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gyLeÜ
GeQi evsjv‡`k GWy‡Kkb IqvP-Gi `kg el©cw~ Z©| GB ïfj‡Mœ, GB Kg©h‡Ái m‡½
hviv bvbvfv‡e RwoZ Zuv‡`i m‡½ Avwg Avgvi Avb›` I D”Q¡vm fvM K‡i wb‡Z PvB|
1996 mv‡j Avgiv GKUv RvZxq m‡¤§j‡bi Av‡qvRb K‡iwQjvg| m‡¤§j‡bi wk‡ivbvg
wQ‡jv, mevi Rb¨ gvbm¤§Z cÖv_wgK wk¶v| m‡¤§j‡bi D‡Ïk¨ wQ‡jv, †m mgq ch©š—
cÖv_wgK wk¶vq Avgv‡`i AR©b¸‡jvi GKUv wnmve †bIqv Ges `ª“ZZg mg‡q me©Rbxb
cÖv_wgK wk¶v AR©‡bi j‡¶¨ ev`evwK KvR¸‡jvi `vwqZ¡ mswk-ó mK‡ji g‡a¨ fvM K‡i
†bIqv| m‡¤§jb †_‡K A‡bK¸‡jv mycvwik †ei n‡q Av‡m| mycvwikmg~‡ni Ab¨Zg
wQ‡jvÑ Ggb GKUv e¨e¯’v cÖeZ©b Kiv hv †_‡K Avgiv Avgv‡`i AMÖMwZ ch©‡e¶Y Ki‡Z
Ges P¨v‡jÄmg~n eyS‡Z cvi‡ev| mykxj mgvR GB cÖ¯v— ‡e mvov †`q Ges 1998 mv‡j
GWy‡Kkb IqvP cÖwZwôZ nq| wk¶v wb‡q KvR Ki‡Q Ggb mnmªvwaK ms¯’vi †bUIqvK©
cÖwZôvb MYmv¶iZv Awfhv‡bi mfvcwZ wn‡m‡e Avgvi g‡b n‡jv, AwfhvbB n‡Z cv‡i
GB Kg©Kv‡Êi Av‡qvRK cÖwZôvb| MZ `k eQ‡i A‡bK M‡elK, bxwZwe‡k-lK, wk¶v
Kg©mw~ P ev¯—evqbKvix, GbwRI †bZ„e›„ `, wk¶vwe` I mvsevw`Kmn eû MY¨gvb¨ e¨w³ GB
D‡`¨vM‡K mdjfv‡e GwM‡q wb‡Z GK‡Î KvR K‡i‡Qb| GB Kv‡Ri cÖwZ wbiwew”Qbœ
cÖwZkÖ“wZi Rb¨ Avwg Zuv‡`i mKj‡K Awfb›`b Rvbvw”Q|
kyi‡y Z Avgv‡`i AvMÖn wQ‡jv kyay cÖv_wgK I †gŠwjK wk¶vi cÖwZ| ch©vqµ‡g GWy‡Kkb
IqvP Zvi M‡elYvi AvIZv evwo‡q‡Q| Avwg Avbw›`Z †h, IqvP gva¨wgK wk¶v‡KI
M‡elYvi G‡RÛvfy³ K‡i‡Q| Gch©š— †hmKj wel‡q M‡elYv Kiv n‡q‡Q †mMy‡jv n‡jvÑ
cÖv_wgK I gva¨wgK wk¶vi Af¨š—ixY `¶Zv, cÖv_wgK wk¶vi gvb, mv¶iZvi `¶Zv
cwigvc, wk¶vq A_©vqb, gva¨wgK wk¶vi wk¶vµg I wk¶v_©x‡`i wkLb `¶Zv Ges
gva¨wgK cvm Kivi ci AwaKZi wk¶v I Kg©ms¯’v‡bi my‡hv‡Mi we‡k-lY| welq¸‡jvi
†Kvb †KvbwU Avgv‡`i Rb¨ bZzb, GWy‡Kkb IqvP-Gi Av‡M evsjv‡`‡k Gme †¶‡Î
†Kvb M‡elYv nq wb| GWy‡Kkb IqvP-Gi Abb¨ ˆewkó¨ n‡jv, gvV ch©v‡qi cÖv_wgK
Z_¨vbymÜvb, †mMy‡jvi we‡k-lY, bxwZcÖ¯v— e cÖYqb I Awacivgk© cÖ`vb| GB cÖwµqvi ga¨
w`‡q GWy‡Kkb IqvP B‡Zvg‡a¨ evsjv‡`‡ki wk¶v M‡elYvq GK ˆewkó¨gq cÖwZôv‡b
cwiYZ n‡q‡Q| GB D‡`¨v‡Mi d‡j Avgv‡`i cÖv_wgK I †gŠwjK wk¶v Ges gva¨wgK
wk¶v m¤ú‡K© Z‡_¨i AcÖZj
z Zv A‡bKUv `~i n‡q‡Q| Avwg wbwðZ †h, ch©vqµ‡g
GWy‡Kkb IqvP AwaKZi AMÖMwZi w`‡K GwM‡q hv‡e|

†hvMv‡hvM wVKvbv:
MYmv¶iZv Awfhvb
5/14 ûgvqyb †ivW, †gvnv¤§`cyi, XvKv 1207
†dvb: 9130427, 8155031, 8155032
B‡gBj: info@campebd.org
I‡qemvBU: www.campebd.org

Z_¨ Rvbv Dbœqb Kg©h‡Ái cÖv_wgK kZ©| GWy‡Kkb IqvP-Gi gZ D‡`¨v‡Mi wØZxq KvR
nIqv DwPZ gvbm¤§Z wk¶vi ev¯—evq‡b Rbm‡PZbZv e„w×‡Z Awacivgk© cÖ`vb I
bxwZwba©viYx ch©v‡q cÖfvweZ Ki‡Z cvivi mvg_© AR©b Kiv| GWy‡Kkb IqvP-Gi M‡elYv
djvdjmg~n †h Dbœqb mn‡hvMx cÖwZôvb, GbwRImg~n I miKv‡ii bvbv `wjjc‡Î
e¨eüZ n‡”Q Ges IqvP cÖwZ‡e`bmg~n †`‡k I we‡`‡k wewfbœ wk¶v cÖwZôv‡b cvV¨
wn‡m‡e M„nxZ n‡q‡Q †m m¤ú‡K© Avwg AewnZ| hy³iv‡R¨i Kjw¤^qv wek¦we`¨vj‡qi
M‡elKe„‡›`i ch©v‡jvPbvq †ewi‡q G‡m‡Q †h, GWy‡Kkb IqvP-Gi g~j¨vqb c×wZ
Avš—R
© vwZK gvbm¤úbœ| Gkxq cÖkvš— gnvmvMixq AÂj I Avwd«Kvi †ek wKQy †`k
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B‡Zvg‡a¨ Avgv‡`i D‡`¨vM †_‡K AbycvÖ wYZ n‡q‡Q Ges wbR wbR †`‡k mdjfv‡e GKB
ai‡bi D‡`¨vM MÖnY K‡i‡Q| `ytLRbK n‡jI mZ¨ †h, Avgv‡`i IqvP GLb ch©š—
Avgv‡`i me Avkv-AvKv•¶v c~Y© Ki‡Z cv‡i wb| RvZxq wk¶v cwiKíbv cÖYqb I wk¶vi
Dbœq‡b GLb ch©š— GWy‡Kkb IqvP-Gi djvdj cy‡ivcywi e¨eüZ n‡”Q bv| GKBfv‡e,
gvbm¤§Z wk¶vi Rb¨ Awacivg‡k© ev bxwZcÖYq‡bI cÖfve we¯—vi Ki‡Z cvi‡Q bv|
Avgvi wek¦vm, GWy‡Kkb IqvP-Gi djvdjmg~‡ni djcÖmy e¨env‡i Avgiv AwP‡iB
beavivi m~Pbv Ki‡Z cvi‡ev|
GwU GWy‡Kkb IqvP-Gi Aóg cÖwZ‡e`b| G cÖwZ‡e`‡bi GKwU Abb¨ ˆewkó¨ n‡jv,
G‡Z mvaviY we`¨vj‡qi mv‡_ gv`ªvmv Dce¨e¯’vi wk¶Y-wkLb cÖwµqvi gvbI g~j¨vqb
Kiv n‡q‡Q| fvlv I MwY‡Zi gZ †gŠwjK welqMy‡jv‡Z GKB ai‡bi Afx¶v ˆZwi K‡i
`yÕwU Dce¨e¯’vi g‡a¨ Zzjbvg~jK we‡k-lY Kiv n‡q‡Q| GB M‡elYv evsjv‡`‡ki
wk¶ve¨e¯’vi †ek wKQz Riywi wel‡q Avgv‡`i †PvL Ly‡j w`‡q‡Q| GMy‡jvi GKwU n‡jv
gva¨wgK wk¶vq AmgZvP‡µi Dcw¯’wZ| wk¶vcÖwZôv‡bi aib, wj½ I GjvKv‡f‡`
AmgZvi cvkvcvwk AmgZvi we¯—w„ Z cvIqv †M‡Q †fŠZ AeKvVv‡gv‡Z, wk¶vmsµvš—
my‡hvM-myweav m„wó‡Z I gvbm¤§Z wk¶K m„wó‡Z| me ai‡bi AmgZv GKwÎZ n‡q
wk¶v_©x‡`i wkLb †hvM¨Zvq cÖfve we¯—vi Ki‡Q| †ewkifvM wk¶v_©xi Rb¨ gva¨wgK wk¶v
Ggb nIqv DwPZ Zviv †hb Kg©‡¶‡Îi Rb¨ h‡_vchy³fv‡e cÖ¯Z
‘ n‡q wek¦vq‡bi cÖfve
†gvKvwejv Ki‡Z cv‡i| Ab¨w`‡K Avevi Kgc‡¶ GKwU wbe©vwPZ As‡ki Rb¨ GwU †hb
D”Pwk¶vi Dchy³ k³ wfZ ˆZwi K‡i w`‡Z mg_© nq| GRb¨ ev¯—em¤§Z cwiKíbv I
AwaKZi wewb‡qvM wbwðZ Kiv GKvš— Riywi|
G eQ‡ii cÖwZ‡e`‡bi Av‡iKwU ¸i“Z¡cY~ © djvdj n‡”Q, wk¶v_©x‡`i AR©‡bi †¶‡Î
mvaviY I gv`ªvmv Dce¨e¯’vi g‡a¨ e¨vcK ˆelg¨- †hLv‡b cÖ_‡gv³ Dce¨e¯’vi
wk¶v_©x‡`i Zzjbvq †k‡lv³ Dce¨e¯’vi wk¶v_©xiv A‡bK wcwQ‡q Av‡Q| gva¨wgK
wk¶v_©x‡`i cÖvq GK-cÂgvsk gv`ªvmv Dce¨e¯’vq cov‡jLv K‡i, d‡j G‡¶‡Î Avgv‡`i
Av‡iv bRi †`Iqv cÖ‡qvRb| ag©wek¦vmwfwËK wk¶ve¨e¯’v A‡bK †`‡kB cÖPwjZ i‡q‡Q,
GgbwK cwð‡gI| D`vniY wn‡m‡e ejv hvq, weª‡U‡bi GK-Z„Zxqvsk cÖv_wgK wk¶vjq
ag©wek¦vmwfwËK| wKš‘ †mLvbKvi miKvi GUv wbwðZ K‡i‡Q, †hb GB wk¶vcÖwZôvb¸‡jv
weÁvb I gvbweK wel‡q b~¨bZg gvb AR©b Ki‡Z cv‡i| Avgv‡`iI Ggb GKUv c_ Lu‡y R
†ei Ki‡Z n‡e †hb Avgv‡`i me wk¶v_©x †gŠwjK wKQy wel‡q GKB ai‡bi D”Pgvb jvf
Ki‡Z cv‡i|
cwi‡k‡l, `kg el©cw~ Z©i GB kyfj‡Mœ, Avwg me e¨w³, cÖwZôvb I msMVb‡K cybivq
Awfb›`b RvbvB GWy‡Kkb IqvP-Gi ev¯—evq‡b Zv‡`i mvg‡_©i Rb¨| Avgvi `„p wek¦vm,
mK‡ji mw¤§wjZ D‡`¨vM bv _vK‡j GB KvRwU †Kvbfv‡eB ev¯—evqb Kiv m¤¢e n‡Zv bv|
XvKv
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K. f~wgKv I D‡Ïk¨
RvZxq I Avš—Rv© wZK ch©v‡q Pvwn`v m„wó I AwaKZi Avw_©K cÖwZkÖ“wZi e‡`Šj‡Z
mv¤cÖwZKKv‡j A‡bK Dbœqbkxj †`‡k cÖv_wgK wk¶v me©Rbxb n‡q‡Q ev cÖvq
me©RbxbZvq iƒc wb‡q‡Q| cÖv_wgK wk¶vi e¨vcK m¤cÖmvi‡Yi d‡j gva¨wgK
wk¶vi cÖwZ wk¶v_©x I Zv‡`i cwievi¸‡jvi AvKv•¶v µ‡g e„w× cv‡”Q| Ab¨w`‡K
eva¨Zvg~jK cÖv_wgK wk¶vi ˆ`N¨© evov‡bvi Rb¨I Rbmvavi‡Yi c¶ †_‡K
miKvimg~‡ni Ici Pvc m„wó Kiv n‡”Q| wK‡kvi-wK‡kvix I Zi“Y mgvR‡K
D”Pwk¶vi Rb¨ cÖ¯Z
‘ Kiv Ges GKB m‡½ cÖwZ‡hvwMZvg~jK evRvi A_©bxwZ‡Z
Zv‡`i wU‡K _vKvi j¶¨ wb‡q RvZxq miKvimg~n D”Pgvbm¤úbœ gva¨wgK wk¶vi
Ici †Rvi w`‡”Q| gva¨wgK wk¶vi †h Pvwn`v I we¯Z…wZ AvR Avgiv j¶¨ KiwQ
Zv g~jZ `ywU Kvi‡Y N‡U‡QÑ wk¶vi MYZš¿vqY I wek¦vqb| Zv m‡Ë¡I gva¨wgK
wk¶v AvR wZbwU P¨v‡j‡Äi m¤§yLxbÑ ewa©òz AwfMg¨Zv, wk¶vi gvb Dbœqb Ges
wk¶vµg‡K cÖvmw½K K‡i †Zvjv| G P¨v‡jÄMy‡jv evsjv‡`‡ki †¶‡ÎI cÖ‡hvR¨|
GLv‡bI cÖv_wgK wk¶vi e¨vcK cÖmv‡ii ci (87% wbU AwfMg¨Zvi nvi)
gva¨wgK wk¶vq wk¶v_©x‡`i msL¨v †e‡o‡Q| †g‡qivI Av‡Mi †P‡q AwaK nv‡i
gva¨wgK wk¶vgywL n‡q‡Q| Dchy©³ ev¯—eZvq GWy‡Kkb IqvP Zvi Aóg evwl©K
wk¶v cÖwZ‡e`‡b Dc¯’vc‡bi wbwg‡Ë gva¨wgK wk¶vi wKQy wbe©vwPZ welq‡K
AbymÜv‡bi AvIZvq G‡b‡Q|
evsjv‡`‡k cÖv_wgK I D”Pwk¶vi ga¨eZ©x mgqKvj mvZ eQi hv gva¨wgK wk¶v
bv‡g cwiwPZ| GB mvZ eQi wZbwU ¯—‡i wef³: wbgœ gva¨wgK ¯—i (lô †_‡K
Aóg †kªYx), gva¨wgK ¯—i (beg I `kg †kªYx) Ges D”P gva¨wgK ¯—i (GKv`k
I Øv`k †kªYx)| wbæ gva¨wgK ¯—i †_‡KB `yÕwU Dce¨e¯’v Pvjy i‡q‡QÑ GKwU
mvaviY Dce¨e¯’v Ges Ab¨wU gv`ªvmv Dce¨e¯’v1| gva¨wgK ¯—‡i Z…Zxq Avi
GKwU aviv n‡jv KvwiMwi Dce¨e¯’v| 2005 mv‡ji Z_¨vbyhvqx, evsjv‡`‡ki
gva¨wgK wk¶vq mvaviY we`¨vj‡qi msL¨v 19,148wU, gv`ªvmvi msL¨v 9,215wU
Avi KvwiMwi we`¨vj‡qi msL¨v 1,265wU| gva¨wgK ¯—‡ii wk¶v_©x‡`i g‡a¨ 79.4
kZvsk co‡Q mvaviY Dce¨e¯’vq, 17.9 kZvsk gv`ªvmv Dce¨e¯’vq Avi gvÎ 2.7
1 Avm‡j cÖv_wgK ¯—i †_‡KB gv`ªvmv Dce¨e¯’v Pvjy i‡q‡Q|
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kZvsk KvwiMwi Dce¨e¯’vq| AvUwU wk¶v †ev‡W©i Aax‡b cÖ_g eo gv‡ci cix¶v
AbywôZ nq `kg †kªYxi ci, hv mvaviY I KvwiMwi Dce¨e¯’vq gva¨wgK cix¶v
(†m‡KÛvwi ¯‹zj mvwU©wd‡KU ev GmGmwm) I gv`ªvmv Dce¨e¯’vq `vwLj cix¶v
bv‡g cwiwPZ|
mv¤cÖwZK mg‡q evsjv‡`‡ki gva¨wgK wk¶vi Ici †ekKÕwU M‡elYv m¤úvw`Z
n‡q‡Q| G‡`iB GKwU Kiv n‡q‡Q GWy‡Kkb IqvP-Gi c¶ †_‡K, †hLv‡b
mvaviY I gv`ªvmv Dfq Dce¨e¯’vi wbæ gva¨wgK I gva¨wgK ¯—i‡K M‡elYvi
AvIZvq Avbv n‡q‡Q| GB M‡elYvq gva¨wgK wk¶vi AwfMg¨Zv, `¶Zv, mgZv
I A_©vqb wel‡q AbymÜvb Kiv n‡q‡Q| Zv m‡Ë¡I, bxwZcÖYq‡bi Rb¨ cÖ‡qvRbxq
Zzjbvg~jK we‡k-l‡Yi cwi‡cÖw¶‡Z wKQy †gŠwjK Z‡_¨i Afve Abyf~Z nw”Qj| `ywU
Dce¨e¯’vi wk¶vµ‡gi mvg¨Zv I Dce¨e¯’vmg~n †_‡K cvk Kiv wk¶v_©x‡`i
gv‡bi mgZv wb‡q cÖvqkB cÖ‡kœi m¤§yLxb n‡Z nq| gva¨wgK cvk Kivi ci
wk¶v_©xiv Avi KZ`~i cov‡jLv K‡i Ges PvKwii evRv‡i Zv‡`i MÖnY‡hvM¨Zv I
`¶Zv Kx BZ¨vw` wel‡q AbymÜv‡bi cÖ‡qvRb i‡q‡Q| Dchy©³ †gŠwjK welqmg~‡n
Z‡_¨i AcÖZzjZv gvbe m¤ú` Dbœq‡bi Rb¨ ¯^qsm¤ú~Y© cwiKíbv cÖYq‡b
evav¯^iƒc| Dchy³
© cwi‡cÖw¶‡Z GWy‡Kkb IqvP 2007 wbæwjwLZ welqmg~n wb‡q
KvR K‡i‡Q|
1. mvaviY I gv`ªvmv Dce¨e¯’vi D™¢e, µ‡gvbœqb I wk¶vµ‡gi Zzjbvg~jK
we‡k-lY|
2. Dfq Dce¨e¯’vi wk¶v_©xiv gva¨wgK wk¶vi wkLb D‡Ï‡k¨i KZUzKz AR©b
Ki‡Z cvi‡Q Zv cix¶v Kiv Ges Zv‡`i †hvM¨Zvi m‡½ m¤úwK©Z
Dcv`vbmg~n wPwýZ Kiv|
3. gva¨wgK cvk Kiv wk¶v_©x‡`i gva¨wgKDËi wk¶vq AwfMg¨Zv I PvKwii
evRv‡i Zv‡`i AwfÁZv Ges GZ`msµvš— welqvejx AbymÜvb Kiv|

