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Foreword

Access to education is a basic human right and
Bangladesh is committed to providing basic education to
all its citizens. In 1996, some responsible citizens con-
cerned with the state of primary education in the country
got together and organized a Conference on Universal
Primary Education (UPE) in Bangladesh. The Conference,
in one of its many recommendations called for action to
create a mechanism to follow up on the Conference rec-
ommendations. In response, the Campaign for Popular
Education (CAMPE), a coalition of more than 400 NGOs
involved in primary and non-formal education, has spear-
headed the Education Watch Project. The individuals and
organizations which have been behind this initiative must
be congratulated for undertaking this seminal work.

In the UPE Conference of 1996 we discussed four
themes: our wvision of primary education, quality, manage-
ment and financing. A review of these themes confirms
their continued importance even three years since these
were discussed at the conference. But progress has been
slow. We are yet undecided about the vision of our prima-
ry education; the National Education Policy which is sup-
posed to provide that vision is still not finalized. Quality
in primary education has remained a matter of major con-
cern. Management is a critical issue for any primary edu-
cation system, and we have not heard much about
progress in the decentralization of the system which was
an important recommendation of the Conference. Finally,
financing has still remained critical for improving prima-
ry education in the country.

The first report of the Education Watch has chosen
internal efficiency as its focus. The findings presented have
wide implications. Despite all the initiatives taken by both
thre public, private and NGO sectors on improving prima-
ry education, the required momentum has not been
achieved. We did make progress over the past few years
butatavery w pace. The comment made in the report
that at the present rate of improvement, it won't be until

the year 2082 that we will be able to ensure a meaningful
level of basic education for 80 percent of our children. This
alone underscores the need for much greater effort. Prime
Minister Sheikh Hasina in her inaugural speech at the
1996 Conference had warned us of the tendency to exag-
gerate figures. It is hoped that the Education Watch will
also help in creating more transparency in the system so
that more accurate assessment of progress can be made.
The other fact which this report has brought up again
is the importance of the public sector schools. It is clear
that to have a significant impact on the performance of
primary education as a whole, the major thrust must
involve these schools. Rabindranath Tagore wrote:
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(It requires a lot of hammering to make even simall changes in te wheel
of the government-run factories that provide education in this country)

What Tagore said at the beginning of this century was
true of the system prevailing in British India, and contin-
ued during the Pakistan period. We must prove that this
is not the case in independent Bangladesh. We are confi-
dent that the system can become more dynamic and
responsive to the needs of today and demands of the
future.

As noted, the State is not the only provider of primary
education. The government has liberally allowed other
type of schools to function and they constitute about a
third of all enrollments. While the schools run by the
NGOs seem to perform relatively better and serve the
neglected sections of the community, their dependence on
foreign funding puts the sustainability of such schools at
great risk. The indigenous Ebtedayee Madrassas also serve
the poorer sections of the community but their perfor-
mance and their relevance have fallen behind the times.
The English medium Kindergarten schools have been
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increasing in number since independence and have done
well by some standards. But the kind of future citizens
that are being groomed by these schools has long been a
question. Bangladesh rightly promotes pluralism in pri-
mary education but this must be based on agreed princi-
ples of a common vision. We hope the Education Policy
which is being finalized will meet this challenge.

Finally, about the school environment. The 1996
Contference had asserted the importance of proper learn-
ing environment in the classroom. Education must be
made an enjoyable experience for children. I wish again to
quote from Rabindranath Tagore:
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(The school is like a factory for providing education. The teachers are
parts of this. The bells ring at 10.30 and the factory starts to huni. The
machine starts; the teachers begin theiy routine. Al four, the machine stops
and the teachers stop too. The students returi ot witle o few pieces of
macline-processed knowledge. At exam this output is assessed and is given
a grade.)

Are our schools much different now? Very little will be
achieved if the schools are mechanical. We all have our
roles in making the schools a place for joyful learning, a
centre for acquiring knowledge that will help our citizens
to face the challenges of the new millenium.

Fazle Hasan Abed

Dhaka Chairman

July 7, 1999 Campaign for Popular Education



Preface

After the World Conference on Education for All (EFA)
was held in Jomtien, Thailand in March, 1990 many activ-
ities in the field of basic education were held all over the
world. Bangladesh, as a signatory to the World
Declaration on Education for All, prepared a Plan of
Action for implementation of the EFA goals. There were
many other initiatives which included enactment of the
Compulsory Primary Education Act of 1990, implementa-
tion of the Act all over Bangladesh in 1993, creation of a
separate Primary and Mass Education Division (PMED) in
1995, creation of a Directorate for Non-formal Education,
introduction of Food for Education programme, free dis-
tribution of text books amongst primary school students,
and special emphasis on girls” education.

Basic education is the primary responsibility of the
government, and the above were all government initia-
tives. But a large number of non-governmental organiza-
tions are also involved in basic education and literacy pro-
grammes. They are supplementing the efforts initiated by
the government. Gono Shakkharata Ovijan (Campaign for
Popular Education), otherwise known as CAMPE, was
established in carly 1990 by a number of individuals and
organizations committed towards improvement of basic
education in Bangladesh. It is a coalition of over 400
NGOs involved in educational programmes.

In August 1996, a Conference on Universal Primary
Education was organized by a committee consisting of a
number of distinguished individuals interested in basic
education. It was participated by representatives of gov-
ernment agencies, civil society, NGOs, donor community
and other stakeholders. The Hon’ble Prime Minister in her
inaugural address, inter alia, emphasized the need for col-
lection and dissemination of correct information and
monitoring of progress of implementation of basic educa-
tion programme. The Hon'ble Education Minister also
emphasized the need for proper and reliable monitoring
system. The Education Watch Project should be seenin the

above context. It is befitting that CAMPE is the initiator of
the project.

There are a number of Government agencies involved
in collecting data on primary education. The three main
agencies are: the Bangladesh Burcau of Statistics (BBS),
the Bangladesh Burcau of Educational Information and
Statistics (BANBEIS) and the Directorate of Primary
Education. One may ask when three agencies are collect-
ing information on primary education why there is the
need for collection of information through Education
Watch Project? Asimple answer to this question is that the
information collected are not always through direct field
survey; they do not always share the information with the
public; they are not very analytical; they do not include
information and analysis on a large number of NGO
schools; and they do not provide analytical interpretation
of trends. The government in the highest echelon is not
also very happy about the quality and reliability of the
data. The data so collected are mere facts and figures with-
out any socio-cconomic content. The Education Watch
Project on the other hand collected data through house-
hold survey, school visit and assessment of basic compe-
tencies. Therefore, the information collected by the project
should be more reliable and first hand. Secondly, it has
addressed many indicators ot internal efficiency by creat-
ing and defining a set of parameters which can be mea-
sured and monitored. Socio-economic background of the
learners is a component of the Education Watch survey.
Finally, the report is analytical and not a mere compilation
of facts and figures and also provides recommendations
and future directions. Having said that I should hasten to
add that there is no conflict between the data collected by
the government agencies and that collected by the
Education Watch. In most cases the Education Watch
Project validated data compiled by the government agen-
cies. In some cases the data collected by Watch gives a

more favourable picture of the situation with regard to
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gross and net enrollment, enrollment of girls, attendance
of teachers and community participation.

The Education Watch was initiated during the middle
of 1998. Data collection started immediately after reces-
sion of water of the worst tlood of the century. The time
available for data collection, data processing and finalisa-
tion of the report was limited. The entire work was done
under the overall guidance of the Advisory Board of the
Education Watch Project. Actual implementation of the
project was carried out by the Working Group. But field
level survey, data collection, data processing and report
writing was done by the Research and Evaluation
Division of BRAC under the able leadership of Dr.
Mushtaque Chowdhury, Director Research and Mr. Samir
Nath, Senior Staff Statistician. I thank both of them with-
out whose untiring effort the report would not have seen
the light of the day.

The members ot the Advisory Board and the Working
Group assisted in the preparation and publication of the
report in many ways. I thank them all. In this respect we
fondly remember the memory of late Dr. Abdullah Al-
Muti Sharafuddin, a member of the Advisory Board and
former Director of CAMPE for his contribution to the
Education Watch during its initial phase. I would like to
make special mention of Ms. Rasheda K. Choudhury,
Director, CAMPE and Member-Secretary of Education
Watch Advisory Board and the Working Group for effi-
ciently organizing logistic and support services. I owe
debt of gratitude to Mr. Kazi Fazlur Rahman, an Adviser
of the first Caretaker Government and former Education
Secretary and a member of the Advisory Board of the
Education Watch Project who has been actively involved
in the design and implementation of the project. The
research team immensely benefitted from his experience
and guidance. He has also painstakingly gone through the
earlier drafts and suggested appropriate changes. Thanks
are also due to other reviewers including Professor Kazi
Saleh Ahmed, former Vice Chancellor of Jahangirnagar
University for their useful comments. [ must also make
special mention of Mr. Fazle Hasan Abed, Executive
Director, BRAC, and Chairman, Board of Directors of
CAMPE and a member of the Advisory Board of
Education Watch for helping the project with all the facil-
ities at his disposal. Not only that, at the early stage when
funds were not committed he helped us out with funds.
The Project owes a great deal to his initiative and fore-

sight. He was also very kind to write the foreword for this
report.

Public working  with
Government agencies like the Primary and Mass
Education Division (PMED), Directorate of Non-formal
Education (DNFE) and NGO Affairs Bureau helped
CAMPE with their valuable comments. Special thanks are
due to Dr. Delwar Hossain, Deputy Chief of Planning,
PMED who provided critical views and guidelines tor the
study, and reviewed the drafts of this report.

Aid partners, particularly Sida, Unesco, and Novib,
who came forward to support this study with all kinds of
resources including time, expertise and funding, deserve
special thanks.

Other BRAC and CAMPE Staft, including Mr. Faruq A
Choudhury, Mr. Kaiser Zaman, Mr. Enamul Haque Khan,
Dr. A. Hadi, Mr. H Shareef Ahmed, Mr. Syed Shoaib
Ahmed, Mr. Shahidul Islam, Mr. M. M. Ali, Mr. Abdur
Razzaque, Mr. Swapan Deb Roy and Mr. Jasimul Islam
also deserve acknowledgement. We also thank Mr.
Mohiuddin Ahmed of University Press Limited for agree-
ing to publish this report with CAMPE.

This acknowledgement will remain incomplete if we
do not recognise the role and contribution of hundreds
and thousands ot the students, guardians, teachers and
members of the public covered by the survey. This study
would not have been possible without their support and
cooperation.

This is the first report of the Education Watch project
and it is expected there would be annual reports on the
State of Primary Education. There is obviously scope for
further improvement. Feedback from the stakeholders
will help us improve our future reports.

The report which was shared in draft form with
important stakeholders has already generated consider-
able interest amongst them. I hope the report will be use-
ful to the Government, the NGOs, the donors and other
stakeholders. If the report helps in a small way in provid-
ing better primary education in Bangladesh, we will feel
our efforts have been amply rewarded.

functionaries relevant

A. N. M. Eusuf
Chairman, Advisory Board
Education Watch Project
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Editors’ Note

The Education Watch Project was set up in 1998. Although
not stated explicitly, the Watch has its origin in the 1996
Conference on Universal Primary Education, held in
Dhaka. Inaugurated by the Hon’ble Prime Minister of
Bangladesh, the conference was attended by nearly 700
participants. A book, Getting Started: Universalising Quality
Primary Education in Bangladesh, was afterwards published
in 1997 incorporating the proceedings of the Conference.
[t also contained several rare historical policy documents
pertaining to primary education in this part of the world.

Many of the individuals who spearheaded the 1996
Contference felt the need to continue the process and
Education Watch was thus born. The purpose of the Watch
is to provide an objective assessment of the state of pri-
mary education in Bangladesh based on what is happen-
ing on the ground. In today’s primary education, the gov-
ernment is the prime actor but it has also allowed other
groups to fill critical gaps. The Watch is essentially
designed to provide a global view of the overall system of
primary education but, since the system is pluralist, dis-
cussion on the contribution of various types of schools
may sometime become necessary and inevitable. It is true
that in many ways the various types of schools are not
comparable since they follow different approaches and
strategies, but the broader goal of all these is the same:
provision of basic education. There is no intention to crit-
icise some and praise others, and we have tried to be
objective in our analysis and interpretation of the data. On
the whole we, as representatives of the civil society, have
tried to perform citizens’ role for instituting transparency
and accountability in the management of various school
systems in the country. Some of the findings may come as
a shock to many policy makers and functioneries in the
government, NGOs, and other sectors. Through this we

want them to realise the urgency of the particular prob-
lems in question and to the fact that time is really running
out.

This is the first report of the Watch and contains only
quantitative information on the internal efficiency of pri-
mary education. We fully appreciate the limitations of
such information and expect the readers to be aware of it.
We hope to deal with qualitative issues as well in future
reports.

As mentioned earlier, the Watch was instituted in 1998
and we were given only a tew months to prepare for the
survey. It was a race against time. The flood which creat-
ed havoc in Bangladesh in August - September 1998
threatened the smooth conduct ot the survey. With
encouragement from the Advisory Board of the Education
Watch, for which we are grateful, we decided to go ahead
and the survey was done without any major interruption.
In this connection we gratefully recognise the contribution
of different groups of colleagues including interviewers,
supervisors, quality controllers, coders, editors, data entry
technicians and word processing assistants, without
whose hard work this study would not have been com-
pleted so smoothly and timely. As it happens with such a
large study, this publication is the result of contributions
from many individuals. However, we take responsibility
for any errors or inadequacies.

R. Chowdhury
K. Choudhury
S.R. Nath

A M.
R.






Overview

This is the first report of the Education Watch Project. The
Watcl was set up in 1998 by a group of institutions and
individuals with the aim of providing on an yearly basis
an independent assessment of the primary education situ-
ation in Bangladesh. The following is a summary of the
information contained in the main report.

Methodology

This first Watch Report contains information on the inter-
nal efficiency of primary education in Bangladesh. The
arcas covered under the study included : enrollment,
dropout, attendance, achievement, physical facilities,
teachers training, community participation, supervision,
and supply of books.

