by law; 
earlier, the parental tendency was to enrol their children in the first 
grade of primary educaƟon at age 7 to 9 years. The situaƟon has 
changed over Ɵme. More parents are bringing their children to school 
at the right age. Only a fiŌh of the first graders was of age six in 1998 
which gradually increased to over a third (34.2%) in 2013. Six to seven 
years old children comprised of 46% of the first graders in 1998, which 
increased to 65.4% in 2013. Coefficient of variance in age among the 
first graders decreased from 25% in 1998 to 20.3% in 2013.SƟll in 2013, 
a quarter of the first graders were eight years or older.

The increasing tendency of six years old children being enrolled in pre-
primary educaƟon appears to be a new phenomenon. In 1998, when 
pre-primary educaƟon was not common, less than 10% of six years old 
children enrolled in such educaƟon; the rate gradually increased and 
reached 36.5% by 2013. By this Ɵme, the government had instructed 
all primary schools to open pre-primary classes. 

As a result of increased enrolment, the number of out-of-school 
children decreased in absolute number. Of the children aged 6–10 
years, 3.8 million were out-of-school in 1998 which is reported to have 
decreased to 3.4 million in 2000, 2.2 million in 2005, about the same 
in 2008 and a decrease to about a million in 2013.  Number of out-of-
school children among aged 11-14 years also reduced over Ɵme – 3.3 
million during 1998–2000 to 3.2 million in 2005, 2.6 million in 2008 
and 1.8 million in 2013. Nearly three million children of age 6–14 years 
were out-of-school in 2013.
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Trends in esƟmated number of out-of-school children in 
Bangladesh (in million), 1998-2013 

Sources: EducaƟon Watch Household Surveys, 1998, 2000, 2005, 2008, 2013 
                Various reports of Bangladesh Bureau of StaƟsƟcs

Students’ classroom aƩendance rate increased over Ɵme – from 58.9% 
in 1998 to 67.7% in 2008 and 74.5% in 2014. This Improvement was 
observed in each type of primary insƟtuƟons during 1998-2014, viz., 
government (from 58.1% in 1998 to 72.4% in 2014), newly naƟonalized 
(52.1% to 71.2%), non-formal (80.7% to 89.4%) and ebtedayee madrasa 
(47.4% to 65%). 

Trends in students’ classroom aƩendance rate by school type, 
1998-2014

Sources: EducaƟon Watch EducaƟonal InsƟtuƟon Surveys, 1998, 2000, 2008, 2014

5. Internal efficiency of primary educaƟonal insƟtuƟons

Internal efficiency of primary educaƟon system, an output indicator, 
was explored through creaƟng a syntheƟc cohort of students. The 
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esƟmates included promoƟon, dropout and repeƟƟon rates, survival 
up to grade V, compleƟon of primary educaƟon, and coefficient of 
efficiency. 

ConsolidaƟng the five grades together, the promoƟon rate was 86.5% 
in 1998 which increased to 87% in 2000 and then decreased to 77.6% 
in 2008 and again increased to 92% in 2014. The promoƟon rate was 
higher among the girls than the boys but not much variaƟon was 
observed between rural and urban schools. 

During 2013-14, among those who enrolled in grade I, 86.8% survived 
up to grade V and 79.2% graduated (completed primary educaƟon). 
This laƩer figure means that 20% children drop out before compleƟng 
the primary cycle. The compleƟon rate was 72.4% for boys and 85.6% 
for girls; and 79.7% for rural and 77.1% for urban students. This 
varied widely for different types of schools– 86.3% for government 
schools,86.8% for non-formal schools, 63.3% for newly naƟonalized 
schools, 51.7% for kindergartens and 36.8% for ebtedayee madrasas.

The coefficient of efficiency of primary educaƟon (the raƟo of expected 
number of years to complete the cycle and actual number of years 
expressed in percentage)was 74.3% in 2013-14. It was 69% for boys 
and 79.3% for girls; and 74.8% for rural and 72.1% for urban students. 
School type-wise, it was 89.1% for non-formal schools, 77.1% for 
government schools, 66.6% for newly naƟonalized schools, 61% for 
kindergartens and 48.1% for ebtedayee madrasas. 

The rural government primary schools were more efficient than 
those in urban areas. An opposite scenario was observed in newly 
naƟonalized primary schools and in kindergartens. A higher and equal 
level of efficiency was noƟced in the non-formal schools of both rural 
and urban areas.
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Changes in survival and compleƟon rates and coefficient of 
efficiency, 2008-2014 

Sources: EducaƟon Watch EducaƟonal InsƟtuƟon Surveys, 2008, 2014

Of the four survey years, the coefficient of efficiency of primary 
educaƟon was found similar in three of the years, viz., the first two 
and the last one. The coefficient was 75.5% in 1998, 76.3% in 2000 and 
74.3% in 2014. A drop in the coefficient of efficiency was observed in 
2008, the reason for which is not enƟrely clear.   

6. Competencies achieved by fiŌh graders

Students of grade V were assessed through a competency-based 
learning achievement test developed by the EducaƟon Watch Group. 
This is an important output indicator, also may be described as learning 
outcome or student outcome, for assessing quality of educaƟon. 
Taxonomic domains and subject-wise analyses were also done.

In 2014, of the 27 competencies selected for tesƟng from the grade V 
terminal competencies indicated in the primary curriculum, the fiŌh 
graders, on average, achieved 20.1 of the competencies in 2014. This 
number was 23.4 for the students of kindergartens, 20.4 for those of 
the government schools, 19.9 for those of the non-formal schools, 18.3 
for those of the newly naƟonalized schools and 17.2 in the ebtedayee 
madrasas. Girls surpassed the boys and urban students did beƩer than 
rural students.
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The mean number of competencies achieved by the students increased 
over Ɵme – from 16.1 competencies in 2000 to 18.7 in 2008 and 20.1 
in 2014. The boys outperformed the girls in the first two tests but an 
opposite result was observed in the latest test. On the other hand, 
the urban students outperformed their rural counterparts in all three 
tests. A sharp increase in test results was noƟced among the students 
of government primary schools during the three surveys. The students 
of newly naƟonalized and non-formal schools did significantly beƩer 
from 2000 to 2008, but showed no significant difference between 
2008 and 2014.

Trends in mean number of competencies achievement by gender, 
2000-2014 

Sources: EducaƟon Watch Competencies Achievement Test, 2000, 2008, 2014

On average, the students achieved 74.5% of the competencies in the 
2014 test. It was 83.3% in Primary Science, 78.7% in Bangladesh & 
Global Studies, 73.7% in Bangla, 69.2% in MathemaƟcs and 62% in 
English. Students’ performance increased in all five subjects over Ɵme. 
The highest increase was recorded in MathemaƟcs (21.2 percentage 
points) followed by English and Bangladesh & Global Studies (over 15 
percentage points in each). The least increase was recorded in Bangla 
(7 percentage points).

Although the students’ performance increased in both ‘knowledge’ 
and ‘understanding’ domains,  the rate of increase was faster in the 
‘knowledge’ domain than in the ‘understanding’ domain. Students’ 
performed much beƩer in ‘knowledge’ domain than in ‘understanding’ 
domain in all three tests.
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Strong posiƟve correlaƟon between students’ performance and 
their socioeconomic background was observed in each of the tests. 
As expected, students’ performance improved with the increase of 
parental schooling and household food security status.

Trends in percentage of items correctly answering by taxonomic 
class level, 2000-2014  

Sources: EducaƟon Watch Competencies Achievement Test, 2000, 2008, 2014

7. EducaƟon and literacy aƩainment of populaƟon

The level of schooling and literacy status of the populaƟon are two 
direct outputs of primary educaƟon development in the country. 
These were explored for various age groups of the populaƟon.

Four indicators were taken to understand the changes in level 
of educaƟon of the populaƟon. These include:(a) ever schooled 
populaƟon aged six years or above, (b) primary educaƟon completers 
aged 11 years or more, (c)  junior secondary educaƟon completers 14 
years or above, and  (d) secondary educaƟon completers who are 16 
years or above. Increase was observed in each of the four indicators; 
however, it was faster in the first two than the laƩer two. The rate 
of increase per year was more than one percentage point in the first 
two indicators, less in the third and only 0.4 percentage point in the 
fourth.
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Trends in percentage of ever schooled, primary completed, junior 
secondary completed and secondary completed populaƟon, 1998-2013

Sources: EducaƟon Watch Household Surveys, 1998, 2000, 2005, 2008, 2013

Females were significantly ahead of the males in each of the indicators. 
The urban populaƟon outperformed their rural counterparts in all four 
indicators. Progress was seen more among the females than the males 
in each of the four indicators and it was higher for rural females than 
their urban counterparts. For instance, proporƟon of ever schooled 
males increased 15.9 percentage points and of ever schooled 
females it increased 20.8 percentage points. Again, increase in ever 
schooled populaƟon was 19 percentage points in rural areas and 12.9 
percentage points in urban areas. Increase in primary completers was 
17.7 percentage points in rural areas and 14.1 percentage points in 
urban areas. It may be noted that the females started from a lower 
base; nonetheless, a faster progress for women is encouraging.

The literacy rate of the populaƟon also increased over Ɵme. Overall 
increase was 15.7 percentage points for the populaƟon aged 7 years 
and above, 15.2 percentage points for those aged 11 years and above 
and 13.4 percentage points for those 15 years and above. Literacy 
rate of the males was significantly ahead of that for the females in 
all four surveys but the gender-gap narrowed over Ɵme. For instance, 
gender-gap in adult literacy was 11.5 percentage points in 1998, which 
decreased to 11.2 percentage points in 2000, 7.1 percentage points in 
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2008 and 7 percentage points in 2013. Similarly, literacy rate of urban 
populaƟon was significantly higher than rural populaƟon in each 
survey year. The urban-rural gap also decreased over Ɵme but at a 
slower pace than gender-gap.

The percentage of households with at least one literate person (hence 
called a literate household) also increased over Ɵme. In 2000, 61.1% 
of the households had at least one literate person which increased to 
78% in 2005, 78.5% in 2008 and 82.9% in 2013. The rates of literate 
households were much higher in urban areas than in rural areas 
throughout the period, though the urban-rural gap has come down 
over Ɵme. On the other hand, the overall rate of progress in reducƟon 
of illiteracy has slowed down considerably in recent years.

Trends in percentage of households with at least one literate 
person, 2000-2013 

Sources: EducaƟon Watch Household Surveys, 1998, 2000, 2005, 2008, 2013

The impact of expansion of primary educaƟon was the most among 
the youth (15–24 years) which is seen in their educaƟonal aƩainment. 
During 1998–2013, the proporƟon of ever schooled youth increased 
by 23.9 percentage points (from 68.9% in 1998 to 92.8% in 2013), 
primary completers by 26.2 percentage points (from 53.3% to 79.5%), 
junior secondary educaƟon completers by 22.9 percentage points 
(from 30.9%  to 53.8%) and secondary school completers by 14.7 
percentage points (from 14.6% to 29.3% ). Progress in respect of 
secondary school compleƟon has been considerably lower than in the 
earlier stages of educaƟon. 
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Analysis of age-specific literacy rate showed the highest literacy rate 
among youth. The youth literacy rate was 60.4% in 2000 which reached 
74.9% in 2005 and 80.2% in 2013. The increase was 20 percentage 
points throughout the period or 1.55 percentage points per year. 
Increase in youth literacy was noƟced across the board in terms of age 
group, gender and residence.

Using a Compound Growth Model, it is projected, taking 2013 as the 
base year that Bangladesh would require another six years to reach 
100% NER, but 37 years to reach 100% enrolment of children in the 
6-10 years age group (RNER) in appropriate primary grades. In other 
words, these respecƟve targets would be achieved in 2019 and 2050 at 
the current rate of progress.  It was also projected that the populaƟon 
of age six and above will have at least one year of schooling by 2030 
and it will be 2037 by the Ɵme all of the 11+ populaƟon complete 
primary educaƟon.  However, all youth (15-24 years) will complete 
primary educaƟon by 2022 and be literate by 2023. There would be 
no ‘non-literate household’ by 2021. 

D. Key Messages
The overall message of EducaƟon Watch 2015 is strongly posiƟve. The 
trend of progress in the last two decades has been maintained. There 
are major accomplishments, parƟcularly, in what may be called the 
‘intermediate’outputs. The following are the key messages emanaƟng 
from the findings of the EducaƟon Watch 2015 study.

EducaƟonal insƟtuƟons are beƩer equipped than before; major 1. 
improvement has been witnessed in the government school 
faciliƟes. Physical and educaƟonal faciliƟes of primary educaƟonal 
insƟtuƟons have improved over Ɵme, especially in classroom space, 
sanitaƟon and water faciliƟes as well as educaƟonal qualificaƟons 
and training of teachers. Major improvements were noƟced in 
the government primary schools, which serve about two-thirds of 
the primary school students. Newly naƟonalized primary schools 
lag considerably behind. The majority of theebtedayee madrasas 
do not have the minimum required faciliƟes. Despite progress, 
separate and clean toilet faciliƟes for girls, size of the teaching 
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personnel, high student-teacher raƟo, and insufficient learning 
Ɵme especially in double-shiŌ schools are sƟll concern. 

Improvement of the systems was noƟced in intermediate output 2. 
indicators. These include survival of students up to the end of 
primary educaƟon, compleƟon of such educaƟon and reducƟon 
in dropout and repeƟƟon. Learning achievement of the students 
also showed an improvement over Ɵme. However, students’ 
performance in the ‘understanding’ domain lagged much behind 
the ‘knowledge’ domain. This signals criƟcal issues about teaching 
and learning for competencies, assessing competencies, and how 
competencies are defined and handled in curriculum, teacher 
training and classroom pracƟces.

Gender disparity in access and parƟcipaƟon has been eliminated 3. 
and share of females in primary educaƟon is increasing. Enrolment 
of more girls than boys is well documented. This study also shows 
an increasing share of females among the teaching staff, heads of 
insƟtuƟons, and in the school managing commiƩees. ProporƟons 
of schools with more female teachers than males and SMCs with 
more female members than male members also showed an 
upward trend.

Disparity and inequity in primary educaƟon is a lingering problem 4. 
especially in certain geographical areas and socio-economic 
groups. Despite progress in school enrolment and learning 
outcome, ecologically disadvantaged areas and socio-economic 
groups in poverty  indicated by ‘food security status’ in this study 
reflects in inequity in terms of gender, residence (rural/urban) and 
parental schooling level though the gaps in these respects have 
narrowed. VariaƟons are visible among school types which call for 
special effort to overcome. 

EducaƟonal aƩainment and literacy status of the populaƟon have 5. 
improved. As a result of conƟnuous effort to improve primary 
educaƟon and increased enrolment and compleƟon in primary 
educaƟon, a posiƟve change has occurred in educaƟonal capability 
of the populaƟon of the country. EducaƟonal aƩainment of the 
masses, represented by years of schooling completed, their 
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literacy status and households with at least one literate person 
have increased over Ɵme. 

There is unfinished business from EFA 2015; these and the broader 6. 
vision of EducaƟon 2030 as part of SDG 2030 require concerted 
planning and acƟon. Dropout and non-compleƟon in primary 
educaƟon, out-of-school children, beƩer learning outcome and 
ensuring necessary resources are the conƟnuing unfinished agenda. 
In addiƟon, helping all children grow and prepare them to learn 
through early childhood development and preschool educaƟon; 
extending compulsory educaƟon to secondary level; enhancing 
skills and competencies of learners for further learning, work and 
life; widening lifelong learning opportuniƟes in a learning society; 
preparing a new generaƟon equipped for responsible global and 
local ciƟzenship and for its role in sustainable development; and 
removing obstacles and dispariƟes for all disadvantaged groups are 
part of the broader EducaƟon 2030 agenda. 

E. Policy Recommenda ons
The findings, the analyses and the main messages of the EducaƟon 
Watch 2015 study lead to policy imperaƟves for conƟnuing the effort to 
move forward with EducaƟon 2030 targets in the context of SDG 2030. 

Address inequity in input and process related factors among 1. 
various types of schools and the schools within each type. This 
is important for the sake of offering equal opportunity to the 
children irrespecƟve of the type of school they enrolled and 
locaƟon of the schools. The upazila educaƟon offices can assess 
the needs of the schools along with the SMCs and the communiƟes 
and prepare development plans for need based investment for 
further improvement of quality of primary educaƟon provision. 
A mechanism for comprehensive upazila-based assessment, 
planning, esƟmaƟng resource requirements, management 
and monitoring for achieving universal primary educaƟon with 
acceptable quality has to be established with the involvement 
of all educaƟon providers and the local government bodies. 
Special aƩenƟon has to be given to the development of the newly 
naƟonalized primary schools.
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Emphasize on improvement of classroom teaching to make it more 2. 
interacƟve and joyful so that students’ classroom aƩendance 
increases and learning can be enhanced. Teachers, parents and 
the school commiƩee have to work together to bring about the 
transformaƟon in classroom pracƟces, student engagement and 
beƩer learning results. The role of SMCs is parƟcularly important 
in this regard. At present, the parents, teachers and the SMC 
members have beƩer educaƟonal aƩainment than before. How 
the increased capabiliƟes of these people can be uƟlised more 
effecƟvely for creaƟng a learning culture at home and in school 
should be idenƟfied and implemented.

Encourage on-Ɵme entry to primary school to promote a culture 3. 
and discipline of parƟcipaƟon and progression of children in school. 
Birth registraƟon, campaign for entry at right age and regular 
aƩendance should be the combined responsibility of school, 
managing commiƩee, parents, community and local government. 
This would also reduce age related heterogeneity in the classrooms, 
help beƩer classroom interacƟon among the students, and an 
atmosphere for joyful learning can be created. Children of age six 
or above coming to enrol in school should be admiƩed in the first 
grade of primary educaƟon irrespecƟve of their prior experience of 
pre-primary educaƟon. Similarly, children below six years should be 
admiƩed to pre-primary educaƟon. 

Emphasize on a comprehensive view of learner competencies 4. 
including the domain of ‘understanding’ and enhancement of 
creaƟvity. This is strongly related to the way students are assessed 
in school and in PECE and the way teachers prepare them for such 
assessments. How to move away from the current text-book based 
and high-stake PECE to an emphasis on formaƟve assessment and 
public assessment of core competencies more to evaluate the 
system performance, rather than grading individual students, 
should receive serious aƩenƟon. The currently prevailing exam-
centric pre-occupaƟon of schools, teachers, and parents needs 
to be transformed to a learning-centric school and classroom 
acƟviƟes, which have to be encouraged by policy measures. A 
culture of studying the content of a subject in textbooks and other 
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materials including the internet resources and an acƟvity and 
project approach in classroom, rather than memorising quesƟons-
and-answers, will encourage ‘understanding’ and creaƟvity. 
Reducing the present student-teacher raƟo to an acceptable 30 to 
1 will call for at least 50 percent more teaching personnel with the 
current enrolment level.