L. M‡elYv c×wZ
M‡elYvi cÖ_g D‡Ïk¨ ev¯—evq‡bi Rb¨ wk¶vµg, cvV¨cy¯—K I wm‡jevmmn
cÖ‡qvRbxq cÖwZ‡e`bmg~n ch©v‡jvPbv Kiv n‡q‡Q| Gi m‡½ †hvM n‡q‡Q Dfq
Dce¨e¯’vi wk¶K‡`i m‡½ Kg©kvjv I RvZxq ch©v‡qi wk¶vµg we‡klÁ‡`i
AwfgZ †bIqv| wØZxq D‡Ïk¨ ev¯—evq‡bi Rb¨ GKwU Afx¶v ˆZwi Kiv n‡q‡Q|
1995 mv‡j cÖYxZ RvZxq wk¶vµg mgš^q KwgwU cÖ¯—vweZ gva¨wgK wk¶vi wkLb
D‡Ïk¨mg~n Afx¶v ˆZwii wfwË wn‡m‡e †bIqv n‡q‡Q| PviwU wel‡q mgvbfv‡e
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ewÈZ †gvU 80wU cÖ‡kœi mgš^‡q GB Afx¶vwU ˆZwi Kiv n‡q‡Q| welq PviwU
n‡jvÑ evsjv, Bs‡iwR, mvaviY MwYZ I ˆ`bw›`b weÁvb| GKB D‡Ïk¨mva‡b
wk¶v_©x‡`i Av_©mvgvwRK I wk¶vwelqK bvbv Z_¨ msMÖ‡ni Rb¨ GKwU cÖkc
œ Î
ˆZwi Kiv n‡q‡Q| M‡elYvi Z„Zxq D‡Ïk¨ ev¯—evq‡bi Rb¨ 1997 mv‡j gva¨wgK
cvk Kiv wk¶v_©x‡`i Ici GKwU Rwic cwiPvjbv Kiv n‡q‡Q| wZb ai‡bi
wk¶vcÖwZôv‡bi cvuP `j wk¶v_©xi Ici M‡elYvwU cwiPvwjZ n‡q‡Q|
wk¶vcÖwZôvbmg~n n‡jv:
• miKvwi we`¨vjq,
•
•
•
•

knivÂ‡ji †emiKvwi we`¨vjq,
MÖvgvÂ‡ji †emiKvwi we`¨vjq,
knivÂ‡ji gv`ªvmv, I
MÖvgvÂ‡ji gv`ªvmv|

M‡elYvi bgybvq‡bi Rb¨ wk¶v gš¿Yvj‡qi Aaxb evsjv‡`k wk¶vZ_¨ I
cwimsL¨vb ey¨‡iv (e¨vb‡eBm) KZ©„K 1995 mv‡j msM„nxZ Z_¨fvÊvi e¨envi
Kiv n‡q‡Q| Afx¶v †bIqv n‡q‡Q ˆ`ePqbK…Z 192wU we`¨vjq ev gv`ªvmvi
`kg †kªYxi †gvU 3,014 Rb wk¶v_©xi Ici| gva¨wgKDËi wk¶vq AwfMg¨Zv
I PvKwii my‡hvM-myweav Rvbvi Rb¨ 246wU we`¨vjq I gv`ªvmv †_‡K 1997
mv‡j GmGmwm ev `vwLj cix¶vq cvk K‡i‡Q Ggb 2,887 Rb‡K †bIqv
n‡q‡Q ˆ`ePq‡bi wfwË‡Z| GQvovI wk¶vcÖwZôv‡bi 148 Rb cÖavb (cÖavb
wk¶K I mycvwib‡Ub‡W›U) Ges 1,478 Rb Ab¨vb¨ wk¶‡Ki mv¶vrKvi MÖnY
Kiv n‡q‡Q wk¶vµg ev¯—evqb welqK Zv‡`i AwfgZ Rvbvi Rb¨| †gvU 53
Rb M‡elYv mnKvix 2007 mv‡ji GwcÖj-†g gv‡m GB M‡elYvi Rb¨ gvVch©v‡q
Z_¨msMÖn K‡i| ejv `iKvi †h, gva¨wgK wk¶vi wZbwU ¯—‡ii g‡a¨ GB
M‡elYvq ga¨g ¯—iwU wb‡q KvR Kiv n‡q‡Q| A_©vr M‡elYvwU mxgve× wQ‡jv
beg I `kg †kªYxi Ici|

M. cÖavb djvdjmg~n
gva¨wgK ¯—‡ii wk¶vµg
RvZxq wk¶vµg mgš^q KwgwU cÖ¯—vweZ gva¨wgK ¯—‡ii wk¶vµ‡gi wbwi‡L,
mvaviY I gv`ªvmv Dce¨e¯’vi j¶¨ I D‡Ïk¨mg~n, wk¶vµg, cvV¨cy¯—K I cix¶v
c×wZ ch©v‡jvPbv K‡i wb‡Pi djvdj¸‡jv cvIqv †M‡Q|
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1. mvaviY Dce¨e¯’vi m‡½ Zzjbv K‡i †`Lv hvq, gv`ªvmv Dce¨e¯’vi wk¶vµg
I cvV¨cy¯—K cÖYqb Ges wk¶vqZ‡b †mMy‡jvi ev¯—evqb cÖwµqv Lye GKUv
mymsMwVZ bq| Dfq Dce¨e¯’vi m‡½ mswk-ó‡`i GKvs‡ki g‡a¨ Dce¨e¯’v
`y‡Uvi g‡a¨ GK ai‡bi `~iZ¡ ˆZwi K‡i ivLvi cÖeYZv i‡q‡Q|
2. hw`I RvZxq wk¶vµg mgš^q KwgwU gva¨wgK wk¶vi mKj Dce¨e¯’vi Rb¨
cÖ‡hvR¨ KZMy‡jv wkLb D‡Ïk¨ wbav©iY K‡i‡Q, mvaviY Dce¨e¯’v †m¸‡jv
cÖvq cy‡ivcywifv‡e AbymiY Ki‡jI gv`ªvmv Dce¨e¯’v Zv K‡i wb| RvZxq
wk¶vµg mgš^q KwgwU wbav©wiZ wkLb D‡Ïk¨mg~n AbymiY K‡i cvV¨cy¯—K
cÖYq‡b gv`ªvmv wk¶v †ev‡W©i `¶Zv I AvMÖn evov‡bv cÖ‡qvRb|
3. Dfq Dce¨e¯’vq e¨eüZ cvV¨cy¯—‡Ki mvwe©K cix¶v-wbix¶v †_‡K Dce¨e¯’v
`y‡Uvi g‡a¨ my¯úó cv_©K¨ cvIqv †M‡Q| M‡elK‡`i AwfgZ GB †h, evsjv,
Bs‡iwR, mvaviY MwYZ I weÁv‡bi gZ †gŠwjK welqmg~‡n gv`ªvmvi
wk¶v_©xiv cÖ‡qvRbxq `¶Zv jvf Kivi my‡hvM cv‡”Q bv|
4. cix¶v c×wZ, welqwfwËK b¤^i eÈb I ˆbe©vPwbK welqmg~‡n b¤^i web¨vm,
cÖkc
œ Î cÖYqb I DËicÎ g~j¨vq‡b Dfq Dce¨e¯’vi g‡a¨ e¨vcK cv_©K¨
we`¨gvb| Dfq Dce¨e¯’vi g‡a¨ mgZv m„wó‡Z GB cv_©K¨mg~n GKcÖKvi
evav¯^iƒc|
`kg †kªYxi wk¶v_©x‡`i wkLb AR©b
2007 mv‡ji `kg †kªYxi wk¶v_©x‡`i Afx¶v †bIqv nq H eQ‡ii GwcÖj-†g
gv‡m| Afx¶vcÎ ˆZwi Kiv nq RvZxq wk¶vµg mgš^q KwgwU wbav©wiZ wkLb
D‡Ïk¨My‡jvi Ici wfwË K‡i| evsjv, Bs‡iwR, mvaviY MwYZ I ˆ`bw›`b weÁvb
GB PviwU wel‡qi cÖwZwU‡Z 20wU K‡i †gvU 80wU cÖ‡kœi mgš^‡q cÖkc
œ Î ˆZwi
Kiv nq| cix¶vq AskMÖnYKvix wk¶v_©x‡`i G e¨vcv‡i Av‡M †_‡K wKQz Rvbv‡bv
nq wb, wKš‘ cix¶v MÖn‡Yi c~eg© n~ ‡~ Z© Zv‡`i‡K cy‡iv c×wZ m¤ú‡K© mg¨K aviYv
†`Iqv nq|
1. cix¶vq Ask †bIqv wk¶v_©x‡`i 7.5 kZvsk cÖwZwU wel‡qB A‡a©K msL¨K
cÖ‡kœi wVK DËi w`‡Z †c‡iwQ‡jv, 17.9 kZvsk wk¶v_©x wVK DËi w`‡qwQ‡jv
cÖwZwU wel‡qi 40 kZvsk cÖ‡kœi Avi GK-Z„Zxqvsk cÖ‡kœi wVK DËi w`‡Z
†c‡iwQ‡jv 27.1 kZvsk wk¶v_©x| gva¨wgK cix¶vq (GmGmwm I `vwLj)
e¨eüZ wbqg Abyhvqx GWy‡Kkb IqvP M„nxZ Afx¶vq cvk K‡i‡Q 27.1
kZvsk wk¶v_©x|
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g~j¨vq‡bi wewfbœ wbqg I †RÛvi‡f‡` b~¨bZg gvb AR©bKvix
wk¶v_©x‡`i kZKiv nvi