Three instruments were used to collect data, viz., a
houschold level questionnaire, a school level checklist and
a child level instrument for assessing achievements. The
sample design envisaged selection of samples from eight
strata thus allowing separate estimates for cach. The stra-
ta considered were: six rural divisions, the metropolitan
cities and the non-metropolitan urban areas. The survey,
done in 312 villages trom all 64 districts, visited a total of
42,548 houscholds for the household survey, 885 schools
for the schools survey and 3,360 children aged 11-12 years
for assessing achievements. Six different types of schools
were identified : government primary; non-government
primary (registered and un-registered); non-formal pri-
mary; Ebtedayee and other madrassas; English medium
kindargarten; and primary schools attached to secondary
schools. Data were collected in the months of October and
November 1998.

Major fin ngs

Enrollment: Weighted national gross enrollment ratio at
the primary level was found to be 107; the ratio for girls
was higher at 109 compared to boys” 104. Strata-wise,
rural Khulna had the highest with 117 and the
Metropolitan Cities the lowest with 101. Girls were con-

sistently ahead of boys in all strata. Further analysis of the
gross enroliment information showed that a third of all
students enrolled in primary classes came from outside
the primary age group (6-10 years). Primary schools run
by the government were found to be dominant in terms of
number of students enrolled; 67.7% of all students
belonged to such schools. The registered non-government
schools came a distant second with 12.1% students and
the NGO schools third, with 8.5% students.

The weighted national net enrollment rate was found
to be 77%. This means that 23% children 6-10 years of age
were not enrolled at all. Girls’” enrollment was more
(78.6%) than boys’ (75.5%). While in gross enrollment ratio
the rural arcas did better than urban arcas, it was reverse
in case of net rates; this implies that the school authorities
in urban arcas are probably more stringent in terms of age
criterion or the urban parents are more conscious of the
importance of sending their children to school at the right
age or both. In net rates, Khulna continued with its lead
with 82.6% and Chittagong bringing up the near with
74%. Major reasons mentioned for not sending children to
school were: “too young to go to school” (36.9%) and
“scarcity of money” (31.6%).

This study also confirmed the importance of parents’
socio-economic status in enrollment. The children of par-
ents belonging to better socio-economic status were
enrolled than of those who were worse off. Religion-wise,
Muslims had significantly higher rates of enrollment.
Mothers” involvement with NGO activities seemed to pos-
itively affect enrollment.

The above data suggest improvement in our perfor-
mance in attracting more children to schools. This is also
borne out by comparing the figures between 1993 and
1998; interestingly, the improvement was restricted  to
girls alone, and the rate of improvement was rather slow
- less than one percentage point per year.

Dropout: Information collected from schools has been used
to calculate dropout and repeater rates in the primary
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school classes. On average, for various classes, the
dropout rates varied from four to seven percents and
repeater rate from four to eleven percents. Considering
the students enrolled in the school at the beginning of
1997 as a 'synthetic’ cohort and following them to the time
of the present survey (end 1998), the total primary school
dropout rate was estimated to be 26.6% for girls and 28.0%
for boys. For formal primary schools (government and
registered non-government) only, the dropout rates were
26.2% for girls and 28.4% tor boys, which means that the
dropout has indeed decreased over the past few vears.

Attendance: Sixty two percent students were in school on
the day of visit by the survey team (girls 64%; boys 61%).
When the number of students in the school register was
compared with the actual seating capacity in the respec-
tive school, the schools had capacities to accommodate up
to 66% of the enrolled students. This did not pose any
problem, however, because of absenteeism. There was
also wide variations among different types of school in
attendance rates. However, there was no such difference
found between the schools served by the food-for educa-
tion (FFE) programme and non-FFE schools.

Acliievement: Of the children aged 11-12 yvears who were
tested on the ‘Assessment of Basic Competency’ (ABC),
29.6% satisfied the minimum levels in all four competen-
cy areas, viz., reading, writing, numeracy and life skills.
The ABC result shows significant improvements since the
last time the ABC was conducted on a national scale in
1993. Following the same trend as 1993, boys did better
than girls. Urban children (48.4%) did significantly better
than rural children (26.5%). Strata-wise, the children of
Khulna division did the best (38.1%) and Chittagong the
worst (17.3%).

Achievement in terms of ‘literacy’ (ABC minus the
life skills part) was also computed. A higher proportion
(42.5%) passed the ‘literacy’ test. Gender and strata-wise
differences as observed in the case of ABC also persisted
here. A statistically significant positive relationship exist-
ed between schooling and basic educational achievement
of children, with currently enrolled children achieving
better than the dropped out or never-enrolled children.
Among the currently enrolled children the level of basic
education was 34.2%, and 16.5% in case of dropped out
children. The level of basic educational achievement
increased progressively with years of schooling. The level
was 7.5% for children completing one year, 20.8% com-
pleting three years and 56.9% for those completing five
years. It was also observed that the rural children lagged
behind their urban counterparts by one academic year.

The level of basic education varied according to
school type; the students from NGO schools performed
moderately and the government and registered (or un-

registered) non-government students’ performance was
unsatisfactory. Students from Ebtedayec madrassas per-
formed very poorly but the performance of children
attending secondary-attached schools and kindergartens
was quite good.

Distribution of textbooks: A third of the students received
the textbooks by the first month of the school vear, and
over 75% received it by February. Less than four percent
never received the textbooks. When asked whether theyv
needed to pay any money to receive the books, nearly half
reported in the affirmative. Over §0% paid some tees to
schools for events such as examination, games, and milad
(Government Primary 15.7%, NGO 39% and Ebtedavee
madrassa 17.6%) —

Private tutors: Students receiving help from private
tutors varied widely between urban and rural areas. In
urban Bangladesh, nearly 45% received such help com-
pared to 18% in rural areas. More boys (22.8%) than girls
(19.8%) received this.

Teachers: Average number of teachers in different types of
schools was 4.4 for government schools, 3.9 for registered
non-government, and 1.1 for NGO-run schools. Nearly
40% of government schools had 3 or fewer number of
teachers. The teachers in government and other formal
schools had 12 years of schooling but for NGO-run
schools the average was 10 years.

Information on training of teachers revealed that an
overwhelming majority of government and NGO-run
school teachers had basic training; in contrast, only 32.5%
of registered and un-registered non-government schools,
17.5% of madrassas and 15.8% of English medium
Kindergarten teachers had their basic training.

Absenteeism of teachers was less a problem than pre-
viously thought. The highest absenteeism of over 20%
happened in registered and un-registered non-govern-
ment schools; the absenteeism of teachers was less in gov-
ernment (12.7%) and the least in NGO-run schools (5.3%).

Teacher-student ratio: In government schools, which is
the most dominant type, there werce 73 students per
teacher. Percent of schools where there were 40 or less stu-
dents per teacher was only 12.9%. The non-formal and
kindergarten schools had the most satisfactory tcacher-
student ratio.

Physical facilities: The government-run primary schools
had 3.8 rooms per school, 3.4 for rural and 5.3 for urban
areas. Number of rooms for registered and un-registered
non-governmental school was three and the same for
NGO-run schools was one. Over a third of the school
buildings were made of bricks (52.6% in urban vs 27.3% in
rural areas; 46.6% in Chittagong division vs. 17% in Dhaka
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and Sylhet divisions; 64% in English medium schools vs
5.7% in NGO schools).

Over 90% schools had their safe drinking water facil-
ities within their premises or in nearby accessible places;
half of the schools had those in their own premises. Half
of the schools also had their own playgrounds; very few
NGO-run and English medium schools had playgrounds.

Approximately 60% or over of the schools hoisted the
national flag and also sang the national anthem. More
than 90% government primary schools hoisted the nation-
al flag compared to only 15% in NGO schools. While over
75% of the NGO schools sang the national anthem, less
than a quarter of the Madrassas did so.

Comumunity participation: Community participation was
assessed by evaluating the activities of the School
Management Committee (SMC) and Parent-Teacher
Association (PTA). Almost all government and non-gov-
ernment (registered) primary schools and madrassas had
SMC. Also, 78.5% of the NGO schools had SMC. The aver-
age size of SMC was 10 and only two of them were
women; women’s representation was highest in NGO
schools (56.7%) and lowest in madrassas (0.2%). On aver-
age, 8 meetings of SMCs were held in 1998 and three-
quarters of the members were reportedly present in such
meetings. Further probe on these information suggested
that the information on SMCs as supplied by schools
should be taken with a grain of salt.

Supervision: The Thana Education Officers (TEOs) visited
47% of the government and 30.8% of the registered

non-government schools during 1998; the ATEOs visited
94% and 78.7% schools respectively. On the other hand,
the NGO supervisors visited 79.6% of their schools. It was
observed that the mean number of visit by the respective
educational authority was much higher in NGO schools
than the formal schools. In this case what is more impor-
tant is the quality of the supervision or what is being done
at the time of supervision. Watch Report in future should
explore such qualitative aspects of primary education.

Investment in education: The country spends 2.3% of its
GNP on education which is far too short of what other
countries in the region spend (compared to India’s 3.8%)
(1994 estimates). The allocation in primary education is
also very little, and 90% of the allocations are spent in
meeting salaries and allowances leaving only a negligible
amount for supervision, training and curriculum develop-
ment.

Major conciusion: The country has set an ambitious goal
to impart basic education to 80% of its children by the year
2000. With lower than 30% children receiving a minimum
level of basic education and the rate of increase in this
being less than one percent per year, we have a long way
to traverse. Good progress has been made particularly in.
the areas of enrollment in general and eradication of gen-
der disparity in the same in particular. Yet, there remains
a long distance to traverse, quality of performance being
the major issue being still to be effectively addressed. A
momentum needs to be created with increased and judi-
cious use of resources. There is no room for complacency.






Chapter One

Introduction

The experience of the past decades has unequivocally
proven the inadequacy of the development paradigms
popularised in the developing world since the end of the
Second World War. Building physical infrastructure and
financial capital, though important, are not enough to
break the cycle of poverty. There is little doubt now that
human capital formation is the sine qua non for a sustain-
able improvement in the lives of the people.

Unfortunately, Bangladesh has not performed to the
best of its potential in developing this capital.
Throughout its history it has tragically neglected invest-
ing in primary education as the basis for flowering of
human potential. In the past, conventional strategies and
traditional methods in universalising primary education
has been tried, but without the desired result. Bangladesh
ranks 115th among 131 countries in the literacy-league
table. Over a period of 15 years between 1980 and 1995,
the literacy rate in the adults rose marginally from 32 per-
cent to 38 percent; the rate for females remains at only
about half of males (Table 1.1). Compared to these figures
on literacy which are provided by some international
organisations, the 1995 figure provided by the govern-
ment in its Fifth Five Year Plan document quoted 47 per-
cent. Recent statistics provided by the Bangladesh Bureau
of Statistics (BBS) om its Sample Vital Registration
System indicate that the literacy rate has now reached 51
percent (BBS and UNICEF, 1998), a figure which many
may find difficult to accept. The government has set the
goal to attain an adult literacy rate of 62 percent by the
year 2000, and claims that five of the 64 districts have been
freed of illiteracy (Daily Star, June 26, 1999).

Bangladesh has done well in recent years in increasing
the enrollment at primary levels, particularly for girls.

Over the period 1980-1995, the net enrollment, as reported
by UNICEF and the World Bank, has increased from 62
percent to 79 percent; the girls’ enrollment in the same
period increased much faster from a base of 47 percent to
73 percent. Recent statistics provided by the government
and UNICEF suggest that the net rate has reached 80 per-
cent for boys and 83 percent for girls (BBS and
UNICEE1998). The gender gap in enrollment has now dis-
appeared!

TaBLE 1.1
Adult (15+ year) literacy in Bangladesh 1980-1995

Sources: State of the World's Children , UNICEF (various reports)
World Development Report, The World Bank (earious reports)

Emphasis on education, particularly primary and basic
education, is the order of the day in global development
planning. World-wide, there are 872 million adult illiter-
ates or one in three, and 125 million children of primary
school age are out of school (see Annex 1.1 for more sta-
tistics at the global level). During the decade of the 1990’s
three major conferences attended by world leaders reaf-
firmed their commitment to the goal of universal primary
education (see Annex 1.2 for more details on the
goals/targets).
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The stage is now better sct than any time in the past to
attain the goal of universal primary education. However,
the nation has not invested sufficiently on the measure-
ment of progress in implementing EFA. Data on educa-
tion are generally insufficient for monitoring, policymak-
ing and resource allocation. This lack of data is not pecu-
liar to Bangladesh. In a recent review, the World Bank
evaluated the existing data in the developing world in the
following way (World Bank,1995):

* Existing education statistics are generally not reli-
able.

®  Statistics are often out of date and hence of limited
use in forming policy decision.

®  Statistics are often collected as a matter of routine,
with little critical reflection on the underlying the-
oretical framework, the comparative perspective,
and the purpose for which the data are intended.

*  The information collected focus more on counting
inputs than on assessing achievement and moni-
toring labour market outcomes.

* Research is usually not undertaken or not used to
complement statistics in monitoring education sys-
tems.

In Bangladesh it is mainly a number of government
agencies which collect and publish educational statistics.
Unfortunately, because of various reasons, reliability of
such statistics remains questionabe.

In her speech at the inaugural ceremony of the
Conterence on Universal Primary Education in August
1996, the Prime Minister expressed her dissatistaction at
the ‘tendency to exaggerate the figures’. She further
opined that it was necessary to analyse the actual situa-
tion if the country has to move ahead. The Education
Minister was more outspoken in this respect. In his own
words, “There is a problem with the consistency of data
on primary education. One source says that there are 19.4
million primary school-going children while others say
that the figure is actually 17.2 million. Data also indicate
that 92 percent of the children of school going age are
enrolled, while a visit to the village clearly shows that a
large number of children do not go to school at all. The
problem lies with our monitoring system” (Jalaluddin &
Chowdhury, 1997). The agencies referred to above, also
do not always collect or publish all the relevant informa-
tion that are needed to effectively monitor progress in our
march to achieve EFA and to inform policy makers. It is

thus imperative that a system be set up that will, on one
hand fill in the existing gap in data in education and, on
the other, be credible. This report is an outcome of such an
initiative, which was set for the first time in Bangladesh
and is known as the ‘Education Watch'.