The emphasis on quality of educaƟon cannot preclude aƩenƟon to 5. 
right-based access and parƟcipaƟon of all children in school. SƟll, 
about three million children are out-of-school! These children are 
most vulnerable in terms of disabiliƟes, geographical locaƟon, and 
socioeconomic status. A special programme can be developed to 
reach these children. A single mode, say non-formal educaƟon, 
might not work well to address everyone. A mulƟple mode of 
operaƟon with new package of support aƩracƟve than upabriƫ 
might be required.  A systemaƟc effort is needed to idenƟfy and 
reach out to the children at risk of non-enrolment and dropout. 
To address the issue, DPE can work together with the experienced 
NGOs with a Ɵme bound plan.

Public investment in educaƟon needs to be increased very 6. 
substanƟally, reversing the trend of decline as share of GDP 
and naƟonal budget. A holisƟc approach with strong poliƟcal 
commitment is required for this purpose, ensuring that both 
exisƟng and new resources are beƩer uƟlised. It cannot be just 
an incremental approach of adding to the exisƟng paƩern of 
expenditure. Within the medium term, it would be reasonable 
and feasible to double public resources for educaƟon as share 
of GDP and raise it further in a 10-year Ɵme-frame up to a level 
appropriate for medium level middle income country. Major 
increase in expenditure for teachers will be needed in the labour-
intensive educaƟon sector, if the required numbers of teachers 
are planned to be employed, aƩracƟng talented people and 
holding on to them in the profession. Major investments will also 
be needed in infrastructure to ensure a threshold of investment 
without which the system cannot funcƟon efficiently.
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Intensify and accelerate the work needed to address the unfinished 7. 
tasks of EFA 2015 and launch a coordinated naƟonal effort with 
a framework of acƟon for EducaƟon 2030. Various elements of 
the new agenda exist in exisƟng primary, secondary and non-
formal educaƟon and skills development iniƟaƟves. These have 
to be criƟcally looked at from an overall strategic framework 
for EducaƟon 2030, filling gaps and deficiencies, strengthening 
components as needed, and maintaining an oversight over 
progress. A parƟcipatory mechanism for this oversight by 
stakeholders including civil society, NGOs and academics needs to 
be established with the lead given by the concerned naƟonal focal 
point for SDG coordinaƟon. AdapƟng and adjusƟng global targets 
and indicators for the naƟonal context, linking the educaƟon 
prioriƟes to other SDG goals and targets, and guiding monitoring 
and reporƟng of progress on EducaƟon 2030 can be the tasks of 
the oversight body. 

To summarise a key point, the trend of posiƟve development in the last 
two decades has been encouraging. There are major accomplishments, 
parƟcularly, in what may be called the intermediate outputs. The 
unfinished tasks of EFA 2015 and the broader agenda of EducaƟon SDG 
2030 present a challenge and an opportunity. The posiƟve results in 
recent years are the capital on which much needed further progress in 
learning outcome and overcoming  lingering dispariƟes in educaƟonal 
parƟcipaƟon has to be, and can be,  built. To reach the SDG target for 
2030, Bangladesh needs to accelerate its progress compared to what 
was done during the MDG era.
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K. cUf‚wg
we‡k¦i Ab¨vb¨ A‡bK wb¤œ I ga¨g Av‡qi †`‡ki gZ evsjv‡`kI 1990 
mvj †_‡K cÖv_wgK wk¶v e¨e¯’vi Dbœqb‡K we‡kl ¸i“‡Z¡i m‡½ wb‡q‡Q| 
G j‡¶¨ RgwZ‡qb †NvlYv (1990), WvKvi †NvlYvcÎ (2000) Ges 
RvwZmsN mnmªvã Dbœqb j¶¨gvÎv (2000)-mn wewea Avš—R©vwZK 
D‡`¨v‡Mi cÖwZ evsjv‡`k Zvi A½xKv‡ii K_v evievi e¨³ K‡i‡Q| 
cÖv_wgK wk¶v m¤cÖmvi‡Yi j‡¶¨ miKv‡ii cvkvcvwk, †emiKvwi Dbœqb ms¯’v 
I e¨w³LvZ bvbv ai‡bi BwZevPK bxwZ cÖYqb Ges Kg©m~wP MÖnY K‡i‡Q| 
G¸‡jvi g‡a¨ D‡j-L‡hvM¨ n‡jv- cÖv_wgK we`¨vjqmg~n RvZxqKiY Kiv, 
eva¨Zvg~jK cÖv_wgK wk¶v AvBb cÖYqb, webvLi‡P wk¶vi e¨e¯’v, Dce„wË 
Kg©m~wPi m¤cÖmviY, †hvM¨ZvwfwËK wk¶vμg cÖeZ©b, webvg~‡j¨ cvV¨cy¯—K 
weZiY Ges `yM©g GjvKv I wcwQ‡q cov Rb‡Mvôxi Rb¨ DcvbyôvwbK we`¨vjq 
¯’vcb| cÖv_wgK wk¶v‡K †`‡ki `wi`ª I cÖvwš—K Rb‡Mvôxi †`vi‡Mvovq †cuŠ‡Q 
†`Iqv Ges GKxf‚Z I eva¨Zvg~jK wk¶vi cÖPjb Kiv wQj Gme D‡`¨v‡Mi g~j 
j¶¨| Dbœqb mn‡hvMx‡`i mnvqZvq miKvi cwiPvwjZ cÖv_wgK wk¶v Dbœqb 
Kg©m~wP (wcBwWwc) cÖv_wgK wk¶v Dbœq‡bi cÖavb nvwZqviiƒ‡c KvR Ki‡Q, hvi 
Z…Zxq ch©vq GL‡bv Pjgvb|

wk¶vi Dbœq‡b Avš—R©vwZK Avnevb I D‡`¨vMmg~n cÖv_wgK wk¶vi m¤cÖmviY, 
S‡i cov †iva Kiv, wk¶v_©x‡`i wk¶vPμ mgvß Kiv Ges Gme †¶‡Î †RÛvi-
mgZv AR©‡bi Ici ¸i“Z¡ Av‡ivc K‡i‡Q| wk¶vi gvb Ges wkLbdj AR©b 
Gme D‡`¨v‡Mi Aš—fz©³ n‡jI wk¶vi my‡hvM we¯—v‡ii mv‡_ Zzjbvg~jK wePv‡i 
G †¶‡Î AwR©Z mvdj¨ KgB cwijw¶Z n‡q‡Q, hv GB cÖwZ‡e`‡b Av‡jvPbv 
Kiv n‡e| 

cÖv_wgK wk¶vi my‡hvM m¤cÖmviYB wQj weMZ wZb `kK Ry‡o wek¦e¨vcx 
Av‡jvPbvi welq| ˆewk¦K cwimsL¨vb e‡j, wek¦e¨vcx wbU I MÖm fwZ©i 
nvi †e‡o‡Q Ges we`¨vjq-ewnf©‚Z wkïi msL¨v K‡g‡Q| A‡bK †`kB 
Av‡Mi Zzjbvq Kg eq‡m wkï‡`i cÖv_wgK †kÖwY‡Z fwZ© Kiv‡”Q, cÖv_wgK 
wk¶vi mgq evwo‡q‡Q I eva¨Zvg~jK wk¶vi e¨vwß evov‡Z wk¶vbxwZ‡Z 
cwieZ©b G‡b‡Q| †Kej DbœZ †`kmg~‡nB bq, cvkvcvwk wb¤œ I ga¨g 
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Av‡qi †`k¸‡jv‡ZI GB cwieZ©b m~wPZ n‡q‡Q| A_P evsjv‡`‡k cÖv_wgK 
wk¶vq fwZ©i eqm ev cÖv_wgK wk¶vi e¨vwßKv‡j 1955 mv‡ji ci †_‡K 
†Kv‡bv cwieZ©b †`Lv hvqwb| eva¨Zvg~jK cÖv_wgK wk¶vi e¨vwßKvjI 
1990 mvj †_‡K GKB Av‡Q| Gi e¨vwß n‡”Q cÖ_g †_‡K cÂg †kªwY 
ch©š—| Qq †_‡K `k eQi eqmx wkï‡`i Rb¨ GB wk¶v eva¨Zvg~jK| 
cÖv_wgK wk¶vq fwZ©i eq‡mi wbwi‡L evsjv‡`k we‡k¦i msL¨vMwiô †`k¸‡jvi 
KvZv‡i _vK‡jI cÖv_wgK I eva¨Zvg~jK wk¶vi e¨vwßi w`K †_‡K †`kwU 
GLbI wcwQ‡q i‡q‡Q|

cÖv_wgK wk¶v Dbœqb Kg©m~wPÕi Z…Zxq ch©vq (2011-16) wk¶vi m¤cÖmvi‡Yi 
cvkvcvwk gvb Dbœq‡bi IciI ¸i“Z¡ Av‡ivc Ki‡Q| wk¶vi gvb †Kv‡bv w¯’i 
ev wbðj aviYv bq| RvZxq iƒcKí Z_v †`‡ki mvwe©K Dbœqb I wk¶ve¨e¯’vi 
cwieZ©‡bi mv‡_ Gi msÁvI cwiewZ©Z nq| GWz‡Kkb IqvP-Gi m~PbvKvj 
1998 mvj †_‡KB cÖv_wgK wk¶vi gvb m¤ú‡K© †ekwKQz M‡elYv Kiv n‡q‡Q| 
G avivq me©‡kl M‡elYvwU n‡qwQj 2008 mv‡jÑ GLb †_‡K mvZ eQi Av‡M| 
eZ©gvb †cÖ¶vc‡U welqwUi ¸i“Z¡ Abyaveb K‡i GWz‡Kkb IqvP `j cÖv_wgK
wk¶vi gvb‡K 2015 mv‡ji M‡elYvi g~j welq wn‡m‡e wba©viY K‡i‡Q| 
2015 mvj GKw`‡K †hgb mevi Rb¨ wk¶v I mnmªvã Dbœqb j¶¨mg~n 
AR©‡bi †kl eQi (2000-2015), Aciw`‡K RvwZmsN wba©vwiZ AvMvgx 15 
eQ‡ii Rb¨ †UKmB Dbœqb j¶¨mg~n AR©‡bi m~Pbvwe›`y (2016-2030)| 
d‡j G eQiwU GiKg GKwU M‡elYvi Rb¨ Av`k© mgq| G eQ‡ii †m‡Þ¤^i 
gv‡m RvwZms‡N †UKmB Dbœq‡bi Rb¨ 17wU j¶¨ wba©viY Kiv nq, hvi g‡a¨ 
wk¶vmsμvš— PZz_© j¶¨wU n‡jvÑmevi Rb¨ GKxf‚Z I mgZvwfwËK gvbm¤§Z 
wk¶v Ges Rxebe¨vcx wk¶vi my‡hvM wbwðZ Kiv| G M‡elYvwU‡K MZ 15 
eQ‡ii cÖ‡Póvi GKwU mvgwóK g~j¨vqb wn‡m‡e we‡ePbv Kiv hvq| GKB m‡½ 
GwU AvMvgx 15 eQ‡ii Kg©Kv‡Êi GKwU †emjvBb wn‡m‡e KvR Ki‡e|
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L.M‡elYvi D‡Ïk¨, DcvË Drm I bgybv
evsjv‡`‡k cÖv_wgK wk¶vi gvb‡K g~j welq a‡i GB M‡elYvq mvg¨Zvi 
`„wó‡KvY †_‡K gvbmsμvš— wewfbœ m~P‡Ki wfwË‡Z AbymÜvb cwiPvjbv Kiv 
n‡q‡Q Ges Gmsμvš— cÖeYZvmg~n ch©v‡jvPbv Kiv n‡q‡Q| mywbw`©ó D‡Ïk¨mg~n 
wb‡P †`Iqv n‡jv-

1. cÖv_wgK wk¶v‡¶‡Î †RvMvb I cÖwμqvmsμvš— wewea m~PK e¨envi K‡i 
wk¶vcÖwZôv‡bi gvb, cÖwZôvbmg~‡ni ga¨Kvi wewfbœZv Ges mg‡qi mv‡_ 
cwieZ©b AbymÜvb|

2. †RÛvi, wk¶vMZ †hvM¨Zv I cÖwk¶Y Ges gvbm¤§Z wk¶v cÖ`v‡b wbR wbR 
f‚wgKvi Av‡jv‡K we`¨vj‡qi wk¶K, cÖavb wk¶K I we`¨vjq e¨e¯’vcbv 
KwgwUi m`m¨‡`i e„Ëvš— hvPvB|

3. cÖv_wgK wk¶vq wkïi cÖ‡ekMg¨Zv, AskMÖnY Ges †hvM¨Zv AR©b cwigvc 
Kivi cvkvcvwk AwfMg¨Zv I wkLbd‡ji mv‡_ Av_©mvgvwRK Ae¯’vi 
m¤cK© Ges mg‡qi Ave‡Z© G‡Z †Kv‡bv cÖKvi cwieZ©b mvwaZ n‡q‡Q 
wKbv, Zv AbymÜvb|

4. wk¶vcÖwZôv‡bi `¶Zv cwigvc Ges cÖv_wgK wk¶vq wewb‡qv‡Mi djvdj 
wn‡m‡e Rbmvavi‡Yi wk¶v I mv¶iZvi Ae¯’vq Kx ai‡bi cwieZ©b 
n‡q‡Q Zv g~j¨vqb Kiv| 

5. wk¶v_©xi †RÛvi, GjvKv, we`¨vj‡qi aib I Av_©mvgvwRK †cÖ¶vcU 
we‡ePbvq wb‡q mvg¨Zvi `„wó‡KvY †_‡K †gŠwjK wk¶v †mevi †RvMvb, 
cÖwμqv Ges djvdj we‡k-lY Kiv|

G M‡elYvq wk¶vi gvb †evSvi Rb¨ eûj e¨eüZ †RvMvb-cÖwμqv-Zvr¶wYK
dj g‡Wj e¨envi Kiv n‡q‡Q| GWz‡Kkb IqvP-Gi M‡elYvq Gi Av‡MI 
G g‡Wj e¨envi Kiv n‡qwQj| GKB g‡Wj e¨envi Kivi d‡j Av‡Mi 
M‡elYvmg~‡ni djvd‡ji mv‡_ G M‡elYvi djvdj Zzjbv Kiv mnR n‡q‡Q| 
GKB mv‡_ wewfbœ m~P‡K cwieZ©‡bi cÖeYZvmg~nI we‡k-lY Kiv m¤¢e n‡q‡Q; 
hv wk¶vi Dbœqb g~j¨vq‡bi Rb¨ AZxe ¸i“Z¡c~Y©| G M‡elYvq wk¶vi gvb 
hvPvB Kivi Rb¨ cÖ‡qvRbxq m~PK wba©viY Ki‡Z wM‡q we`¨gvb ZË¡mg~n 
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ch©v‡jvPbvi cvkvcvwk cÖv_wgK wk¶v Awa`ß‡ii ˆZwi I e¨envi Kiv `yB †mU 
m~PK e¨vcKfv‡e e¨envi Kiv n‡q‡Q| G¸‡jv n‡jv: gyL¨ `¶Zv m~PK I cÖv_
wgK we`¨vjq gv‡bi ¯—i| m~PK wba©vi‡Y wb‡Pi welq¸‡jv MÖnY Kiv n‡q‡Q|

†RvMvb-m¤úwK©Z m~PK: we`¨vjq AeKvVv‡gv, we`¨vj‡qi mvwe©K cwi‡ek, 
cwi”QbœZv, †kªwYK‡¶i my‡hvM-myweav, aviY ¶gZv, wk¶K‡`i emvi e¨e¯’v, 
wk¶K‡`i wk¶vMZ †hvM¨Zv, wk¶K cÖwk¶Y, cvbxq Rj I †kŠPvMvi e¨e¯’v, 
MÖš’vMvi, e-¨vK‡ev‡W©i gvb, wk¶v_©x fwZ© Ges wk¶v_©x‡`i Av_©mvgvwRK Ae¯’vi 
Z_¨|

cÖwμqv-m¤úwK©Z m~PK: wk¶v_©xi Dcw¯’wZ, wk¶‡Ki Dcw¯’wZ, wk¶v_©x-
wk¶K AbycvZ, we`¨vjq cÖvi¤¢Kv‡j RvZxq cZvKv D‡Ëvjb, RvZxq msMxZ 
MvIqv, we`¨vj‡qi wba©vwiZ †cvkvK, mvs¯‹…wZK Kvh©μg, μxov Ges we`¨vjq 
e¨e¯’vcbv KwgwUi mfvq Av‡jvwPZ welqmg~n|

Zvr¶wYK djmsμvš— m~PK: cÂg †kªwY ch©š— wU‡K _vKv wk¶v_©x‡`i AbycvZ, 
cÖv_wgK wk¶v mgvßKiY, wk¶ve¨e¯’vi Af¨š—ixY ̀ ¶Zvigvb, wk¶v_©x‡`i AwR©Z 
†hvM¨Zv Ges Rbmvavi‡Yi wk¶v AR©‡bi ¯—i I Zv‡`i mv¶iZvi Ae¯’v|

gvbm¤§Z wk¶v we‡køl‡Yi †d«gIqvK©
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g‡b ivLv cÖ‡qvRb †h Av‡Mi M‡elYv¸‡jvi mv‡_ Zzjbv‡hvM¨ Z‡_¨i Afv‡e 
PviwU ̧ i“Z¡c~Y© welq, †hgb- wk¶vμg, cvV¨cy¯—K, wk¶K cÖwk¶Y I †kªwYK‡¶ 
wk¶Y-wkLb cÖwμqv G M‡elYvq we‡ePbv Kiv nqwb| 

G M‡elYvq 1998 †_‡K 2014 mvj ch©š— cwiPvwjZ wewfbœ GWz‡Kkb IqvP
M‡elYvi Z_¨ e¨envi Kiv n‡q‡Q| wk¶vi gvb wbiƒcYKvix mKj Z_¨-DcvË I 
m~PK GB M‡elYv Kv‡R e¨envi Kiv n‡q‡Q| DcvËfvÊvimg~n n‡jv-