Drm: GWy‡Kkb IqvP wkLb AR©b Afx¶v, 2007

2. PviwU wel‡qi g‡a¨ wk¶v_©xiv ˆ`bw›`b weÁv‡b me‡P‡q fv‡jv dj K‡i‡Q|
Zvic‡iB h_vµ‡g evsjv, Bs‡iwR I mvaviY MwY‡Zi ¯’vb| mvwe©Kfv‡e
†Q‡jiv †g‡q‡`i Zzjbvq fv‡jv dj K‡i‡Q| Dc‡i D‡j-wLZ ÔcvkÕ Kivi
wbqgmg~‡ni m‡½ †RÛvi‰el‡g¨i GKUv m¤úK© cvIqv †M‡Q| wbqg hZ
KwVb n‡q‡Q †Q‡j I †g‡q‡`i cv_©K¨ ZZ K‡g‡Q| mvaviYfv‡e, †Q‡j†g‡qi cv_©K¨ me‡P‡q Kg cvIqv †M‡Q evsjvq|
3. cvuP ai‡bi wk¶vcÖwZôv‡bi g‡a¨ me‡P‡q fv‡jv dj K‡i‡Q miKvwi
we`¨vj‡qi wk¶v_©xiv| Zvic‡iB i‡q‡Q h_vµ‡g kni I MÖvgvÂ‡ji
†emiKvwi we`¨vj‡qi wk¶v_©xiv| Dfq AÂ‡ji gv`ªvmvi wk¶v_x©iv evKx‡`i
Zzjbvq Lvivc dj K‡i‡Q| miKvwi we`¨vj‡qi wk¶v_©x‡`i cv‡ki nvi 68
kZvsk, knivÂ‡ji †emiKvwi we`¨vj‡qi 50 kZvsk, MÖvgvÂ‡ji †emiKvwi
we`¨vj‡qi 24.5 kZvsk, knivÂ‡ji gv`ªvmvi 18.8 kZvsk Avi MÖvgvÂ‡ji
gv`ªvmvi 7.8 kZvsk|
4. me ai‡bi we`¨vj‡qB †Q‡jiv †g‡q‡`i Zzjbvq fv‡jv dj K‡i‡Q| Aek¨
miKvwi we`¨vj‡q †Q‡j-†g‡qi cv_©K¨ Ab¨ wk¶vcÖwZôvb¸‡jvi Zzjbvq Kg
cvIqv †M‡Q| me‡P‡q †ewk cv_©K¨ cvIqv †M‡Q gv`ªvmv Dce¨e¯’vq|
5. †gvU 80wU cÖ‡kœi g‡a¨ wk¶v_©xiv M‡o 31.4wU cÖ‡kœi wVK DËi w`‡Z
†c‡i‡Q| c„_Kfv‡e †g‡qiv 30wU Avi †Q‡jiv 33wU cÖ‡kœi wVK DËi
w`‡q‡Q| cÖ‡kœi wVK DËi w`‡Z cvivi wbwi‡L wk¶v_©x‡`i g‡a¨ me‡P‡q †ewk
cv_©K¨ cvIqv †M‡Q MwY‡Z (44.8 kZvsk) Avi me‡P‡q Kg cv_©K¨ cvIqv
†M‡Q ˆ`bw›`b weÁv‡b (36.7 kZvsk)| GKB gvcKvwVi wbwi‡L ejv hvq,
†Q‡j‡`i ga¨Kvi cv_©K¨ †g‡q‡`i ga¨Kvi cv_©‡K¨i Zzjbvq Kg|
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we`¨vj‡qi aib I wk¶v_©x‡`i †RÛvi Abymv‡i cv‡ki nvi
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we`¨vjq †Q‡o‡Qb Zv‡`i gvÎ GK-cÂgvsk Afx¶vq cvk K‡i‡Q| øvZK
ev øvZ‡KvËi cvk Kiv evev‡`i mš—vb‡`i g‡a¨ cv‡ki nvi 52 kZvsk Avi
GKB †hvM¨Zvi gv‡q‡`i mš—vb‡`i g‡a¨ cv‡ki nvi 72.4 kZvsk|
gv-evevi wk¶v Abymv‡i wk¶v_©x‡`i cv‡ki nvi

Drm: GWy‡Kkb IqvP wkLb AR©b Afx¶v, 2007

wkLbd‡ji m‡½ m¤úK©hy³ Dcv`vbmg~n
wk¶v_©x‡`i wkLb `¶Zvi m‡½ Zv‡`i e¨w³MZ I cvwievwiK Z_¨vejxi †Kvb
m¤úK© Av‡Q wKbv Zv cix¶v K‡i †`Lv n‡q‡Q| Dc‡i ewY©Z `¶Zvi bvbv ai‡bi
m~P‡Ki g‡a¨ G‡¶‡Î kyay Ôcv‡ki nvi‡KÕ e¨envi Kiv n‡q‡Q| GLv‡b m¤úK©M‡y jv
Dc¯’vc‡bi Av‡M e¨w³MZ I cvwievwiK Z_¨mg~nI D‡j-L Kiv n‡q‡Q|
1. cix¶vq Ask †bIqv `kg †kªYxi wk¶v_©x‡`i eqm cvIqv †M‡Q 13-26
eQi, M‡o 15.2 eQi| `kg †kªYx‡Z covi wVK eqm n‡”Q 15 eQi|
bgybvfy³ wk¶v_©x‡`i 23 kZvs‡ki eqm 15 eQ‡ii wb‡P, GK-Z„Zxqvs‡ki
eqm 15 eQ‡ii †ewk Avi evwK‡`i eqm 15 eQi| M‡o gv`ªvmvi
wk¶v_©x‡`i eqm we`¨vj‡qi wk¶v_©x‡`i eq‡mi Zzjbvq †ewk Avi MÖv‡gi
wk¶v_©x‡`i eqm kn‡ii wk¶v_©x‡`i Zzjbvq †ewk| wk¶v_©x‡`i eqm evovi
mv‡_ cv‡ki nvi Kgvi GKUv m¤úK© i‡q‡Q| †`Lv †M‡Q, 13-14 eQi
eqmx‡`i g‡a¨ cv‡ki nvi 34 kZvsk, 15 eQi eqmx‡`i g‡a¨ 29 kZvsk
Avi 16 eQi I Z`~aŸ© eqmx‡`i †¶‡Î 19.7 kZvsk|
2. wk¶v_©x‡`i eveviv Zv‡`i gv‡q‡`i Zzjbvq †ewk cov‡jLv K‡i‡Qb, hw`I
Df‡qi wk¶vi g‡a¨ †hvM‡evaK m¤úK© i‡q‡Q| miKvwi I knivÂ‡ji
†emiKvwi we`¨vj‡qi wk¶v_©x‡`i evev-gv‡qiv Ab¨vb¨ cÖwZôv‡bi
wk¶v_©x‡`i Zyjbvq †ewk wkw¶Z| G‡¶‡Î gv`ªvmvi wk¶v_©xiv †ewk
`y`k
© vMÖ¯|’ wk¶v_©x‡`i cv‡ki nv‡ii m‡½ Zv‡`i evev-gv‡qi wk¶vi
†hvM‡evaK mym¤úK© cvIqv †M‡Q| hw`I GB m¤ú‡K©i eybb gv‡qi wk¶vi
m‡½ hZUv k³, evevi wk¶vi m‡½ ZZUv bq| †hme wk¶v_©xi gv-evevi
†KDB KL‡bv we`¨vj‡q hvb wb ev †M‡jI cÖv_wgK wk¶v Amgvß †i‡L

Drm: GWy‡Kkb IqvP wk¶v_©x‡`i Av_©mvgvwRK Rwic Ges wkLb AR©b Afx¶v, 2007

3. Lvbvi Lv`¨wbivcËvi m~PK Abymv‡i, Lv`¨NvUwZ i‡q‡Q Ggb cwievi †_‡K
G‡m‡Q bgybvfy³ wk¶v_©x‡`i GK-cÂgvsk, mgvb mgvb ch©v‡qi 26.4
kZvsk Avi DØ„Z cwievi¸‡jv †_‡K G‡m‡Q 56 kZvsk wk¶v_©x| †`Lv
†M‡Q, miKvwi we`¨vjqmg~n DØ„Ë cwievi¸‡jv †_‡K †ewk wk¶v_©x AvKl©Y
Ki‡Z †c‡i‡Q| miKvwi we`¨vj‡qi 68 kZvsk, knivÂ‡ji †emiKvwi
we`¨vj‡qi 58 kZvsk, MÖvgvÂ‡ji †emiKvwi we`¨vj‡qi 56 kZvsk,
knivÂ‡ji gv`ªvmvi 46 kZvsk Avi MÖvgvÂ‡ji gv`ªvmvi 53 kZvsk wk¶v_©x
G‡m‡Q DØ„Ë cwievi¸‡jv †_‡K| Lvbvi Lv`¨wbivcËv cwiw¯’wZi m‡½
wk¶v_©x‡`i wkLbd‡ji †hvM‡evaK m¤úK© cvIqv †M‡Q| Lv`¨NvUwZ i‡q‡Q
Ggb cwievi¸‡jv‡Z cv‡ki nvi 21 kZvsk, mgvb mgvb cwievi¸‡jv‡Z
27.3 kZvsk Avi DØ„Ë cwievi¸‡jv‡Z 29 kZvsk| Lv`¨wbivcËv cwiw¯’wZ
DbœwZ nIqvi m‡½ †RÛvi mgZvi GKwU †hvM‡evaK m¤úK© cvIqv †M‡Q|
4. bgybvK…Z wk¶v_©x‡`i 86 kZvsk gymjgvb I cÖvq `yB kZvsk ¶z`ª
RvwZ‡Mvôxfy³| mËi kZvsk wk¶v_©xi evwo‡Z we`y¨‡Zi e¨e¯’v i‡q‡Q|
M‡elYvq †`Lv †M‡Q, Agymjgvb wk¶v_©xiv gymjgvb wk¶v_©x‡`i Zyjbvq
fv‡jv K‡i‡Q, cv‡ki nvi h_vµ‡g 31.3 kZvsk I 26.5 kZvsk| ¶z`ª
RvwZ‡Mvôxi wk¶v_©xiv evOvwj‡`i Zzjbvq fv‡jv K‡i‡Q, cv‡ki nvi h_vµ‡g
50 kZvsk I 26.7 kZvsk| Avevi hv‡`i N‡i we`y¨‡Zi e¨e¯’v i‡q‡Q Zviv
we`y¨‡Zi e¨e¯’v †bB Ggb wk¶v_©x‡`i Zzjbvq †ek fv‡jv K‡i‡Q (cv‡ki
nvi h_vµ‡g 32% I 15.3%)|
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5. GB wk¶v_©xiv hLb beg †kªYx‡Z co‡Zv (2006 mv‡j) ZLb Zv‡`i 86
kZvs‡ki M„nwk¶K wQ‡jv| miKvwi we`¨vj‡qi cÖvq me wk¶v_©x (96%)
M„nwk¶‡Ki mnvqZv wb‡qwQ‡jv| knivÂ‡ji wk¶vcÖwZôvbmg~‡ni
wk¶v_©x‡`i Zzjbvq MÖvgvÂ‡ji wk¶v_©x‡`i M„nwk¶‡Ki mvnvh¨MÖn‡Yi
cÖeYZv Kg| M‡elvYvfy³ wk¶v_©xiv H eQi M‡o 5.7 gvm M„nwk¶‡Ki Kv‡Q
cov‡jLv K‡i‡Q Ges GB Lv‡Z cÖwZgv‡m wk¶v_©xcÖwZ LiP n‡q‡Q 2,775
UvKv| M‡o KZ gvm M„nwk¶‡Ki mnvqZv wb‡q‡Q Ges Gi Rb¨ KZ UvKv
LiP n‡q‡Q Dfq m~P‡Ki wbwi‡LB G‡KK ai‡bi wk¶vcÖwZôv‡b G‡KK iKg
Ae¯’v cwijw¶Z n‡q‡Q| M„nwk¶K e¨env‡ii GKUv cÖfve wk¶v_©x‡`i
wkLbd‡j cvIqv †M‡Q; †hgb, †hme wk¶v_©xi M„nwk¶K wQ‡jv Zv‡`i 29
kZvsk Afx¶vq cvk K‡i‡Q Avi hv‡`i wQ‡jv bv Zv‡`i 15.6 kZvsk cvk
K‡i‡Q| †hgbwU Avkv Kiv †M‡Q, wk¶v_©xiv 2006 mv‡j KZ gvm
M„nwk¶‡Ki mnvqZv wb‡qwQ‡jv Ges G Lv‡Z KZ UvKv LiP K‡iwQ‡jv
Df‡qi g‡a¨ GKUv †hvM‡evaK mym¤úK© cvIqv †M‡Q|
we`¨vj‡qi aib Abymv‡i beg †kªYª xi wk¶v_©x‡`i
M„nwk¶‡Ki KvQ †_‡K mvnvh¨ †bIqvi nvi
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hv‡`i AwfMg¨Zv wQ‡jv Zv‡`i g‡a¨ cv‡ki nvi Ab¨‡`i Zzjbvq †ewk
cvIqv †M‡Q| c„_Kfv‡e †`Lv †M‡Q eBcÎ, †Uwjwfkb I Li‡ii KvM‡R
AwfMg¨Zv cv‡ki nv‡ii Ici cÖfve †d‡j‡Q, wKš‘ †eZv‡i AwfMg¨Zv †Kvb
cÖfve †d‡j wb|
wk¶vcÖwZôvb ch©v‡q wk¶vµg ev¯—evqb
M‡elYvaxb wk¶vcÖwZôvbmg~‡ni cÖavb wk¶K ev mycvwib‡Ub‡W›UMY, Ab¨vb¨
wk¶KgÊjx Ges wk¶v_©x‡`i mv¶vrKvi MÖnY K‡i wk¶vcÖwZôvb ¯—‡i wk¶vµg
Kxfv‡e ev¯—evwqZ n‡”Q Zv †evSvi †Póv Kiv n‡q‡Q| wb‡P djvdjmg~‡ni
mvims‡¶c Zz‡j aiv n‡jv|
1. `yB-Z…Zxqvsk miKvwi I knivÂ‡ji †emiKvwi gva¨wgK we`¨vj‡q,
knivÂ‡ji A‡a©K msL¨K gv`ªvmvq, MÖvgvÂ‡ji 43 kZvsk †emiKvwi
we`¨vjq I 38 kZvsk gv`ªvmvq evwl©K Kg©cwiKíbv Av‡Q e‡j Rvbv †M‡Q|
2. wk¶vcÖwZôvb cÖavb‡`i 60 kZvsk e‡j‡Qb, Zv‡`i Kv‡Q wk¶vµ‡gi Kwc
i‡q‡Q Avi 43 kZvsk e‡j‡Qb Zviv Gi Ici †Kvb bv †Kvb ai‡bi cÖwk¶Y
MÖnY K‡i‡Qb| cÖwZôvb cÖavb‡`i wZb-PZz_v© sk `vwe K‡i‡Qb, Zviv †Kvb bv
†Kvb mgq mnKg©x‡`i m‡½ wk¶vµgmsµvš— wel‡q Avjvc-Av‡jvPbv
K‡i‡Qb| we`¨vj‡qi cÖavb wk¶K‡`i Zzjbvq AvbycvwZK nv‡i †ewk msL¨K
gv`ªvmv mycvwib‡Ub‡W›U `vwe K‡i‡Qb †h Zviv wk¶vµgwU c‡o‡Qb|
3. wk¶vcÖwZôvbmg~‡ni cÖavb‡`i 78 fvM e‡j‡Qb †h Zviv wk¶vµ‡gi mej
wKsev `ye©j w`K m¤ú‡K© wKQzB Rv‡bb bv, hw`I Zv‡`i nv‡ZB GB wk¶vµg
ev¯—evq‡bi †bZ…Z¡ i‡q‡Q|