The major objectives of the ‘Watch” are to collect and
publish reliable data on various education related indica-
tors and to play an advocacy role for primary education in
Bangladesh (see Chapter TII for detail objectives). The
Conference on Universal Primary Education held in
Dhaka in August 1996 was also a landmark in re-empha-
sising the critical importance of giving primary education
a chance and the role that various stakeholders could play
in this (Jalaluddin and Chowdhury, 1997). In one of the
recommendations the conference participants who repre-
sented the various stakeholders including the govern-
ment, NGOs, teachers, parents, intelligentsia, academia,
business leaders, media and donor representatives called
for a follow-up mechanism for EFA. Education Watcl will
partially fulfill that obligation.

The Education Watcli was set up by a group of like-
minded institutions and individuals concerned with edu-
cation in Bangladesh who themselves were at the fore-
front of the 1996 Conference. Co-ordinated by Campaign
for Popular Education (CAMPE), a supra body of non-
governmental organisations engaged in education, and
implemented by BRAC through its Research and
Evaluation Divisjon, the Watcl is an vearly event through
which various aspects of education in Bangladesh will be
highlighted. The Watcli in initial years will be concerned
with primary education and this first report deals with
various indicators pertinent to “internal efficiency” of pri-
mary education in Bangladesh.

This report is divided into seven chapters. Chapter 2
reviews the state of primary education in Bangladesh
since independence. It concentrates on the capacity and
performance of the various sub-systems, including the
government schools, registered and non-registered non-
government schools, the non-formal schools run by non-
governmental organisations (NGOs), the madrassas, and
the English medium schools, and also analyses the finan-
cial investments made in the sector over the years.
Chapter 3 explains the methodology used. Chapter 4 and
5 provide data on various internal efficiency indicators.
Chapter 6 presents the data on supervision and commu-
nity participation. Chapter 7 provides the conclusion.
The annexes provide details of some of the aspects cov-
ered in the main report.






Chapter Two

A Review of
Primary Educational Development
in Bangladesh

This chapter reviews the recent developments in primary
education in Bangladesh. In a developing country like
Bangladesh where a great mass of people are illiterate
characterized by low productivity/income and a high
incidence of poverty, the State usually takes up a number
of interventionist measures to develop and sustain the
educational sector in general and primary education in
particular. Soon after the emergence of Bangladesh, the
State pursued a strong interventionist role in primary
education. Nationalization of all the primary schools in
1973, and the recent approach to allow larger number of
non-State primary schools are examples of the State inter-
ventionist role in primary education.

In the case of primary educational development, there
is an interactive relationship between the factors/vari-
ables at the macro-level and those at the micro-level. At
the national level, the variables to be considered are the
role of the State, e.g., enactment of laws with regard to pri-
mary education, administrative/ management system
from the national-level down to the school-level involved
in the delivery of primary education and the State’s finan-
cial commitments. But the cutting edge of the primary
educational development like any other development ini-
tiative is the situation/related configuration at the micro-
level, i.e., at the school/educational institution. Therefore,

the main focus of any analysis should be socio-economic

determinants of ‘effective schools’/ educational institu-
tions. Lockheed et al (1991) postulate that (i) a well-

designed implementable curriculum, (ii) adequate learn-
ing materials e.g., textbooks, other instructional materials,
(iii) a motivated and well-trained group of teachers, (iv)
adequate instructional time, and (v) optimal learning/
absorptive capacity of the students are the factors which
contribute to develop and sustain ‘effective schools’ in a
developing country such as Bangladesh.

Planned development relating to primary and
mass education in Bangladesh, 1973-1998.

The Bangladesh Constitution of 1972 provides the basis
for the policy on universal primary education. The policy
has three components: establishing a uniform, mass-ori-
ented and universal system of education, extending free
and compulsory education to all children, relating educa-
tion to the needs of society and removing illiteracy. The
policy initiatives included provisions for adequate supply
of trained teachers, books, educational aids and school
facilities.

Educational planning in Bangladesh began as a State
policy in 1973. Since independence, Bangladesh has
expressed its determination to create an educated civil
society through implementation of universal and compul-
sory primary education programme. In order to deal with
educational problems and development, Bangladesh gov-
ernment has so far prepared eleven major documents.
These include: Bangladesh Education Commission Report
(1974), First Five Year Plan (1973-78), Report on Interim
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Education Policy (1979), Two Year Plan (1978-1980),
Second Five Year Plan (1980-1985), Third Five Year Plan
(1985-1990), Bangladesh National Education Commission
Report (1988),Ta  Force Report on Primary and Mass
Education (1992), National Plan of Action on Primary and
Mass Education (1995), Fourth Five Year Plan (1990-1995),
and Fifth Five Year Plan (1997-2002). Annexes 2.1 and 2.2
summarize, from plan-documents in the period 1973-98,
the major objectives (e.gz., in terms of internal efficiency,
equity ete.) and the strategies for developing primary edu-
cation in the country. Salient features of these documents
are available in Jalaluddin and Chowdhury (1997).

Keeping in Constitutional
Bangladesh has committed itselt to implement the recom-
mendations of the World Conference on Education for All
(1990), The World Summit on Children (1990) and the
Summit Declaration on Education for All held in Jomtein,
New York and Delhi respectively (see Annex 1.2).

view  of directives,

State interventions in primary and mass
education

Decentralization of primary educalion

Hossain (1997) after evaluating the historical process of
the existing macro-structural administrative situation
with regard to primary education in Bangladesh opines
that “Bangladesh school education system is left with an
extremely centralized, non-participatory, non-transparent
and burcaucratic cducational administration, manage-
ment and planning system. The system appears to be
quite inadequate for the challenge of achicving the goal of
education for all, including UPE, in Bangladesh”.

For the mainstream schools, which comprise over two-
thirds of the total primary enrollment in 1998, the State
designs the curriculum, prints the textbooks, distributes
them to the pupil free of cost, recruits the school teachers
(about 70 percent of the total sub-sectoral teachers) direct-
ly, finance 100 percent of the teacher’s salary, and con-
structs and repairs physical tacilities such as buldings,
stools, tables, almirahs ete. Both in terms of planning and
implementation, the State in Bangladesh remains a great
interventionist since 1973.

In every development plan (mainly five-vearly) of the
country, the planners always have some national objec-
tives, goals, and targets. Some flickers of de-centralized
primary cducational administration were observed in the
framing of Primary Education Act of 1981, Upazila-
Parishad related Exccutive order of 15 August 1983
(which put the responsibility for management of the pri-
mary schools on the Upazila Parishad), and the
Compulsory Primary Education (CPE) Act of 1990. A
detailed administrative and management mechanism,
from the national capital via district, thana (sub-district),
down to union and ultimately to the school was spelled
out in the CPE-related arrangements. Whatever macro-

level resolve was taken in 1990 in terms of decentralized
co-ordination and management, could not be continued
after the political change of 1991, Thus, some cosmetic
changes have taken place in terms of decentralization (not
‘devolution”) of administrative power. The “top-down’
four-ticred burcaucracy still persists. In the period 1991-
96, the new democratic government started to allow liber-
ally more mainstream primary schools in the non-State
sector.

From the second half of 1980s, the State has also
allowed the NGOs to experiment with a variety of deliv-
ery mechanisms to cater for basic educational needs of the
disadvantaged socio-economic houscholds. The NGOs
have played a complimentary role alongside the main-
stream primary education schools of the country. At pre-
sentabout cight percent of primary school enrollment are
through NGO schools.

Management : PMED [ DPE

In order to strengthen the primary and mass education
activitics a separate Ministry level Division under the
name of Primary and Mass Education Division (PMED)
was established in August 19920 The new Division has
been entrusted with the responsibility of tormulation and
implementation of policies and plans in this Sub-sector.
An independent Directorate of Primary Education which
was established in 1981 was a first step taken to strength-
en administrative sct-up.

The Primary Education (Compulsory) Act was passed
in [990. Compulsory primary education was introduced
under the Act for the first time in 1992 in 68 Thanas and
all over the country from 1993, For regular monitoring of
implementation of compulsory primary education a sepa-
rate  unit Compulsory  Primary Education
Implementation Monitoring unit has been established.
The Unit is headed by a Director General.

called

Measures for enliancing enrollment and retention

Several programmes have been taken up in the primary
cducation sector to increase enrollment and decrease
dropout. Some of these programmes are described in brief

below.

Satellite schools: Initially 200 satellite schools were estab-
lished experimentally to help disadvantaged children spe-
clally girls to enter into schools. Afterwards 1016 more
schools were set up by 1997, Satellite schools are managed
by female teachers selected locally through Managing
Committees. Teachers of these schools are paid by the
government. The rate of student attendance in these
schools is almost 100 percent. During the Fifth Five Year
Plan, the government plans to establish 20,000 satellite

schools.
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Community schools: The government has introduced less
expensive community schools in the arcas with no
schools. The government pays Taka 500 per teacher for a
maximum ol four teachers. About 5,000 community
schools will be established with direct participation of the
communily under the Fifth Five Year Plan.

Food for education programme (FFEP): In Bangladesh
poverty was identified as one of the major causes of irreg-
ular attendance and drop-out of children from primary
schools. A Food for Education (FFE) programme was ini-
tiated in selected arcas with o view to enabling the chil-
dren of poor families to attend schools and complete the
five-vear primary education cycle. Taken up experimen-
tally in 460 unions in 1993-94, the programme provides
children of selected poor families of primary schools 15 to
20 kg of wheal every month tor attending school regular-
ly. The programme was reported to have significantly
increased enrollment, attendance, and reduced dropmutl .
Encouraged by the reported success of this programmes,
the government extended it to 1,243 unions in 1995-96. At
present, over 2.2 millions students in 17,203 schools are
being benefited. A study by the International Food Policy
Rescarch Institute (IFPRI) found that in FFE schools
enrollment  increased by 2004 attendance
increased by 147 percent and drop-out decreased by 7.6
percent. No information on the level of achievement is

percent,

available so far.

New curviculum

The curricatum for primary education has undergone
substantial changes from 1992 onward. The curriculum,
based on 53 terminal competencics (see Annex 2.3 tor the
list in Bangla) which NCTB started designing in 1986 ulti-
mately started to getimplemented at the school-level from
1992, The new curriculum is claimed to have gone
through all the necessary rigorous tests. The new curricu-
lum for {ive subject-areas, i.c., Bangla (fanguage and liter-
ature), Mathematics, Science and Environment, Social
studies and English (language) replaced the old curricu-
lum of 1976-77. The new curriculum is being considered
as more inspiring, imaginative and expected to carry /stis-
tain the interests of voung minds vis-a-vis the old curricu-
lum which was criticised for being content-based. The
new curriculum  detines  an o “Lssential - Learning
Continuum’ from grade I to grade V and a learner is
expected to achieve the terminal competencies at the end
of the primary cvele: It we go through the list of the ter-
minal competencies , we tind that the current curriculum
is a good combination of ideological, historical (e.g., try-
ing to inculeate religious/moral values, historical sense ot
nationhood, duties/responsibilities of a good tuture citi-

I The present study, however, contradicts some of these find-
ings (see Chapter 1V)

zen), and cognitive aspects comparable with developed
socicties n the world and some knowledge of a foreign
language (i.c., English). About 95 percent of the primary
cducational institutions including  the  mamstream
schools, NFE schools of big NGOs such as BRAC, GGSs,
DAM of the country follow the curricutum /svllabus, tully
or substantially, developed by the NCTB (Chowdhury
et ul., 1997).

Community involvement, SMCs, PTAs, CPL committees

To muster supportand participation of people in the man-
agement of primarv education and to implement compul-
sory primary education, School Management Committees
(SMC's) have been constituted for good governance of pri-
mary schools. Fach management commitlee of the gov-
crnment primary schools consists of eleven members and
the role, purposes, duties and responsibilities of the com-
mittees have been reformulated. To make school attractive
to children, school attractiveness programme is under
implementation through the management committees.
Parent Teacher associations (PTAs) are formed to enlist the
support of local community for improvement of the edu-
cational environment. The association consists of 27 mem-
bers representing a cross-section ot the village population.

Intensive district approach fo education for all (IDEAL)
and ESTLEM Projects

Nowadays emphasis is placed on local (district) level
planning. The key clements of this approach are: local
planning with community participation; a holistic
approach, a matrix of networking between district, and
national institutions; an emphasis on capacitv-building,
professional input and a focus on girls and other socially
disadvantaged  groups. With  UNICEP  support,
Bangladesh also adopted Intensive District Approach (o
Fducation for All (IDEAL) in sixty-one districts. This pro-
gramme which has been implemented in 17 districts in
1098 envisages that  planning facilitics and educational
programmes begin at the village level with progressive
integration and consolidation at the ward, union, Thana
and district levels. The main actors in the IDEAL approach
are children, parents, teachers, and community leaders.
All o1 districts may be brought under IDEAL project by
the year 2000, With suport from the British government, a
new project called Effective Schools Through Enhanced
Education Management (ESTEEM) has also gone under-
way.

Teachers’ Iraining, acadentic supervision, social niobi-
lization programinte

For training of teachers of both government and non-gov-
ernment primary schools there are as many as 53 Primary
Training Institutes (PT1) with residential facilities. Besides,
the National Academy for Primary Education (NAPE)
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also imparts training to the officers under Directorate of
Primary Education (DPE). Training is also carried out reg-
ularly at the school level through Assistant Thana
Education Officers (called Cluster training).

For improvement of the quality of education, emphasis
has been laid on intensive inspection and supervision.
Field level otticers have been given inspection targets. An
Inspection Cell has been set up in the Directorate of
Primary Education for regular inspection and supervi-
sion of the ficld ofticers.

State support to non-formal education in the 1990s

Following the limited success of the earlier mass educa-
tion programmes such as Mass Education Project (MED),
the government launched another Non-Formal Education
Project (INFEP) in 1991. The principal objective of INFED
was to introduce a non-formal education system comple-
mentary and supplementary to formal education system.
Gradually, the INFEP was transitioned into the
Directorate of Non-formal Education (DNFE).