GWz‡Kkb IqvP Lvbv Rwic 1998, 2000, 2005, 2008 I 2013• 

GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 1998, 2000, 2008 I 2014• 

GWz‡Kkb IqvP †hvM¨ZvwfwËK wkLbdj AR©b Afx¶v 2000, 2008 I • 
2014

G‡KK eQi G‡KK msL¨K ÷ªvUv we‡ePbv Kiv Ges Lvbv Rwi‡c cÖ‡kœi aib 
I wbe©vwPZ wk¶vcÖwZôv‡bi aib wfbœ nIqvi Kvi‡Y Dch©y³ Z_¨fvÊvimg~‡n 
bgybvi AvKv‡i eQi‡f‡` wfbœZv wQj| D`vniY¯^iƒc- cÖ_g Pvi eQ‡ii Lvbv 
Rwi‡c wefvMwfwËK bgybvqb Kiv n‡qwQj wKš‘ cÂgwU‡Z G‡m mgMÖ †`‡k 
RvZxqwfwË‡Z GKwU bgybv †bIqv n‡q‡Q| wk¶vcÖwZôvb Rwic I wkLbdj 
hvPvB Afx¶v 2000 mv‡j wZb ai‡bi, 2008 mv‡j Qq ai‡bi Ges 2014 
mv‡j cuvP ai‡bi we`¨vj‡qi Ici cwiPvjbv Kiv n‡qwQj| Aek¨ cÖwZwU‡ZB 
miKvwi, bZzb RvZxqKiYK…Z miKvwi I DcvbyôvwbK cÖv_wgK we`¨vjq 
Aš—f©z³ wQj| Lvbv Rwi‡c 1998 mv‡j 42,548wU, 2000 mv‡j 30,051wU, 
2005 mv‡j 23,971wU, 2008 mv‡j 24,007wU I 2013 mv‡j 9,000wU 
Lvbv Aš—f©y³ Kiv nq| wk¶vcÖwZôvb Rwi‡ci †¶‡Î 1998 mv‡j 885wU, 
2000 mv‡j 952wU, 2008 mv‡j 440wU I 2014 mv‡j 663wU we`¨vj‡q 
RwicKvR cwiPvjbv Kiv nq| cwi‡k‡l, †hvM¨ZvwfwËK wkLbdj hvPvB 
Afx¶v cwiPvjbv Kiv nq 2000 mv‡j 186wU we`¨vj‡qi 2,509 Rb wk¶v_©x, 
2008 mv‡j 440wU we`¨vj‡qi 7,093 Rb wk¶v_©x I 2014 mv‡j 309wU 
we`¨vj‡qi 5,375 Rb wk¶v_©xi Ici|
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M. M‡elYvi djvdj
1. cÖv_wgK wk¶v cÖwZôvbmg~‡ni AeKvVv‡gv

we`¨vj‡qi †fŠZ AeKvVv‡gv I my‡hvM-myweav wk¶vi mvwe©K gvb hvPvB‡qi Rb¨ 
†RvMvb-m¤úwK©Z ¸i“Z¡c~Y© m~PK| G¸‡jvi g‡a¨ wKQz †gŠwjK my‡hvM-myweav 
GLv‡b Av‡jvPbv Kiv n‡q‡Q, †hgbÑwe`¨vjq feb, †kªwYK¶, wk¶K‡`i 
K¶, mvwe©K cwi®‹vi-cwiQbœZv, †kªwYK‡¶ e¨eüZ e-¨vK‡evW©, Lvevi cvwb I 
†kŠPvMvi, we`¨vj‡qi MÖš’vMvi Ges mn-cvVμwgK Kvh©μg|

me©‡kl Rwic Abyhvqx (2014 mv‡j) †ewkifvM miKvwi cÖv_wgK we`¨vjq, 
bZzb RvZxqKiYK…Z cÖv_wgK we`¨vjq I Ge‡Z`vwq gv`ªvmv wbR¯^ RvqMvq 
feb ˆZwi K‡i‡Q| †ewkifvM wKÛviMv‡U©b I cÖvq me DcvbyôvwbK we`¨vjq 
cwiPvwjZ n‡”Q fvovq ev webvfvovq A‡b¨i KvQ †_‡K Ni wb‡q| mvBwÎk 

GKbR‡i M‡elYvq e¨eüZ wewfbœ Rwi‡ci bgybv

Dcv‡Ëi Drm
mvj

1998 2000 2005 2008 2013 2014

Lvbv Rwic

Lvbv msL¨v 42,548 30,051 23,971 24,007 9,000 -

wkï (6-10 eQi) 31,092 20,686 15,736 14,688 4,945 -

cÖv_wgK we`¨vj‡qi 
wk¶v_©x 33,229 22,239 16,000 15,189 5,147 -

†gvU RbmsL¨v 214,545 150,028 122,006 113,320 40,702 -

wk¶vcÖwZôvb Rwic

wk¶vcÖwZôv‡bi msL¨v 885 952 - 440 - 663

cÖvwš—K †hvM¨Zv cwigvcK 
Afx¶v

wk¶vcÖwZôv‡bi msL¨v - 186 - 440 - 309

wk¶v_©x msL¨v - 2,509 - 7,093 - 5,375

m~Î: †PŠayix I Ab¨vb¨ (1999, 2002), bv_ I †PŠayix (2001, 2009), Avng` I Ab¨vb¨ (2006), bv_ I 
Ab¨vb¨ (2014, 2015)
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kZvsk wKÛviMv‡U©b wbR¯^ Rwg‡Z Avi 12 kZvsk A‡b¨i KvQ †_‡K Rwg avi 
K‡i feb ˆZwi K‡i‡Q| we`¨vjq fe‡b cÖwZeÜx wk¶v_©x‡`i PjvP‡j mnvqZv 
Ki‡Z Xvjy wmuwo wbg©v‡Y Ab¨ me ai‡bi cÖwZôvb †_‡K GwM‡q Av‡Q miKvwi 
cÖv_wgK we`¨vjq| cÖvq 85 kZvsk miKvwi I bZzb RvZxqKiYK…Z cÖv_wgK 
we`¨vj‡q †Ljvi gvV Av‡Q, wKÛviMv‡U©b I DcvbyôvwbK we`¨vjq G e¨vcv‡i 
A‡bK wcwQ‡q Av‡Q| we`y¨r ms‡hvM me‡P‡q †ewk cvIqv †M‡Q wKÛviMv‡U©‡b 
(84.7 kZvsk), GiciB Av‡Q miKvwi cÖv_wgK we`¨vj‡qi¯’vb (56 kZvsk)| 
†Kv‡bv ai‡bi we`¨vj‡qi Avw½bv‡ZB dz‡ji evMvb †Zgb GKUv †`Lv hvqwb| 
mvwe©Kfv‡e, 60.8 kZvsk we`¨vjq wbR¯^ Rwg‡Z Aew¯’Z, 63.5 kZvs‡ki 
wbR¯^ feb Av‡Q, 17.8 kZvsk Xvjy wmuwo ˆZwi K‡i‡Q, we`y¨r ms‡hvM Av‡Q 
41.8 kZvs‡k, †Ljvi gvV Av‡Q 57 kZvs‡k Ges gvÎ 7.5 kZvsk we`¨vj‡qi 
Avw½bvq dz‡ji evMvb Av‡Q| wbR¯^ Rwg I feb, feb msjMœ Xvjy wmuwo I 
†Ljvi gv‡Vi †¶‡Î MÖvgxY wk¶vcÖwZôvbmg~n kn‡ii Zzjbvq GwM‡q Av‡Q| 
Ab¨w`‡K we`y¨r ms‡hvM I Avw½bvq dz‡ji  evMv‡bi †¶‡Î GwM‡q Av‡Q 
kn‡ii wk¶vcÖwZôvbmg~n| hw`I †Ljvi gvV, Xvjy wmuwo I we`y¨r ms‡hv‡Mi 
†¶‡Î mg‡qi mv‡_ μ‡gvbœwZ j¶ Kiv hv‡”Q ZeyI A‡bK we`¨vjq Gme 
my‡hvM m„wó‡Z GLbI A‡bK wcwQ‡q Av‡Q|

mvwe©Kfv‡e 59 kZvsk we`¨vj‡qi Av‡kcv‡k wbwiwewj cwi‡ek †`Lv †M‡Q, 
35 kZvsk we`¨vj‡qi Pvicvk wKQzUv †Kvjvnjc~Y© wQj Ges Qq kZvsk wQj 
†Kvjvnjc~Y©| Zzjbvg~jKfv‡e MÖvgxY we`¨vjq¸‡jv wbwiwewj ¯’v‡b Aew¯’Z 
wQj| G †¶‡Î MÖv‡g Aew¯’Z bZzb RvZxqKiYK…Z cÖv_wgK we`¨vjq¸‡jv 
Ab¨‡`i †_‡K GwM‡q, Zvici h_vμ‡g Ge‡Z`vwq gv`ªvmv, miKvwi cÖv_wgK 
we`¨vjq, DcvbyôvwbK we`¨vjq I wKÛviMv‡U©‡bi ¯’vb| 

`yB-Z…Zxqvsk we`¨vj‡qi †kªwYK¶ I eviv›`vi †`qvj Ges 58.8 kZvsk 
we`¨vj‡qi †kªwYK¶ I eviv›`vi †g‡S cwi®‹vi-cwi”Qbœ cvIqv †M‡Q| 
†kªwYK‡¶i †g‡S cwi®‹vi-cwi”Qbœ ivLvi †¶‡Î GwM‡q wQj DcvbyôvwbK 
we`¨vjq| †kªwYK‡¶i †`qvj cwi®‹vi-cwi”Qbœ ivLvi †¶‡Î GKB iKg `¶Zv 
†`Lv †M‡Q wKÛviMv‡U©b I DcvbyôvwbK we`¨vj‡q, Gi c‡iB Av‡Q miKvwi 
cÖv_wgK I bZzb RvZxqKiYK…Z cÖv_wgK we`¨vjq| †kªwYK‡¶i †`qvj 
cwi®‹vi-cwi”Qbœ ivLvi †¶‡Î kn‡ii we`¨vjq¸‡jv MÖvgxY we`¨vjq¸‡jvi 
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Zzjbvq GwM‡q _vK‡jI †g‡S cwi®‹vi-cwi”Qbœ ivLvi e¨vcv‡i Dfq ¯’v‡b 
GKBiKg wPÎ cvIqv †M‡Q| GUv D‡j-L Kiv cÖ‡qvRb †h, we`¨vj‡qi feb 
cwi®‹vi-cwi”Qbœ ivLvi †¶‡Î 2008 mv‡ji Av‡M hZUv AMÖMwZ j¶ Kiv 
wM‡qwQj,cieZ©x mg‡q ZZUv †`Lv hvqwb|

GK K¶wewkó DcvbyôvwbK we`¨vjq¸‡jv‡K wnmv‡ei g‡a¨ wb‡q 2014 mv‡j 
M‡elYvfz³ we`¨vjq¸‡jv‡Z M‡o 3.7wU †kªwYK¶ cvIqv †M‡Q| DcvbyôvwbK 
we`¨vjq¸‡jv‡K ev` w`‡j GB msL¨v `uvovq 4.8wU| Avjv`vfv‡e miKvwi 
cÖv_wgK we`¨vj‡q M‡o 4.9wU †kªwYK¶ i‡q‡Q Avi bZzb RvZxqKiYK…Z 
cÖv_wgK we`¨vj‡q K¶ msL¨v 3.4wU| gvÎ 8.1 kZvsk we`¨vj‡q cÖv_wgK 
we`¨vjq gv‡bi ¯—i m~PK Abymv‡i 507 eM©dzU AvqZ‡bi †kªwYK¶ Av‡Q| 
†kªwYK‡¶i msL¨vi w`K †_‡K Ab¨‡`i Zzjbvq wKÛviMv‡U©b GwM‡q _vK‡jI 
Ab¨vb¨ †fŠZ my‡hvM-myweavi m~PK we‡ePbvq miKvwi cÖv_wgK we`¨vjq mevi 
†_‡K GwM‡q wQj|

AšÍZ cvuPwU †kÖwYK¶ i‡q‡Q Ggb we`¨vj‡qi kZKiv nvi, 1998-2014

m~Î: GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 1998, 2008, 2014

miKvwi cÖv_wgK we`¨vjq, bZzb RvZxqKiYK…Z cÖv_wgK we`¨vjq I 
wKÛviMv‡U©‡bi †ewkifvM †kªwYK¶ cy‡ivcywi BU A_ev BU I wU‡bi mswgkÖ‡Y 
ˆZwi| Giƒc †kªwYK¶ Av‡Q A‡a©‡KiI Kg msL¨K Ge‡Z`vwq gv`ªvmvq Ges 
wZb fv‡Mi GK fvM DcvbyôvwbK we`¨vj‡q| M‡o A‡a©‡KiI Kg msL¨K 
†kªwYK‡¶ ˆe`y¨wZK evwZ I cvLvi e¨e¯’v Av‡Q| MÖvgxY we`¨vjq¸‡jvi 
Zzjbvq kn‡ii we`¨vjq¸‡jv †ewk my‡hvM-myweavm¤úbœ| we`¨vjq feb¸‡jvi 
wbg©vY mvgMÖxi gvb, ˆe`y¨wZK evwZ I cvLv Ges cvwicvwk¦©K Ae¯’vi we‡ePbvq 
2008 †_‡K 2014 mv‡j ¯úóZB DbœwZ N‡U‡Q| Z‡e Ab¨ ai‡bi we`¨vj‡qi 
Zzjbvq miKvwi cÖv_wgK we`¨vj‡qi DbœwZ †ewkgvÎvq ¯úó|
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mg‡qi mv‡_ we`¨vj‡qi †kªwYK‡¶i aviY¶gZvI e„w× †c‡q‡Q| 1998 mv‡j 
GKwU †kªwYK‡¶ 32 Rb wk¶v_©x ¯^vfvweKfv‡e em‡Z cviZ, hv †e‡o 2008 
mv‡j `uvwo‡q‡Q 37 R‡b Ges 2014 mv‡j 39.6 R‡b| miKvwi cÖv_wgK I 
bZzb RvZxqKiYK…Z cÖv_wgK we`¨vj‡qi †kªwYK‡¶i aviY¶gZv Lye `ª“Z 
e„w× †c‡q‡Q, hv wKÛviMv‡U©‡bi †¶‡ÎI cÖ‡hvR¨| G †¶‡Î Ab¨ `yB ai‡bi 
we`¨vjq ci¯ú‡ii KvQvKvwQ n‡jI Zviv Ab¨‡`i Zzjbvq wcwQ‡q Av‡Q| 
2014 mv‡j wKÛviMv‡U©b I DcvbyôvwbK we`¨vj‡qi †kÖwYK‡¶i aviY¶gZv 
wk¶v_©x msL¨vi †P‡q †ewk _vK‡jI Ab¨ wZb ai‡bi we`¨vj‡q Zv cÖ‡qvR‡bi 
Zzjbvq Kg wQj| 

μ‡g Lvevi cvwb I †kŠPvMvi e¨e¯’vqI DbœwZ N‡U‡Q| GK mgq †ewkifvM 
we`¨vjq evB‡i †_‡K cvwb G‡b †Kv‡bv cv‡Î Rwg‡q ivLZ wk¶v_©x I wk¶K‡`i 
e¨env‡ii Rb¨| GLb Zviv wbR we`¨vj‡qi Avw½bv‡ZB Lvevi cvwb cvq| 
1998 mv‡j A‡a©‡KiI Kg msL¨K we`¨vj‡qi (47 kZvsk) Avw½bvq Lvevi 
cvwbi e¨e¯’v wQj, hv 2014 mv‡j †e‡o 73.7 kZvsk n‡q‡Q| mvwe©Kfv‡e 
78.2 kZvsk we`¨vj‡qi Lvevi cvwb‡Z Av‡m©wbK bvB e‡j gZvgZ cvIqv 
†M‡Q| 1998 mv‡j wZb fv‡Mi `yB fvM cÖv_wgK we`¨vj‡q †kŠPvMv‡ii e¨e¯’v 
wQj, hv e„w× †c‡q 2008 mv‡j 70.4 kZvsk I 2014 mv‡j 88.5 kZvs‡k 
†cuŠQvq| †kŠPvMv‡ii cwi®‹vi-cwi”QbœZvi †¶‡ÎI DbœwZ j¶ Kiv †M‡Q| 
1998 mv‡j 10 kZvs‡kiI Kg we`¨vj‡q cwi®‹vi-cwi”Qbœ †kŠPvMvi wQj, 

we`¨vjq PZ¡‡i Lvevi cvwbi  Drm, mevi Rb¨ †kŠPvMvi e¨e¯’v I  
¯^v¯’¨m¤§Z †kŠPvMvi i‡q‡Q Ggb we`¨vj‡qi kZKiv nvi, 1998-2014

m~Î: GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 1998, 2008, 2014
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hv 2014 mv‡j e„w× †c‡q 62.1 kZvs‡k `vuwo‡q‡Q| †ewkifvM we`¨vj‡qB 
(64.2 kZvsk) †Q‡j I †g‡q Df‡qi Rb¨ GKB †kŠPvMvi Av‡Q| †Q‡j I 
†g‡qi Rb¨ c„_K †kŠPvMvi AvbycvwZK nv‡i †ewk Av‡Q miKvwi cÖv_wgK 
we`¨vj‡q (42 kZvsk), Zvic‡iB †hŠ_fv‡e Av‡Q bZzb RvZxqKiYK…Z 
cÖv_wgK we`¨vjq I wKÛviMv‡U©‡b| cwi®‹vi-cwi”Qbœ †kŠPvMvi e¨e¯’v Kivi 
†¶‡Î kn‡ii we`¨vjq¸‡jv MÖvgxY we`¨vjq¸‡jv †_‡K GwM‡q Av‡Q|

2008 mv‡j gvÎ `yB kZvsk we`¨vj‡q cvVvMvi wQj hv †e‡o 2014 mv‡j 
12.6 kZvs‡k †cŠu‡Q‡Q| gvÎ 1.3 kZvsk we`¨vj‡q cvVvMv‡ii Rb¨ Avjv`v 
K¶ Av‡Q| Ab¨vb¨ we`¨vj‡q cvVvMv‡ii eB _v‡K cÖavb wk¶K A_ev mnKvix 
wk¶K‡`i emvi K‡¶| aib Abyhvqx 18 kZvsk miKvwi cÖv_wgK we`¨vjq, 
16.7 kZvsk wKÛviMv‡U©b, 13.3 kZvsk bZzb RvZxqKiYK…Z cÖv_wgK 
we`¨vj‡q cvVvMvi Av‡Q| 2014 mv‡j 86 kZvsk †kªwYK‡¶ e¨envi Dc‡hvMx 
e-̈vK‡evW© cvIqv †M‡Q, hv 2008 mv‡j wQj 79.6 kZvsk| we`¨vj‡q cvVvMvi 
¯’vcb I †kÖwYK‡¶ fvj gv‡bi e-̈vK‡evW©© ivLvi †¶‡Î kn‡ii we`¨vjq¸‡jv 
MÖvgxY we`¨vj¸‡jvi Zzjbvq GwM‡q wQj|

we`¨vj‡q RvZxq cZvKv D‡Ëvjb I RvZxq msMxZ MvIqvi †¶‡ÎI DbœwZ j¶ 
Kiv †M‡Q| 2014 mv‡j Rwi‡ci w`‡b 90 kZvsk we`¨vj‡q RvZxq cZvKv 
D‡Ëvjb Kiv n‡qwQj Ges 77 kZvsk we`¨vj‡q RvZxq msMxZ MvIqv n‡qwQj; 
GB nvimg~n 2008 mv‡ji Zzjbvq wbtm‡›`‡n A‡bK †ewk| †ewkifvM (95 
kZvsk) miKvwi cÖv_wgK we`¨vjq, bZzb RvZxqKiYK…Z cÖv_wgK we`¨vjq 
I wKÛviMv‡U©‡b GB wbqg gvb‡Z †`Lv †M‡Q| DcvbyôvwbK we`¨vjq (72.7 
kZvsk) Ges Ge‡Z`vwq gv`ªvmv (81.3 kZvsk) G †¶‡Î wcwQ‡q wQj|