Drm: GWy‡Kkb IqvP wk¶v_©x‡`i Av_©mvgvwRK Rwic, 2007

6. Z_¨msMÖ‡ni Av‡Mi GK gv‡m cÖvq `yB-Z…Zxqvsk wk¶v_©x cvV¨ewnf©~Z †Kvb
bv †Kvb eBcÎ c‡o‡Q| †ewkifvM wk¶v_©xB c‡o‡Q mvwn‡Z¨i eB
(48.3%), 16 kZvsk c‡o‡Q ag©msµvš— eBcÎ| GK-Z„Zxqvsk wk¶v_©x H
mg‡q †eZv‡i †Kvb bv †Kvb Abyôvb ky‡b‡Q, 80 kZvsk †Uwjwfk‡b †Kvb
Abyôvb †`‡L‡Q Avi 52 kZvsk Le‡ii KvMR c‡o‡Q| Dchy³
© Z_¨mg~n
cvV¨ewnf©~Z eBcÎ I MY‡hvMv‡hvM gva¨‡g gva¨wgK wk¶v_©x‡`i
AwfMg¨Zvi gvÎv eyS‡Z mnvqZv K‡i| Dchy³
© welqmg~‡n wk¶v_©x‡`i
AwfMg¨Zv Afx¶vi djvd‡ji Ici †hvM‡evaK cÖfve †d‡j‡Q| A_©vr

4. wk¶K wn‡m‡e `¶Zvi cÖ‡kœ wk¶vcÖwZôvb cÖavbiv Zv‡`i mnKg©x wk¶K‡`i
(hviv evsjv, Bs‡iwR I MwYZ covb) 50 kZvsk‡K Ôfv‡jvÕ Ges 32-38
kZvsk‡K ÔLye fv‡jvÕ e‡j AwfwnZ K‡i‡Qb| Zzjbvg~jKfv‡e †ewk msL¨K
MwYZ wk¶K D³ ¸Yvejxm¤úbœ e‡j wk¶vcÖwZôvb cÖavbiv AwfgZ
w`‡q‡Qb| miKvwi I knivÂ‡ji †emiKvwi we`¨vj‡qi wk¶v_©xiv AwfgZ
e¨³ K‡i‡Q †h Zv‡`i wk¶K‡`i `yB-Z…Zxqvsk cvV¨ wel‡q Ô†ek fv‡jvÕ
Ávb iv‡Lb| Ab¨ ai‡bi cÖwZôv‡bi †¶‡Î GB nvi cvIqv †M‡Q AviI †ewk,
cÖvq 75 kZvsk|
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5. wk¶v_©x‡`i g‡Z †ewkifvM wk¶K †kªYxK‡¶ wbqwgZ Dcw¯’Z _v‡Kb Ges
wVKfv‡e covb| Zviv AviI e‡j‡Q †h wk¶K‡`i 16 kZvsk cov‡bvi mgq
`jwfwËK ch©v‡jvPbvi e¨e¯’v K‡ib Avi 42.6 kZvsk cvV¨ewnf©~Z Ab¨vb¨
eBcÎ co‡Z Drmvn †hvMvb| wk¶v_©xiv AviI e‡j‡Q †h, wk¶Kiv
Zv‡`i‡K †gŠwLK I kvixwiK Dfq cÖKvi kvw¯— w`‡q _v‡Kb| cÖvq GKZ…Zxqvsk wk¶K †gŠwLKfv‡e eKvewK Kivi gva¨‡g Ges 22.7 kZvsk
wk¶K kix‡i AvNv‡Zi gva¨‡g kvw¯— cÖ`vb K‡i‡Qb e‡jI wk¶v_©xiv D‡j-L
K‡i‡Q|
6. cuqwÎk kZvsk wk¶K AwfgZ w`‡q‡Qb †h wk¶‡Yi gvb Dbœq‡bi Rb¨ Zviv
†Kvb cÖKvi cÖwk¶Y MÖnY K‡ib wb| Giv n‡jb gv`ªvmvi cÖvq A‡a©K msL¨K
wk¶K Avi we`¨vjqmg~‡ni 30 kZvsk wk¶K| M‡o 40 kZvsk wk¶K
wk¶vcÖwZôv‡b cov‡bvi cvkvcvwk M„nwk¶KZvqI wb‡qvwRZ Av‡Qb e‡j
Rvwb‡q‡Qb| M„nwk¶KZvq wb‡qvwRZ nIqvi †¶‡Î knivÂ‡ji wk¶Kiv
MÖvgvÂ‡ji wk¶K‡`i Zyjbvq †ek GwM‡q| cÖvq GK-cÂgvsk wk¶‡Ki m‡½
†kªYxK‡¶i evwn‡i wk¶v_©x‡`i †Kvb cÖKvi †hvMv‡hvM nq wb|
7. cÖvq `k kZvsk wk¶K ¯^xKvi K‡i‡Qb †h Zv‡`i covkybvi †Kvb Af¨vm
†bB| hv‡`i cvV¨f¨vm i‡q‡Q Zv‡`i g‡a¨ we`¨vj‡qi wk¶Kiv mvwn‡Z¨i
eBcÎ †ewk c‡o‡Qb Avi gv`ªvmvi wk¶Kiv ag©xq eBcÎ †ewk c‡o‡Qb e‡j
Rvwb‡q‡Qb|
8. wk¶v_©x‡`i Kv‡Q me‡P‡q KwVb welq e‡j g‡b n‡q‡Q MwYZ| KvwV‡b¨i gvÎvi
w`K †_‡K MwY‡Zi c‡iB Bs‡iwRi Ae¯’vb| weÁvb wk¶v_©x© ‡`i Rb¨
weÁvbvMv‡i e¨envwiK K¬vk Kiv GKwU MyiyZ¡c~Y© KvR| miKvwi we`¨vj‡qi
weÁvb wk¶v_©x‡`i weÁvbvMvi e¨env‡ii my‡hvM me‡P‡q †ewk| ZviciB
Ae¯’vb n‡jv h_vµ‡g †emKvwi we`¨vjq I gv`ªvmvi| †emiKvwi we`¨vjq I
gv`ªvmvi †¶‡Î knivÂ‡ji wk¶vcÖwZôvbMy‡jv‡Z GB my‡hvM MªvgvÂ‡ji
wk¶vcÖwZôvbMy‡jvi Zzjbvq A‡bK †ewk| †ewkifvM gv`ªvmvq I MÖvgvÂ‡ji
we`¨vjq¸‡jv‡Z wk¶v_©xiv nv‡Z Kj‡g KvR Kivi †Kvb my‡hvM cvq bv, wk¶K
gv‡S g‡a¨ wKQz e¨envwiK KvR K‡i †`Lvb Avi wk¶v_©xiv Zv ïay †`‡L|
9. †ewkifvM we`¨vj‡q wk¶v_©x‡`i g~j¨vq‡bi Rb¨ mviv eQ‡i †gvU wZbwU
cix¶v †bIqv n‡q _v‡K, G¸‡jv n‡jv cÖ_g mvgwqK, wØZxq mvgwqK I
evwl©K cix¶v| GmGmwm I `vwLj cix¶v_©x wbev©P‡bi j‡¶¨ wbe©vPbx cix¶v
†bIqvi weavb we`¨vjq I gv`ªvmv Dfq ai‡bi wk¶vcÖwZôv‡bB i‡q‡Q|

mvims‡¶c

n

13

Aek¨ wKQz we`¨vjq I gv`ªvmvq wk¶v_©x‡`i g~j¨vq‡b gvwmK, cvw¶K I
mvßvwnK cix¶v †bIqvi weavb i‡q‡Q|
10. mncvVµwgK Kvh©vejxi g‡a¨ wk¶vcÖwZôvb¸‡jv †ewk MyiyZ¡ †`q evw©l©K µxov
cÖwZ‡hvwMZv I †Ljvayjvi cÖwZ| wKQz wKQz wk¶vcÖwZôv‡b Aek¨ mvs¯‹w… ZK
Kg©KvÊ we‡kl K‡i Mvb, bvP, bvUK, KweZv Ave„wË, BZ¨vw`i Av‡qvRb Kiv
nq| †Kv_vI †Kv_vI kixiPP©viI e¨e¯’v i‡q‡Q|
gva¨wgKDËi wk¶v I PvKwii AwfÁZv
GB As‡k 1997 mv‡j hviv GmGmwm ev `vwLj cix¶vq cvk K‡iwQ‡jv Zv‡`i
gva¨wgK cieZ©x wk¶v I PvKwii AwfÁZv m¤ú‡K© Z_¨ cwi‡ekb Kiv n‡”Q|
1. 1997 mv‡j hviv gva¨wgK cix¶vq cvk K‡iwQ‡jv, Zv‡`i 7.3 kZvsk
gva¨wgKDËi †Kvb wk¶vcÖwZôv‡b fwZ© nq wb, 18.4 kZvsk fwZ© n‡qwQ‡jv
wKš‘ D”P gva¨wgK cvk Kivi Av‡MB Zviv wk¶vRxe‡bi BwZ Uv‡b| Gi A_©
`uvov‡”Q †h, `k eQi Av‡M hviv gva¨wgK cix¶vq cvk K‡iwQ‡jv Zv‡`i cÖvq
GK-PZz_v© sk wk¶v_©x gva¨wgKDËi †Kvb cix¶vq cvk K‡i wb| Z_¨msMÖ‡ni
mgq ch©š— bgybvfy³ wk¶v_©x‡`i cÖvq GK-Z…Zxqvsk (31.5%) D”P gva¨wgK,
AviI GK-Z…Zxqvsk (31.3%) mœvZK I 11.4 kZvsk mœvZ‡KvËi cvk K‡i‡Q
e‡j Rvbv †M‡Q| gva¨wgKDËi wk¶vq AwfMg¨Zvi †¶‡Î bvixiv cyi“l‡`i
Zzjbvq GwM‡q wQj| miKvwi we`¨vj‡qi 90 kZvsk, kn‡ii †emiKvwi
we`¨vj‡qi 87 kZvsk, MÖv‡gi †emiKvwi we`¨vj‡qi 71.5 kZvsk gva¨wgK
cv‡ki ci K‡jR ch©v‡qi wk¶vq fwZ© n‡qwQ‡jv| kn‡ii I MÖv‡gi
gv`ªvmvmg~‡ni †¶‡Î GB nvi h_vµ‡g 80.8 kZvsk I 62.5 kZvsk|
wk¶vi eZ©gvb Ae¯’vi wbwi‡L 1997 mv‡j gva¨wgK cvk Kiv wk¶v_©x‡`i web¨vm