The new administrative structure of DNFE has focused
with renewed vision and vigour on government (GO)-
NGO partnership in NFE programme implementation.
The involvement was done with the objective of sharing
and using the expertise in management, monitoring and
follow up of NGOs to develop their capacity. A total of 200
NGOs (mainly local) worked under DNFE subvention
programme. An 11-member inter-ministerial subvention
committee headed by PMED Secretary was formed to
select partner NGOs for subvention.

At present, DI E is implementing four NFE projects.
The Hard-to-Reach Project deals with education of slum
children living in major cities of Bangladesh. The chal-
lenge of the project lies in that it deals with slum-dwelling
children engaged in nine hazardous professions including
domestic workers, sex-workers, shop helpers, brick-
breaking labourcers, tempo helpers and other floating chil-
dren. Other projects of DNFE mostly cover adolescents
and adult age group population.

Major achieve ents in primary education
Enrollment , access and gender-balance

In order to ensure access to primary education, the Five
Year Plans attached importance to socially embedde
indigenous schools to modern primary schools (Annc
2.4). These schools include 37,710 Government  primary
schools, 19,658 government supported registered non-
government schools, 3,177 non-registered private primary
schools, 1,582 primary schools attached to secondary
schools, 2,989 community schools, 2,742 satellite schools,
7,173 Ebtedayee madrassas, 1,691 Kindergartens and a
variety of NGO primary educational centres. In addition
to these programmes, consolidation and rehabilitation

programmes, subvention programmes, and food for edu-
cation programmes provided incentive for primary school
age children (6-10 years) to enroll and continue their stud-
ies. The success of the plans is visible in the change of gen-
der ratio in primary education. Planned measure
increased the ratio
schools at 53: 47 in 1995, Female teachers in the primary
school system increased from 20 percent in 1989 to 27 per-
cent in 1995, Women are increasingly involved in local

of boys and girls in the primary

level school system management as Thana and assistant
cducation officers, members of Thana education commit-
tees, school management committees and parent- teacher
associations.

Aggregative indices of performance of primary educa-
tional development are available in terms of quantity.
Askvik and Alam (1997)  showed that gross enrollment
ratio in the primary education went up from 76 percent in
1985 to 85 percent in 1990. The government  claims that
the gross enrollment ratio for the country has now
reached 95 percent in 1999 (personal communication with
DPE on April 4, 1999). There are disaggregated regional
(administrative division) - level quantitative indicators of
gross enrollment ratio, transition rates (i.c., drop-out rate,
repeater’s rate and promoter’s rate) and attendance. The
data available from State-agencies show that in terms of
gross enrollment ratio, the administrative divisions of
Barisal, Chittagong and Khulna are leading while
Rajshali is lagging behind. Alam et. al., (1997) presented
regional estimates on other quantitative indicators. On the
basis of their survey - based on data for January-
December, 1995 of 56 mainstream primary schools (specif-
ically of grades I and 1V), they found that in terms of
retention and promoter’s rates, Khulna division per-
tormed better compared to Rajshahi, Dhaka or Chittagong
divisions. The grade-specific dropout is estimated to be
around 7 percent. This means that by the end of a prima-
ry cycle about 65 percent of the pupil are retained. There
is no significant or consistent difference between male and
female on these efficiency-indicators across the regions. In
terms of attendance the same survey found that Khulna
division performed the best (about 84 percent attendance
by the pupil out of 237 days) and Chittagong and Barisal
divisions the worst (attendance rate being around 75 per-
cent of the total days). As will be seen later in this reports,
these figures conform well with the present study report.

Alam et. al. (1997) in their study also tried to estimate
access to primary education by the disadvantaged socio-
economic  categories. They observed that the percent
share of the self-employed farm and non-farm households
comprised about 46 to 60 percent of the total grade |
enrollment. Two points should be noted. First the self-
employed households are generally poor, hence the poor-
est households/children are not accessed; secondly, NGO
NFE centres enroll mainly the disadvantaged children of
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self-employed households. It is believed that enough has
not been done by the State/community to enroll and sus-
tain the children from the landless, marginal farmers and
day-labourer households in primary education.

In analysing/understanding the primary educational
performance of a country such as Bangladesh, one would
like to know both quantitative (e.g., indicators such as
enrollment-rates, drop-out rate, repeater’s rate etc.) and
qualitative (e.g., achievement scores in different subjects)
aspects of the institutional performance. In 1993, Alam
(1997) on the basis of a survey of about 1800 rural house-
holds (in 29 Thanas of Bangladesh) and a battery of
achievement tests on numeracy, reading and writing
skills, found that on an average a pupil in the country took
a schooling period of eight (academic) years to achieve
/complete the prescribed primary educational curriculum
(of five years). This means, in general, that it takes an extra
three years to complete the curriculum. It is also found by
the study that the learning curve of the pupil remained
relatively flat in the first two years (i.e., grades I and II),
suddenly picking up in grade Il and then keeps on rising
onward at a sign ant rate. Thus, in the context of
Bangladeshi society, it is imperative that a school-going
child is sustained beyond grade II, otherwise he/she will
learn almost nothing,.

From the recent empirical evidence on the country’s
primary educational development, a comparative efficien-
cy of four major types of primary educational delivery-
mechanisms can be given (Annex 2.5). Alam et. al. (1997)
compared achievement-scores in language and Mathema-
tics tests by the pupil belonging to Grades I and IV in four
delivery-mechanisms (i) mainstream State schools (ii)
mainstream non-State schools (iii) NFE centres of NGOs
and (iv) Ebtedayee madrassas. From the study, some gen-
eral conclusions were drawn. In terms of achievement the
NFE centres of NGOs performed the best followed by the
non-State schools. The Ebtedayee madrassas were the
worst performers. The study also showed that the instruc-
tional time (i.e., the contact hours) was the highest in the
case of NFE centres (666 hours for grade [ and 1379 hours
for grade IV) and the lowest in the case of mainstream
State-schools (411 hours for grade I and 751 hours for
grade 1V).

The NFE- centres (vis-a-vis the State-schools) are better
endowed in terms of teaching resources, school/centre
management, academic supervision and parental (com-
munity) participation (Annexes 2.6 and 2.7). In spite of
much lower financial compensation to the NFE- centre
teachers (in 1995, the average salary/income of an NFE
teacher was Tk. 1,414 against Tk. 3,237 for a State-school
teacher), the NFE-centres performed better both in quali-
tative and quantitative terms. due to continuous training
and motivational work by the NGOs.

In a developing opulous country such as Bangladesh
to enroll and sustam a primary education-eligible popula-

tion of 18 to 19 million is a gigantic task. There are six
major types of delivery mechanisms through which pri-
mary education is being delivered to the clientele. These
are:

A. The mainstream (implementing State’s NCTB
approved curricula and textbooks):

iy  State-owned primary schools

ii) Registered non-State primary schools

iii) Non-registered non-State primary schools
iv) Community schools

v) Satellite schools

vi) Primary attached to secondary schools

B. Other categories (fully/substantialy following NCTB
curriculum but often using their own textbooks):

v} NGO's non-formal primary schools
vi) Ebtedayee madrassas.

The State-owned schools dominate primary education
with 59 to 66 percent of the total enrollment; it is followed
by the registered non-State schools enrolling 18 to 21 per-
cent of the total primary enrollment, then followed by
NGOs” NFE programmes (about 8 percent of the total
enrollment in 1998), non-registered (mainstream) schools
(about 2 percent of the total enrollment in 1998) and
Ebteadaiye Madrassas (about 2 percent of the total enroll-
ment in 1998). There has been a slow decline in the share
of State-owned schools in the total enrollment, whereas
there has been a compensating and steady rise in the share
of registered non-State (mainstream) schools. Teacher-
pupil ratio is more favourable with Ebtedaiye Madrassa
(1:17) NGOs’ (which is 1:35) followed by registered / non-
registered (mainstream) schools (1:50); it is most
unfavourable in case of State-owned primary schools (1:75
in 1997) (Annex 2.4).

Teachers

Under the four Five Year Plans the number of primary
teachers increased manifold: from 1,89,508 in 1990 to
3,12,128 in 1994-a growth- rate of 16.2 percent per annum.
For improving quality of teaching, a variety of pre- service
and in — service training programmes were designed and
implemented.

Quality education

The four Five Year Plans adopted a variety of measures to
provide reasonable quality primary education. These
include introduction of competency-based curriculum
and continuous pupil assessment, distribution of free text-
books among primary school children, introduction of
academic supervision, introduction of accountable and
transparent management, and monitoring and evaluation
of the primary education system.
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Financial allocation

During the period covered by the four Five Year Plans the
allocation of money to primary education increased enor-
mously. The First Plan’s allocation of Tk. 577 million to
primary education rose to Tk, 14, 280 million in the Fourth
Plan. According to another source, Tk 25,044 million was
allocated to primary education through annual develop-
ment programmes during 1990-95 period. Donors provid-
ed Tk 14,588 million (58.2 percent) during the same peri-
od. International donors also extended valuable financial
assistance to the country’s non-formal education adminis-
tered by NCOs. The total revenue expenditure on prima-
ry education has increased from Tk. 799 million in 1980-81
to Tk. 9,535 million in 1995-96. This shows an increase
almost as large as twelve- fold in nominal terms. Ina sim-
ilar vein, development expenditure on primary education
has increased from Tk 250 million in 1980-81 to Tk 7,895
million in 1995-96. This increase is more than thirty times
in nominal terms.

In the period 1991-92 to 1997-98 in terms of financial
interventions by the State to sustain and develop primary
education in the country the following salient features can
be noted (Annexes 2.8 to 2.11):

i) In the period under consideration, non-develop-
ment allocation for the sub-sector increased from
Tk.665.41 crores in 1991-92 to Tk.1147.51 crores in
1997-98, a simple rate of growth of 4.34 percent per
annum (in current Tk.). The per pupil allocation
has been Tk.537 in 1994 and Tk.586 in 1997- the
rise (in current Tk.) barely keeping pace with the
inflation rate. The main non-development expen-
diture (varying between 93 percent in 1991-92 to
85 percent in 1997-98) has been by the State prima-
ry schools, then follows the allocation to Compul-
sory Primary Education lmplementation Cell.

ity  An overwhelming share (about 98 percent in 1991-
92 to 85 percent in 1997-98) of the total non-devel-
opment expenditures went to tinance pay ot estab-
lishment and allowances of the subsector; a negli-
gible percent (between 1 to 2 percent of the total)
was allocated to finance important items such as
instructional materials, maintenance of physical
facilitics and so on.

iii) Table 2.6 presents estimates on developmental
allocation of the State for the sub-sector. The major
heads of development allocation in the period
were Primary  Education Pro-
gramme (PEDP) with its share varying between 51
to 20 percent of the total, building- rehabilitation-
related (ranging between 14 to 37 percent of the

Development

total), multipurpose disaster centre (varving
between 17 to 20 percent of the total). Develop-
ment allocation (capital expenditures) has been
highly erratic; it was non-cxistent in the vears
1991-92,92-93 and 93-94. Per pupil allocation even
in current Taka has fallen in the years 199495 to
1996-97.

iv) In the development budget, recurring expenses
(non-capital items) wage,
allowances have been sizeable . In fact, in the vears
1991-92, 1992-93,1993-94, there were  no capital
expenditures in the sub-sectoral development bud-
get (see Table 2.6), but there were revenue-type
expenditure in the development budget to the tune
of TK. 90.73 crores (in 1991-92), TK. 41.50 crores (in
1992-93) and TK. 193.0 crores (in 1993-90). Again, in
the vears 1995-96 and 1996-97, the revenue expen-
diture were significantly larger than  the capital
expenditures of the development  budget.

such  as  salary,

Major heads/programmes which dominated the rev-
enue-expenditure types of the sub-sectoral development
budget are:

1) Primary Education Development Drogramme
(comprising 31 to 97 percent of different yearly
totals)

ii) Food for Education Project (consisting 41 to 73 per-
cent of the total budget)

iii) Programmes under DNFE for State-funded non-
formal education (comprising about 7 to 16 per-
cent of the total budget).

Remarks

In the above, we presented data from some of our own
studies. Most other data, however, were taken from vari-
ous government sources. Many of these may not be com-
parable to the Watch data presented in the following chap-
ters because of methodological reasons.



Chapter Three

Study Methodology

The broad objective of the Education Watch is to inform the
people, government and other stakeholders on the
progress made in various indicators relating to education,
particularly primary education, on a regular basis. The
specitic objectives are:

1. To design a scientifically acceptable and logistically
feasible methodology for instituting the Education
Watch;

2. to develop and define indicators for various effi-
ciency issues;

3. to collect reliable data on the indicators and pro-
vide analyses;

4. to publish annually a ‘State of Primary Education

Report’ and  sseminate it to all stakeholders; and

5. to play an advocacy role for primary education in
Bangladesh.

In order to collect reliable data on the indicators select-
ed for the year 1998 and to provide analyses, a research
methodology and a set of instruments were developed. In
developing the instruments and the research strategy it
was borne in mind that the design should be scientifically
sound and the methodology logistically feasible. At the
beginning a set of draft instruments along with data col-
lection strategy was formulated in a meeting of the
Working Committee. Field tests were carried out on the
draft instruments and meetings of the Advisory Board
and the Working Committee discussed these. Finally, a
pilot study was conducted at Phulpur under Mymensingh
district for better understanding of the whole system.
This chapter presents in some detail the different compo-
nents of the instruments, sampling strategy, the inter-

viewers and their training, ficld operation and data quali-
ty assessment. A chronology of the events on the devel-
opment of the Education Watch project is available in
Annex 3.1.