G M‡elYvq cÖvZ¨wnK kixi PP©v, evwl©K μxov cÖwZ‡hvwMZv, evwl©K mvs¯‹…wZK 
cÖwZ‡hvwMZv I Kve Kvh©μg‡K mn-cvVμwgK Kvh©μg wn‡m‡e aiv n‡q‡Q| 
Gme †¶‡Î 2014 mv‡ji Rwi‡c we`¨vj‡qi aib Abymv‡i e¨vcK wfbœZv j¶ 
Kiv †M‡Q; GB e¨eavb †gvUvgywU 30 kZvsk †_‡K 59 kZvsk| †`Lv †M‡Q, 
GKUv eo msL¨K we`¨vj‡q GB Kvh©μg¸‡jvi GKwUI Kiv nq bv|
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2. cÖv_wgK we`¨vj‡qi wk¶K

wk¶K-wk¶v_©x‡`i mw¤§wjZ Kg©KvÊB GKwU Kvh©Ki wkLb cwi‡e‡ki m„wó 
K‡i, hv gvbm¤§Z wk¶vi PvweKvwV| wk¶K‡`i †hvM¨Zv, `¶Zv I Kg©KvÊ 
ZvB gvbm¤§Z wk¶v wbwðZ Ki‡Z ¸i“Z¡c~Y© f~wgKv cvjb K‡i| 

we`¨vj‡qi aib‡f‡` wk¶K‡`i msL¨vq h‡_ó cv_©K¨ j¶ Kiv †M‡Q| GKB 
ai‡bi we`¨vj‡qi †¶‡ÎI we`¨vjq‡f‡` GB cv_©K¨ we`¨gvb| GK-wk¶K 
wewkó DcvbyôvwbK we`¨vjq¸‡jv e¨ZxZ, 41.3 kZvsk we`¨vj‡qi †¶‡Î 
wk¶K msL¨v Pvi Rb ev Zvi Kg, 11.7 kZvsk we`¨vj‡q 5 Rb, 17.9 kZvsk 
we`¨vj‡q 6-8 Rb Ges 29 kZvsk we`¨vj‡q 9 ev Zvi AwaK msL¨K wk¶K 
i‡q‡Qb| we`¨vjq¸‡jv‡Z M‡o wk¶K wQ‡jb 6.2 Rb| MÖvgxY we`¨vjq¸‡jv‡Z 
Mo wk¶K msL¨v 5.5 Rb Avi kn‡ii we`¨vjq¸‡jv‡Z 9.6 Rb| 

we`¨vj‡qi aib‡f‡` wk¶K‡`i Mo msL¨vq cv_©K¨ j¶ Kiv †M‡Q, hv m‡e©v”P 
wQj wKÛviMv‡U©‡b Ges me©wb¤œ bZzb RvZxqKiYK…Z cÖv_wgK we`¨vj‡q| 
mg‡qi mv‡_ we`¨vjq¸‡jv‡Z wk¶K msL¨vI †e‡o‡QÑ 1998 mv‡j M‡o 
†hLv‡b we`¨vjq cÖwZ 4.9 Rb wk¶K wQ‡jb, 2014 mv‡j Zv 6.2 R‡b DbœxZ 
n‡q‡Q| miKvwi wk¶vcÖwZôvb¸‡jv‡Z G ai‡bi DbœwZ j¶ Kiv †M‡Q me‡P‡q 
†ewk; c¶vš—‡i Ge‡Z`vwq gv`ªvmvi †¶‡Î Zv  n«vm †c‡q‡Q| 

we`¨vjqmg~‡n bvix wk¶K‡`i AbycvZ μgk †e‡o‡Q| 1998 mv‡j †gvU 
wk¶K‡`i 32 kZvsk wQ‡jb bvix| GB nvi 2008 mv‡j 39.3 kZvs‡k 
I 2014 mv‡j 63.4 kZvs‡k DbœxZ n‡q‡Q| D‡j-L¨, cÖwZwU Rwic eQ‡iB 
we`¨vj‡qi aib‡f‡` wk¶K‡`i gv‡S bvix wk¶K‡`i msL¨vq D‡j-L‡hvM¨ 
cv_©K¨ j¶ Kiv †M‡Q| bvix wk¶K‡`i nvi MÖvgxY we`¨vjq¸‡jvi Zzjbvq 
kn‡ii we`¨vjq¸‡jv‡Z memgq †ewk wQj| 

cyi“‡li Zzjbvq bvix wk¶K †ewk i‡q‡Q Ggb wk¶vcÖwZôv‡bi nviI ch©vqμ‡g 
†e‡o‡Q, Avevi G †¶‡Î  we`¨vj‡qi aib‡f‡` D‡j-L‡hvM¨ wfbœZvI j¶ 
Kiv †M‡Q| 1998 mv‡j `yB-cÂgvsk we`¨vj‡q cyi“‡li Zzjbvq bvix wk¶K 
†ewk wQj, hv 2014 mv‡j 69.4 kZvs‡k DcbxZ n‡q‡Q| G e„w× miKvwi 
we`¨vjq¸‡jv‡Z my¯úófv‡e j¶ Kiv †M‡QÑ G nvi 1998 mv‡j 29 kZvsk 
†_‡K 2014 mv‡j 72.7 kZvs‡k DbœxZ n‡q‡Q| Ge‡Z`vwq gv`ªvmvi †¶‡Î G 
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nvi GL‡bv 10 kZvs‡ki wb‡P| DcvbyôvwbK we`¨vjq¸‡jv‡Z c~e©wbav©wiZfv‡eB 
bvix wk¶Kiv cwo‡q _v‡Kb| 

mg‡qi †cÖw¶‡Z mKj ai‡bi we`¨vj‡q wk¶K‡`i wk¶vMZ †hvM¨Zv †e‡o‡Q| 
¯œvZK ev ¯œvZ‡KvËi wWwMÖ i‡q‡Q Ggb wk¶K‡`i GLb Av‡Mi †P‡q †ewk 
wb‡qvM †`Iqv n‡”Q| m‡e©vcwi, 1998 mv‡j †hLv‡b 48.3 kZvsk wk¶‡Ki 
b~¨bZg ¯œvZK wWwMÖ wQj Zv †e‡o 2008 mv‡j 50.1 kZvs‡k I 2014 
mv‡j 57.2 kZvs‡k DcbxZ n‡q‡Q| G †¶‡Î m‡e©v”P nvi j¶ Kiv †M‡Q 
miKvwi cÖv_wgK we`¨vj‡q (66.9 kZvsk), hvi c‡iB i‡q‡Q wKÛviMv‡U©b 
(56.5 kZvsk) I bZzb RvZxqKiYK…Z cÖv_wgK we`¨vjq (26.1 kZvsk)| 
DcvbyôvwbK we`¨vj‡qi †¶‡Î G nvi wQj gvÎ 8 kZvsk| Ge‡Z`vwq gv`ªvmvi 
wk¶K‡`i †ewkifvMB (58.2 kZvsk) gv`ªvmv †_‡K wk¶vMÖnY K‡iwQ‡jb| 

cÖv_wgK we`¨vj‡qi †ewkifvM wk¶KB wb‡R‡`i wk¶vRxe‡bi mKj ¯—‡i 
gvbweK kvLvq cov‡jLv K‡i‡Qb| Z‡e, 2008 Ges 2014 mv‡ji DcvË 
Zzjbv Ki‡j †`Lv hvq, gvbweK kvLvq cov‡jLv K‡i‡Qb Ggb wk¶K‡`i 
AbycvZ mg‡qi wbwi‡L wKQzUv cwigv‡Y K‡g‡Q, c¶vš—‡i weÁvb wKsev evwYR¨ 
kvLvq cov‡jLv K‡i‡Qb Ggb wk¶K‡`i nvi wKQzUv †e‡o‡Q| 

mg‡qi mv‡_ cÖwk¶YcÖvß wk¶K‡`i nviI e„w× †c‡q‡Q| 1998 mv‡j 60 
kZvs‡kiI Kg wk¶‡Ki †gŠwjK cÖwk¶Y (wm-Bb-GW, weGW, GgGW, wWc-

bvix wk¶‡Ki kZKiv nvi I cyiæ‡li Zzjbvq AwaK bvix wk¶K i‡q‡Qb 
Ggb we`¨vj‡qi kZKiv nvi, 1998-2014

m~Î: GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 1998, 2008, 2014
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Bb-GW, GbwRI KZ©„K cÖ`Ë wk¶K‡`i †gŠwjK cÖwk¶Y) wQj, hv 2008 I 
2014 mv‡j h_vμ‡g 61.3 kZvsk I 65.9 kZvs‡k DbœxZ n‡q‡Q| miKvwi 
cÖv_wgK we`¨vj‡qi wk¶K‡`i 94 kZvs‡ki †ewk, bZzb RvZxqKiYK…Z 
we`¨vj‡qi wk¶K‡`i 87.8 kZvsk I DcvbyôvwbK we`¨vj‡qi 60 kZvs‡ki 
Kg wk¶K †gŠwjK wk¶K cÖwk¶Y †c‡qwQ‡jb| cÖwk¶YcÖvß wk¶K‡`i ̧ i“Zi 
NvUwZ j¶ Kiv †M‡Q wKÛviMv‡U©b I Ge‡Z`vwq gv`ªvmvq hv, h_vμ‡g 15 
kZvsk I 7 kZvsk| welqwfwËK cÖwk¶Y i‡q‡Q Ggb wk¶K‡`i AbycvZI 
2008 mvj †_‡K 2014 mv‡ji g‡a¨ †e‡o‡Q|

we`¨vj‡q wk¶K‡`i Dcw¯’wZi nvi 2008 †_‡K 2014 mv‡ji g‡a¨ †e‡o‡Q| 
2008 mv‡j Rwi‡ci w`b wk¶K‡`i Dcw¯’wZi nvi wQj 88.4 kZvsk; G‡`i 
g‡a¨ 57.5 kZvsk h_vmg‡q we`¨vj‡q Dcw¯’Z n‡qwQ‡jb A_©vr Zviv we`¨vjq 
ïi“i Awdwmqvj mg‡qi Av‡MB we`¨vj‡q Dcw¯’Z n‡qwQ‡jb| 2014 mv‡j 
wk¶K‡`i we`¨vj‡q Dcw¯’wZi nvi wQj 89.3 kZvsk Avi h_vmg‡q Dcw¯’wZi 
nvi wQj 66.1 kZvsk| DcvbyôvwbK we`¨vjq Ab¨‡`i Zzjbvq Dfq‡¶‡ÎB 
GwM‡q i‡q‡Q; hvi ciciB i‡q‡Q wKÛviMv‡U©b| me©wb¤œ Dcw¯’wZi nvi j¶ 
Kiv †M‡Q Ge‡Z`vwq gv`ªvmvi wk¶K‡`i †¶‡Î Ges †`wi‡Z Dcw¯’wZi cÖeYZv 
†ewk j¶ Kiv †M‡Q miKvwi I bZzb RvZxqKiYK…Z cÖv_wgK we`¨vj‡qi 
wk¶K‡`i gv‡S| hviv †`wi‡Z we`¨vj‡q Dcw¯’Z n‡qwQ‡jb, Zviv M‡o 
we`¨vjq ïi“i 31 wgwbU c‡i G‡mwQ‡jb|

cÖv_wgK ¯—‡i wk¶v_©x-wk¶K Abycv‡Z mg‡qi †cÖw¶‡Z cwieZ©bkxj AMÖMwZ 
NU‡jI GwU GL‡bv GKwU eo mgm¨v wn‡m‡e i‡q †M‡Q| G AbycvZ 1998 

welqwfwËK cÖwk¶Y †c‡q‡Qb Ggb wk¶K‡`i kZKiv nvi, 2008-2014

m~Î: GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 2008, 2014
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mv‡j wQj 46, hv K‡g 2008 mv‡j 39 n‡q‡Q Avevi Zv †e‡o 2014 mv‡j 
43-G †cuŠ‡Q‡Q| wk¶v_©x-wk¶K AbycvZ me‡P‡q †ewk K‡g‡Q miKvwi 
cÖv_wgK we`¨vj‡qÑ 1998 mv‡j 73 †_‡K 2014 mv‡j 52| G AbycvZ 
GL‡bv AMÖnY‡hvM¨fv‡e D”P| 1998 mv‡j A‡a©‡KiI Kg we`¨vj‡q (47.3 
kZvsk) wk¶v_©x-wk¶K AbycvZ wQj 40:1 ev Zvi Kg| Abyiƒc AbycvZm¤úbœ 
we`¨vj‡qi nvi 2008 I 2014 mv‡j h_vμ‡g 54.5 kZvsk I 58.5 kZvs‡k 
DcbxZ n‡q‡Q|

3. cÖv_wgK we`¨vj‡qi e¨e¯’vcbv 

we`¨vj‡qi mvwe©K DbœwZ I wk¶vi gvb Dbœq‡b we`¨vjq e¨e¯’vcbv KwgwUi 
¸i“Z¡ Dcjwä K‡i GB Aby‡”Q‡` we`¨vjq e¨e¯’vcbvi Ici Av‡jvKcvZ Kiv 
n‡q‡Q| G QvovI we`¨vj‡qi cÖavb wn‡m‡e cÖavb wk¶K‡`i ˆewkó¨I we‡k-lY 
Kiv n‡q‡Q|

†ewkifvM miKvwi I bZzb RvZxqKiYK…Z cÖv_wgK we`¨vjq Ges Ge‡Z`vwq 
gv`ªvmvq 2014 mv‡j we`¨vjq e¨e¯’vcbv KwgwU wQj| Aciw`‡K, 15 kZvsk 
DcvbyôvwbK we`¨vjq I 22.5 kZvsk wKÛviMv‡U©‡b Giƒc †Kv‡bv KwgwU wQj 
bv| mvwe©Kfv‡e, 91.5 kZvsk we`¨vj‡q e¨e¯’vcbv KwgwU wQj| we`¨vj‡qi 
aib‡f‡` e¨e¯’vcbv KwgwUi m`m¨ msL¨vq wfbœZv cwijw¶Z n‡q‡Q| Gi 
cÖavb KviY G msμvš— wewaweavb| miKvwi I bZzb RvZxqKiYK…Z cÖv_wgK 
we`¨vjq I Ge‡Z`vwq gv`ªvmvi Rb¨ 11 m`‡m¨i Ges DcvbyôvwbK we`¨vj‡qi 

wk¶v_©x-wk¶K AbycvZ 40 ev Kg I 46 ev Kg Ggb we`¨vj‡qi 
kZKiv nvi, 1998-2014

m~Î: GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 1998, 2008, 2014
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Rb¨ 7 m`‡m¨i KwgwU MVb c~e©wbav©wiZ| wKÛviMv‡U©‡bi †¶‡Î Giƒc †Kv‡bv 
wewaweavb †bB| 

we`¨vjq e¨e¯’vcbv KwgwUi m`m¨‡`i g‡a¨ bvix‡`i nvi 2014 mv‡j wQj 
41.3 kZvsk| we`¨vj‡qi aib I GjvKv‡f‡` G †¶‡Î wfbœZv j¶ Kiv 
†M‡Q| bvix m`‡m¨i AbycvZ me‡P‡q †ewk cwijw¶Z n‡q‡Q DcvbyôvwbK 
we`¨vj‡qi e¨e¯’vcbv KwgwU‡Z (66.2 kZvsk) Ges Kg cwijw¶Z 
n‡q‡Q Ge‡Z`vwq gv`ªvmvq (4 kZvsk)| kn‡ii Zzjbvq MÖvgxY GjvKvi 
we`¨vjq e¨e¯’vcbv KwgwU¸‡jv‡Z bvix m`m¨‡`i nvi †ewk j¶ Kiv †M‡Q 
(h_vμ‡g 37.1 kZvsk I 41.8 kZvsk)| e¨e¯’vcbv KwgwU‡Z bvix m`m¨‡`i 
nvi Ges cyi“l‡`i Zzjbvq bvix m`m¨ †ewk i‡q‡Q Ggb KwgwUi nviI mg‡qi 
†cÖw¶‡Z †e‡o‡Q| 1998 mv‡j we`¨vjq e¨e¯’vcbv KwgwU‡Z bvix m`m¨‡`i 
nvi wQj GK-cÂgvs‡ki wb‡P, hv 2014 mv‡j †e‡o `uvwo‡q‡Q 41.3 kZvs‡k| 
Avevi, 1998 mv‡j 14.3 kZvsk KwgwU‡Z cyi“l‡`i Zzjbvq bvix m`m¨ †ewk 
wQj, Zv †e‡o 2014 mv‡j 28.7 kZvs‡k DcbxZ n‡q‡Q| Dfq †¶‡ÎB †`Lv 
†M‡Q, Ab¨vb¨ we`¨vj‡qi Zzjbvq miKvwi we`¨vjq¸‡jv‡Z e„w×i cÖeYZv †ewk| 

we`¨vjq e¨e¯’vcbv KwgwUi m`m¨‡`i wk¶vMZ †hvM¨Zv‡ZI we`¨vj‡qi 
aib‡f‡` D‡j-L‡hvM¨ cv_©K¨ cvIqv †M‡Q; hw`I G †hvM¨Zv mg‡qi mv‡_ 
†e‡o‡Q| 2008 mv‡j e¨e¯’vcbv KwgwUi m`m¨‡`i M‡o 9 eQ‡ii wk¶v wQj, 

we`¨vjq e¨e¯’vcbv KwgwU‡Z bvix‡`i kZKiv nvi I bvix m`m¨ †ewk 
Ggb we`¨vj‡qi kZKiv nvi, 1998-2014

m~Î: GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 1998, 2008, 2014
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Zv †e‡o 2014 mv‡j 9.8 eQ‡i †cuŠ‡Q‡Q| m`m¨‡`i Lye Kg msL¨‡KiB wKQz 
cÖwk¶Y wQj| m`m¨‡`i g‡a¨ K…wlRxex, †eZbfz³ †ckv I e¨emvqx‡`i nvi 
2008 mv‡ji Zzjbvq 2014 mv‡j K‡g †M‡Q| c¶vš—‡i, wk¶K, mgvR‡meK 
I M„nK‡g© wb‡qvwRZ m`m¨‡`i nvi D³ mgqKv‡j †e‡o‡Q|

we`¨vjq cwiPvjbvq cÖavb wk¶K D‡j-L‡hvM¨ f‚wgKv cvjb K‡ib| 2014 
mv‡ji Rwi‡c AwaKvsk wk¶v cÖwZôv‡bB (96.8 kZvsk) cÖavb wk¶K wQ‡jb| 
Zuv‡`i g‡a¨, 30.4 kZvsk wQ‡jb bvix; GB nvi MÖvgxY we`¨vj‡q 31 kZvsk 
Avi kn‡ii we`¨vj‡q 34.4 kZvsk| miKvwi cÖv_wgK we`¨vj‡q GB nvi wQj 
m‡e©v”P (44.5 kZvsk) Avi gv`ªvmvq me©wb¤œ (2.8 kZvsk)| mg‡qi mv‡_ 
bvix cÖavb wk¶‡Ki AbycvZ †e‡o‡QÑ 1998 mv‡j 13.8 kZvsk †_‡K 2008 
mv‡j 21.6 kZvsk I 2014 mv‡j 30.4 kZvsk| bvix cÖavb wk¶K e„w×i 
w`K †_‡K miKvwi we`¨vjq Ab¨ ai‡bi we`¨vj‡qi Zzjbvq GwM‡q i‡q‡Q|

mg‡qi mv‡_ cÖavb wk¶K‡`i wk¶vMZ †hvM¨ZvqI cwieZ©b G‡m‡Q| b~¨bZg 
¯œvZK wWwMÖavix cÖavb wk¶K wQ‡jb 1998 mv‡j 45.4 kZvsk, hv μgvš^‡q 
†e‡o 2008 mv‡j 69.9 kZvsk I 2014 mv‡j 74.1 kZvsk n‡q‡Q| 2014 
mv‡j miKvwi cÖv_wgK we`¨vj‡qi 90 kZvs‡ki †ewk I bZzb RvZxqKiYK…Z 
miKvwi cÖv_wgK  we`¨vj‡qi 39.9 kZvsk cÖavb wk¶‡Ki b~¨bZg ̄ œvZK wWwMÖ 
wQj| wKÛviMv‡U©b cÖavb‡`i †¶‡Î GB nvi wQj 87.4 kZvsk|