Drm: GWy‡Kkb IqvP gva¨wgK/`vwLj cvk wk¶v_©x Rwic, 2007
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2. gva¨wgKDËi cov‡jLvq wk¶v_©xiv KZUv Ask wb‡q‡Q Zv wbf©i K‡i‡Q
gva¨wgK cix¶vq Zv‡`i djvdj Kx n‡qwQ‡jv Zvi Ici| GmGmwm/`vwLj
cix¶vq hviv cÖ_g wefvM †c‡qwQ‡jv Zv‡`i 10 kZvsk, hviv wØZxq wefvM
†c‡qwQ‡jv Zv‡`i 43.3 kZvsk Avi hviv Z…Zxq wefvM †c‡qwQ‡jv Zv‡`i
57 kZvsk D”P gva¨wgK ev Avwjg ch©v‡qi wk¶vq fwZ© nq wb| Ab¨w`‡K
cÖ_g wefvM cÖvß‡`i 21.8 kZvsk, wØZxq wefvM cÖvß‡`i 5.6 kZvsk Avi
Z…Zxq wefvM cªvß‡`i 1.9 kZvsk mœvZ‡KvËi ch©v‡qi cov‡jLv mgvß
K‡i‡Q|
3. gva¨wgK ¯—‡i hviv weÁvb wefv‡M cov‡jLv K‡iwQ‡jv Zv‡`i gva¨wgKDËi
cov‡jLv Kivi m¤¢vebv H ¯—‡i hviv gvbweK wefv‡M cov‡jLv K‡iwQ‡jv
Zv‡`i †P‡q †ewk| gvbweK wefv‡M gva¨wgK cvk Kiv wk¶v_©x‡`i GKZ…Zxqvsk Avi weÁvb wefv‡M cvk Kiv wk¶v_©x‡`i 16.4 kZvsk gva¨wgK
DËi cov‡jLvq Ask †bq wb| gvbweK wefv‡Mi 35 kZvsk Avi weÁvb
wefv‡Mi 52.5 kZvsk wk¶v_©x B‡Zvg‡a¨ mœvZK ev mœvZ‡KvËi wWwMÖ AR©b
K‡i‡Q|
4. gv-evevi cov‡jLvi m‡½ †Q‡j‡g‡q‡`i gva¨wgKDËi cov‡jLvi GKUv
†hvM‡evaK m¤úK© i‡q‡Q| gv-evevi cov‡jLvi cÖfve †g‡q‡`i †¶‡Î Lye
GKUv †Pv‡L c‡o wb hw` bv Zviv D”P wkw¶Z nb| D”P wkw¶Z ej‡Z GLv‡b
gv‡qi †¶‡Î gva¨wgK cvk Avi evevi †¶‡Î mœvZK cvk †evSv‡bv n‡q‡Q|
5. GK cÖR‡b¥ Avgv‡`i wk¶v KZUv AMÖmi n‡q‡Q? msÁvbymv‡i Avgv‡`i
bgybvfy³ wk¶v_©xiv Kgc‡¶ `kg †kªYx cvk K‡i‡Q| Abyiƒc ch©v‡qi
cov‡jLv K‡i‡Q GB wk¶v_©x‡`i 45 kZvsk evev Avi 13 kZvsk gv|
Z_¨msMÖnKvjxb mgq ch©š— bgybvfy³ wk¶v_©xiv M‡o 12.7 eQ‡ii wk¶vjvf
K‡i‡Q| GB wk¶v_©x‡`i gv‡qiv M‡o 5.3 eQ‡ii Avi eveviv 8.3 eQ‡ii
wk¶vjvf K‡iwQ‡jb| †g‡qiv M‡o hZ eQ‡ii wk¶vjvf K‡i‡Q Zv Zv‡`i
gv‡q‡`i cÖvq wØ¸Y Avi evev‡`i †`o ¸Y|
6. gva¨wgKDËi cov‡jLvi †¶‡Î GK Dce¨e¯’v †_‡K Ab¨ Dce¨e¯’vq
¯’vbvš—‡ii NUbv j¶¨ Kiv †M‡Q| G‡¶‡Î mvaviY Dce¨e¯’v †_‡K gva¨wgK
cvk K‡i KvD‡K gv`ªvmv Dce¨e¯’vq †h‡Z †`Lv hvq wb| Ab¨w`‡K hviv
gv`ªvmv Dce¨e¯’v †_‡K gva¨wgK cvk K‡iwQ‡jv Zv‡`i GK-PZz_©vsk D”P
gva¨wgK ¯—‡i mvaviY Dce¨e¯’vq P‡j †M‡Q| gv`ªvmv Dce¨e¯’v †_‡K
gva¨wgK cvk Kivi ci hviv mvaviY Dce¨e¯’vq D”P gva¨wgK cvk
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K‡iwQ‡jv Zv‡`i GK Ask mvaviY Dce¨e¯’vqB mœvZK cvk K‡iwQ‡jv (17
kZvsk MÖv‡gi I 19.3 kZvsk kn‡ii)| ¶y`ª GKwU Ask (2%) cybivq
gv`ªvmv Dce¨e¯’vq wd‡i Av‡m|
7. gva¨wgK cvk Kiv wk¶v_©xiv †Kb mœvZ‡KvËi ch©vq ch©š— cov‡jLv bv K‡iB
cov‡jLv †Q‡o w`‡jv Zvi KviY Rvb‡Z PvIqv n‡qwQ‡jv| Ab¨Zg cÖavb
KviY wn‡m‡e G‡m‡Q we‡q, cÖvq 22 kZvsk DËi`vZvi †¶‡Î GwUB KviY|
Avi Ab¨ †h KviY¸‡jv‡Z cov‡jLv †Q‡o w`‡Z n‡q‡Q †mMy‡jv n‡jvÑ
cov‡jLv Pvjv‡bvi gZ ch©vß A‡_©i Afve (14.6%), cix¶vq †dj Kiv
(14.2%), Avqg~jK Kv‡R RwoZ n‡q hvIqv (29.6%), cov‡jLvq Abxnv
(12.7%), BZ¨vw`| A‡a©‡Ki †ewk bvix e‡j‡Qb †h we‡qi Kvi‡Y Zviv
cov‡jLv †Q‡o w`‡q‡Qb, hv gvÎ `yB kZvsk cyi“‡li †¶‡Î N‡U‡Q|
Aciw`‡K, 44 kZvsk cyi“l Ges AvU kZvsk bvix e‡j‡Qb †h Avqg~jK
Kv‡R RwoZ nIqvi Kvi‡Y Zviv Avi cov‡jLv Ki‡Z cv‡ib wb|
wk¶vcÖwZôv‡bi aib Abymv‡i G‡¶‡Î cv_©K¨ cwijw¶Z n‡q‡Q| miKvwi I
knivÂ‡ji †eemiKvwi we`¨vjq †_‡K cvk Kiv wk¶v_©x‡`i mœvZ‡KvËi
ch©vq ch©š— cov‡jLv Pvwj‡q bv hvIqvi cÖavb KviY n‡jv Ôwe‡qÕ, Aciw`‡K
Ab¨ wZb ai‡bi wk¶vcÖwZôv‡bi wk¶v_©x‡`i †¶‡Î ÔAvqg~jK Kv‡R RwoZ
nIqvÕ| Z_¨msMÖnKvjxb mgq †gvU DËi`vZvi 48.2 kZvsk wQ‡jb
weevwnZÑ bvix‡`i 76.6 kZvsk Avi cyi“l‡`i 31.4 kZvsk|
8. GK-Z…Zxqvs‡kiI wKQz †ewk DËi`vZv Z_¨msMÖnKvjxb mg‡q †`‡k †Kvb bv
†Kvb ai‡bi PvKwi‡Z wbhy³ wQ‡jb, GK-PZz_©vsk hy³ wQ‡jb M„nK‡g©, 15.6
kZvsk wk¶v_©x, bq kZvsk wbR e¨emv cwiPvjbv KiwQ‡jb, 6.7 kZvsk
†`‡ki evwn‡i †Kvb PvKwi‡Z, `yB kZvsk K…wl Kv‡R, 1.9 kZvsk
M„nwk¶KZvq wb‡qvwRZ wQ‡jb Avi AvU kZvsk wQ‡jb †eKvi| bvix‡`i 57
kZvsk M„nK‡g© Avi 23.3 kZvsk PvKwi‡Z wb‡qvwRZ wQ‡jb| Aciw`‡K
cyi“l‡`i 40.4 kZvsk †`‡k †Kvb PvKwi, 14.4 kZvsk wbR D‡`¨v‡M
e¨emv, 10.4 kZvsk we‡`‡k PvKwi BZ¨vw`‡Z hy³ wQ‡jb| miKvwi I
knivÂ‡ji †emiKvwi we`¨vjqmg~n †_‡K gva¨wgK cvk Kiv cÖvq GKPZz_v© sk wk¶v_©x Z_¨msMÖ‡ni mgq †`‡k †Kvb bv †Kvb PvKwi‡Z wb‡qvwRZ
wQ‡jb| GB nvi MÖvgxY we`¨vjq I gv`ªvmvi †¶‡Î 37 kZvsk Avi kn‡ii
gv`ªvmvi †¶‡Î 45.4 kZvsk| gv`ªvmv †_‡K gva¨wgK cvk Kiv DËi`vZv‡`i
g‡a¨ M„nKg© A_ev wk¶vq Ask †bIqvi cÖeYZv Ab¨‡`i Zzjbvq Kg wKš‘
†`‡ki evB‡i Kv‡R wb‡qvwRZ nIqvi cÖeYZv †ewk| kn‡ii we`¨vjq †_‡K

16

GWy‡Kkb IqvP 2007

n

mvims‡¶c

gva¨wgK cvk Kiv DËi`vZv‡`i g‡a¨ wb‡R †Kvb e¨emv cwiPvjbv Kivi
cÖeYZv †ewk| hviv †`‡k †Kvb PvKwi KiwQ‡jb Zv‡`i `yB-Z…ZxqvskB
†emiKvwi †Kvb cÖwZôv‡b, 19 kZvsk miKvwi cÖwZôv‡b Avi 15 kZvsk
GbwRI †m±‡i KvR KiwQ‡jb|
eZ©gvb †ckv I wk¶vcÖwZôv‡bi ai‡bi wfwË‡Z
1997 mv‡j gva¨wgK cvk Kiv wk¶v_©x‡`i web¨vm
†ckv

wk¶vcÖwZôv‡bi aib
miKvwi knivÂ‡ji MÖvgvÂ‡ji knivÂ‡ji MÖvgvÂ‡ji
(604) †emiKvwi †emiKvwi gv`ªvmv
gv`ªvmv
(523)
(608)
(551)
(583)

†`‡k PvKwi

27.4

26.1

36.0

45.4

37.6

M„nKg©

25.9

27.6

21.3

8.6

18.0

wk¶v_©x

23.8

20.7

15.6

7.6

8.3

wbR cwiPvjbvq e¨emv

8.2

12.3

7.3

16.7

9.6

we‡`‡k PvKwi

2.1

2.7

7.3

7.0

10.9

K…wl Kg©

0.0

0.0

2.3

1.2

4.1

cÖvB‡fU wk¶KZv

1.4

1.7

2.1

3.1

1.6

Ab¨vb¨

0.5

0.6

0.8

1.1

1.6

†eKvi

10.6

8.3

7.3

9.3

8.3

†gvU

100.0

100.0

100.0

100.0

100.0

eÜbxga¨¯’ msL¨v Rwi‡c AskMÖnYKvix gva¨wgK/`vwLj cvk wk¶v_©x‡`i msL¨v wb‡`©k Ki‡Q
Drm: GWy‡Kkb IqvP gva¨wgK/`vwLj cvk wk¶v_©x Rwic, 2007

9. hviv PvKwi KiwQ‡jb Zv‡`i Mo gvwmK Avq 6,756 UvKv| gvwmK Av‡qi
cwigvY M‡o cyiyl‡`i †¶‡Î 7,490 UvKv Avi bvix‡`i †¶‡Î 3,760 UvKv|
miKvwi I kn‡ii †emiKvwi we`¨vjq †_‡K cvk Kiv DËi`vZv‡`i gvwmK
Avq cÖvq mgvb mgvb| gvwmK Av‡qi cwigv‡Yi w`K †_‡K Giv mevi Dc‡i,
Zvic‡iB i‡q‡Q h_vµ‡g kn‡ii gv`ªvmv †_‡K cvk Kiv DËi`vZviv, MÖv‡gi
†emiKvwi we`¨vjq I MÖv‡gi gv`ªvmvi mv‡eK wk¶v_©xiv| me ai‡bi
we`¨vj‡qi †¶‡ÎB bvix‡`i gvwmK Avq cyi“l‡`i Zzjbvq Kg cvIqv †M‡Q|

n

17

ejvi A‡c¶v iv‡L bv †h, hviv we‡`‡k PvKwi KiwQ‡jb Zviv †`‡k
PvKwicÖvß‡`i Zzjbvq †ewk Avq KiwQ‡jb|

N. mvims‡¶c I mycvwikgvjv
Dch©y³ M‡elYv djvdj †_‡K GK_v my¯úófv‡e cÖZxqgvb nq †h, evsjv‡`‡ki
gva¨wgK wk¶v‡¶‡Î †ek D”PgvÎvi AmgZv weivR Ki‡Q| AmgZv kyiy nq
wk¶vcÖwZôvb cÖwZôvi ga¨ w`‡q| mvaviYfv‡e hw`I me ai‡bi gva¨wgK
wk¶vcÖwZôv‡bB gvbm¤§Z wk¶vi AbyKzj cwi‡e‡ki Afve i‡q‡Q wKš‘ wk¶vi
my‡hvM-myweavi wbwi‡L wk¶vcÖwZôv‡bi aib Abymv‡i GMy‡jv‡Z e¨vcK cv_©K¨
cwijw¶Z n‡q‡Q| †fŠZ AeKvVv‡gv Ges wk¶vmsµvš— my‡hvM-myweavi w`K †_‡K
miKvwi I knivÂ‡ji †emiKvwi we`¨vjqmg~n †ek fv‡jv Ae¯’v‡b i‡q‡Q|
G‡`i c‡iB MÖvgxY GjvKvi †emiKvwi we`¨vjqmg~‡ni Ae¯’vb| MÖvg I kni
Dfq GjvKvi gv`ªvmvMy‡jvi Ae¯’v mvaviYfv‡e Lye Lvivc| Aek¨ knivÂ‡ji
gv`ªvmvi Ae¯’v MÖvgvÂ‡ji gv`ªvmvmg~‡ni Zzjbvq fv‡jv| †h‡nZz Mixe N‡ii
†Q‡j‡g‡qiv Kg my‡hvM-myweavm¤úbœ wk¶vcÖwZôv‡b fwZ© nq Avi Ae¯’vm¤úbœ
N‡ii †Q‡j‡g‡qiv fwZ© nq fv‡jv my‡hvM-myweavm¤úbœ wk¶vcÖwZôv‡b, d‡j
wk¶v_©x‡`i Av_©mvgvwRK ˆewkó¨mg~n wk¶vcÖwZôv‡bi AmgZv‡K AviI evwo‡q
†Zv‡j| AmgZvi Avi GKwU †¶Î n‡jv wk¶vµg| gv`ªvmvi wk¶vµ‡g fvlv I
MwY‡Zi gZ †gŠwjK welq¸‡jv‡Z †ek `yej
© Zv cwijw¶Z n‡q‡Q| Dchy³
©
AmgZvmg~‡ni cÖwZdjb wk¶v_©x‡`i wkLb `¶ZvqI cwi®‹vifv‡e dz‡U D‡V‡Q|
AmgZvi Avi `y‡Uv my¯úó †¶Î n‡jv kni-MÖv‡gi cv_©K¨ Avi †RÛvi‰elg¨|
gva¨wgK wk¶vq AwR©Z `¶Zv †h‡nZz wk¶v_©xi fwel¨r Rxe‡bi wfwË¯^i“c,
myZivs wk¶v Rxe‡bi Pjgvb AmgZv Zvi gva¨wgK DËi wk¶v I Kg©Rxeb‡KI
cÖfvweZ K‡i|
M‡elYv †_‡K cÖvß cÖavb evZ©vmg~n
GWy‡Kkb IqvP-Gi GB M‡elYv †_‡K cÖavb †h evZ©vmg~n cvIqv †Mj Zv wb‡P
†`Iqv n‡jv|
cÖ_g evZ©v, e¨e¯’vcbvi aib I GjvKv Abymv‡i wk¶vcÖwZôvbmg~‡ni g‡a¨
AmgZv weivR Ki‡Q| miKvi cwiPvwjZ gva¨wgK we`¨vjqmg~n cÖvq meB kni
GjvKvq Aew¯’Z Ges Ab¨ †h †Kvb wk¶vcÖwZôv‡bi Zzjbvq GMy‡jvi †fŠZ
AeKvVv‡gv, wk¶K‡`i gvb I wkL‡bi my‡hvM myweav A‡bK fv‡jv| GKB
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we‡ePbvq Gi c‡iB i‡q‡Q knivÂ‡ji †emiKvwi we`¨vjqmg~n| Z„Zxq Ae¯’v‡b
i‡q‡Q knivÂ‡ji gv`ªvmvmg~n, PZz_© I cÂg Ae¯’v‡b h_vµ‡g MÖvgxY GjvKvi
†emiKvwi we`¨vjq I gv`ªvmv| we`¨vj‡qi ai‡bi Dchy©³ µg GUvB wbwðZ K‡i
†h, Avgv‡`i gva¨wgK wk¶v_©x‡`i Lye Kg msL¨K fv‡jv wk¶vcÖwZôv‡b cov‡jLv
Kivi my‡hvM cv‡”Q|