Focus of the study

The focus of the Education Watch was to monitor the
internal efficiency of primary education system in
Bangladesh. The government primary schools are domi-
nant in Bangladesh, but an important role is also played
by others including private primary schools, Ebtedayee
madrassas, non-formal schools of NGOs and English
medium kindergartens. The primary schools run by the
government and private initiatives (registered and un-
registered) follow the curricula recommended by the
National Curriculum and Textbook Board (NCTB) for pri-
mary education. Others such as the non-formal schools
run by NGOs follow the basic principles on which the
NCTB curriculum is based, but sometime use supplemen-
tary and complementary materials. It has been estimated
that 80 percent of NGO programmes fully or substantially
follow the NCTB curricula (Chowdhuwry et al., 1997). A
recent study which examined the BRAC! methodology
and materials for non-formal primary education pro-
gramme (NFPE) in the light of the 53 terminal competen-
cies suggested by NCTB found that the BRAC curricula
incorporated all their basic principtes (Ghosh, 1999).
Ebtedayee madrassas are considered equivalent to the
primary schools and the English medium kindergartens
teach primary education using materials produced mostly
outside the country.

T Of all children currently enrolled in NGO non-formal schools,
over 76% were in BRAC schools (see Annex 4.4).
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The term efficiency describes the relationship between
inputs and outputs (Tan & Mingat, 1992). In education lit-
erature, two types of efficiencies are identified: external
and internal. When education is seen in the context of
broader societal goals such as better health, lower fertility,
productive person-power for the labour market, better
environment, etc., one talks about external efficiency.
When output refers to objectives which are internal to the
education system such as dropout, enrollment, achieve-
ment, etc., one talks about internal efficiency. Given that
monitoring external efficiencies on a regular basis is diffi-
cult and time consuming, it was decided to concentrate
initially on selected aspects of internal efficiency. As equi-
ty is a matter of great concern, it received special attention
in the project.

The following internal efficiency indicators were con-
sidered for the present report:

® Enrollment/Access

® Drop-out

® Attendance

® Achievement

® Physical facilities in school

® Teachers training and qualifications
® Community /Parental participation
® Mobility to higher levels/grades

* Logistics (supply of books, aids etc.)
® Supervision

The above efficiency indicators have been presented

according to gender, socio-economic status, ethnic compo-
sition and geographic reach, where appropriate.

Management : d funding

The Campaign for Popular Education (CAMPE), a supra-
body of civil society organisations/ NGOs, provided the
secretariat for this initiative. Two committees were
formed to oversee the execution of the project: the
Advisory Board and the Working Committee. Individuals
with known professional expertise representing them-
selves or organisations were included in these commit-
tees. The organisations which got represented were
Campaign for Popular Education (CAMPE); Institute of
Education and Research (IER) at Dhaka University;
International Centre for Diarrhoeal Disease Research,
Bangladesh (ICDDR,B); The Centre for Policy Dialogue
(CPD); Bangladesh Unnayan Parishad (BUP); BRAC;
Bangladesh Institute of Development Studies (BIDS);
Women for Women; Gono Shahajjhyo Sangstha; Friends
In Village Development, Bangladesh (FIVD,B); The World
Bank; UNESCO and UNICEF. The lists of the persons
involved in the committees are given at the beginning of
this report. The actual management and execution of the

study was shouldered by the Research and Evaluation
Division of BRAC.

The funding for the project was initially provided by
BRAC. Other organisations which committed funds after-
wards included NOVIB of Holland, Sida and UNESCO.

The pilot study

Prior to doing a national sample survey, a pilot study was
conducted in different villages of Phulpur thana in
Mymensingh district. A set of three questionnaires was
prepared through several field tests and was used for the
purpose. The main objective of this pilot was to have a
detailed understanding of the overall operation of the pro-
ject. Several members of the Advisory Board and the
Working Committee visited the pilot study and as per
their suggestions certain additional items were included
in the final questionnaires. The pilot study also helped
identify areas where special emphasis would be needed
during training of the interviewers. The pilot study sug-
gested that a survey of at least 125 households would be
required to identify the required number of children for
the achievement survey? .

The instruments

A set of three different instruments was used in the
national survey of the Education Watch. Except for some
open-ended questions, these instruments were structured
and pre coded. The following are the instruments used:

1. Household survey questionnaire;

2. Assessment of basic competencies (ABC) question-
naire; and

3. School observation checklist.

Household survey questionnaire

This instrument was developed to provide information on
gross and net enrollment, non-schooled children, avail-
ability of textbooks, use of private tutor and parental par-
ticipation in school matters. Questions related to each of
the household member, schooling of the persons aged 4-20
years and some household level items were included in
this instrument. However, more emphasis was given on
schooling and education related matters. Although the

2 The subjects of the achievement test was the children aged 11-
12 years, who constitute 5.5% of the Bangladesh population. In
each cluster, 14 children (7 boys and 7 girls) needed to be tested.
This means at least 60 households were necessary to reach to
identify such number of children. However, to have wider
spread the figure was doubled to include at least 125 households

in each cluster.

3 All primary schools in Bangladesh follow a 5-years primary
cycle except for some NGO schools such as BRAC which follows
a 3-years primary cycle (age 8-10 years). BRAC is now moving
also to a 5-years cycle.
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through this is quite clementary and is expected to be
achieved through primary fevel formar and non-formal
schooling in Bangladesh. For further details about the
instrument, its modification and assessment procedure
seer Chowdhury etal, 1994 and 1992; Nath et al, 1993, As
a background intormation, children’s access to communi-
cations media (radio, TV and newspaper) was also
assessed through this instrument.

School observation checklist

This mstrument was developed to collect information
about the schools and other school related matters. The
school observation checktist was divided into seven sec-
tions.  These were: general information about school,
classroom information, teachers” profile, community par-
ticipation, retention and dropout, school visit by the
supervisors and losses due to the floods of 1998,

General information: This scction included information
on physical facilities of the school including construction
materials of school building, water and sanitation provi-
sion, school dress, piayvground, performance m scholar-
ship examination, singing of the national antheni and
hoisting of the national tlag,

Classroom information: This section included informa-
tion on capacity in each classroom, number of students in
school registers, and number of students who were pre-
sent in classes on two reference days.

Teachers protile: Information on sex, rehpion, current
designation, level of education and years of experience of
cach of the teachers were included in this section.
Information about basic and refresher traming was also
part ol the section.

Retention and dropout: Number of students registered in
cach class at the beginnmy, of 1997, number of students
dropped out during 1997, number of students who got
promotion to the next class and number of repeaters were
collected through this section.

Community participation: Community parficipation
through school management commuttee (SMC) and parent
teacher association (PTA) were two tijor parts of this sec-
tion. Size of the committee and proportion of women in
the committee, number of meetings beld last year, date
-t

and number of persons who attended the last meeting

were included in this section,

School visit: Information on school visit by the Thana
Education Officers (IEQs), Assistunt Thana Hducation
Officers (ATEQs) for the government schiools or the
Programme Organtsers (POs) for the NGO schools during
1998 were collected through this section.

Losses due fo the floods of 1998 Water level o school
durmyg the tloods, number ot academic davs lost due to
flood, type of fosses and estimated cost to recover these
losses were collected under this part of the mstrumoert
(The results are not provided in this report).

The instruments alongwith their English versions are
given in Anneses 3.2 1o 3.7,

Definition of variables

The definitions of some of the indicators and terms used
in this report are available in Annex 3.8,

Sampling

The minimum sample size for an estimate was caleulated
to be 392, Annex 3.9 gives more details of the calculations.,
Becavse of known variations in the cducational attamn-
ment amongy the geographical regions in the country cight
different surveys were carried out, one in each of the fol-
jowing strata:

Rural Dhaka Division;

Rural Chittagongr Division;

Rural Rajshahi Division;

Rural Bangladesh:

Ruaral Khulna Division;
Rural Barisal Division, and
Rural Sylhet Division;
Urban Bangladesh: Metropaolitan cities; and
Other urban areas (non-metro-
politan urban settlements)

Tor cach stratum the same sample size and sinular
sampling strategy were followed. A multi-stage sampling
procedire was designed for this purpose At the Gt
stage, 30 thanas (pourashava for other urban arcas) were
sclected through systematic random sanipling technique
with probability proportional to size (705). At the second
stage, one union (ward tor the tirban stiata) for ecach
selected thana/pourashava was sciected randomby. At
the third stage, one village (manallah for the vrban sirde)
was randomly selecled for cach selected union/ward,
This means that 30 vitlages /mahalla (here called clusters)
were selected for cach stratum, totatling 240 for the whole
of Bangladesh. fatest available information (Communily
Series of 1991 Cengas in districts volumes) published by
the Bangladesh Bureau of Statistios were sed nosam-
pling. Itcome out that all 64 districts of the country gol
repiesented i the sample (Fiowe &F)

The Bouschold survey questionnaire wirs adimibistered
in Beiween 125 and 200 houscholds incach of tHhe selocoted
clusters. This range was fixed insuch o way that it allows
drawing of the regurred number of children for enrofi-
ment (from the houschold survey) and can be used as

Thas

range was identified from the experience ot the priot

sempling ftame for the basic competeney stievev,
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regularly communicated over telephone with the core
research feam in [2haka.

Of the vitlages/ mahallahs covered by each interview-
ot leam three were randomnly chosen for post enumera-
tion., Thie moeans, a total of 99 clusters were revisited for
postenuineration. In cach cluster, 10 houscholds from the
houschold survey and four children from ABC survey
were re-interviewed. Thus, in total 900 households frem
the honschold survey and 360 children from the ABC sur-
vey wem re-inferviewed o chock the reliability of the
data. Though no such formal re-interview was made for
the school survey, some schiools were revisited to confirm
that the feams carried out their work accoraingly

For postenumeration, a few items were covered
instead of the whole instiument. These data were then
matched with the orginal data to tind any deviations. The
matching cperation, which was done using a cornputer,
showed that the quality of the data was very good as most
of the indicators matched in more than 90 percent of the
cases (Table 3.2). As already mentioned, estimating the
age of the individual was the hardestjob in the household
survey. However, the matching operalion shows that the
age information is correct in over 95 percent cases if a
deviation of a single year is accepted as ‘correct’.

In case of the ABC survey it was observed that some
children correctly answered a question during re-inter-
view but not at the time of the actual survey. This, which
happencd miostly in the area of life skills/knowledge, is
understandable as a natural response to the failures in the
first inderview which provided the stimulus both to the
child and parents to make up any deficicrnicy revealed.
Using Test-retest method the reliability coefficient was
found to be 0.926 for the ABC survey data. Again, using
Kudar-Richardson formula number 20 (KR 20) il was cal-
culated that tiwe reliabilily coefticient was 0.962 which is
much higher than the satisfactory level of 0.80 (Carmincs
ct al., 1979).

Limitations of the study

Although a scientific methodology was followed in col-
lecting data for this study, the following limitations
should be remembered while reading this report.

b2

This study collected data on some internal efficiency
indicators which are quantifiable and easilv collec-
table. However, there may be many others which are
equally important but need in-depth observations,
This study did not attempt those. Thus, the totality of
the state of the primary education in Bangladesh
could not be covered.

During household survey, some intormation imight
not have been collected from the right persons For
example, the respondent (any adult person of the
Fousehold, in absence of the houschold head) might
not know whether the chuld had to pay money i col-
lecting textbooks, where did the child get full set of
textbooks, or whether the parents attended anvy
school meeting, )

A special ncte of caution for the school survey is
needed.  The survey collected information from
schools which were situated in villages selected tor
the household survey. Thus, the schools surveyed
can nol be considered to be representative of all
schools for the particular stratum.

The ABC is a curricuium independent test. [t was
designed o provide an estimate of the achievement of
‘basic education’ irrespeclive of attendance in school,
and does not provide an assessment on the basis of
the 53 terminai competencies expected in Hve-year
primary school cycie.

Many of the analyses presented assumed correct
reporting of age of the child. As wdicated in the text
estimation of age was the most difficult one but all
measures were taken to have the best estimate.

[t is possible that some school system not providing
the minimura primary level education may have been
included as primary ecducation institutions. This inay
have happened mostly in Madrassas; some mnslitu-
tions such as Hafezia madrassas do not provide pri-
mary educalion. Fortanately such institutions are too
small to have an effect on the analyses and conclu-

sions.



























































































































Chupter Seven

Discussion and Conclusions

This report presented latest data from tield level studies
o the vanous dimensions of pronary education in
Bangladesh. [n 1998, a few individuals represenainy, it-
terent civil society organizations or themselves decided to
indate an indepenaent ‘Education Wateh” to publicly
monitor the nation’s progress in achieving the gouls ot
universal primary educaton. Thus is the rirst yeariy report
trom this inttialive and wiil be repeated every year.

Thereport 1s based on tield studies using scienlific ran-
domt sampling techniques. Data, which were coilecled
from houscholds, scihools and children, came on sample
bass trom all o4 districts of the comntry. Quality assess-
ment measures adopted for the study indicated that the
data were reasonably reliable (see Chapter 1), While the
samples for fouschold and chiidren (for ABC) surveys
were suenbifically drawn, the same was not e for
schioots; tie readets should tear this nemind whie inder-
pic g die miormation.

This year’s Waleh report deals with various intermiil
efficienct mdicators of primary educauon including access,
equity, wopout. attenaance, achieveuerit, teacners” pro-
file, physical tacilities, fogistics, supervision and commu-
nity participation. All types ot institution that claim o
provide primary cdacation in the country have been con-
sidered in this study. This indludes the government-run
prinary schools, privatelv-run registered and non-regis-
tered prsary schools, non-tonmai peumary schoals run Ly
NoGo, Fhledavee madiassas and  boglisiv mediuan
Minduergsa: ten sehwools, [ the folfowing we discuss some of

the resadls,

Access
As nastated in previous chapiers, the countrv’s tinancial
and programmatic mvestments in pranary education

have increased over the years since independence, partic
ularly in recent years. This studv has documented
improvements m tncreasing access to primary cducation
in teems of enrollment.

Cross enrolliment ratio, which shows the number of
chiidren enrolled at primary level per 160 cluldren ot pri-
marv school age, has reached 107 percent. Thus s more
than what the lalest government tigures suggest (Chapter
II). Independent estimates by UNICEF 10ound the tate o
be 111 percent (UNICEF 199v) but the ‘Bangladesh
Education Scector Strategy Note” prepared ror the Apnl
1999 Paris Deveiopment Forum quoted a gross rate or 90
to 95 percent (LGC Subgroup, 1999).The National Plan of
Action set a target Lo reach 95 percent in gross ratio by the
vear 2000, Our information supgests thar this was proba-
bly alrcacy reached when the plan was formulated m
1995, Since tne ditrerence between gross ralio and et
rales is in the excess of 20 percentage poinds tor most
South Asian countries (1his study tound it to be 30%). the
governiment should set the targetin terms ot net rates, ot
p1oss tatio.