2014 mv‡j kZKiv 84 fv‡Mi †ewk cÖavb wk¶K cÖwk¶YcÖvß wQ‡jb; 
bvix‡`i 88.5 kZvsk I cyi“l‡`i 82.2 kZvsk| miKvwi cÖv_wgK we`¨vj‡qi 
mKj cÖavb wk¶K, bZzb RvZxqKiYK…Z cÖv_wgK we`¨vj‡qi 95.8 kZvsk, 
wKÛviMv‡U©‡bi 34.8 kZvsk I Ge‡Z`vwq gv`ªvmvi 18.3 kZvsk cÖavb 
wk¶K cÖwk¶Y †c‡qwQ‡jb| cÖwk¶YcÖvß cÖavb wk¶‡Ki AbycvZI mg‡qi 
mv‡_ †e‡o‡QÑ 1998 mv‡j 70.8 kZvsk †_‡K 2008 mv‡j 77 kZvsk 
I 2014 mv‡j 84.2 kZvsk| cÖavb wk¶K‡`i Gme cÖwk¶Y wQj g~jZ 
wk¶vweÁvb A_ev wewfbœ wel‡q wk¶v`v‡bi Ici, we`¨vjq e¨e¯’vcbv ev 
†bZ…Z¡ welqK Kvh©vewji Ici bq|

we`¨vjq e¨e¯’vcbv KwgwU 2014 mv‡j M‡o 6.9 evi mfv Ki‡Z mg_© n‡q‡Q, 
hvi g‡a¨ kZKiv 96.8 fvM mfvi wjwLZ weeiYx cvIqv †M‡Q| mfvq 
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m`m¨‡`i Dcw¯’wZi nvi wQj kZKiv 84.5 fvM| wKÛviMv‡U©b I Ge‡Z`vwq 
gv`ªvmvq A‡c¶vK…Z Kg mfv AbywôZ n‡qwQj| Dcw¯’wZi nvi me©vwaK wQj 
DcvbyôvwbK cÖv_wgK we`¨vj‡q (90.8 kZvsk) Ges me©wb¤œ wQj Ge‡Z`vwq 
gv`ªvmvq (80 kZvsk)| 2008 †_‡K 2014 mv‡j Mo mfvi msL¨v K‡g‡Q, 
Z‡e weeiYx wjwce× Kivi PP©v I m`m¨‡`i Dcw¯’wZi nvi †e‡o‡Q|

we`¨vjq e¨e¯’vcbv KwgwUi mfvq cÖvqkB †hme welq Av‡jvwPZ n‡q‡Q †m¸‡jv 
n‡jvÑ wk¶v_©x‡`i Abycw¯’wZ, we`¨vj‡qi AeKvVv‡gv Dbœqb, cÖv_wgK wk¶v 
mgvcbx cix¶v I g‡Wj cix¶v, wk¶vi gvb BZ¨vw`| Av‡jvwPZ welqmg~‡ni 
†¶‡Î 2008 I 2014 mv‡ji g‡a¨ Lye GKUv cv_©K¨ †`Lv hvqwb| Av‡jvwPZ 
welq¸‡jv †_‡K we`¨vjq e¨e¯’vcbv wel‡q we`¨vjq ch©v‡q KZ©…Z¡ I wm×vš— 
MÖn‡Yi my‡hvM cwieZ©‡bi †Kv‡bv AvjvgZ cvIqv hvqwb|

4. cÖv_wgK wk¶vq AwfMg¨Zv

GwU mevi Rb¨ wk¶v wKsev †h †Kv‡bv wk¶v e¨e¯’vi gvb wbiƒc‡Yi †¶‡Î 
GKwU ¸i“Z¡c~Y© welq| cÖv_wgK wk¶v¯—‡i wk¶v_©x‡`i Aš©—fyw³ wel‡q †evSvi 
Rb¨ GB M‡elYvq wewfbœ ai‡bi wb‡`©kK e¨envi Kiv n‡q‡Q| †kÖwYK‡¶ 
wk¶v_©x‡`i Dcw¯’wZ wb‡qI Av‡jvKcvZ Kiv n‡q‡Q|

mg‡qi mv‡_ ch©vqμ‡g cÖv_wgK wk¶vq AwfMg¨Zv †e‡o‡Q| wkï‡`i we`¨vj‡q 
fwZ©i wbU nvi, cÖK…Z wbU fwZ©i nvi I mgwš^Z wbU fwZ©i nv‡ii gva¨‡g 
AwfMg¨Zvi Bmy¨wU †evSvi †Póv Kiv n‡q‡Q| wbU fwZ©i nvi wbY©q Kiv n‡q‡Q 
6-10 eQ‡ii †gvU wkïi wecix‡Z GKB eq‡mi †hmsL¨K wkï we`¨vj‡q fwZ© 
Av‡Q (Zv †h †kÖwY‡ZB †nvK bv †Kb) Zvi AbycvZ Øviv| cÖK…Z wbU fwZ©i nvi 
wbY©q Kiv n‡q‡Q 6-10 eQ‡ii †gvU wkïi wecix‡Z GKB eqmx †hmsL¨K 
wkï cÖv_wgK †kÖwY‡Z fwZ© i‡q‡Q Zvi AbycvZ Øviv| mvgÄm¨K„Z wbU fwZ©i 
nvi wbY©q Kiv n‡q‡Q 6-10 eQi eqmx †h msL¨K wkï cÖv_wgK wk¶v¯—‡i ev 
Zvi Dc‡ii †kÖwY‡Z fwZ© n‡q‡Q Zvi Ici wfwË K‡i|

we`¨vj‡q AwfMg¨Zvi Dch©y³ cÖwZwU wb‡`©k‡Ki †¶‡ÎB mg‡qi mv‡_ DbœwZ 
N‡U‡Q| wbU fwZ©i nvi 1998 mv‡j wQj 77 kZvsk, hv 2013 mv‡j †e‡o 
`uvwo‡q‡Q 94.5 kZvs‡k| cÖK…Z wbU fwZ©i nvi 1998 mv‡j 70.9 kZvsk 
†_‡K 2013 mv‡j 78.3 kZvs‡k DbœxZ n‡q‡Q| mgwš^Z wbU fwZ©i nvi 1998 
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mv‡j wQj 71.4 kZvsk, hv 2013 mv‡j †e‡o `uvwo‡q‡Q 80.6 kZvs‡k| 
AwfMg¨Zvi †¶‡Î 1998 mvj †_‡K 2013 mvj ch©š— cy‡ivUv mgq a‡i 
†g‡q wk¶v_©xiv †Q‡j wk¶v_©x‡`i Zzjbvq GwM‡q wQj| hw`I 1998 mv‡j GB 
nvi¸‡jv knivÂ‡ji Zzjbvq MÖvgvÂ‡j †ewk wQj wKš‘ mv¤úªwZK mg‡q Gi 
wecixZ wPÎ †`Lv hv‡”Q|

AZx‡Z cÖv_wg‡Ki wewfbœ †kÖwY‡Z wk¶v_©x‡`i Abycv‡Z e¨vcK cv_©K¨ wQj| 
D`vniY wn‡m‡e ejv hvq, 1998 mv‡j fwZ© nIqv †gvU wk¶v_©xi GK-
Z…ZxqvskB wQj cÖ_g †kÖwY‡Z Avi gvÎ 13.7 kZvsk wk¶v_©x wQj cÂg 
†kÖwY‡Z| Ab¨w`‡K, 2013 mv‡j cÖ_g †_‡K Z…Zxq ch©š— cÖwZwU †kÖwY‡Z 
wk¶v_©x‡`i nvi wQj 21-22 kZvsk K‡i Ges PZy_© I cÂg †kÖwY‡Z GB 
nvi wQj 17-18 kZvsk K‡i| wewfbœ †kÖwY‡Z wk¶v_©xi Abycv‡Zi fvimvg¨ 
cÖv_wgK wk¶vq wk¶v_©x‡`i S‡i covi nvi Kgvi Bw½Z †`q| Ab¨fv‡e ejv 
hvq, D”PZi †kÖwY¸‡jv‡Z wk¶v_©x‡`i a‡i ivLvi cÖeYZv †e‡o‡Q Ges G 
Kv‡R wk¶ve¨e¯’vi `¶ZvI †e‡o‡Q|

wkï‡`i we`¨vj‡q fwZ©i mv‡_ Zv‡`i eqm, wcZv-gvZvi wk¶v I cwiev‡ii 
Lv`¨ wbivcËvi m~P‡Ki ¸i“Z¡c~Y© I abvZ¥K m¤úK© i‡q‡Q, hv cÖwZ eQ‡ii 
gZ 2013 mv‡jI cvIqv †M‡Q| GKB mv‡_, cwiev‡ii Lv`¨ wbivcËv I  
wcZv-gvZvi wk¶vi wfbœZvi mv‡c‡¶ fwZ©i nv‡ii †¶‡Î Av‡M hZUv e¨eavb 
wQj mg‡qi wbwi‡L Zv A‡bKUv K‡g G‡m‡Q| wcZv-gvZvi wk¶v I cwiev‡ii 
Avw_©K Ae¯’vi mvwe©K DbœwZi mv‡_ Dch©y³ e¨eavb Kgvi GKUv m¤úK© 
i‡q‡Q, Gi m‡½ Aek¨ wk¶vq wkï‡`i AvK…ó Kiv I we`¨vj‡q a‡i ivL‡Z 
we`¨vjq¸‡jvi cÖ‡PóviI Ae`vb i‡q‡Q|

wewfbœ cÖKvi fwZ©i nvi I AbycvZ, 1998-2013

nvi/AbycvZ
mvj

1998 2000 2005 2008 2013

wbU fwZ©i nvi 77.0 79.8 86.8 86.4 94.3

MÖm fwZ©i AbycvZ 107.0 108.0 104.0 103.0 104.1

cÖK…Z wbU fwZ©i nvi 70.9 73.8 77.0 75.7 78.3

mgwš^Z wbU fwZ©i AbycvZ 71.4 74.6 78.4 76.3 80.6

m~Î: GWz‡Kkb IqvP Lvbv Rwic 1998 2000, 2005, 2008, 2013
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AvBb Abyhvqx hw`I wkï‡`i we`¨vj‡q fwZ©i h_v_© eqm n‡”Q Qq eQi wKš‘ 
Av‡M AwffveKiv 7-8 eQi eq‡m wkï‡`i we`¨vj‡q fwZ© Kiv‡Zb| mg‡qi 
†cÖw¶‡Z GB Ae¯’viI A‡bK cwieZ©b N‡U‡Q| A‡bK wcZv-gvZv GLb 
Zv‡`i mš—vb‡`i mwVK eq‡m we`¨vj‡q fwZ© Kiv‡”Qb| 1998 mv‡j †hLv‡b 
cÖ_g †kÖwYi †Kej GK-cÂgvsk wk¶v_©x wQj Qq eQi eqmx †mLv‡b 2013 
mv‡j Zv †e‡o `uvwo‡q‡Q 34.2 kZvs‡k| 1998 mv‡j cÖ_g †kÖwYi 46 kZvsk 
wk¶v_©xi eqm wQj 6-7 eQi, hv 2013 mv‡j †e‡o 65.4 kZvs‡k `uvwo‡q‡Q| 
ZviciI 2013 mv‡j cÖ_g †kÖwYi GK-PZz_©vsk wk¶v_©xB wQj AvU eQi ev 
Zvi †ewk eqmx|

Qq eQi eq‡m cÖvK-cÖv_wgK †kÖwY‡Z fwZ© nIqvi cÖeYZv μ‡g evo‡Q; GwU 
Avgv‡`i wk¶ve¨e¯’vq GKwU bZzb NUbv| 1998 mv‡j hLb cÖvK-cÖv_wgK 
wk¶v †Zgb cwiwPZ wQj bv, ZLb 6 eQi eqmx 10 kZvs‡kiI Kg wkï 
cÖvK-cÖv_wg‡K fwZ© n‡Zv| cÖvK-cÖv_wg‡K fwZ©i nvi ax‡i ax‡i evo‡Z
_vK‡j G ai‡bi cÖeYZvI †e‡o hvq; d‡j GB nvi 2013 mv‡j 36.5 
kZvs‡k †cuŠQvq| B‡Zvg‡a¨ miKvi mKj cÖv_wgK we`¨vjq‡K cÖvK-cÖv_wgK 
†kÖwY †Lvjvi wb‡`©k w`‡q‡Q|

fwZ©i nvi e„w×‡Z we`¨vjq-ewnf©~Z wkïi msL¨v e¨vcKfv‡e K‡g‡Q| 1998 
mv‡j 6-10 eQi eqmx 38 jvL wkï we`¨vj‡qi evB‡i wQj; GB msL¨v K‡g 

Lvbvi Lv`¨ wbivcËvi wbwi‡L wbU fwZ©i nvi, 1998-2013

m~Î: GWz‡Kkb IqvP Lvbv Rwic 1998, 2000, 2005, 2008, 2013
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2000 mv‡j 34 jvL I 2005 mv‡j 23 jvL nq, hv 2008 mv‡jI GKB 
wQj| we`¨vjq-ewnf©~Z wkïi msL¨v 2013 mv‡j G‡m `uvovq 10 jv‡L| 11-
14 eQi eqmx‡`i g‡a¨I we`¨vjq-ewnf©~Z wkïi msL¨v K‡g‡Q| GB eqmx‡`i 
g‡a¨ 1998-2000 mv‡j 33 jvL wkï we`¨vjq-ewnf©~Z wQj, hv 2005-G 
K‡g ̀ uvovq 26 jv‡L I 2013 mv‡j AviI K‡g ̀ uvovq 18 jv‡L| 2013 mv‡j 
6-14 eQi eqmx wkï‡`i g‡a¨ cÖvq 30 jvL wQj we`¨vjq-ewnf©~Z|

wewfbœ eQ‡i we`¨vjq-ewnf~©Z wkïi cÖv°wjZ msL¨v (jvL), 1998-2013

m~Î: GWz‡Kkb IqvP Lvbv Rwic 1998, 2000, 2005, 2008, 2013
evsjv‡`k cwimsL¨vb ey¨‡ivi wewfbœ cÖwZ‡e`b

we`¨vj‡qi aib Abymv‡i wk¶v_©x‡`i Dcw¯’wZi kZKiv nvi, 1998-2014

m~Î: GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 1998, 2000, 2008, 2014

†kÖwYK‡¶ wk¶v_©x‡`i Dcw¯’wZi nvi mg‡qi mv‡_ †e‡o‡Q, 1998 mv‡j GB 
nvi wQj 58.9 kZvsk hv 2013 mv‡j †e‡o `uvovq 74.5 kZvs‡k| 1998 
mvj †_‡K 2014 mvj ch©š— mKj ai‡bi cÖv_wgK wk¶vcÖwZôv‡b GB AMÖMwZ 
j¶ Kiv hvq| miKvwi cÖv_wgK we`¨vj‡q GB nvi 58.1 kZvsk †_‡K 72.4 
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kZvs‡k †cuŠ‡Q‡Q| GKB mg‡q G nvi bZzb RvZxqKiYK…Z cÖv_wgK we`¨vj‡q 
52.1 kZvsk †_‡K 71.2 kZvs‡k, DcvbyôvwbK we`¨vj‡q 80.7 kZvsk †_‡K 
89.4 kZvs‡k Ges Ge‡Z`vwq gv`ªvmvq 47.4 kZvsk †_‡K 65 kZvs‡k 
DbœxZ n‡q‡Q|

5. cÖv_wgK wk¶vcÖwZôv‡bi Af¨šÍixY `¶Zv 

cÖv_wgK wk¶ve¨e¯’vi Af¨š—ixY `¶Zv gvbm¤úbœ wk¶vi Av‡jv‡K GKwU 
Zvr¶wYK djvdj wba©viYx m~PK| GwU cwigv‡ci Rb¨ GKB eQ‡ii wewfbœ 
†kÖwYi wk¶v_©x‡`i Z_¨ wb‡q GKwU K…wÎg wk¶v_©x `j ˆZwi Kiv n‡q‡Q| 
Avbylw½K †h m~PK¸‡jv cÖv°jb Kiv n‡q‡Q †m¸‡jv n‡jv, DËxY©, S‡i cov I 
cybive„wËi nvi, cÂg †kªwY ch©š— wU‡K _vKv I cÂg †kªwYi cvV mgvß Kivi 
nvi Ges cÖv_wgK wk¶vi Af¨š—ixY `¶Zvi gvb|

cvuPwU †kªwYi wk¶v_©x‡`i mw¤§wjZfv‡e GK †kªwY †_‡K c‡ii †kªwY‡Z DËxY© 
nIqvi nvi 1998 mv‡j wQj 86.5 kZvsk, hv 2000 mv‡j †e‡o 87 kZvsk 
nq| wKš‘ 2008 mv‡j Zv K‡g 77.6 kZvsk nIqvi ci 2014 mv‡j Avevi 
†e‡o 92 kZvsk nq| DËxY© nIqvi nvi †Q‡j‡`i Zzjbvq †g‡q‡`i gv‡S 
†ewk †`Lv †M‡Q, Z‡e MÖvgxY I kû‡i we`¨vj‡qi g‡a¨ G‡Z †Zgb GKUv 
cv_©K¨ †`Lv hvqwb|