wk¶v †`Iqv hv‡”Q, hv Zv‡`i‡K D”Pwk¶v wKsev Kg©‡¶‡Îi Rb¨ †hvM¨ K‡i M‡o
Zzj‡Z cv‡i| Aciw`‡K e¨vcK msL¨K †Q‡j‡g‡q gva¨wgK ¯—‡ii Dchy³ †gŠwjK
`¶Zv I †hvM¨Zv AR©b Ki‡Z bv cvivi Kvi‡Y Kg©‡¶‡Î wKsev gva¨wgKDËi
cov‡jLvi Rb¨ h_v‡hvM¨ n‡q M‡o D‡V‡Q bv| Gai‡bi GKwU e¨e¯’v Avgv‡`i
Zi“b cÖR‡b¥i fwel¨r Rxeb‡K `y`©kvMÖ¯’ K‡i Zzj‡Q|

wØZxq evZ©v, h_vh_fv‡e wk¶vµg ev¯—evqb Kivi gZ cÖ‡qvRbxq cwi‡ek
wk¶vcÖwZôvbMy‡jv‡Z bv _vKvi Kvi‡Y Ges Av`‡ZB wk¶vµg ev¯—evwqZ bv
nIqvq wk¶v_©xiv Dchy³ gvbm¤úbœ cov‡jLv wkL‡Z cvi‡Q bv| gva¨wgK
wk¶vqZ‡b fwZ©i †¶‡Î cÖwZ‡hvwMZv i‡q‡Q| Gi d‡j Ae¯’vm¤úbœ N‡ii
†Q‡j‡g‡qiv fv‡jv wk¶vcÖwZôvbmg~‡n fwZ© n‡Z cv‡i Avi Ab¨iv fwZ© nq Lye
GKUv fv‡jv bq Ggb wk¶vcÖwZôvbmg~‡n| Gai‡bi Ae¯’v ch©vqµ‡g mvgvwRK
AmgZv‡K evwo‡qB †Zv‡j|

lô evZ©v, `yB cÖR‡b¥i e¨eav‡b Avgv‡`i wk¶vq AwfMg¨Zv †ek †e‡o‡Q- Giv
n‡jv eZ©gvb cÖRb¥ I Zv‡`i gv-evevÕiv| gv-evevi wk¶vi m‡½ eZ©gvb cÖR‡b¥i
†Q‡j‡g‡q‡`i wk¶vi †hvM‡evaK mym¤úK© GUvB wbwðZ K‡i †h Av‡Mi cÖR‡b¥i
wk¶v I Av_©mvgvwRK my‡hvM-myweavi cÖfve eZ©gvb cÖR‡b¥i wk¶vi Ici c‡o‡Q|

Z…Zxq evZ©v, wk¶v_©x‡`i wkL‡bi †¶‡Î mvaviY I gv`ªvmv Dce¨e¯’vi g‡a¨ weivU
cv_©K¨ i‡q‡Q| eZ©gvb mg‡qi cwi‡cÖw¶‡Z wK‡kvi I Zi“Y‡`i †e‡o IVvi Rb¨
†h `¶Zv I †hvM¨Zv cÖ‡qvRb Zvi wbwi‡L wePvi Ki‡j †`Lv hvq, `ye©jfv‡e ˆZwi
wk¶vµg AbymiY K‡i gv`ªvmvmg~‡n wk¶v Kvh©µg cwiPvwjZ nq| gv`ªvmv
Dce¨e¯’vi GKUv ˆbwZKwfwË †mB weªwUk Avgj †_‡K P‡j Avm‡Q wKš‘
Dce¨e¯’vwUi Dbœq‡b †Rviv‡jvfv‡e KL‡bv †Póv Kiv nq wb| c„w_exi A‡bK
†`‡kB| wek¦vmwfwËK wk¶ve¨e¯’vi cÖPjb i‡q‡Q, wKš‘ †mLvbKvi miKvimg~n
Gai‡bi wk¶vcÖwZôv‡bI mvaviY wk¶vµgMÖnY I Zvi ev¯—evqb wbwðZ K‡i‡Q|
evsjv‡`k gv`ªvmv wk¶v †evW© Ges RvZxq wk¶vµg I cvV¨cy¯K
— †ev‡W©i g‡a¨
Z‡_¨i Av`vb cÖ`vb I AwfÁZvi wewbgq bv NUvq cv_©K¨ †Kej †e‡oB Pj‡Q|
PZz_© evZ©v , gva¨wgK ch©v‡qi kyiy‡Z wk¶vcÖwZôv‡b fwZ©i †¶‡Î msL¨vMZ w`K
†_‡K †Q‡j I †g‡q‡`i g‡a¨ †Kvb cv_©K¨ _v‡K bv| AwZ`ª“Z †g‡qiv AvMÖn
nviv‡Z ïi“ K‡i Ges Aóg †kªYx †_‡K Zv‡`i msL¨v †Q‡j‡`i Zzjbvq Kg‡Z kyiy
K‡i| hw`I †g‡q‡`i‡K wk¶vj‡q a‡i ivLvi Rb¨ we‡kl e„wË Kg©m~wP i‡q‡Q, Zv
m¤¢eZ D”PZi †kªYx‡Z Zv‡`i AwfMg¨Zv wbwðZ Kiv Ges †Q‡j‡`i mgcwigvY
wkLb †hvM¨Zv AR©‡b h‡_ó bq| we‡q I `vwi`ªZvi gZ Av_©mvgvwRK welqmg~n
†g‡q‡`i‡K AwaKZi wk¶vMÖnY I Kg©‡¶‡Î Ae`vb ivLvi †¶‡Î evav wn‡m‡e
KvR Ki‡Q|
cÂg evZ©v, wk¶vi gv‡bi wbwi‡L wk¶vcÖwZôv‡bi aib Abymv‡i †h cÖvwaKvie¨e¯’v
B‡Zvg‡a¨ ˆZwi n‡q‡Q Zvi d‡j Lye Kg msL¨K wk¶v_©x‡KB gvbm¤úbœ gva¨wgK

bxwZmsµvš— mycvwikgvjv
GWy‡Kkb IqvP 2007-Gi M‡elYv djvdjmg~n Ges djvdjMy‡jvi ch©v‡jvPbvi
†h Dcmsnvi Zvi Ici wfwË K‡i wbæwjwLZ bxwZmsµvš— mycvwikgvjv Zz‡j aiv
n‡jv|
1. M‡elYvq cÖvß Z_¨cÖgvY cwi®‹vifv‡e ej‡Q †h, gva¨wgK wk¶vi wewfbœ
Dce¨e¯’vq e¨vcK cv_©K¨ i‡q‡Q| cv_©K¨ i‡q‡Q MÖvg I kni GjvKvi
wk¶vcÖwZôvbmg~‡ni g‡a¨| wk¶vi Av‡qvR‡bi gvb I mvg_¨©, †fŠZ
AeKvVv‡gv, Rbej mKj‡¶‡ÎB Dce¨e¯’vmg~‡ni g‡a¨ my¯úó cv_©K¨
weivRgvb| gva¨wgK wk¶vi my‡hv‡Mi AmgZv, Gi KviYmg~n Ges Gi d‡j
wkLbd‡j †h AmgZv ˆZwi n‡”Q Zv ¯^xKvi K‡i wb‡q †K›`ªxq bxwZcÖYq‡b
Kv‡R jvMv‡bv `iKvi| gva¨wgK ch©v‡qi wk¶v Dbœqb, †KŠkj, cwiKíbv
Ges wewb‡qv‡Mi †K›`ªwe›`y nIqv DwPZ Dchy©³ AmgZv `~i Kiv|
2. GKwU mgwš^Z I GKB gvbm¤úbœ wkLbe¨e¯’v, wk¶Ke„›` Ges †gŠwjK
wk¶vµg, cvV¨m~wP I wkLb D‡Ïk¨ n‡jv gva¨wgK wk¶vi Dbœq‡b `xN©w`‡bi
GK `vwe| Avbylw½Kfv‡e hv G‡m hvq Zv n‡jv, GKwU Kvh©Ki ev¯—evqb
cÖwµqv I GKwU †gqvw` cwiKíbv †hLv‡b miKvwi I †emiKvwi we`¨vjqmg~n
Ges gv`ªvmvi lô †_‡K `kg †kªYx ch©š— me wk¶v_©xi Rb¨ cÖ‡qvRbxq mKj
my‡hvM-myweav wbwðZ Kiv n‡e| gva¨wgK ¯—‡i mgwš^Z wk¶vµg Pvjy Kivi
RvZxq j¶¨ AR©b Kivi GUvB n‡jv cÖ‡qvRbxq kZ©, hv GKB m‡½ wk¶vMZ
I ˆbwZK w`K †_‡K mg_©b‡hvM¨ †KŠkj|
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3. `kg †kªYx †k‡l gva¨wgK cix¶vq me Dce¨e¯’vi wk¶vcÖwZôvbmg~‡ni
†¶‡Î cÖ‡hvR¨ GKwU g~j¨vqb cÖwµqv Pvjy Kiv `iKvi| GKB ai‡bi
g~j¨vqbe¨e¯’v Pvjyi cÖwµqv I cwiKíbvi ev¯—evqb mswk-ó‡`i `¶Zv Dbœqb,
cix¶vi gvb cÖwgZKiY, cÖavb welqmg~‡ni Rb¨ †kªYx Abyhvqx †hvM¨Zv
wbi“cb Ges GZ`msµvš— bvbvwea cix¶v-wbix¶v I M‡elYvi Rb¨
cÖ‡qvRbxq A_© eivÏ ivLv `iKvi| wewfbœ ai‡bi Dce¨e¯’v I
wk¶vcÖwZôvbmg~‡ni g‡a¨ mgZv m„wói j‡¶¨ GUv n‡jv GK Acwinvh© kZ©|
4. wewfbœ M‡elYvq †`Lv †M‡Q, cÖv_wgK ¯—i †_‡K mgm¨vwU Pj‡Z _vKvq
gva¨wgK wk¶vi eqmx †Q‡j‡g‡qiv h‡_vchy³ eq‡m wk¶vcÖwZôv‡b fwZ© nq
bv, hv gva¨wgK ¯—‡i wbæ AwfMg¨Zvi nv‡ii KviY| Zvi Ici i‡q‡Q S‡i
cov I fwZ© nIqvi ciI we`¨vj‡q Dcw¯’Z bv nIqvi mgm¨v| gva¨wgK
wk¶vi Dbœqb cwiKíbvq Dch©³
y welqvejxI we‡ePbvq †bIqv `iKvi,
we‡kl K‡i hLb Avgiv GKB gvb, GwKf~Z wk¶vµg I g~j¨vqb cÖwµqvi
K_v cÖ¯—ve KiwQ|
5. `ywU mgvš—ivj Dce¨e¯’v wn‡m‡e mvaviY I gv`ªvmv wk¶vi HwZnvwmK weeZ©b
Am¤ú~Y© ivLvi †Kvb gv‡b nq bv, hw`I mvgÄm¨c~Y© Dbœq‡bi welqwU bxwZcÖkœ
wn‡m‡e †_‡KB hv‡”Q| wewfbœ Dce¨e¯’vq miKv‡ii A_© eiv‡Ïi welqwU
we‡klfv‡e cÖkœ AvKv‡i DÌvwcZ nIqv DwPZ| RvZxqfv‡e w¯’iK…Z wk¶vµg
I wkLb D‡Ïk¨ ev¯—evqb Ki‡Q bv Ggb wk¶vcÖwZôv‡bi miKvwi A_© eivÏ
cvIqv DwPr bq|
6. mgwš^Z wk¶vc×wZ cÖeZ©b Ki‡Z n‡j cÖ‡qvRb n‡e RvZxq wk¶vµg I
cvV¨cy¯K
— †evW© Ges evsjv‡`k gv`ªvmv wk¶v †ev‡W© wk¶vµg we‡klÁ ˆZwi
Kivi Rb¨ GKB ai‡bi wewb‡qv‡Mi e¨e¯’v Kiv| hv ¯^vfvweK A‡_©B
e¨qeûj, mgqmv‡c¶ Ges m¤¢eZ Aev¯—eI e‡U| gv`ªvmv †evW© ¯^vqË¡kvwmZ
cÖwZôv‡b cwiYZ nIqvi ci †_‡K MZ 30 eQ‡i †Kvb wk¶vµg we‡klÁ
ˆZwi Ki‡Z cv‡i wb| GKwU m¤¢ve¨ mgvavb n‡jv, RvZxq wk¶vµg I
cvV¨cy¯—K †ev‡W© ag©xq wk¶vi wk¶vµg we‡klÁ ˆZwi Kiv| G ai‡bi
e¨e¯’v cÖv_wgKfv‡e Dfq Dce¨e¯’vi g‡a¨ cv_©K¨ Kgv‡Z mnvqZv Ki‡e
Ges GKUv A_©cY~ © GKwÎKi‡Yi w`‡K AMÖmi nIqvi c_ mnR Ki‡e| ga¨g
cÖKw… Zi GKwU mgvav‡bi c_ n‡Z cv‡i Pvi-wefvM c×wZ| Gi Aax‡b, me
mvaviY we`¨vjq I gv`ªvmvq gvbweK, weÁvb, e¨emvq wk¶v I ag©xq wk¶vGB PviwU wefvM †Lvjvi Aby‡gv`b _vK‡e| Dce¨e¯’v Abymv‡i wefvMmg~‡ni
Avewk¨K welqmg~‡ni wk¶vµ‡g †Kvb Zdvr n‡e bv|
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7. †RÛvi mgZv mswk-ó welqvw` wk¶K cÖwk¶Y I wk¶vcÖwZôvb e¨e¯’vcbvi
g‡a¨ MyiyZ¡ cÖ`vb Kiv `iKvi| †RÛvi I Dbœqb m¤ú‡K© mswk-ó‡`i cwi®‹vi
aviYv _vKv `iKvi, KviY GwU bvix I cyi“l Df‡qi m¤úK©MZ GKwU welq
hv wk¶K I wk¶v_©x mK‡ji †¶‡ÎB cÖ‡hvR¨| wK‡kvi I Zi“Y‡`i mgm¨v
m¤úwK©Z wbw`©ó welqvejxI h‡_ó MyiyZ¡mnKv‡i wk¶K cÖwk¶Y I
wk¶vcÖwZôvb e¨e¯’vcbvi g‡a¨ Avbv `iKvi|
8. gva¨wgK cvk Kiv wk¶v_©x‡`i eo GKwU Ask gva¨wgKDËi wk¶vq
AskMÖnY K‡i| GKB m‡½ gva¨wgK wk¶v‡K †`Lv n‡”Q D”Pwk¶vi Rb¨
Dchy³ wk¶v_©x ˆZwii †¶Î wn‡m‡e| cÖkœ n‡”Q, hviv gva¨wgK cix¶v ch©š—
Avm‡Q bv ev G‡mI cvk Ki‡Z cvi‡Q bv Zv‡`i Rb¨ Avgv‡`i KiYxq Kx?
GB wk¶v_©x `j‡K Dchy³fv‡e †mev cÖ`v‡bi j‡¶¨ gva¨wgK wk¶vi ms¯‹vi
cÖ‡qvRb, †hb Giv Kg©evRv‡i RvqMv K‡i wb‡Z cv‡i| gva¨wgK ¯—‡i
ÔKvwiMwi wk¶vÕi welqwU LyeB ¸i“Z¡c~Y© GB Kvi‡Y †h, A‡b‡KB we‡`‡k
KvR Ki‡Z †h‡Z AvMÖnx Ges †mLv‡b GL‡bv G ai‡bi Kv‡Ri Pvwn`v
i‡q‡Q|
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Foreword
his is the tenth year of the founding of the Education Watch. On this
occasion I would like to share my pleasure and excitement with all
those involved and concerned in this endeavour. In 1996, we organized a
national conference, ‘Quality Primary Education for All’ to take stock of
primary education situation in the country and to chart responsibilities for
different stakeholders in developing an education system that can help lead
Bangladesh to universal primary education within a shortest possible time.
One of the many recommendations of the conference was to establish an
independent system that monitors and help understand the educational
progress of the nation. The civil society responded to this and the Education
Watch was founded. As the Chairperson of CAMPE, a unique network of
over 1,000 NGOs working in education, it came in my mind that this could
be the best institution to host the Watch. Over these ten years many
researchers, programme implementers, policy analysts, NGO leaders,
educationists, journalists and eminent personalities in the country worked
together to continue the initiative and to make it a success. I congratulate
all of them for their continued commitment to this.