A ook at the type of institutions / schoois in which
these children are enrolled reveals that the government
primary schools with its network all over He counuy
remams the domunant type with two thirds of ali childien
cruolied in such schools. The vovernment had nstion-
alised ali primary schools m 1973 but started aliowiig
new schools in the private seclor from cariy 19607, The
registered and non-registered privately managed schools,
which now enroll about 15 percent of prmacy school-
going children, are increasingly plaving auportant roles
The tuird lughest i relative enrollient are the scheets
run by NGOs, Most of these are non-tormal i nature but
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cater to the learning goals as enunciated by NCTB (see
Chapter III) . The NGO schools enroll 8.5 percent of pri-
mary school going children. Children going to other types
are small: 1.5 percent in Ebtedayee madrassa, 1.4 percent
in English medium kindergartens and 1.5 percent in pri-
mary schools attached to secondary schools.

Children of various age groups go to primary level
institutions. The official primary school age group is 6-10
years but one third of all children enrolled in primary
level institutions are from outside this age group. This
leads to the consideration of net enrollment rate which is
the proportion of children 6-10 years old attending
schoals (excluding children over and below this age
group). To many this is a preferred indicator for enroll-
ment. Seventy seven percent of children in primary school
age are enrolled in difterent institutions. This means that
23 percent children are still outside the reach of any edu-
cational institutions. This situation is better than what was
a few years ago. Both gross and net rates have increased
over the past few years which is indicative of the system's
capability to improve. In fact, the gross rates have sur-
passed what was targeted for-the year 2000 (°PMED, 1995).
The target is much lower compared to World Declaration
standards.

The increase in the enrollment scenario is also con-
firmed by other analysis carried out in the text. For exam-
ple, a study carried out in 1993 had found among the chil-
dren aged 11-12 years that 77 percent were enrolled. For
the same age group in 1998 the percent enrolled is 81.
There is no question about the progress that has been
made in the ‘access’ to primary education, but what
makes one frustrated is the speed at which this is being
achieved. It took five years for enrollment in this latter age
group to reach 81 percent - less than one percentage point
per vear. If we move in this pace how long will it take for
all our children to gain access to primary school? 29 years!
We need to devise ways through which we can march
faster. It should be mentioned that a liberal definition was
used for specifying enrollment: a child was considered
enrolled if she/he attended school at least for a day over
six months prior to the interview.

One of the reasons mentioned by parents for not send-
ing children to school was that the child was “too young'.
This is because of the lack of awareness about the child’s
age and the age at which a child should be sent to school.
The absence of the registration of births and the conse-
quent unavailability of an updated list of population at
different ages are partially responsible for this.
Registration of births does have other important uses such
as in childhood immunization and thus should be effec-
tively initiated.

Quality of learning

Quality in education represents the impact of several fac-
tors. The purpose of the present study was restricted to

looking quantitatively at selected indicators of internal
efficiency; quality of education in its broad spectrum was
not studied. We, however, looked at achievement which
may, for the present purpose, be considered as a proxy tor
quality of learning. In doing this we used a test called the
Assessnent of Basic Competency (ABC). This test, which is
curriculum-independent and very elementary in nature,
tests a child’s knowledge of “basic education’ represented
through reading, writing, arithmetic and life skills. It was
developed in Bangladesh in 1992-93 and has now been
used by governmental and non-governmental organiza-
tio  in the country as well as in other South Asian coun-
tric including Nepal and Pakistan.

representative number of girls and boys aged 11 and
12 ars (i.e., those completed the official primary school
age f 6-10 years) were tested for this. The results corrob-
ore d the findings ot other studies done previously
wl hused the same test (UNICEF, 1992; Nath et al., 1993;
Mt hid et al., 1994) or other similar test (Greaney et al.,
19¢ . Nationally, 29.6 percent passed the test indicating
the hey achieved the basic minimum level of education
as fined by the test. A previous test carried out in 1993
ha ‘ound this proportion to be 26.7 percent; this means
an crease of three percentage points over a period of five
years.

When the test outcome from reading, writing and
ari’' metic (which is the 3R’s or ABC minus the ‘life skills”)
are onsidered, one gets an estimate of ‘basic literacy”. The
pr , ortion satisfying the basic literacy criteria was higher
the that of the ABC for obvious reasons, but the quantum
of crease over the 1993-1998 period was very similar to
what we found for ABC (in 1998 the literacy rate is 42.5%
co oared to 39.6% in 1993).

he above shows the ABC or literacy of children irre-
sp tive of whether they had been going to school or not.
W n the ABC was constructed for children who passed
Cl 3V (ie., primary school), the proportion qualitving
the estincreased to 57 percent. The ABC is a very prelim-
ini 7 test and one would expect that any child passing
th agh the primary cycle of schooling should casily qual-
ifv t with little problem. The results on the quality ot
le. 1ing is thus very frustrating — both in terms of over-
al  chievement and progress since 1993. This calls for a
cr  -al look at the whole system of primary education in
th ountry (see below for discussions on various types of
sc  ols).

n 1998, the government declared that the country
ac 2ved a literacy rate of 51 percent. This was much high-
er "".an what the various international organizations were
re orting (Table 1.1). Recently, barely within 12 months
sit > the last report, the rate has reached 56 percent (Daily
St . 6 July 1999). Such a fast improvement is interesting
ar. may be a matter of further research. There are two
as cts in this. First, the question of the credibility of the
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clamm. If it is done to prove that we are on our way to
achicve the targeted literacy rate of 62 percent by 2000,
then one has to be worried about. Secondly, the quality of
this literacy, even if the claim is true, should be under
close scrutiny. In the five districts which the government
has declared to be “illiteracy free’, the results in terms of
various efficiency indicators are mixed. As tound from the
present study the picture in these districts looks better in
certain indicators compared to overall Bangladesh results
(Annex 7.1). Nearly halt of the children qualified in the
ABC, and gross and net enrollments were marginally
higher than national averages.

Equity

The issue of equity mainly concerns several disadvan-
taged groups including girls, the poor, ethnic minorities,
and street and working children. The country has made
spectacular progress in reducing the gender gap in enroll-
ment which has virtually disappeared. This is a feat which
no other country in South Asia has been able to achieve!
This spectacular accomplishment can be traced to a num-
ber of “positive discriminatory actions” that the State and
NGOs have initiated. A most important contribution to
this is the scholarships that the State provides to girls
attending sccondary schools; as of June 1999, the govern-
ment provided Tk. 482 crores to 78.5 lakh girls (Daify Star,
26 June 1999). The schools also simultancously receive a
small contribution from the State for every girl enrolled,
which provides incentive to schools for better perfor-
mance. Primary education in Bangladesh is free but the
secondary education is free for girls only. In addition, a
favourable school environment has also been created by
increasing number of female teachers, both in public and
NGO sectors.

The non-government organizations (NGOs) may also
claim a share in this accomplishment. Traditionally the
NGOs  promote
Bangladesh they have been particularly successful. Scores
of NGOs work in thousands of villages of the country and
carry on development work which benefit particularly the
women. In addition, some of the NGOs have also large
non-formal primary education programmes which target
eirls from poorer families. An example of positive dis-
crimination in favour of girls is the BRAC programme
which ensures that 70 percent of its 1.2 million pupil are
girls. The Madrassas, on the other hand, had only 10 per-

women’s  development, and in

cent of their pupil girls.

The disappearing gender gap can also be observed in
completion rates. In fact, girls” completion rate is higher
and dropout rate lower than boys. Girls also attend school
more frequentty thar ovs.

The other facet of this analysis is achievement as
shown through the ABC test. Unfortunately the girls did
not do cqually well in this respect. In fact, the girls are
trailing behind the bovs. Good progress in girls” access o

education has been achieved but not <o in terms ot the
qualitv. of what they learn in school. More emphasis,
which may be “positively discriminatory’. needs to be
given which will enable the girls to learn more and per-
form better in school. Future research should tocus on this
issue

Increasing the access to education of children coming
from disadvantaged groups has not improved much,
Children coming from socio-economicallv worse-off fam-
ilics enroll in schools Tess in numbers, attend school fess
frequently, dropout more, and perform sworse in achiey e-
ment tests, Perhaps here also some positive discrimination
need 1o be enforced. [t is clear that neither the food for
education programme of the government nor the NGO
focus on the poor have had much of an impact in reduc-
ing incquality of access at the aggregate level An over-
whelming majority of the un-enrolled, the dropouts and
the poor performers still come from families with  socio-
cconomically poorer backgrounds.

The design of this study did not allow separate treat-
ment for children belonging to cthnic groups, or urban
stums. Tt is, however, well acknowledged that the street
children are amongst the most disadvantaged in our soci-
ety. There are a few programunes that address the particu-
lar needs of such children such as the “Hard-to reach’
schools implemented by NGOs with State and UNICEF
support but this is overshadowed by the reported failure
to keep the children continuing through the primary
cvele. This probably demands more  imaginative ideas
and programmes.

The situation in Chittagong FHIL Tracts (CHT) where
most of the country’s ethnic minorities Hve has been an
unknown territory until recently. Very little was known
about the educational situation in the three districts that
constitute CHT. In mid 1998, following the peace agree-
ment between the Parbattva Chattagram: Jana Sanghati
Samity and the Government of Bangladesh, BRACs
Rescarch and Evaluation Division carried out a large
socio-ecconomic survey of five of the CHT’s 14 major cth-
nic groups. Fducation was one of the focii of the survey.
Substantial difterences among the groups in terms of liter-
acy, cnrollment, and achievement was reported. Tt was
observed that all the groups are lagging behind the plain-
fand Bangalees, that girls were behind bovs incach group
and that some of the ethnic groups such as Murang and
Tripura were far behind the more dominant Bangalees
and Chakmas (Annex 7.2). A new kind of opportanity has
ushered in CHT through the peace agreement and this
must be taken advantage of by taking development initia-
tives that will be suitable for and acceptable to the people
of different ethnic groups living in the area.

Dropout
Dropout also has been reduced, as found from the school
survey. From an average dropout for all classes of 6.2 per-
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cend for bovs and 7.3 percent for girls in 1993 (Alam et al,
1997), 1t has now reduced to 5.7 and 5.5 percents respec-
tivelv. The cyele dropout rate has also decreased to 26.4
pereent tor girls and 27.8 percent for boys. As a result 73.4
percent of girl~ and 719 percent of bovs now complete the
5 year pnimary education (NGO schools most of which
fotflow a 3-year oydde are excluded) which are lower than
what were targeted for the vear 2000 (PMED, 1995). A
recent teport for the World Bank has quoted a cycle com-
pleton rate ot 60 percent (LGC Subgroup tor Education,
1999).

The 1epetition rate has, however, remained high.
Because ot it the average number of years taken by a child
to complete the S-vear cycle is 6.5 for girls and 6.7 for
boys; only less than half of the children complete the cycle
in stipulated five vears. This has great resource implica-
tion. The nation has Lo spend 32 percent more resources
because of the repetiton (o keep a child anextra 1o vears
in school). The wepetition was found least in KG and see-
ondary-attached schools. Of those who drop out, the
Lighest rate is in Class T followed by Class TH We need o
understand why such things happen and how to deal
with this

School-level variables

A review o} school-level information received from gov-
ernmeit sotees for 1995 to 1998 indicates that there was
no mcrease in number of government primary schools
over these years. But there was a decrease in the number
of teachers during the same period (Annex 2.4). The pre-
sent sludy found the absentecism of teachers lower than
general public perception (12.5% in government, 20% in
private and 5% m NGO schools). The NGOs have been
fore stuceessiul e having more female as teachers (89
percent being female); the opposite happened  in
Madrassas where only Hve percent were female. The
government has rightly decided to recruit at least 60 per-
cent female teacheis in tuture recruitments which will
hetp mcrease female teachers o government schools.
Whitle the teachers of NGO schools had less formal educa-
tion than those i other types, they were alhead in terms of
basic trainmy and refreshers training. Refreshers training
on a regular basis 1s immensely important in keeping the
motivation,

Teacher-student ratio still remains very unfavourable
in government and private primary schools (73 and 55 per
teacher respectively). The 1996 Conference on Universal
Primary Lducation had recommended that there should
not be more than 20 students per teacher. Data from the
present study suggeses that ony 13 percent of the schools
in government primary schoots had 40 or less students
per teacher. When seen differently, the picture may not
look that unfavourable. There are two shifts in primary
schiools: one for classes T and 1L and the second for classes
i to V. Our data show that the ratios for the tirst and

vy

second shitts are 1:33 and 140 wespectively.

Community participation is an important factor for a
school to be successtul. Not many parents told ot their
involvement in school affairs. On the contrary, when the
headmasters were asked about the functioning of School
Management Committee or Parent-Teacher Association,
evervthing seemed to work as prescribed. Likewise,
supervision by higher authorities in government schools
appeared to be satisfactory. But what happen during the
supervisory visits need to be studied in order to link such
visits with performance.

Geographical variations

This study allowed separate estimates for various geo-
graphic divisions of the country. Generally, Khulna divi-
sion’s pertormance was the best among all divisions
(rural) In terms of both enrollment and achievement, and
Chittagong and Sylhet the worst. T enroliment, the urban
areas lagged behind the rural areas but they did better i
achievements. Within the urban arcas, the four metropol-
itan cities lagged behind other urban settlements in enroll-
ment. This is probablv due to the presence of large slum
dwellers in metropolitan arcas where child labour is ram-
pant. That the urban children are ahcad of their rural
counterparts in achievement is indicative of improved
quality of teaching in urban schools.

Government primary schools

This is the most dominant type of primary education insti-
tutions in Bangladesh with 67 percent of all school-going
chifdren enrolled in such schools. There are 37,710 schools
with nearlv 12 million pupil and 153,247 teachers. The
schools tollow the curriculum developed by the National
Curriculum and Textbook Board (NCTB). All the steps
taken by the government to bolster primary education {as
mentioned in Chapter I and 11) have bencefited these
schools most.