2013-2014 mv‡ji Z_¨ †_‡K Rvbv hv‡”Q, †hme wk¶v_©x cÖ_g †kÖwY‡Z 
fwZ© n‡qwQj Zv‡`i g‡a¨ 86.8 kZvsk cÂg †kÖwY ch©š— wU‡K wQj Ges 
79.2 kZvsk cÖv_wgK wk¶v mgvß K‡iwQj| GB Z_¨ †_‡K Rvbv hv‡”Q 
†h, cÖvq 20 kZvsk wk¶v_©x cÖv_wgK wk¶v c~Y© Kivi Av‡MB S‡i c‡o‡Q| 
QvÎ‡`i †¶‡Î cÖv_wgK wk¶v mgvßKvixi nvi wQj 72.4 kZvsk Avi 
QvÎx‡`i †¶‡Î 85.6 kZvsk| MÖvgvÂ‡ji 79.7 kZvsk I knivÂ‡ji 
77.1 kZvsk wk¶v_©x cÖv_wgK wk¶v mgvß K‡i‡Q| wk¶vcÖwZôv‡bi aib‡f‡` 
cÖv_wgK wk¶v mgvß Kivi nv‡i e¨vcK wfbœZv cvIqv †M‡QÑ miKvwi 
cÖv_wg‡K 86.3 kZvsk, DcvbyôvwbK we`¨vj‡qi †¶‡Î 86.8 kZvsk, bZzb 
RvZxqKiYK…Z we`¨vj‡qi †¶‡Î 63.3 kZvsk, wKÛviMv‡U©‡bi †¶‡Î 51.7 
kZvsk I Ge‡Z`vwq gv`ªvmvi †¶‡Î 36.8 kZvsk|
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2013-2014 mv‡j cÖv_wgK wk¶vi Af¨š—ixY `¶Zvi gvÎv wQj 74.3 
kZvsk| GwU QvÎ‡`i †¶‡Î 69 kZvsk I QvÎx‡`i †¶‡Î 79.3 kZvsk Ges 
MÖvgvÂ‡ji we`¨vj‡qi †¶‡Î 74.8 kZvsk I knivÂ‡ji we`¨vj‡qi †¶‡Î 
72.1 kZvsk| we`¨vj‡qi aib Abymv‡i GwU DcvbyôvwbK we`¨vj‡qi †¶‡Î 
89.1 kZvsk, miKvwi we`¨vj‡qi †¶‡Î 77.1 kZvsk, bZzb RvZxqKiYK„Z 
we`¨vj‡qi †¶‡Î 66.6 kZvsk, wKÛviMv‡U©‡bi †¶‡Î 61 kZvsk Ges 
Ge‡Z`vwq gv`ªvmvi †¶‡Î 48.1 kZvsk |

MÖvgvÂ‡ji miKvwi cÖv_wgK we`¨vj‡qi Af¨š—ixY `¶Zv knivÂ‡ji miKvwi 
cÖv_wgK we`¨vj‡qi †_‡K †ewk| Ab¨w`‡K bZzb RvZxqKiYK…Z we`¨vjq 
I wKÛviMv‡U©‡bi †¶‡Î Gi wecixZ wPÎ †`Lv †M‡Q| MÖvg I knivÂ‡ji 
DcvbyôvwbK we`¨vjq¸‡jvi †¶‡Î cÖvq GKB iKg Af¨š—ixY ̀ ¶Zv cwijw¶Z 
n‡q‡Q|

cÂg †kÖwY ch©šÍ wU‡K _vKv I cÖv_wgK wk¶v mgvßKvix wk¶v_©x‡`i 
kZKiv nvi I we`¨vj‡qi Af¨šÍixY `¶Zvi m~PK, 2008-2014

m~Î: GWz‡Kkb IqvP wk¶vcÖwZôvb Rwic 2008, 2014

weMZ PviwU Rwi‡ci g‡a¨ wZbwU Rwi‡cB (cÖ_g `ywU Ges †k‡liwU) 
cÖv_wgK wk¶vi Af¨š—ixY `¶Zvi gvÎv cÖvq GKBiKg wQj| 1998 mv‡j 
evsjv‡`‡ki cÖv_wgK wk¶vi Af¨š—ixY `¶Zvi gvÎv wQj 75.5 kZvsk, 
2000 mv‡j wQj 76.3 kZvsk Ges 2014 mv‡j wQj 74.3 kZvsk| 2008 
mv‡j Af¨š—ixY `¶Zvi gvÎvq GKwU cZb j¶ Kiv hvq, hvi cÖK…Z KviY 
Rvbv m¤¢e nqwb| 
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6. cÂg †kÖwYi wk¶v_©x‡`i AwR©Z †hvM¨Zv

GWz‡Kkb IqvP `‡ji ˆZwi Kiv cÂg †kÖwYi wk¶v_©x‡`i Dc‡hvMx 
†hvM¨ZvwfwËK Afx¶v e¨envi K‡i wk¶v_©x‡`i wkLbdj hvPvB Kiv n‡q‡Q| 
GwU wk¶vi gvb wbiƒc‡Yi GKwU ¸i“Z¡c~Y© wb‡`©kK| G‡K wk¶vMÖn‡Yi 
Zvr¶wYK djvdjI ejv †h‡Z cv‡i| wkLbd‡ji welqwfwËK I †Wv‡gBbwfwËK 
we‡k-lYI GLv‡b Kiv n‡q‡Q|

wk¶vμ‡g cÂg †kÖwYi Dc‡hvMx †h cÖvwš—K †hvM¨Zv¸‡jv wb‡`©k Kiv 
Av‡Q Zvi ga¨ †_‡K Afx¶v ˆZwii Rb¨ 27wU †e‡Q †bIqv nq| Gi g‡a¨ 
cÂg †kÖwYi wk¶v_©xiv 2014 mv‡j M‡o 20.1wU †hvM¨Zv AR©b K‡i‡Q| 
wKÛviMv‡U©‡bi wk¶v_©xiv †hLv‡b AR©b K‡i‡Q 23.4wU †hvM¨Zv, †mLv‡b 
miKvwi we`¨vj‡qi wk¶v_©xiv 20.4wU, DcvbyôvwbK we`¨vj‡qi wk¶v_©xiv 
19.9wU, bZzb RvZxqKiYK„Z we`¨vj‡qi wk¶v_©xiv 18.3wU I Ge‡Z`vwq 
gv`ªvmvi wk¶v_©xiv 17.2wU cÖvwš—K †hvM¨Zv AR©b K‡i‡Q| cÖvwš—K †hvM¨Zv 
AR©‡bi †¶‡Î QvÎxiv QvÎ‡`i‡K Qvwo‡q †M‡Q Ges knivÂ‡ji wk¶v_©xiv 
MÖvgvÂ‡ji wk¶v_©x‡`i Zyjbvq fvj K‡i‡Q|

mg‡qi mv‡_ wk¶v_©x‡`i †hvM¨Zv AR©‡bi Mo †e‡o‡QÑ 2000 mv‡j cÂg 
†kÖwYi wk¶v_©xiv M‡o 16.1wU cÖvwš—K †hvM¨Zv AR©b K‡iwQj, 2008 mv‡j 
Zv †e‡o 18.7wU n‡qwQj Ges 2014 mv‡j Zv Av‡iK `dv †e‡o 20.1wU‡Z 
†cuŠQvq| cÖ_g ̀ ywU Afx¶vq QvÎiv QvÎx‡`i Zzjbvq fvj dj Ki‡jI mv¤úªwZK 
cix¶vq QvÎxiv QvÎ‡`i Zzjbvq fvj K‡i‡Q| Ab¨w`‡K, wZbwU Afx¶v‡ZB 
knivÂ‡ji wk¶v_©xiv MÖvgvÂ‡ji wk¶v_©x‡`i †_‡K fvj K‡i‡Q| miKvwi 
cÖv_wgK we`¨vj‡qi wk¶v_©x‡`i †hvM¨ZvwfwËK Afx¶vi djvdj mg‡qi wbwi‡L 
D‡j-L‡hvM¨ cwigv‡Y †e‡o‡Q| bZzb RvZxqKiYK„Z we`¨vj‡qi wk¶v_©xiv 
cÖ_g Afx¶vi Zzjbvq wØZxq Afx¶vq D‡j-L‡hvM¨fv‡e fvj Ki‡jI, Zv‡`i 
2008 I 2014 mv‡ji djvd‡j D‡j-L‡hvM¨ †Kv‡bv ZviZg¨ †`Lv hvqwb|

wk¶v_©xiv 2014 mv‡j M‡o 74.5 kZvsk †hvM¨Zv AR©b K‡i‡Q| welqwfwËK 
we‡k-l‡Y †`Lv hvq, wk¶v_©xiv cÖv_wgK weÁv‡b AR©b K‡i‡Q 83.3 kZvsk 
†hvM¨Zv, evsjv‡`k I wek¦cwiP‡q 78.7 kZvsk †hvM¨Zv, evsjvq 73.7 kZvsk 
†hvM¨Zv, MwY‡Z 69.2 kZvsk †hvM¨Zv I Bs‡iwR‡Z 62 kZvsk †hvM¨Zv| 
cÖwZwU wel‡qB mg‡qi mv‡_ djvd‡j DbœwZ j¶ Kiv †M‡Q| MwY‡Zi djvd‡j 
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DbœwZ me‡P‡q †ewk (21.2 kZvsk c‡q›U), Gic‡i Bs‡iwR Ges evsjv‡`k 
I wek¦cwiPq (cÖwZwU‡Z 15 kZvsk c‡q‡›Ui †ewk)| evsjv wel‡qi djvd‡j 
DbœwZ n‡q‡Q me‡P‡q Kg (7 kZvsk c‡q›U)|

†RÛvi Abymv‡i wk¶v_©x‡`i Mo cÖvwš—K †hvM¨Zv AR©b, 2000-2014 

m~Î: GWz‡Kkb IqvP cÖvwš—K †hvM¨Zv cwigvcK Afx¶v 2000, 2008, 2014

ÔÁvbg~jKÕ I ÔAbyavebg~jKÕ Dfq ai‡bi cÖ‡kœi †¶‡ÎB wk¶v_©x‡`i 
djvd‡j μ‡gvbœwZ j¶ Kiv †M‡Q| DbœwZi MwZ ÔAbyavebg~jKÕ cÖ‡kœi Zzjbvq 
ÔÁvbg~jKÕ cÖ‡kœi †¶‡Î A‡bK †ewk| wZbwU Afx¶v‡ZB wk¶v_©xiv ÔÁvbg~jKÕ 
As‡k ÔAbyavebg~jKÕ As‡ki Zzjbvq fvj djvdj AR©b K‡i‡Q|

cÖ‡kœi aib Abymv‡i ï×fv‡e DËi Ki‡Z cviv cÖ‡kœi 
kZKiv nvi, 2000-2014

m~Î: GWz‡Kkb IqvP cÖvwš—K †hvM¨Zv cwigvcK Afx¶v 2000, 2008, 2014

cÖwZwU Afx¶vqB wk¶v_©x‡`i AwR©Z djvd‡ji mv‡_ Zv‡`i Av_©mvgvwRK 
Ae¯’vi GKwU abvZ¥K m¤úK© cvIqv †M‡Q| wk¶v_©x‡`i wcZv-gvZvi wk¶v I 
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Lvbvi Lv`¨wbivcËvi m~PK e„w×i mv‡_ wk¶v_©x‡`i AwaKZi cÖvwš—K †hvM¨Zv 
AR©‡bi cÖeYZv j¶ Kiv †M‡Q|

7. Rbmvavi‡Yi wk¶v I mv¶iZv cwiw¯’wZ

†h †Kv‡bv †`‡k cÖv_wgK wk¶vi DbœwZi m‡½ mivmwi m¤úwK©Z `ywU welq 
n‡jv †`kwUi Rbmvavi‡Yi wk¶vi ¯—i I mv¶iZvi nv‡i DbœwZ| G¸‡jv‡KI 
cÖv_wgK wk¶vi Zvr¶wYK dj ejv hvq| GLv‡b m~PK `ywUi eqm-wfwËK 
we‡k-lYI Kiv n‡q‡Q| 

Rbmvavi‡Yi wk¶vi DbœwZ ch©‡e¶‡Yi Rb¨ Pvi ai‡bi m~PK e¨envi Kiv 
n‡q‡Q| †m¸‡jv n‡jv: (1) Qq I Z`~aŸ© eqmx Rbmvavi‡Yi ¯‹y‡j fwZ©i 
nvi, (2) GMv‡iv I Z`~aŸ©© eqmx Rb‡Mvôxi cÖv_wgK wk¶v mgvß Kivi 
nvi, (3) †PŠÏ I Z`~aŸ©© eqmx Rb‡Mvôxi wbgœgva¨wgK wk¶v mgvß Kivi 
nvi Ges (4) †lvj I Z`~aŸ© eqmx Rb‡Mvôxi gva¨wgK wk¶v mgvß Kivi 
nvi| cÖwZwU m~P‡KB mg‡qi wbwi‡L DbœwZ j¶ Kiv †M‡Q, hw`I c‡ii 
`ywU m~P‡Ki Zzjbvq cÖ_g `ywU‡Z DbœwZ Zyjbvg~jKfv‡e `ª“ZZi n‡q‡Q| 
cÖ_g `ywU m~P‡Ki gvb cÖwZ eQi M‡o GK kZvsk c‡q›U nv‡i †e‡o‡Q, 
Z…ZxqwU †e‡o‡Q GK kZvsk c‡q‡›Ui Kg nv‡i Ges PZy_©wU †e‡o‡Q 0.4 
kZvsk c‡q›U nv‡i|

cÖwZwU m~P‡KB bvixiv cyi“l‡`i Zyjbvq D‡j-L‡hvM¨fv‡e GwM‡q i‡q‡Q| 
kn‡ii RbmvaviY MÖv‡gi Rbmvavi‡Yi Zyjbvq Dchy©³ Pvi m~P‡KB †ek 
fvjfv‡e GwM‡q i‡q‡Q| kn‡ii Rbmvavi‡Yi g‡a¨ bvixiv cyi“l‡`i Zyjbvq 
GB Pvi m~P‡K h‡_ó DbœwZ jvf K‡i‡Q GgbwK MÖvgxY bvix‡`i AMÖMwZ kn‡ii 
bvix‡`i Zzjbvq †ewk| D`vniY¯^iƒc, 1998 mvj †_‡K 2013 mv‡j †Q‡j‡`i 
g‡a¨ ¯‹y‡j fwZ© nIqvi nvi †e‡o‡Q 15.6 kZvsk c‡q›U Avi †g‡q‡`i g‡a¨ 
Zv †e‡o‡Q 20.8 kZvsk c‡q›U| Avevi, MÖvgxY Rb‡Mvôxi g‡a¨ GB e„w×i 
cwigvY 19 kZvsk c‡q›U Avi kn‡ii Rb‡Mvôxi g‡a¨ Zv 12.9 kZvsk 
c‡q›U| cÖv_wgK wk¶v mgvß K‡i‡Q Ggb Rbmvavi‡Yi nvi MÖvgxY GjvKvq 
†e‡o‡Q 17.7 kZvsk c‡q›U Avi kni GjvKvq †e‡o‡Q 14.1 kZvsk c‡q›U| 
GLv‡b D‡j-L Kiv cÖ‡qvRb †h, wfwË eQ‡i bvix‡`i Ae¯’v wQj cyi“l‡`i 
Zzjbvq †ek Lvivc; Zv‡`i `ª“Z DbœwZ LyeB Avkve¨vÄK| 
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mg‡qi mv‡_ Rbmvavi‡Yi mv¶iZvi nviI †ek †e‡o‡Q| mvwe©Kfv‡e 
mv¶iZvi nvi evovi cwigvY mvZ I Z`~aŸ© eqmx Rb‡Mvôxi g‡a¨ 15.7 
kZvsk c‡q›U, GMv‡iv I Z`~aŸ©© eqmx Rb‡Mvôxi g‡a¨ 15.2 kZvsk c‡q›U 
Ges c‡b‡iv I Z`~aŸ©© eqmx Rb‡Mvôxi g‡a¨ 13.4 kZvsk c‡q›U| MZ PviwU 
Rwi‡cB bvix‡`i Zzjbvq cyi“l‡`i g‡a¨ mv¶iZvi nvi D‡j-L‡hvM¨ fv‡e 
†ewk cvIqv †M‡Q wKš‘ mg‡qi wbwi‡L bvix-cyi“‡li e¨eavb ax‡i ax‡i K‡g 
G‡m‡Q| D`vniY¯^iƒc, eq¯‹ mv¶iZvi nv‡i bvix-cyi“‡li e¨eavb 1998 
mv‡j wQj 11.5 kZvsk c‡q›U, 2000 mv‡j 11.2 kZvsk c‡q›U, 2008-G 
AviI K‡g 7.1 kZvsk c‡q›U I 2013 mv‡j 7 kZvsk c‡q›U| GKBfv‡e, 
cÖwZwU Rwi‡cB kni GjvKvi Rbmvavi‡Yi mv¶iZvi nvi MÖvgxY GjvKvi 
Rbmvavi‡Yi Zzjbvq D‡j-L‡hvM̈fv‡e †ewk cvIqv †M‡Q| mg‡qi mv‡_ MÖvg 
I kn‡ii g‡a¨ AmgZvI ax‡i ax‡i K‡g‡Q, Z‡e Zv †RÛvi-AmgZvi Zyjbvq 
axi MwZ‡Z K‡g‡Q| 

Aš—Z GKRb mv¶i e¨w³ Av‡Qb Ggb Lvbvi (GLv‡b ejv n‡”Q Ôwkw¶Z 
LvbvÕ) nviI mg‡qi mv‡_ †e‡o‡Q| 2000 mv‡j 61.1 kZvsk Lvbvq Aš—Z 
GKRb mv¶i m`m¨ wQ‡jb; hv †e‡o 2005 mv‡j 78 kZvs‡k, 2008 mv‡j 
78.5 kZvs‡k I 2013 mv‡j 82.9 kZvs‡k DbœxZ n‡q‡Q| mv¶i Lvbvi nvi 