T

At the beginning we concentrated our efforts only on primary and basic
education. But over the period the issues that the Watch covered for
investigation went beyond this. I am glad that it investigated the secondary
education as well. It covered issues as diverse as internal efficiency of
primary and secondary education, quality of primary education, literacy
assessment, financing in education, curriculum and learning achievement at
secondary level, and employment opportunities of secondary graduates.
Some of these issues were investigated for the first time in Bangladesh. The
strength of Education Watch is its uniqueness in field based primary data
collection, their analysis, policy recommendations and advocacy. Through
the process it has now become an institution in itself for basic research in
the field of education. This has filled an important gap of information in our
primary, basic and secondary education. I am sure that the Education Watch
will continue with increased success.

Contact address:
Campaign for Popular Education (CAMPE), Bangladesh
5/14 Humayun Road, Mohammadpur
Dhaka 1207, Bangladeh
Phone: 9130427, 8155031, 8155032
E-mail: info@campebd.org
Website: www.campebd.org

Knowing facts is primary for development. The second level task, for an
initiative such as the Watch, is to do advocacy and lobbying. I am aware
that the findings of Education Watch are often referred to and quoted by
development agencies, NGOs and the government documents; reports are
used as text materials in the education faculty of many universities in
Bangladesh and abroad. The Watch has also been assessed by external
researchers such as those from the Teachers College at Columbia
University who found it to conform and meet ‘international standard’.
Many countries in Asia-Pacific region and Africa have also been inspired
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by this experience and have successfully initiated their own initiatives.
However, unfortunately though, our Watch has not yet fulfilled all our
expectations. The findings have not been adequately used in the national
educational planning and development or advocacy and lobbying for
quality education. I believe we have to identify new and innovative ways of
how this can be done more effectively.
This is the eighth report of the Education Watch. A unique feature of this
year’s report is the inclusion of madrasas in quality assessment of teaching
learning. This compared the general and madrasa students with a common
instrument in some basic subjects like language and mathematics. This
study opened our eyes with respect to many parameters of our education
system. One of these is the existence of a cycle of inequity in secondary
education. In addition to type of educational institution, gender or
geography, inequity also exists in infrastructure, educational facilities and
quality of teachers. All these are reflected in learning performance of the
pupils. Secondary education should be capable of creating strong
foundation for majority of the students so that they can be prepared for
world of work and face the challenges of globalization. For at least a
selective section of the students it should provide strong foundation for
tertiary education. Well planned and increased investment in secondary
education is very much required.
An important finding of this year’s report is the difference in learning
achievement between the general stream and madrasas, with the latter
trailing behind the former. Nearly a fifth of students in secondary education
attend madrasas and we need to give more attention to it. Faith-based
system is an accepted norm in many countries, even in the North. For
example, about a third of basic educational institutions in the UK are said
to be faith-based. But the government there made it sure that they followed
the basic minimum standard in science and humanities education. We too
need to find a way how such a common standard can be ensured in
Bangladesh.
Finally, on its tenth anniversary, I congratulate all individuals, institutions
and organizations who made their effort in making Education Watch a
reality. I believe that such a work would have not been materialized without
a collective effort of all.

Dhaka
August 2008

Fazle Hasan Abed
Chairperson
Campaign for Popular Education
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Overview
A. Introduction and Objectives
s a result of domestic and international demand and increased
financial commitments, primary education has become
universal or near universal in many developing countries. Expansion
of primary education has created pressure on the national
governments to extend the length of basic compulsory education.
The growing aspiration of families’ and the national governments’
emphasis on preparing the adolescents and youths for tertiary
education and competitive market economy as well have put a
premium on high quality secondary education. The demand for and
expansion of secondary education that we are witnessing today are
the result of namely two things, democratization of education and
globalization. Three challenges facing secondary education are those
of increasing access; improving quality of education and enhancing
relevance of curriculum. These challenges are equally applicable to
Bangladesh. Due to mass expansion of primary enrolment (87% net
rate), the number of students at secondary level has increased. Girls
are also admitting in schools with greater number. The Education
Watch thus chose to explore selected aspects of secondary education
for its eighth annual state of education report.

A

In Bangladesh, seven years of schooling bridges primary with tertiary
education. Secondary education is divided into three stages: junior
secondary (grades VI-VIII), secondary (grades IX-X) and higher
secondary (grades XI-XII). At junior secondary level, there are two
streams, viz., general education and madrasa education 1. Vocational
education is the third stream at the secondary level. In 2005, there
were 19,148 general schools, 9,215 madrasas and 1,265 vocational
schools in the country. Of the total students enrolled at secondary
level, 79.4% are in general stream, 17.9% in the madrasas and 2.7%
in vocational schools. The first public examination is held at the end
1 Actually such dividsion starts of primary level.
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of grade X, which is called Secondary School Certificate (SSC) for
general and vocational streams and Dakhil for madrasa stream.
In recent times there have been a few studies on the situation of
secondary education. The ones by Education Watch have covered
both junior secondary and secondary levels and addressed a number
of issues such as access, efficiency, equity and financing which
included institutions under both general and madrasa streams.
However, there has been a dearth of some vital information
necessary for policy making, especially from a comparative
perspective. Questions often asked about the two major streams are
related to equivalence in curriculum and the quality of graduates
produced. Continuation of educational pursuits beyond secondary
and opportunities awaiting graduates in the employment market are
two other issues that needed further investigation. Lack of
information on such vital areas result in poor and/or inadequate
planning for future human resource development. The Education
Watch 2007 thus addressed the following issues.
1. Comparative analysis of the origin, development and curriculum
of general and madrasa streams.
2. Testing the extent of attainment of the learning objectives by the
students of the two streams and identifying factors affecting
their attainment.
3. Exploring the upward movement of students to post-secondary
and availability of employment opportunities for secondary
graduates and its relationship.

B. Methods
Review of curriculum, textbooks and related secondary documents,
workshop with teachers of the two streams and consultation with the
experts in the field generated the necessary data to meet the first
objective of the study. Development of a uniform test on four subject
areas, viz., Bangla, English, Mathematics and Everyday Science
through a rigorous process and its administration on the students of
grade X in 2007 created the necessary data for the second objective.
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This test instrument was based on the learning objectives for
secondary education set by the National Curriculum Coordination
Committee (NCCC) in 1995. The instrument has 80 items equally
distributed among the four subjects. In order to achieve the third
objective, students who graduated from both the streams in 1997
were traced after 10 years of graduation and a questionnaire was
administered to acquire information relating to their background
profile and current occupation.
Five strata were considered for the study, which included
• Government schools,
• Urban private schools,

•
•
•

Rural private schools,
Urban madrasas, and
Rural madrasas.

The Bangladesh Bureau of Educational Information and Statistics
(BANBEIS) database of 2005 was used for the sampling of schools
and madrasas. Over three thousand students of grade X from 192
schools and madrasas were randomly selected for administering the
test. For the tracer study, 2,887 graduates from 246 schools and
madrasas were selected randomly. In addition, 148 heads of the
institutions and 1,478 teachers were interviewed to supplement the
findings from curriculum review and test of the students. Fifty-three
field investigators collected the field data during April-May 2007.
Of the three stages of secondary education, this Education Watch
concentrated only on the middle one, i.e., grades IX and X.

C. Major Findings
Curriculum of Secondary Education
Review of goals and objectives, curriculum, textbooks, and
examination systems of two broad streams under secondary
education, viz., general and madrasa generated the following
findings.
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1. The madrasa stream of secondary education is less organized in
terms of curriculum, textbook preparation and their
implementation when compared to the general stream. There is
a general tendency among some stakeholders of madrasa stream
to keep a distance from the general stream or vice versa.
2. Although the National Curriculum Coordination Committee
(NCCC) adopted a common set of learning objectives for
secondary education, these are mostly followed only in the
general stream. The Madrasa Education Board needs further
capacity and intention to prepare curriculum and textbooks in
line with the learning objectives set by NCCC.
3. Close examination of textbooks used clearly shows a difference
between the two streams. It is the opinion of the researchers that
the content is not adequate for the madrasa students to acquire
required skills and competencies in basic subjects like
Language, Mathematics and General Science.
4. Sharp distinctions exist between the streams in relation to the
examination system, mark distribution among core and elective
subjects, question paper preparation and assessment procedures,
which is a serious obstacle to establishing equivalency among
the streams.
Learning Achievement of Grade X Students
Learning achievement of the students of grade X in 2007 was
assessed with an instrument based on learning objectives set by
NCCC, which are common to both general and madrasa streams.
Bangla, English, Mathematics and Everyday Science were covered
in the test. Each subject contained 20 items totalling 80 in the whole
test. The students were not previously alerted about the test. The
following were the salient findings.
1. Of all the students tested, 7.5% correctly answered 50% of the
items in each subject, 17.9% correctly answered 40% of items
in each subject and 27.1% correctly answered 33% of the
items. According to the ‘pass’ criteria used in SSC/Dakhil
examinations, 27.1% of the students passed our test.
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Percentage of students satisfying minimum criteria
by different rules of assessment and gender

Source: Education Watch learning achievement test, 2007

2. Of the four subject areas, the students showed best performance
in Everyday Science followed respectively by Bangla, English,
and Mathematics. The boys demonstrated significantly better
performance than the girls. The gender gap narrowed as the
‘pass’ criteria became more stringent. In general, the gap was
less in Bangla than in other subjects.
3. The students of the government schools representing the general
stream were far ahead of all other types in performance. They
were followed by urban and rural private schools. The madrasa
students lagged behind. The ‘pass’ rate was 68% for
government, 50% for urban private, 24.5% for rural private,
18.8% for urban madrasa, and 7.8% for rural madrasa students.
4. Gender difference with a bias against girls persisted in all types
of schools. However, it was lesser in government schools than
others. The worst gap was observed in rural madrasas.
5. Out of a total of 80 items, the students correctly answered, on
average, 31.4 items in the test; 30.1 for girls and 33.1 for boys.
Highest variation among the students in terms of number of
correct items (measured through Pearson’s coefficient of
variation) was found in Mathematics (44.8%) and lowest in
Everyday Science (36.7%). The boys were found to be more
homogeneous than the girls.
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'Pass' rate by school type and gender

Overview

n

9

passed if their parents did not attend any school or had an
incomplete primary education. However, the pass rate went up
to 52% if the father had a bachelor’s/masters degree and to
72.4% if the mother had a bachelor’s/masters degree.
Pass rate by parental education

Source: Education Watch learning achievement test, 2007

Correlates of Learning Achievement
Students’ background characteristics and its relationship with their
learning achievement were explored. Instead of various performance
indicators presented above, only the ‘pass’ rate was used in
exploring the relationships. Salient findings are presented below.
1. Age of the students enrolled in grade X ranged from 13 to 26
years with a mean of 15.2 years. Twenty-three percent of the
students were under-aged, a third over aged and rest were of the
appropriate age (15 years) for grade X. On average, the madrasa
students were older than their counterparts in general stream,
and rural students were older than those of urban areas. The
‘pass’ rate significantly declined with the increase in age - 34%
for 13-14 years old, 29% for 15 years old and 19.7% for 16 years
and above.
2. A significant positive correlation existed between years of
schooling completed by their parents, with the fathers often
more educated than mothers. The parents of the students of
government and urban private schools were more educated than
others. The madrasa students were the most disadvantaged in
this respect. A significantly positive relationship was found
between parental education and students’ learning achievement.
However, the relationship was much stronger with mothers’
education than that of fathers. Only about a fifth of the students

Source: Education Watch students’ profile and learning achievement test, 2007

3. In terms of food deficit status, a fifth of the students came from
‘deficit’ households (poor), 26.4% from ‘breakeven’ households
and 56% from ‘surplus’ households (well-to-do). It seemed that
the government schools attracted students of better-off families
more. The proportion of ‘surplus’ households was 68% in
government, 58% in urban private, 56% in rural private, 46% in
urban madrasas, and 53% in rural madrasas. The ‘pass’ rate
significantly increased with the improvement in household food
security status- 21% in ‘deficit’, 27.3% in ‘breakeven’, and 29%
in ‘surplus’ households. Gender gap in ‘pass’ rate narrowed with
improvement in food security status.
4. Of the sampled students, 86% were Muslims and about 2% were
from ethnic minorities. Seventy percent had electricity available
at home. Non-Muslim students did better than the Muslims in
the test (31.3% vs. 26.5%; p<0.05), ethnic minorities than the
Bangalis (50% vs. 26.7%; p<0.001), and those having electricity
at home than those who didn’t (32% vs. 15.3%; p<0.001).
5. Over 86% of the students had private tutors in the previous grade
(i.e., IX). It was almost universal among the students of
government schools (96%). More of the urban students (both
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private schools and madrasas) had private tutors than their rural
counterparts. The students, on average, received 5.7 months of
support from private tutors and spent Tk. 2,775 for this. The
average length of using a private tutor and average cost for the
same varied according to school type. Use of tutors impacted on
the ‘pass’ rate, it was 29% amongst those who had it and 15.6%
amongst those had not (p<0.001). As expected, the duration of
private tutoring was positively correlated with the amount of
expenditure for it (p<0.001).
Percentage of students who had private tutor in
grade IX by school type