The government’s expenditure on education is one of
the Towest for the South Asia region, and that too is most-
ly spent in meeting salaries and allowances. Very little is
loft for improvement of the efficiency of the svstem. New
resources are needed to improve supervision, training and
appropriate curriculum development.

The performance of these schools, however, is moder-
ate in terms of attendance, dropout and achievement.
While the national estimate for the ABC test for children
who are currently enrolled in any school was 34 percent,
the same score in case of students going to government
schools is 21 percent. Even in the five districts which the
government has declared to be free of illiteracy, the situa-
tion v marginally better leaving doubt about the authen-
ticity ot the claim (Annex 7.1). This shows that the State-
run schools are not performing to the best of its potentials,
In this respect the experiences in a State in India may be
cited (see Box 7.1). What Himachal Madesh did could
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on Madrassas, and so does the community. It is thus
imperative that a review of the Madrassa system be done
so that the efficiency in the system is increased and the
system is made appropriate for the modern age of science.

Qualitative aspects

This study has dealt with only the quantitative aspect of
internal efficiency of primary education in Bangladesh.
Numerical figures are helpful in quick understanding of a
problem but it sometimes provides only a superficial
understanding; conclusions drawn based on quantitative
information may also be misleading. In this study we
have seen, for example, that supervision by higher author-
ities in different school types was quite satisfactory.
Although we could not relate performance (say, in terms
of ABC score) with frequency of supervision but it is a
common knowledge that mere visit to a school by its high-
er authorities may mean little unless we are aware of what
happens during the visit, and how the supervisor uses
his/her time in school. Similarly, increased attendance in
school by teacher may not mean an automatic improve-
ment in learning by the pupil —- unless the teacher actu-
ally teaches in class and effective teaching time is
increased. Yet another example is teachers’ training.
Increase in the frequency of cluster training or refreshers
training may not mean much unless these are effective in
increasing the teaching capability of teachers. Future
Watch endeavours should concentrate on these aspects.

Finally

This report of the ducation Watch has painted a general-
ly optimistic picture about the state of primary education
in Bangladesh. There are hopes — the enrollment is
increasing (particularly for girls), the completion rate is
rising, and poorer and less educated parents are sending
their daughters in larger numbers to school. There are
despairs too — the progress in terms of increase in net
enrollment is slow and the children are not learning much
in school. The country is committed to imparting basic
education to 80 percent of its children. How far are we
from it? With a net enrollment of 73 percent, 70 percent
completing the primary cycle and 57 percent of those com-
pleting Class V achieving basic education, not even 30
percent receive some meaningful education. In other
words, 2.6 million children are leaving the primary school
age each year with no or sub-standard education. The
analysis has shown that the rate of progress over the past
five vears or so has been rather slow — less than one per-
cent per year. With this rate of progress, it is reckoned that
the goal of 80 percent basic education can be achieved
only in the vear 2082!

We have made progress but a momentum needs to be
created. There is no place for complacency. The country has
to move forward with hopes, dynamism, and determina-
tion to meet the challenges of the new millennium. Others
have done it in relatively short period, why can’t we? The
child cannot wait. Nobel winning Chilean poet Gabriela
Mistral’s oft quoted lines may remind us of our duty:

We are guilty of many crimes,

But our worst sin is abandoning the child;
Neglecting the foundation of life.

Many of the things we need can twait;

The child cannot.

Her name is today.

Ten conclusions

1. There has been improvements in various internal effi-
ciency indicators of primary education in recent past.
Gross enrollment ratio has increased from 92% in
early 1990’s to 107% in 1998. Concomitantly, a modest
increase in net rates are also indicated. Enrollment
among children 11-12 years of age increased from 77%
in 1993 to 81% in 1998, less than one percent per vear.

2. Primary cycle dropout rate has been reduced to about
30 percent but repeater rates are still high. On aver-
age, a child needs 6.6 years to complete the 5 year pri-
mary cycle.

3.  Attendance rate is still low at about 62%.

4. Achievement level has improved since 1993 (from
27% to 30%) but at a slow speed (less than one per-
cent per year; slower than increase in enrollment rate
over the same period). Literacy rate (the 3R’s) among
children 11-12 years increased from 40% in 1993 to
43% in 1998.

5. With 77% net enrollment, 73% completing primary
level and 57% of them achieving ‘literacy’, less than a
third of the children leave primary school age with
some meaningful learning; Improvement in ‘quality’
has not kept pace with improvements in ‘quantity”.

6. The gains have mostly been experienced by girls
alone. There is no more gender disparity in enroll-
ment and attendance.

There are variations among different divisions and
between urban and rural areas. In net and achieve-
ment rates, urban areas are ahead of rural areas.

7. Parental background continues to play an important
role in enrollment and achievement. However, poor and
socially backward families tend to send their girl to
school more than their boys. The children who are not
enrolled, who dropout or who perform poorly belong
mostly to socio-economically disadvantaged groups.
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Parental participation, supervision by higher author-
ities, timely receipt of books, training of teachers and
other indicators show improved performances.

There is still considerable room for improvement in
the areas of community participation and manage-
ment systems.

Investment in primary education needs to be
increased, and much of this extra resources should be
channeled to improve the efficiency of the system

10.

through improved supervision, effective training and
appropriate curriculum development.

The country is committed to impart basic education
to 80 percent of its children by the turn of the centu-
ry. The goal needs to be revisited in view of the speed
at which improvements are taking place. Many coun-
tries have done it in a relatively short period and we
can do it too with right policies and firm commit-
ments, and active participation of all stakcholders.
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Amnex 2.3: Different types of terminal competencies specified by the National Curriculunt and Textbook Board (NCTB) for the

formal primary education (in Bangla)
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Annex 2.5: All Scli s5: achievement-levels of pupil in language and mathematics by year end te 5 (YETS), November, 1995

School type

Aspects Main stream Others
1. State 2. Registered Non-State 3. Non-fc  .al 4. Ebtedayee
(n=57) (n=16) (n=11 (n=10)

1. Average marks ¢ ined in

Language test by

(I grade-IStu s 25.77 30.20 29. 27.54
(Out of 42)  an) (25.17) (30.20) (30. (26.95)
* Standard dev n 10.94 9.44 8. 930
(11.67) (9.24) (8.1 (9.25)
i) Grade-lVSt ents 7781 79.29 85. 74.66
(Out of 126, 2an) (76.67) (76.54) (85. (71.09)
* Standard dev  on 24.07 2501 21. 23.33
(23.57) (24.07) (22. (22.54)
2. Average marks ¢ ined in
Mathematics tes -
(I) Grade-IStu s 21.19 2354 25, 2216
(Qutof33)  an) (20.74) (23.49) (25. 22.12)
* Standard dev  on 7.63 6.71 5.1 539
(7.70) (6.76) (5. (5.20)
(i) Grade-IVS  ents 24.24 23.97 27 2255
(Outof 41 ean) (23.43) (23.20) (30, (27.7%
* Standard devi 8.44 9.04 7 206
(8.83) (9.41) (6.1 (7.02)

Note: Parentheses give  timates for female students.
Source: BIDS survey, No  aber, 1995. From Alam. et. al (1997)
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Annex 2.6: Physical resources of primary schools by sclool-types, 1995

Main Stream Others
Aspects (1) (2) ©(3) 4)
State Non-state Non-formal Ebtedavee
1. Roof-type of school
(% distribution)
a) Gradel
i) Pucca or concrete 26.3 81.3 9.1 -
ii) Sheet metal 70.2 18.8 63.6 70.0
iii) Straw - - - 30.0
iv) Other 35 - - -
b) Grade IV
i} Pucca or concrete 25.0 81.3 - -
ii) Sheet metal 73.2 18.8 66.7 70.0
iif) Straw - - - 30.0
iv) Other 1.8 - 333 -
2. 1) Class-area (Square-meter)
Grade - | 0.67 0.88 0.67 0.43
Grade - IV 0.86 1.66 0.56 0.65
3. Some basic facilities
(% available)
i) Sanitary latrines 57.9 87.5 63.6 40.0
ii) Separate toilet for girls 29.8 81.3 18.2 -
iii) Library facilities 3.5 6.3 - -
iv) Safe drinking water 66.7 75.0 90.9 90.0
v)  Play ground 70.2 68.8 455 60.0
vi) School-wall/fence 12.3 18.8 36.4 20.0
vii) Electricity 8.8 6.3 45.5 20.0
viit) Dispensary 316 12.5 727 40.0
4. Free meal/lunch 26.3 25.0 - -
5. School contac  Hurs
i) Grade -l 410.98 411.25 665.82 613.80
ii) Grade -1V 750.89 771.75 1378.67 818.40

Source: BIDS survey, October, 1994 - March 1996. From Alam et. al (1997).
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rAnncx 2.7: Hinman

aurces of primary schools by school-type, 1995

Main Stream Others
Aspects m 2) +
State Non-state rmal Ebtedavee
L. a)  Number of Tea.....s per school +.30 5.38 ’
b) (Percent of female-teachers) (32.65) (20.93) 5)
¢) Teachers per 1€ tudents 1.37 1.93 ‘
d) Percent of teacl s with
pre-service trai g 50.0 12.5 0
e) (Percent of fem  pre-
service training (69.7) (20.0) )]
fy Percent of Teac s in
service trainec 453 10.0 ;
¢)  (Percent of fem in-
service trained (24.2) (20.0) )
h} Average age te  ers (vears) 400.70 35.27 6
1) Average age of  male
teachers (vears (34.85) (34.60) 3)
) Average acader - qualifications
(formal educat vears) 11.38 . 11.33 Y
k) Average teachi  experience (years) 18.87 11.82 3
2 .a) Monthly cashi  me (Tk.) 3236.51 99.72 86
b) (Female Teache  cash
income Tk.) (2868.48) (2071.00) 27)
c) Percent of regt ity of
income payme 99.2 20.0 0
3. Responsibility of s¢ ol maintenance by
(frequencies)
a) State 421 12.5
b) Community 1.8 6.3 1
¢)  School Commi 52.6 68.8 3
d} Others - 6.3
e) None 35 6.3
4. Inspection by high  thorities last year
(frequencies)
a) (01-05) times (' 29.8 62.5
b)  (06-10) times (' 306 25.0 2
¢ (11-20) times (¢ 28.1 12.5 2
d) 21+ above tim %) 10.5 -
5. Parental participa 1 in school
Management etc.
a) None - -
b} Fair 86.0 75.0
c)  Active 14.0 25.0
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Annex 2.8: State-budgetary non-development allocation (revised) in primary and mass education by major heads 1991-1992 to 1997-98

(In thousands ot Taka)

Pupil in mainstream institutions

Allocation per pupil (in current Tk.)

Heads Allocation (In current Taka) by financial years
1991-92 1992-93 1993-94 1994-95 1995-96 1996-97 1997-98
1. Department of 428,56 503,70 404,30 453,40 488,16 459,23 576,44
primary education (0.64) (0.67) (0.50) (0.51) (0,51) (0.47) (0.50)
2. State primary schools 619,04,70 690,32,75 734,86,58 782,55,50 845,03,08  861,49,00 974,98,00
(93.03) (92.39) (92.01) (91.42) (90.00) (87.00) (85.00)
3. Primary training institutes 699,93 824,14 838,17 917,40 10,24,61 100,307 10,15,35
(1.05) (1.09) (1.87) (1.00) ((1.10) (1.05) (0.90)
4. Thana education offices 17,37,98 20,74,75 21,45,30) 23,68,15 24,60,50 25,05,20 26,45,20
(2.61) ((2.78) (2.70) (2.80) (2.61) (2.53) (2.3
5. Compulsory Primary
Education Implementation 17,70,98 22,80,55 29,8555 56,39,36 55,68,01 57,73,96 38,60
and Monitoring Cell (2.67) (3.05) (3.74) (6.58) (6.00) (5.80) (0.03)
6. Others - ~ - - - - 129,77,44
(11.31)
Total Allocations 665,41,06 747,16,12 797,87,85 855,96,05 940,44,36  998,97,06  1147,51,03
(100) (100) (100) (100) (100) (100) (100)

— — — 1,59,26,284 1,65,22,316 1,70,38,028 —

— — — 537.45 569.19 586.32 —

* Others include ‘administration , secretariat and autonomous bodies.

** Parentheses give column percentages.

Source: Ministry of Finance, GOB - Demands for Grants and Appropriations (Noi-developinent), 1992-93  to 1998 -99, different issues. Dhuka.