KL‡bv we`¨vj‡q fwZ© n‡q‡Q Ges cÖv_wgK, wb¤œgva¨wgK I gva¨wgK wk¶v 
mgvß K‡i‡Q Ggb Rb‡Mvôxi kZKiv nvi, 1998-2013

m~Î: GWz‡Kkb IqvP Lvbv Rwic 1998, 2000, 2005, 2008, 2013
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MÖvgxY GjvKvi Zyjbvq kni GjvKvq †ek †ewk, hw`I G †¶‡ÎI MÖvg-kn‡ii 
cv_©K¨ mg‡qi mv‡_ K‡g G‡m‡Q| Aciw`‡K, mvwe©Kfv‡e wbi¶iZvi nviI 
mg‡qi mv‡_ ax‡i ax‡i K‡g G‡m‡Q|

Kgc‡¶ GKRb mv¶i e¨w³ i‡q‡Qb Ggb Lvbvi 
kZKiv nvi, 2000-2013

m~Î: GWz‡Kkb IqvP Lvbv Rwic 2000, 2005, 2008, 2013

cÖv_wgK wk¶v we¯—v‡ii me©vwaK cÖfve c‡o‡Q Zi“Y Rb‡Mvôxi (hv‡`i eqm 
15-24 eQi) Ici| MZ c‡b‡iv eQ‡i (1998-2013) ¯‹y‡j fwZ© n‡q‡Q 
Ggb Zi“Y Rb‡Mvôxi nvi †e‡o‡Q 23.9 kZvsk c‡q›U (1998 mv‡j 68.9 
kZvsk †_‡K 2013 mv‡j 92.8 kZvsk), cÖv_wgK wk¶v mgvß K‡i‡Q Ggb 
Zi“Y‡`i nvi †e‡o‡Q 26.2 kZvsk c‡q›U (53.3 kZvsk †_‡K 79.5 
kZvsk), wbgœgva¨wgK wk¶v mgvß K‡i‡Q Ggb Zi“Y‡`i nvi †e‡o‡Q 22.9 
kZvsk c‡q›U (30.9 kZvsk †_‡K 53.8 kZvsk) Ges gva¨wgK wk¶v mgvß 
K‡i‡Q Ggb Zi“Y‡`i nvi †e‡o‡Q 14.7 kZvsk c‡q›U (14.6 kZvsk †_‡K 
29.3 kZvsk)| gva¨wgK wk¶v mgvß Kivi †¶‡Î †h DbœwZ †`Lv hv‡”Q Zv 
wk¶vi Ab¨vb¨ †¶‡Î DbœwZi Zzjbvq j¶Yxqfv‡e Kg| 

eqmwfwËK mv¶iZvi nv‡ii we‡k-lY †_‡K Rvbv hvq, cÖwZwU Rwi‡cB 
Zi“Y‡`i g‡a¨ mv¶iZvi nvi me‡P‡q †ewk wQj| Zi“Y Rb‡Mvôxi mv¶iZvi 
nvi 2000 mv‡j wQj 60.4 kZvsk, hv †e‡o 2005 mv‡j 74.9 kZvs‡k 
DcbxZ n‡q‡Q Ges 2013 mv‡j GB nvi cvIqv †M‡Q 80.2 kZvsk| cy‡iv 
mgqKv‡j (2000-2013) mv¶iZvi nvi e„w× †c‡q‡Q 20 kZvsk c‡q›U; 
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A_©vr cÖwZ eQi Zi“Y‡`i mv¶iZvi nvi M‡o 1.55 kZvsk nv‡i †e‡o‡Q| 
Z_¨ we‡k-l‡Y †`Lv hvq: eqm, †RÛvi I GjvKv wbwe©‡k‡l Zi“Y‡`i g‡a¨ 
mv¶iZvi nvi †e‡o‡Q|

†hŠwMK cÖe„w× g‡Wj e¨envi K‡i, 2013 mvj‡K wfwË eQi a‡i, cÖv°jb Kiv 
n‡q‡Q †h cÖv_wgK ̄ —‡i wbU fwZ©i nvi 100 kZvs‡k DbœxZ Ki‡Z evsjv‡`‡ki 
AviI Qq eQi jvM‡e; wKš‘ 6-10 eQi eqmx me wkï‡K Zv‡`i eqm Abyhvqx 
cÖv_wgK ¯—‡i fwZ© Kiv‡Z AviI 37 eQi jvM‡e| Ab¨fv‡e, DbœwZi eZ©gvb 
aviv eRvq _vK‡j evsjv‡`k cÖ_gwU AR©b Ki‡e 2019 mv‡j Avi wØZxqwU 
2050 mv‡j| AviI cÖv°jb Kiv n‡q‡Q †h, Qq wKsev Z`~aŸ© eqmx me 
Rb‡Mvôxi ¯‹y‡j fwZ© wbwðZ Ki‡Z 2030 mvj ch©š— mgq jvM‡e Ges Aš—Z 
2037 mv‡ji Av‡M GMv‡iv wKsev Z`~aŸ© eqmx Rb‡Mvôxi cÖv_wgK wk¶v 
mgvß Kiv m¤¢e n‡e bv| Aek¨ Zi“Y‡`i (15-24 eQi) mevB 2022 mv‡ji 
g‡a¨ cÖv_wgK wk¶v mgvß Ki‡e Ges 2023 mv‡ji g‡a¨ eZ©gvb msÁvbymv‡i 
mv¶i n‡q DV‡e| Avkv Kiv hv‡”Q, 2021 mv‡ji g‡a¨ †`‡k †Kv‡bv Ôwbi¶i 
LvbvÕ _vK‡e bv|

N. M‡elYvi g~j evZ©vmg~n
GWz‡Kkb IqvP 2015 cÖwZ‡e`‡bi evZ©vmg~n mvwe©Kfv‡e LyeB BwZevPK| MZ 
`yB `kK a‡i DbœwZi †h cÖeYZv †`Lv †M‡Q Zv Ae¨vnZ i‡q‡Q| gvbm¤§Z 
wk¶vi Zvr¶wYK djvdj ej‡Z hv †evSvq Zvi †ek wKQz †¶‡Î mvd‡j¨i 
gvÎv Avkve¨ÄK| GWz‡Kkb IqvP 2015 M‡elYvi djvdj we‡k-lY K‡i †h 
g~j evZ©vmg~n cvIqv †M‡Q Zv wb‡P †`Iqv n‡jv|

1. wk¶v cÖwZôvb¸‡jv GLb Av‡Mi †P‡q †ewk mg_©| miKvwi we`¨vjq¸‡jv‡Z 
my‡hvM-myweav m„wói †¶‡Î eo gv‡ci DbœwZ j¶ Kiv †M‡Q| mg‡qi mv‡_ 
cÖv_wgK wk¶vcÖwZôvb¸‡jvi †fŠZ AeKvVv‡gv I wk¶vmsμvš— myweavw` 
DbœZ n‡q‡Q; we‡klfv‡e, †kªwYK‡¶i msL¨v, cqtwb®‹vkb e¨e¯’v I 
weï× cvwbi myweavi mv‡_ wk¶K‡`i wk¶vMZ †hvM¨Zv I cÖwk¶‡Yi 
†¶‡ÎI DbœwZ †`Lv †M‡Q| me‡P‡q †ewk DbœwZ cwijw¶Z n‡q‡Q 
miKvwi cÖv_wgK we`¨vjq¸‡jv‡Z, †hLv‡b †`‡ki cÖvq `yB-Z…Zxqvsk 
wk¶v_©x‡K cÖv_wgK wk¶v cÖ`vb Kiv nq| bZzb RvZxqKiYK…Z cÖv_wgK 
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we`¨vjq¸‡jv Zzjbvg~jKfv‡e wcwQ‡q i‡q‡Q, hv D‡c¶v Kiv hvq bv| 
AwaKvsk Ge‡Z`vwq gv`ªvmvqB b~¨bZg cÖ‡qvRbxq myweavw` †bB| GKB 
m‡½ †g‡q‡`i Rb¨ Avjv`v I cwi”Qbœ †kŠPvMvi myweav bv _vKv, wk¶K 
¯^íZv, wk¶v_©x-wk¶‡Ki D”P AbycvZ, `yB wkd‡Ui we`¨vj‡qi †¶‡Î 
Ach©vß wkLb mgq GL‡bv fvebvi welq| 

2. Zvr¶wYK djvdj wbY©vqK m~PKmg~‡ni wbwi‡L mgMÖ e¨e¯’vq j¶Yxq 
DbœwZ N‡U‡Q| Gi g‡a¨ i‡q‡Q cÖv_wgK wk¶vi †kl †kÖwY ch©š— 
wk¶v_©x‡`i wU‡K _vKv, cÖv_wgK wk¶v mgvß Kivi cÖeYZv e„w×, Ges 
S‡i cov I cybive„wËi cÖeYZv K‡g hvIqv| wk¶v_©x‡`i wkLb AR©‡bi 
†¶‡ÎI mg‡qi mv‡_ DbœwZ †`Lv †M‡Q| hw`I Afx¶vi ÔÁvbg~jKÕ 
As‡ki Zyjbvq ÔAbyavebg~jKÕ As‡k wk¶v_©x‡`i cvi`wk©Zv A‡bK 
Kg cwijw¶Z n‡q‡Q| GB wPÎ K‡qKwU welq‡K mvg‡b Zz‡j a‡i‡Q| 
Gi g‡a¨ cÖv_wgK ¯—‡ii wba©vwiZ †hvM¨Zvmg~‡ni wk¶Y-wkLb cÖwμqv, 
wk¶K‡`i g~j¨vqb `¶Zv, cÖv_wgK ¯—‡ii †hvM¨Zvmg~‡ni msÁvqb I 
wk¶vμ‡g Dc¯’vcb, wk¶K cÖwk¶Y Ges †kªwY wk¶‡Yi mvwe©K Ae¯’v 
we‡klfv‡e D‡j-L‡hvM¨| wk¶vi gv‡bvbœq‡b welq¸‡jv wb‡q h‡_ó wPš—v-
fvebvi my‡hvM i‡q‡Q|

3. wk¶vq AwfMg¨Zv I AskMÖn‡Yi †¶‡Î †RÛvi-ˆelg¨ `~i n‡q‡Q Ges 
cÖv_wgK wk¶vi wewea †¶‡Î bvix‡`i AskMÖnY mvwe©Kfv‡e †e‡o‡Q|
†Q‡j‡`i Zzjbvq †g‡q‡`i AwaKmsL¨vq fwZ©i welqwU mywew`Z| G 
M‡elYvq wk¶K‡`i g‡a¨ bvix‡`i AbycvZ e„w×, we`¨vjq cÖavb wn‡m‡e 
Zv‡`i AwaK nv‡i `vwqZ¡ cvjb I we`¨vjq e¨e¯’vcbv KwgwU‡Z Zv‡`i 
AskMÖn‡Yi GKwU μgea©gvb wPÎ dz‡U D‡V‡Q| cyi“‡li Zzjbvq AwaK 
msL¨K bvix wk¶K I we`¨vjq e¨e¯’vcbv KwgwU‡Z AwaK msL¨K bvix 
m`m¨ i‡q‡Qb Ggb we`¨vj‡qi Abycv‡ZI EaŸ©gyLx cÖeYZv †`Lv †M‡Q|

4. wKQz wbw`©ó †fŠ‡MvwjK GjvKv I Av_©mvgvwRK †cÖ¶vc‡Ui wbwi‡L 
cÖv_wgK wk¶vq ˆelg¨ I AmgZv GKwU `xN© w`‡bi mgm¨v, hv GL‡bv 
eZ©gvb| we`¨vj‡q fwZ© I wkLbdj AR©‡b D‡j-L‡hvM¨ DbœwZ n‡jI 
cÖwZK~j cwi‡ekhy³ GjvKv I `wi`ª Av_©mvgvwRK Rb‡Mvôxi cÖwZ ˆelg¨ 
GL‡bv Kv‡Uwb| M‡elYvq `vwi`ª¨Zvi m~PK wn‡m‡e ÔLvbvi Lv`¨ wbivcËv 
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e¨e¯’vÕ†K we‡ePbv Kiv n‡q‡Q| †`Lv †M‡Q, †RÛvi, GjvKv (kni/MÖvg), 
wcZv-gvZvi wk¶vi ¯—i BZ¨vw`i wbwi‡L cÖv_wgK wk¶vq †h AmgZv wQj 
Zv ax‡i ax‡i K‡g G‡m‡Q| we`¨vj‡qi aib Abymv‡iI `„k¨gvb ˆelg¨ 
i‡q‡Q hv wbim‡bi Rb¨ we‡kl c`‡¶c MÖnY Kiv `iKvi| 

5. mvwe©Kfv‡e Rbmvavi‡Yi wk¶vMZ †hvM¨Zv I mv¶iZv cwiw¯’wZi DbœwZ 
N‡U‡Q| cÖv_wgK wk¶vq wkï‡`i fwZ© wbwðZKiY, wk¶v_©x‡`i cÖv_wgK 
wk¶v mgvc‡bi †¶‡Î Ae¨vnZ cÖ‡Póvmn cÖv_wgK wk¶ve¨e¯’vi bvbvgyLx 
cwieZ©‡bi d‡j evsjv‡`‡ki Rbmvavi‡Yi mvgwMÖK wk¶vMZ m¶gZvq 
GKwU BwZevPK cwieZ©b N‡U‡Q| we`¨vj‡q wU‡K _vKvi ˆ`N©¨, mvwe©K 
mv¶iZvi nvi e„w× I Kgc‡¶ GKRb mv¶i m`m¨ i‡q‡Q Ggb cwiev‡ii 
nv‡ii μgea©gvb Ae¯’v †`‡L ejv hvq, MYgvby‡li wk¶vMZ m¶gZvq 
evsjv‡`‡ki AR©b †e‡o‡Q|

6. mevi Rb¨ wk¶v 2015-Gi KvR Amgvß i‡q †M‡Q| Gme Amgvß KvRmn 
†UKmB Dbœqb j¶¨mg~‡ni Ask wn‡m‡e 2030 mv‡ji g‡a¨ wk¶vi †h 
e„nËi j¶¨ AR©b Ki‡Z n‡e Zvi Rb¨ cÖ‡qvRb ev¯—em¤§Z cwiKíbv 
cÖYqb I e¨e¯’vMÖnY| we`¨vjq †_‡K S‡i cov I cÖv_wgK wk¶v Amgvß 
ivLv, we`¨vjq-ewnf©~Z wkï, m‡š—vlRbK wkLbdj AR©b Ges cÖ‡qvRbxq 
m¤c` wbwðZKiY Amgvß KvR¸‡jvi K‡qKwU| G¸‡jvi mv‡_ hy³ n‡”Q 
2030 mvj bvMv` AR©b Ki‡Z n‡e Ggb wk¶vmsμvš— e„nËi j¶¨| 
hvi g‡a¨ Av‡Q, mKj wkï‡K cÖvK-ˆkke Dbœqb I cÖvK-cÖv_wgK wk¶vi 
gva¨‡g wkL‡Z I †e‡o DV‡Z mnvqZv Kiv, eva¨Zvg~jK cÖv_wgK wk¶v‡K 
gva¨wgK ch©vq ch©š— DbœxZ Kiv, AwaKZi wkL‡bi Rb¨ wk¶v_©x‡`i 
`¶Zv I †hvM¨Zv e„w× Kiv, mgv‡R Rxebe¨vcx †kLvi my‡hvM cÖmvwiZ 
Kiv BZ¨vw`| bZzb cÖRb¥‡K Ggbfv‡e M‡o Zyj‡Z n‡e †hb Zviv ¯’vbxq 
I ˆewk¦K bvMwiK‡Z¡i I Zvi †UKmB Dbœq‡bi myweavw` MÖnY Ki‡Z m¶g 
nq| me‡k‡l, wcwQ‡q cov I myweavewÂZ Rb‡Mvôxi cÖwZ mKj evav I 
ˆelg¨ `~i Kiv |
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O. bxwZmsμvš— mycvwikgvjv
GWz‡Kkb IqvP 2015 M‡elYvi djvdj, Z‡_¨i we‡k-lY I g~jevZ©vmg~n 
bxwZmsμvš— w`Kwb‡`©kbvi Bw½Z enb K‡i| G¸‡jv we‡ePbvq wb‡q †UKmB 
Dbœqb j¶¨ 2030 ev¯—evq‡b wk¶v‡¶‡Î KiYxq bxwZmsμvš— mycvwikgvjv 
cÖYqb Kiv n‡q‡Q|

1. wewfbœ ai‡bi we`¨vjq Ges GKB ai‡bi we`¨vj‡qi g‡a¨ gvbm¤úbœ 
wk¶vi †RvMvb I cÖwμqv m¤cwK©Z welqmg~‡n †h ˆelg¨ we`¨gvb 
†m¸‡jv `~i Kivi cÖwZ bRi w`‡Z n‡e| we`¨vj‡qi aib I Ae¯’vb‡f‡` 
wk¶v_©x‡`i mgvb my‡hvM cÖ`vb Kivi Rb¨ GwU LyeB ¸i“Z¡c~Y©| Dc‡Rjv 
wk¶v Kg©KZ©v, we`¨vjq e¨e¯’vcbv KwgwUi m`m¨ I mgv‡Ri Ab¨vb¨ 
gvbyl‡`i mnvqZv wb‡q we`¨vjq¸‡jvi Pvwn`v wbiƒcY Kiv hvq Ges †m 
†gvZv‡eK cÖv_wgK wk¶vi gv‡bvbœq‡bi Rb¨ Dbœqb cwiKíbv cÖ¯‘Z I 
ev¯—evqb Kiv hvq| MÖnY‡hvM¨ gv‡bi me©Rbxb cÖv_wgK wk¶v AR©‡bi 
j‡¶¨ Dc‡RjvwfwËK g~j¨vqb, cwiKíbv, cÖ‡qvRbxq m¤c‡`i e¨envi, 
e¨e¯’vcbv I cwiex¶‡Yi Rb¨ GKwU we¯—…Z Kg©‡KŠkj cÖYqb Ki‡Z 
n‡e| Kg©cwiKíbv cÖYq‡b wk¶vmswk-ó mKj gvbylmn ¯’vbxq miKvi‡K 
Aš—f©z³ Ki‡Z n‡e| bZzb RvZxqKiYK…Z we`¨vjq¸‡jvi Dbœq‡bi w`‡K 
we‡kl bRi w`‡Z n‡e| 