Source: Education Watch students’ profile, 2007

6. Nearly two-thirds of the students read some non-academic
books, indicating access to this, during the month prior to
interview. Majority of them read literary books (48.3%)
followed by religious books (16%). In terms of access to media,
a third of the students listened to radio programmes, 80%
watched TV and 52% read newspapers. Students’ access to nonacademic books and media had a positive effect on their learning
achievements. Learning achievement was significantly effected
by student’s access to non-academic books, newspapers and
television but not radio.
Curriculum Implementation at Institution Level
Interviewing the heads of educational institutions, the teachers and
the students an attempt was made to understand various aspects
related to curriculum implementation at institution level. The
following provides a summary of findings.
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1. Two thirds of the government and urban private schools, half of
the urban madrasas, 43.3% of rural private and 38% of rural
madrasas had annual academic plans.
2. About 60% of the heads of the institutions had a copy of the
curriculum and 43% of them received training on curriculum.
Three-quarters of the heads of the institutions claimed to have
discussed curriculum-related issues with their colleagues. A
larger proportion of madrasa superintendents than school heads
claimed to have read the curriculum.
3. Seventy-eight percent of the heads of the institutions reported
that they were aware of neither the strengths nor the weaknesses
of the curriculum, although they were leading its
implementation.
4. The head teachers/superintendents rated half of their teachers
(who teaches Bangla, English or Mathematics) as ‘strong’ and
32-38% as ‘very strong’ in terms of ability to teach.
Proportionately more Mathematics teachers were rated in these
categories than those of other two subjects. Students of the
government and urban private schools recognized that twothirds of their teachers were knowledgeable in their subjects;
this figure was higher (75%) in case of other educational
institutions.
5. The students reported that majority of their teachers attended their
classes regularly and taught appropriately. However, only 16% of
the teachers arranged group work in the classrooms and 42.6%
encouraged the students to read books other than textbooks. As
the students reported, both verbal and physical punishments were
applied on them. A third of the teachers verbally abused the
students and 22.7% punished them physically.
6. Thirty-five percent of the teachers reported that they had no
training for improving the quality of teaching; over 50% in the
madrasas and about 30% in schools. Over 40% of the teachers
were involved in private tutoring with urban teachers being
ahead their rural counterparts. A fifth of the teachers had no
interaction with the students outside classroom.
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7. About 10% of the teachers confessed to have no ‘study habit’.
The school teachers were more likely to read literary books and
the madrasa teachers religious books.
8. The students find Mathematics most difficult subject followed
by English. Science students in the government schools were
more likely to have practical classes followed respectively by
those in urban private schools, rural private schools, urban
madrasas, and rural madrasas. In majority of the madrasas and
rural schools, only the teachers demonstrated scientific
experiments without the students having any opportunity to do
those themselves.
9. Majority of the schools assessed student performance through
three formal examinations, viz., first term, second term and
annual examinations. Test examination to select candidates for
SSC or Dakhil examinations was also common. However, some
schools and madrasas also introduced monthly, fortnightly or
weekly examinations.
10. In co-curricular activities such as annual sports and games
schools gave more emphasis. There were, however, very limited
provisions for cultural activities like singing, dancing, drama,
recitation, etc. or physical exercises.
Further Education and Employment Opportunities
This section presents information on further education and
employment opportunities of secondary graduates. It may be
recalled that graduates of 1997, 10 years after their graduation, were
interviewed to know their current status. Salient findings are
presented below.
1. Of the secondary graduates, 7.3% did not enrol in any
educational institution for further study and 18.4% did enrol but
could not complete higher secondary education. This means that
over a quarter of the graduates did not go beyond the secondary
level. Nearly a third (31.5%) completed higher secondary,
31.3% bachelors and 11.4% completed masters level education.
The females were ahead of the males in attaining further
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education. Proportion of graduates entering into further
education was 90% among government school graduates, 87%
among urban private, 71.5% among rural private, 80.8% among
urban madrasa, and 62.5% among rural madrasa.
Percentage distribution of secondary graduates
by current level of education

Source: Education Watch tracer study of secondary graduates, 2007

2. Participation in further education of the graduates was found to
be positively associated with performance in SSC or Dakhil
examination. Ten percent of the graduates received first division
in SSC/Dakhil, 43.3% received second division and 57% of
those with third division did not enrol in further education. On
the other hand, the proportion of graduates joining postgraduate
education was respectively 21.8%, 5.6% and 1.9% of these three
groups of graduates.
3. Graduates who studied Science at secondary level were more
likely to go for further education compared to those who studied
Humanities. About a third of the Humanities graduates and
16.4% of the Science graduates did not go for further education.
Over 35% of the Humanities graduates and 52.5% of the Science
graduates obtained a bachelor’s/masters degree.
4. A statistically significant positive correlation was found
between parental education and further education of the
secondary graduates. However, the effect was less prominent
for female graduates except at a high level of parental
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education- fathers with tertiary education and mothers with
secondary level and above.
5. How much have we progressed over a generation? All our
sampled graduates had at least 10 years of education by
definition; such level of education was attained by 45% of their
fathers and only 13% of their mothers. The sampled graduates,
on average, had 12.7 years of schooling compared to 5.3 years
among their mothers and 8.3 years among their fathers. Years of
education received by the female graduates were twice of the
years of their mothers’ education and about one-and-a-half time
of their fathers’ education.
6. Regarding inter-stream movement, none from general stream
went to the madrasas for further education. On the contrary, over
a quarter of the madrasa graduates enrolled in educational
institutions under general stream for higher secondary education.
Of the madrasa graduates who enrolled in higher secondary
education, 17% from rural and 29.3% from urban went to the
next level of higher education but a small proportion (2%) shifted
back to the madrasa stream.
7. Marriage (22%), lack of money to continue education (14.6%),
failure in examination (14.2%), engagement in income earning
(29.6%), and lack of interest to study (12.7%) were the major
reasons behind secondary graduates’ not continuing up to
masters level education. Over half of the females reported that
they had to stop their study due to marriage in comparison to
only 2% of the males. On the other hand, 44% of the males and
only 8% of the females reported ‘income earning’ as the reason
for dropout. Marriage was the top reason for dropout among the
graduates of government and urban private schools and ‘income
earning’ for those in the other three types of schools. At the time
of survey, 48.2% of the graduates were found married; 76.6%
females and 31.4% males.

Percentage distribution of secondary graduates by their
occupation and type of educational institution
Occupation

Paid jobs in country
Housekeeping
Student
Runs own business
Paid jobs abroad
Agricultural activities
Private tutoring
Others
Unemployed
Total

Type of educational institutions
Government
(604)

Urban
private
(523)

Rural
private
(608)

27.4
25.9
23.8
8.2
2.1
0.0
1.4
0.5
10.6
100.0

26.1
27.6
20.7
12.3
2.7
0.0
1.7
0.6
8.3
100.0

36.0
21.3
15.6
7.3
7.3
2.3
2.1
0.8
7.3
100.0

Urban
Rural
madrasa mardasa
(551)
(583)
45.4
8.6
7.6
16.7
7.0
1.2
3.1
1.1
9.3
100.0

37.6
18.0
8.3
9.6
10.9
4.1
1.6
1.6
8.3
100.0

Figures in the parentheses indicate the number of graduates under tracer study
Source: Education Watch tracer study of secondary graduates, 2007

8.

In tracing the students of secondary education ten years after
they graduated, it was found that over a third of the secondary
graduates were in paid jobs in the country, a quarter in
housekeeping, 15.6% students, 9.1% running own business,
6.7% in paid jobs abroad, 2% in agricultural activities, 1.9% in
private tutoring and 8% were unemployed. Over 57% of the
females were in housekeeping and 23.3% in paid job in country.
On the other hand, 40.4% of the males were in paid jobs in
country, 14.4% ran own businesses, 10.4% in paid jobs abroad
and so on. Over a quarter of the graduates of the government
and urban private schools, 37% of those of rural schools and
madrasas and 45.4% of those of urban madrasas were involved
in paid jobs in country. The madrasa graduates were the least
likely to be involved in housekeeping or study. Engagement in
paid jobs abroad was more likely among the madrasa graduates.
Urban graduates were involved more in running their own
businesses. Two-thirds of the in country jobholders got jobs in
private sector, 19% in public sector and 15% in NGO sector.
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The paid jobholders earned, on average, Tk. 6,756 per month,
males Tk. 7,490 and females Tk. 3,760. The average income
was about equal for the graduates of the government and the
urban private schools (Tk. 8,764 and Tk. 8,742 respectively).
They were at the top of the ranking, followed respectively by
the graduates of urban madrasas (Tk. 7,760), rural private
schools (Tk. 6,227), and finally the rural madrasas (Tk. 5,853).
Statistically significant gender variation with a bias against the
females in earnings was observed for all types of educational
institutions. Needless to mention, graduates who went abroad
for jobs earned more than those who stayed back.

D. Conclusions and Recommendations
A high degree of inequity exists in the secondary education subsector in Bangladesh. Inequity starts with unequal distribution of
basic school facilities. All types of secondary educational
institutions lack basic minimum requirements for quality education.
The government and the urban private schools have better facilities
(both infrastructure and educational) than the rural private schools
and the madrasas in general. Facilities in the urban madrasas are
better than their rural counterparts. Inequity in secondary provisions
is reinforced by students’ socioeconomic background, since students
from poorer families attend schools with poor facilities. The other
area of inequity is the curriculum. Students attending madrasas get
lesser basic language and Mathematics skills than those under
general stream. The above inequalities are clearly reflected in the
learning achievements of students of various types of schools. The
other dimensions of inequality are the urban-rural gap and the
gender gap. As learning performance in secondary education has
direct implications for future life, the above inequities persist
throughout the life of the secondary graduates, affecting adversely
their further education and employment opportunities.

Major messages from the study
There are a few major messages which emanate from the findings of
the present study.
The first message is that there is inequality between the educational
institutions depending on their management responsibility and
location. Schools run by government are mostly in urban areas and
are better endowed in respect of facilities, personnel and learning
provisions. They are followed by urban private schools. The urban
madrasas stand in the third position followed by rural private
schools and rural madrasas. The hierarchy of quality among
different types of institutions indicate that a small proportion of
mostly urban institutions meet acceptable standards for educational
provisions and facilities.
The second message is that a poorly implemented curriculum and
other factors such as poor facilities and inadequate teacher training
has led to poor learning outcomes as evidenced from the test
conducted by Education Watch. Owing to the competition for entry
into secondary education, the children of better-off families choose
and manage to enter better schools, which lead to widening social
inequity.
The third message is that there is a huge difference between general
and madrasa streams in terms of what is taught. There is ample
evidence to suggest that secondary level madrasa education is
conducted on the basis of a poorly-constructed curriculum in the
context of the current competency needs for the young generation.
This has a legacy dating back to the days of British occupation but
has never been seriously addressed. Faith based educational
institutions are present in many countries but it is the responsibility
of the state to ensure uniform curricula and their implementation for
all educational institutions. Lack of flow of information and
expertise between BMEB and NCTB exacerbate the gap between the
two streams.
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The fourth message is that the girls who enrol in secondary
education equally with the boys, quickly find it un-enabling to move
with similar enthusiasm after grade VII. Although there is a special
stipend programme to encourage girls, this might not be enough to
learn equally well as the boys. Socioeconomic barriers like marriage
and poverty pull them away from further education and job market.
The fifth message is that due to the prevailing hierarchy of quality
among institutions, a very small portion of the secondary graduates
receives the education that prepares them for the workplace or
further education. The failure to equip the large majority of
secondary students with basic knowledge and competencies for the
world of work and further education, damage a better future to our
younger generation.
The sixth message is that education in Bangladesh has expanded
greatly during the life of two subsequent generations- the present
generation and their parents. Significantly positive correlation
between the levels of education attained by the two generations
indicates influence of the advantages enjoyed by parents carried over
to their children.
Policy recommendations
The findings and conclusion of the Education Watch 2007 study on
the state of secondary education raise the following policy issues:
1. Evidence in this study has demonstrated major differences
between different streams of secondary education, such as
between rural and urban provision. This difference is also
evident in the standards of educational provision, facilities and
staffing amongst the different streams of secondary education.
The resulting inequality of opportunities and its causes and
consequences should, therefore, be recognized as a central
policy concern. Educational inequity at the secondary level
should become the focus of educational development strategies,
plans and investments at the secondary level.
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2. The development of a unified and common set of standards for
learning provisions, teaching personnel and core curriculum
content and objectives is a pressing issue for secondary
education development. Concomitantly, enforcement
mechanisms and a time-bound plan for facilities and provisions
need to be set for all types of secondary institutions including
government and private schools and madrasas from grades six to
ten. This is an essential condition for, and the educationally and
ethically defensible approach to, fulfilling the stated national
goal of a unified curriculum for secondary education.
3. An appropriate common system of assessment, especially public
examination at the end of the secondary stage, should be
designed for all institutions. The design and planning should
also include plans and investments for technical capacity
building, standardization of tests, development of expected
grade-wise competency levels for key subjects, and research and
trial in learning assessment. This is a necessary condition for
establishing meaningful equivalency among different streams
and types of institutions.
4. Various studies have highlighted inequality and low level of
access to secondary education in the appropriate age group, high
drop-out and high levels of ‘virtual exclusion’ from learning of
those nominally enrolled as key areas of concern in secondary
educational development. Hence, these should be key
considerations when designing and applying common standards,
a unified curriculum and the assessment system.
5. The historical development of the parallel streams of madrasas
and the general institutions need not be undone; however, policy
questions critical to the rational development of secondary
education remain. These questions particularly concern public
funding of the different streams of education. No institution
whatsoever should receive public funding if it does not conform
to nationally decided curriculum and learning objectives.
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6. A unified system would require equal investment for building
curriculum experts in both NCTB and BMEB. It is costly, time
consuming and may be undoable as well. BMEB could not build
any curriculum expertise during last 30 years since its
autonomous entity. A plausible solution is to develop expert in
religious curriculum in NCTB. This will primarily be helpful in
reducing gap between the streams and as well a meaningful
arrangement for unification. A solution on a medium term could
be a four groups approach, Under this, Humanities, Science,
Business Studies, and Religious Studies would be taught in all
educational institutions, whether it is school or madrasa.
7. Address gender related issues in teacher training and school
management as well including conceptual clarity about gender
and development, e.g., considering it as an issue related to both
male and female students and teachers. Specific issues related to
the adolescents and youths also need to be addressed with much
emphasis.
8. A large proportion of the secondary graduates do go on to further
education. Consequently secondary education is seen to be
assuming the role of preparing students for higher education.
However, what should be the strategy for the majority of
students who do not graduate? In order to serve this group
effectively, secondary education should change by placing more
emphasis on preparation for the employment market. The issue
of ‘vocational preparation’ is particularly relevant as we find that
interest in and opportunities for overseas employment of
secondary graduates are growing.
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