2. wk¶v_©x‡`i wb‡R‡`i g‡a¨ I wk¶v_©x-wk¶K wg_w¯Œqv m„wó I †kÖwYK¶‡K 
Avb›``vqK Kivi j‡¶¨ †kªwY-wk¶‡Yi gvb Dbœq‡bi cÖwZ AwaKZi †Rvi 
w`‡Z n‡e; Gi d‡j †kªwYK‡¶ wk¶v_©x‡`i Dcw¯’wZ †hgb evo‡e, wkLbI 
Z¡ivwš^Z n‡e| †kªwYi Kvh©μg, wk¶v_©x‡`i AskMÖnY I wkL‡b AviI 
fvj djvdj †c‡Z wk¶K, AwffveK I we`¨vjq e¨e¯’vcbv KwgwUi 
m`m¨‡`i GK‡hv‡M KvR Ki‡Z n‡e| G †¶‡Î we`¨vjq e¨e¯’vcbv 
KwgwUi m`m¨‡`i f‚wgKv we‡klfv‡e ¸i“Z¡c~Y©| wcZv-gvZv, wk¶K I 
we`¨vjq e¨e¯’vcbv KwgwUi m`m¨‡`i wk¶vMZ †hvM¨Zv Av‡Mi Zzjbvq 
GLb A‡bK †ewk| Zv‡`i †hvM¨vZv¸‡jv e¨envi K‡i Kxfv‡e evwo‡Z I 
¯‹z‡j wkLb ms¯‹…wZ I cwi‡ek AviI DbœZ Kiv hvq †m Dcvq Lyu‡R †ei 
Ki‡Z n‡e Ges Zv Kv‡R jvMv‡Z n‡e| 
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3. AvBb Abyhvqx h_vh_ eq‡m wkï‡`i we`¨vj‡q fwZ© DrmvwnZ 
Ki‡Z n‡e; hvi D‡Ïk¨ n‡e wk¶vKvh©μ‡g Zv‡`i AskMÖn‡Yi 
ms¯‹…wZi Dbœqb I G †¶‡Î k„•Ljv cÖwZôv Kiv Ges wkL‡bi AMÖMwZ 
wbwðZ Kiv| Rb¥ wbeÜb, h_vh_ eq‡m we`¨vj‡q fwZ©i cÖPvivwfhvb 
I we`¨vj‡q wbqwgZ Dcw¯’wZ wbwðZKiY Kv‡iv GKvi KvR bq| 
G¸‡jv‡K we`¨vjq, e¨e¯’vcbv KwgwU, wcZv-gvZv, mgv‡Ri gvbylRb I 
¯’vbxq miKv‡ii mw¤§wjZ `vwqZ¡ wn‡m‡e †`L‡Z n‡e| Gi d‡j GKB 
†kªwY‡Z wewfbœ eq‡mi wk¶v_©x _vKvi cÖeYZv K‡g hv‡e Ges †kÖwYK‡¶ 
A‡c¶vK…Z DbœZ cvi¯cwiK †hvMv‡hv‡Mi †¶Î ˆZwi n‡e, hv GKwU 
Avb›`gq wkLb cwi‡ek Dcnvi †`‡e| Qq ev Zvi †ewk eq‡m ¯‹z‡j fwZ© 
n‡Z Avmv wkï‡`i cÖvK-cÖv_wgK wk¶vi AwfÁZv Av‡Q wKbv Zv we‡ePbv 
bv K‡i cÖ_g †kªwY‡ZB fwZ© Kiv‡Z n‡e| GKBfv‡e Qq eQ‡ii Kg eqmx 
wkï‡`i cÖvK-cÖv_wgK †kªwY‡ZB fwZ© Kiv‡Z n‡e| 

4. wk¶v_©x‡`i `¶Zv I †hvM¨Zvi wel‡q mvgwMÖK `„wófw½i cwiPq w`‡Z 
n‡e; A_©vr Zv‡`i ÔAbyavebg~jKÕ †hvM¨Zvi e„w× I m„RbkxjZvi 
weKvk‡K ¸i“Z¡mn we‡ePbvq ivL‡Z n‡e| welqwU we`¨vj‡q I 
cÖv_wgK wk¶v mgvcbx cix¶vq wk¶v_©x‡`i Kxfv‡e g~j¨vqb Kiv nq 
Ges †mRb¨ wk¶KMY Kxfv‡e Zv‡`i cÖ¯‘Z K‡ib Zvi mv‡_ wbweofv‡e 
m¤úwK©Z| eZ©gv‡bi cvV¨cy¯—Kwbf©i mywekvj cwim‡ii cÖv_wgK wk¶v 
mgvcbx cix¶v †_‡K †ewi‡q MvVwbK g~j¨vq‡bi Ici ¸i“Z¡ †`Iqv 
cÖ‡qvRb| wk¶v_©x‡`i g~j¨vqb K‡i †MÖW cÖ`vb Kivi †P‡qI †ewk 
g‡bv‡hvM †`Iqv cÖ‡qvRb †gŠwjK †hvM¨Zv¸‡jv wk¶v_©xiv KZUv AR©b 
Ki‡Q, Kxfv‡e Ki‡Q Ges Gi d‡j mvgwMÖK wk¶ve¨e¯’vq dj`vqK †Kv‡bv 
cwieZ©b Avm‡Q wKbv Zvi g~j¨vqb Kiv| eZ©gv‡b cix¶v‡K †K›`ªª K‡i 
we`¨vjq, wk¶K I wcZv-gvZvMY †h e¨¯— mgq cvi K‡i _v‡Kb †mLvb 
†_‡K †ewi‡q G‡m Zv‡`i DwPZ wkLb-†Kw›`ªK we`¨vjq I †kªwYKvh©μg 
cwiPvjbv Kiv| cÖ‡qvRbxq bxwZ wba©vi‡Yi gva¨‡g G wel‡q Zv‡`i 
DrmvwnZ Kiv DwPZ| ïay cÖkœ-DËi gyL¯’ Kivi e`‡j hw` cvV¨cy¯—‡Ki 
welqe¯‘ fv‡jvfv‡e cov‡bvi I GKB mv‡_ B›Uvi‡bUmn Ab¨vb¨ Drm 
†_‡K covi Af¨vm Kiv‡bv hvq Ges †kªwY wk¶‡Y mwμq wk¶Y-wkLb I 
cÖ‡R± G‡cÖvP e¨envi K‡i cov‡bv hvq Z‡e Zv wk¶v_©x‡`i †evaMg¨Zv 
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I m„RbkxjZvi weKvk‡K AbycÖvwYZ Ki‡e| eZ©gv‡bi wk¶v_©x-wk¶K 
AbycvZ‡K hw` me©MÖvn¨ 30:1 G bvwg‡q Avb‡Z nq Zvn‡j GLbKvi 
wk¶v_©x msL¨vi mv‡_ wgj †i‡L Aš—Z 50 kZvsk wk¶K evov‡Z n‡e | 

5. wk¶vi ¸YMZ gv‡bi Ici †Rvi w`‡Z wM‡q mKj wkïi wk¶vq cÖ‡e‡ki 
AwaKvi I AskMÖn‡Yi welqwU †_‡K g‡bv‡hvM mwi‡q Avbv hv‡e bv|
GLbI cÖvq 30 j¶ wkï we`¨vj‡qi evB‡i i‡q †M‡Q| cÖwZeÜKZv, 
†fŠ‡MvwjK Ae¯’vb Ges Av_©mvgvwRK Ae¯’vi we‡ePbvq GB wkïiv 
me‡P‡q †ewk SzuwKc~Y©| G‡`i Kv‡Q wk¶v †cŠuQv‡bvi Rb¨ we‡kl Kg©m~wP 
nv‡Z †bIqv `iKvi| ïay GKK Dcv‡q †hgb, DcvbyôvwbK wk¶vi gva¨‡g 
mevB‡K Aš—f©y³ Kiv hv‡e bv; ZvB eû Dcv‡q Gi mgvavb LuyR‡Z n‡e| 
Dce„wËi †P‡qI AvKl©Yxq mnvqZv c¨v‡KRmn GKwU mw¤§wjZ cÖ‡Póv 
cÖ‡qvRb n‡Z cv‡i| fwZ© bv nIqvi Ges S‡i covi SzuwK‡Z i‡q‡Q Ggb 
wkï‡`i wPwýZ Ki‡Z Ges Zv‡`i Kv‡Q †cuŠQv‡Z GKwU mym½Z cÖ‡Póv 
cÖ‡qvRb| cÖv_wgK wk¶v Awa`ßi G j‡¶¨ AwfÁ GbwRI‡`i mv‡_ wg‡j 
GKwU wbw`©ó †gqvw` cwiKíbv MÖnY K‡i KvR Ki‡Z cv‡i| 

6. wRwWwc I RvZxq ev‡R‡Ui †cÖw¶‡Z wk¶vi Rb¨ μgn«vmgvb eivÏ 
†`Iqvi †h cÖeYZv eZ©gv‡b i‡q‡Q, Zvi wecix‡Z wk¶vq miKvwi eivÏ 
e¨vcKfv‡e evov‡bvi w`‡K g‡bv‡hvM †`Iqv cÖ‡qvRb| `„p ivR‰bwZK 
A½xKvi I `vqe×Zvi mv‡_ Gi Rb¨ cÖ‡qvRb GKwU mvgwMÖK cÖ‡Póv| 
GKB mv‡_ eZ©gv‡b †h m¤c` Av‡Q Ges bZzb †h m¤c` cvIqv hv‡e 
Df‡qiB A‡c¶vK…Z Kvh©Ki e¨envi wbwðZ Ki‡Z n‡e| eZ©gv‡b 
cÖPwjZ e¨‡qi mv‡_ AviI wKQz †hvM K‡i GwU n‡Z cv‡i bv| ga¨ †gqv‡` 
wk¶v‡¶‡Î wRwWwc‡Z miKvwi eivÏ wØ¸Y KivUv †hŠw³K n‡e Ges GwU 
m¤¢eI| cieZ©x ̀ k eQ‡ii g‡a¨ GB cwigvY‡K Ggb GKwU ch©v‡q DbœxZ 
Ki‡Z n‡e Zv †hb GKwU ga¨g Av‡qi †`‡ki Rb¨ Dchy³ nq| hw` 
cÖ‡qvRbxq msL¨K wk¶K wb‡qvM Kivi cwiKíbv Kiv nq Zvn‡j †gavex 
cÖv_©x‡K wk¶KZvq AvK…ó Ki‡Z I a‡i ivL‡Z wk¶v‡¶‡Î e¨‡qi eo 
Ask LiP Ki‡Z n‡e Dchy³ I AvKl©Yxq m¤§vbx cÖ`vb Kivi †¶‡Î| 
eiv‡Ïi GKwU cÖavb Ask ivL‡Z n‡e AeKvVv‡gvMZ Dbœq‡bi Rb¨ †hwU 
Qvov †Kv‡bv e¨e¯’vB Kvh©Kifv‡e AMÖmi n‡Z cv‡i bv| 
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7. mevi Rb¨ wk¶v 2015-Gi Amgvß KvR mgvß Kivi Rb¨ cÖ‡qvRbxq 
c`‡¶c MÖn‡Yi Ici †Rvi †`Iqv I M„nxZ c`‡¶cmg~‡ni ev¯—evqb 
Z¡ivwš^Z Kiv cÖ‡qvRb| GKB m‡½ cÖ‡qvRb 2030 mv‡ji Rb¨ w¯’iK…Z 
wk¶vi j¶¨ AR©‡b GKwU mgwš^Z RvZxq D‡`¨vM MÖnY Kiv|  bZzb 
G‡RÛvi wewfbœ Dcv`vb eZ©gv‡bi cÖv_wgK, gva¨wgK, DcvbyôvwbK wk¶v 
I `¶Zv Dbœqbg~jK Kvh©μ‡gi g‡a¨B we`¨gvb| GB Dcv`vb¸‡jv‡K 
2030 mv‡ji wk¶vi †KŠkjMZ Kg©KvVv‡gvi Av‡jv‡K GKwU we‡k-lYag©x 
`„wófw½ wb‡q †`L‡Z n‡e| †h welq¸‡jv‡K †ewk ̧ i“Z¡ w`‡Z n‡e †m¸‡jv 
n‡jv, NvUwZ I k~b¨Zv c~iY Kiv, cÖ‡qvRb Abymv‡i wewfbœ Dcv`v‡bi 
`ye©jZv KvwU‡q †mwU‡K †Rviv‡jv Kiv Ges Kv‡Ri DbœwZ mvwe©Kfv‡e 
†`Lv‡kvbv Kiv| G cwiex¶‡Yi Rb¨ mswk-ó RvZxq †bZ…‡Z¡i mv‡_ myax 
mgvR, GbwRI I wewfbœ GKv‡WwgK e¨w³e‡M©i AskMÖn‡Y GKwU mw¤§wjZ 
Kg©c×wZ cÖwZôv Kiv cÖ‡qvRb| Zv‡`i KvR n‡e ˆewk¦K †cÖ¶vc‡U †h 
j¶¨gvÎv I m~PK i‡q‡Q †m¸‡jv‡K RvZxq ch©v‡q Awf‡hvwRZ Kiv; 
†UKmB Dbœq‡bi Ab¨vb¨ †h j¶¨gvÎv i‡q‡Q †m¸‡jvi mv‡_ wk¶vi 
Pvwn`vi ms‡hvM Kiv Ges 2030 mv‡ji wk¶vi AMÖmiZv cwiex¶Y I 
cÖwZ‡e`b ˆZwi‡Z w`Kwb‡`©kbv †`Iqv| 

mvi K_v wn‡m‡e ejv hvq, MZ `yB `k‡K Dbœq‡bi †h BwZevPK cÖeYZv 
†`Lv †M‡Q Zv Drmvne¨ÄK| A‡bK wKQzB Kiv n‡q‡Q, we‡kl K‡i wk¶vi 
Zvr¶wYK djvdj msμvš— welqvw`i †¶‡Î| mevi Rb¨ wk¶v 2015-Gi 
Amgvß KvR Ges 2030 mv‡ji †UKmB Dbœqb j¶¨mg~‡ni wk¶vmsμvš— 
e„nËi j¶¨ GKB mv‡_ Avgv‡`i mvg‡b P¨v‡jÄ I my‡hvM wn‡m‡e Dcw¯’Z| 
mv¤cÖwZK eQi¸‡jvi BwZevPK djvdj Avgv‡`i Rb¨ GKwU kw³, hvi Ici 
wfwË K‡i AwZ cÖ‡qvRbxq wkLbdj AR©‡bi wfZ ¯’vcb Kiv Ges wk¶vq 
AskMÖn‡Yi `xN©w`‡bi †h ˆelg¨ Zv `~i Kivi c`‡¶c †bIqv †h‡Z cv‡i| 
2030 mv‡ji †UKmB Dbœqb j¶¨gvÎv AR©‡bi Rb¨ evsjv‡`k‡K mn¯ªvã 
Dbœqb hy‡Mi Zzjbvq AviI †ewk `ª“ZZvi m‡½ AMÖmi n‡Z n‡e|
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m¨vi dR‡j nvmvb Av‡e`1

W. KvRx LwjKz¾gvb Avng`1

Aa¨¶ KvRx dvi“K Avn‡g`2

W. gbRyi Avng`1,2,4

†PŠayix gydv` Avn‡g`2

Aa¨vcK KvRx mv‡jn& Avn‡g`1, 4, 5

iwgR Avn‡g`2

Aa¨vcK kwd Avn‡g`1

Zvn&wmbv Avn‡g`1

RwmgDwÏb Avn‡g`3

Aa¨vcK Kwdj DwÏb Avn‡g`3

W. Rv‡n`v Avn‡g`1

†hnxb Avn‡g`1

‰mq`v Zvn&wgbv AvKZvi1

W. gvn&gy`yj Avjg1

Aa¨vcK Gm. Gg. b~i“j Avjg1

KvRx iwdKzj Avjg1

W. ‰mq` mv` Av›`vwje1

Aa¨vcK †gvt kwdDj Avjg2

Aa¨vcK gyn¤§` Avjx3

L›`Kvi mvLvIqvZ Avjx1

i“ûj Avwgb3

†gvnv¤§` wbqvR Avmv`Dj-vn1

W. †gv: Avmv`y¾vgvb1

Aa¨vcK Avjx AvRg3

W. AveŸvm f~Bqv1

W. Av‡bvqviv †eMg1

iv‡k`v †K. †PŠa~ix1, 6

Rxeb Kzgvi †PŠayix2

W. †gv. dRjyj Kwig †PŠayix2

W. Avng` †gvk&ZvK ivRv †PŠayix1, 4, 5

nwic` `vk2

myeªZ Gm ai1

†gv: dwmDj-vn1

W. †gvnv¤§` divmDwÏb1

Gm G nvmvb Avj- dvi“K2

RvKx nvmvb1

mvg‡m Aviv nvmvb1

Aa¨vcK gynv¤§` bvRgyj nK2

†K. Gg. Gbvgyj nK2

W, Gg. mvgQyj nK3

BKevj †nv‡mb2

†gvt †gvdv¾j †nv‡mb2

†gv: AvjZvd †nv‡mb3

W. Gg. Av‡bvqvi“j nK1

W. gynv¤§` Beªvwng1

M‡elYvq hviv wewfbœfv‡e m¤ú„³ 
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Aa¨vcK †gv: wiqvRyj Bmjvg3

W. kwdKzj Bmjvg2

iIkb Rvnvb1

W. Avn‡g`ÑAvjÑKwei1

†gv: ûgvq~b Kwei1

byi“j Bmjvg Lvb2

Aa¨vcK gvn&dzRv Lvbg1

W. Avey nvwg` jwZd1

wmwgb gvngy`2

Zvjv` gvngy`2

cvIqvb KzwPZv1

W. Bivg gwiqg2

W. Avng`yj¨vn wgqv2

†gvnv¤§` gnwmb2

W. †gv: †Mvjvg †gv¯—dv2

W. G. †K. Gm. gyikx`2

mgxi iÄb bv_2, 4, 6

GwjRv‡e_ wcqv‡im2

†gvt Ave`yi iwdK2

RIkb Aviv ingvb1, 5

W. Gg. GnQvbyi ingvb2

KvRx dRjyi ingvb1

g. nvweeyi ingvb2

Av. b. m. nvweeyi ingvb3

Aa¨vcK †gv¯—vwdRyi ingvb1

W. wQwÏKzi ingvb2

G. Gb. iv‡k`v1

Zv‡jqv †ingvb1

†MŠZg ivq3

W. †ingvb †mvenvb1

W. wbZvB P›`ª myÎai1

†gvnv¤§` gybZvwmg Zvbfxi2

1. Dc‡`óv †evW© m`m¨
2. Kg©`j m`m¨
3. †UKwbK¨vj wUg m`m¨
4. cÖwZ‡e`b cÖYqbKvix
5. wiwfD wUg m`m¨
6. m¤úv`bv wUg m`m¨