Bangladesh
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Annex 2.9: Primary,

its of appropriation (non-development) in primary and mass education 1

[-92 to 1997-98

n thousands of current Taka)

|
|
i
1
¢
] Major Heads 1991-92 1992-93 1993-94 1994-95 1998 > 1996-97 1997-98 |
1
!
! |
1 1 Pay of ofticer 56712 57515 57400 96255 137. 136030 158120
f {1.585) 0. (072) {1.12) (. (1.37) (1.38)
|
1 2 Pawvotestabh ment 4168640 41958370 44033035 4637020 S07¢ ) S180715 6120400
i (68.65) (56.24) (35.19) 5437 (54. (5240 (53.34)
o Allowaaces 2187190 2894775 3094005 2284045 3451 | 3553715 3749916
(32.36) 138.31) (38.37) (38.37) (36, (35.37) (32.68)
4+ supphoand s aces
3 mamtenance  ntingencies 73564 U1752 129815 168645 183 540885 RNEY
1103 (1.12) (.62 (1973 (1.t (541 {3.52)
I
} 50 GCrns Les(or 228200 294200 27 o4 553 574196 10R5250
| 2.5 (205 (3.7 {4.30) (5.0 (.74 (9.28) i
i |
I
i Total 6654106 7471612 787RTES 500611 9404 ) 9URG7 06 11475103
‘ (100) (100) (1003 {10h (1t (100) (100)
Note: Parentheses giv - zolumn | tages

Sorrcer Ministry of Fo

w, GOB  cocomd for Grants and Appropriation (Nen-developient), 1991-92 ta 749

& Diterent issues. Dk,
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and non-formal) sub-sectors 1991-92 to 1997-98

Annex 2.10: Bangladesh: capital expenditures in development allocations (revised) in primary educational (both mainstream

(In thousands of current Takas

(in current” ) —_

Major Heads 1991-92 1992-93 1993-94 1994-95 1995-96 1996-97
1. Multipurpose school-cum- 42,21,00 614580 80,83,50 78,89,50 77,56.87 494400
mosque-cum-clinic-cum- (19.43) (17.10) (17.95) (13.30) (20.60) (19.06)
disaster center construction
2. Building-rehabilitation-related 58,68,92 1057580 64,49,10 1796100 1401064 746565
(27.00) (29.43) (14.32) (30.27) (37.17) (28.80)
3. Non-formal education under DNFE 50,00 30.00 97,00 67,00 40.00 172185
(0.23) {0.08) 0.21) (.11) (0.11) (6.64)
4. Food for education - - - 39,00 15,25 193
(0.08) (0.04) (0.01)
5. Skill-training for PMED Staff/ personnel - - - 20,00 50,00 46,00
(0.03) (0.13) (0.17)
6a. For development of registered
non-state schools 5,28,77 24,84,00 1648300 2088600 596877 113100
(2.43) (6.93) (36.00) (35.21) (3.00) (23.01)
6b.  For construction of satellite schools - 4,00 -
©.01)
7a.  Primary Education Development 1104924 1672909 1387600 1250511 1392100 408434
Project (Program) (50.87) (46.55) (30.82) (21.10) (36.92) (19.74)
7b.  Intensive District Approach - 160000
(IDEAL) Project (6.17)
8. Total 217,17,93 359,34,69 450,27,60  593,19,61 376,98,69 259,32,94
(100) (100) (100) (100) (100) (100)
9. Total pupil in mainstream schools 15926284 16522416 17038028
10.  Allocation per pupil
— —_ 372.46 228.16 152.21

Notes: 1. Parentheses give column percentages.
2. — means no allocation or data not available.
Source: Ministry of Finance, GOB- Demands for Grants and appropriation
(vaelépﬁzcnt), 1991-92 to 1997-98, different issues, Dhaka.
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Amnex 2.11: Bangla. i revenue expenditures in development allocation (revised) in primary ec - ~ation (both mainstreant and
non-for 1) sub-sectors 1991-92 to 1997-98.

(in thousand of current Taka)

Major heads 1991-92 1992-93 1993-94 1 195 1995-96 1996-97
1. Multipurpose  hool-cum-mosque- 1,48,00 69,50 1,17,50 .00 3,48,20 90,00
cum-clinic dir  ter center construction (1.63) (1.67) (0.61) " 7) (0.79) (0.1)
2. Building reha itation- related 1,34,90 67,95 89,90 00 41,11 34,35
(1.50) (1.63) (0.47) 13) {(0.09) (0.06)
3a. Non formal e cation under DNFE — 6,70,00 18,84,00 33,00 31,44,30 74,9315
{16.15) (9.76) ( 32) (7.15) (14.57)
3b. Total Literacy  ovement (TLM) — 6,50 2,00 20 — 9,50,00
(0.16) (0.01) T3) (1.84)
3. Technical assi  nce tor -— — — — — 40,00
Gram Shikka  lon Kendra (0.07)
4. Food for educ  on project — — 79,61,00 1€ 10,00 264,84,75 3,74,95,07
(41,25) ( 26) (60.22) (72.91)
s, Skill -trainin;  Hr — — — 2,0 10,00 40,00
PMED staff/  rsonnel 1) (0.02) (0.07)
6a. Fordevelopn  tof registered - 16,00 17,00 00 16,00 31,23
non-state sche s (0.38) (0.08) )5) (0.04) (0.06)
6b.  For construct  of satellite schools — — — — 10,00 6,24,00
(0.02) (121)
6¢. For tramung t  hers of — — — - — 10,00
registered no  tate sch €0.02)
7a. Primary educ  on 87,80,25 32,78,97 90,68,00 9 8,00 137,15,00 12,05,60
developmen  -ogram (PEDT) (96,78) (79.01) (47.00) i.56) (31.19) (2.34)
7b. Intensive Dis 't Approach — — ~— - — 1,38,00
(IDEAL) proj (0.26)
8,  Textbook dist  ution — — — — — 32,00,00
(6.22)
9.  Others (main  technical) — 40,02 2,00,00 3,00 1,96,75 75,00
(1.03) 49) (0.45) 0.14)
Total 90,73,15 41,4998 192,99,00 2 29,00 439,73,11 514,26,40
(100) (100) (100) 00) (100) (100)

Source: Mmistry of Fis

ce, GOB, Demands for grants and appropiation (Development), 1991-92 to 1997-98,« rent issues, Dhaka
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Annex 3.1: Clironology of events of the Education Watch 1998

10th May 1998
The first meeting of the Advisory Board held at the Conference Room of CAMPE  The concept paper of the Watch was finalised m
the meeting. The TORSs for the Advisory Board and the Working Committee was also approved mn the meeting.

7th June 1998
The first meeting of the Working Group of the watch was held at the Conference Room of the Research and Evaluation Division of |
BRAC. A draft of the tools for the Watch was presented in the meeting. It was decided that the draft would be send to all members
of the Advisorv Board and the Working Group tor their comments and suggestions.

25th June 1998
A revised dratt of the tools was developed on the basis of the feed back received from the members of the above mentioned two
committees.

28 — 29th June 19
The tirst round field test of the questionnaires was held at Sreepur under Gazipur district and Dhaka City. Some moditications were
made according to the experiences gathered in the field test. -

2nd - 13th July 1998

Fifteen Research Assistants were recruited for the pilot study. A week long training course was arranged for them.

26th July - 5th August 1998
The fieldwork of the pilot study for the Watch was held at Phulpur thana of Mymensingh District.

13th August 1998
A joint meeting of the Advisory Board and the Working Committee was held at a Conference Room of BRAC Centre. The results
of the pilot survey were presented in the meeting. Some modifications were made in the tools according to the experience of the
pilot study.

26 - 27th August 1998

Another round field test of the tool on school vbservation was done in some schools of Gazipur and Dhaka City.

29th August 1998
Decision made to go ahead with data collection despite floods. One hundred and fifty petsous were recruited as interviewers for
the national survey.

19th September — 12th October 1998

The training workshops for the interviewers were held in three batches.

8th October 1998

First batch of interviewers moved for respective field stations for national survey.

13th October 1998

The second batch of interviewers moved for respective field stations.

13th - 23rd November 1998
The field teams returned back to Dhaka on completion of fieldwork.

21st November
Checking and Coding of the questionnaires started.

26th November ~ 30th December 1998

Data computerisation

6th December 1998

Data cleaning started.

31st December 1998
First set of tables from the school observation available.
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Annex 3.1 Cominued

4th January 1999
Ajomt meeting
vation and the
were approved

15th January 1999

Data ready tor

10th Aprit 1999
First draft ot th

14th April 1999
A grand preser
from donor co
there. The pari
25th April 1999

Draft report re.

7th June 1999
Second draft of

Ist July 1999
Third draft rea

18th July 1999
Detailed feedb.

20th July 1999

Meeting held b
sion of the rep:

“the Advisory Group and the Working Committee was held. Some preliminar
usehold survey were presented in the meeting. An outline of the Education ¥
the meeting.

fvsis,

Aucation Watch report 1999 ready.

aon of the report was held. The members of the Advisory Board and the W
wnity, and research institutions, managers of education programmes and civ
pants made some valuable comments on the report

* for expert opinion.

e report made ready and sent for expert opinion.

for final editing

from PMED on the final draft was available

veen PMED representative and the editors and comments made in the meeting s

ndings from the school obser-
:h report and a “plan tor 1999’

1 Committee, representatives
society members were present

‘e incorporated in the tinal ver-
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Annex 3.3: Asscssment of basic conipetencies auestionnaire

A. Identification

Stratum: Rural Dhaka Rural Chittagong Rural Rajshahi Rural Khulna [E

Rural Barisal Rural Sylhet Metropolitan city @ Other urban area [E

B. Background Infc ation

EQ 2 S SKIP
1 e fereen T O & oo 3 FeER q0YT DAL @foa STmg?
T = 1.7 =2 Gfafem oraz?

AT FITE TZ?

C. Assessment of Life Skill/Knowledge

BN & lSar SKIP
1 T 41 oe AN e 4 e Sbe? SIRIE R GIET] 1
TGS A2 2
SCED T3 3
GF-AEATEA 4
AT (T FPA) L L
A Y
2 TN AL T4 Te? (5l 1
fo5 2
TS 3
AT (ST FEN).LLL 8
T Y
3 amsias Gt e fo =7  gferaly 1
AT (TTEY FEA). L 8
s 4l 9
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Annex 3.3 Continn.
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Annex 3.3 Continued

D. Assessment of Reading Skill

ER 207 S SKIP
1 HAERIYZBIE 2 AT % T DOGTE] MeTd @ aae m 5% g
7w Afels ofere 9w T$4 i
szafare o1 aTE
(PTG TS A = |, ASCS A = 2 QTS 7%
Aaq
2 HArwledzeaal ¢ farsa A wafre Tl futes @AW g3 oere I | s A7 !
Fefeia #fita 2
ATT ¢fS o1y ~Te (" ATLS AT 3
3 FPFIREETa ¢ fFrrd 1 e FEH fauce oW g9z B wATAs g e wfwe
STaira A6 ofers 95 | WIHG 99 (A, %] (47§ T(F TS FAS 2 & o w1 2w?
4] 274 | fefa (e Bran
Ry
ST (R 9ee Sf FFF | $@ TS 4, 475, o Befifv st forara =i
TR T | 9T T A B HeA 5 1 o fag o fafe FETH (717
TCA A7 OIF G AR | T (20 6 O FE FL-AAT (o (=I5 Afqaa
@0 1 # e v3 (g 7w arpe r ast @15 o 533t a3y
@15 srfqarg s[A wfqara e 8
FGe AGE = 1, §A = 2, FEACS AMA 01 = 3
L
E. Assessment of Writing Skill
az ] @TE SKIP
| ArFiegzeaTal g fors o farea 9 ¢ 9@ AIeTE/<Eras WG farea an
FTs 999
*Zraa A
T e itz = 1, AUrs <= 2
2 APFIRIZABFTE ¢ o1 WeTE & 436 DA IS0 »T% IR a3 #ifar
fAars T 4 AT
G wm = |, aRfiw am = 2, fAre omafa = 3 forey
3 FEFesEeral ¢ ure farsa s s aw (splefaia) faga ¢ “3arae |
GG PEHE G 2
G A A oI eI 3
EiicE R i G R e AT S 7T 4
faers sirafa 5
1 HAFICSZIHIA 3 SAFH SHrea 4a Sy o ARE 9wt 56 AR
ferams a7 (fofG-braft amay) | ERIREER
rGe fdrs Az = 1, fexre swafa = 2 3fs
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E Assessment of Nu  racy Skill

Az e T { SKIP
1 AEEIRErBIE ¢ PSS Bl (AE ouer oG T AT AT AT T L
side s w7 2 }
AT <l 3
2 ATFI AT g AT Sied FTHe BIGof foord mald et o T
ofefs s1en = 35
(PG 2IG WA = ], 4GS #d @1 = 2 coo o
3 ATFIIZEFI ¢ ferates =g Heameren Fers ae ) e
b4
@G fHAx (o = |, Furs AEfa = 2 sob
1 amel 44 ¢ At I
I wrafe Al
+ @9
+ 0
5 faras <4 2 o !
Qo AT 2
- R
o it SWed g ArFEIRAAaT ¢ faars ATpd aa 99 aNfid wWwe
AL (<M ¢ T [T 97
Fres Al = 1,99 = 2, TS oG A =3
@) ofu A o ye TiaE Wre, ¢ GrElE s, g9 > BE A
F5 1 feare ) (ol @G e G Lby 76
2)  CoEr E wo BTl fael | ve B AT dtet-cafRa faeere
(ST B @A TS 1A G
sy B wa W o Sl TA 85 W aw?
W) 8o BTE 8 A WYY TASILG Sl Fa (A TSI
&5 Bl #d?
sens 11T Tols]

ST R EDIAE A
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Annex 3.3 Continued

A. Identification
(fee TE@ 4TS ARIA FAR o S FATIET 93 T oA T

Stratum: Rural Dhaka Rural Chittagong Rural Rajshahi ’j Rural Khulna E

Rural Barisal Rural Sylhet Metropolitan city Other urban area

B. Writing Assessment Part

S 95 comE FIm ¢ QTN /ErEd JIw T
[RSERI 8 e

RIVAES et e R e e

3 fars ==mefa g

oo
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C. NUMERACY ASSESSMENT PART
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+ @O
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Y WSR2
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Aunnex 3.4: School observation checkli~*

A. Identification

BT 8. T ]
ST T T
TTEE o [ ] #mme: T
Stratum: ural Dhaka Rural Chittagong Rural Rajshahi Rural Khulna

ural Barisal

B. Schooling Information

Rural Sylhet

4
Metropolitan city Other urban area E;]

1 |=rEma .
1
2 | zfs vo e afefs wacg?
3 | zAfGrs & ars ¢ G ToEA ASISHE Ay e Gy (GETAE 1
BY CACAHD 2
Toraa 3
1 | FER q@d
FER Q@A 3 | = TR AT oo, 2 = @) endfie e (@fSEe). 3 = @R e s (e afenre).
1 = o -AHES 21 S @wrEn (NGO), § = $ei-smpiie gafie famesm (3=m), § = SSOSwrdl THE,
7 = wfya/Ersa/ s maE wEe, § = e THE, O = Sedl/rad e, 10 = fEs® ke,
11 = gfaa oTasid 39, 12 = Aqe oneef 79, 13 = (@aad orIed 74, |4 = A FE,
15 = (AaEE ST, 16 = SA (TR )
5 |3afs NGO wfasifrs To-armifae a1afis e 2@ @ NGO 9/
6 | B0 N F (AT @ F Y e %% ALfm
7 |FrE we o ow Eng?
8 | wE Towa frwe Se? i
wfzam
9 |7l fe frEm o o AR W Geies? zy |
B 2
1) | zefbe oa= fa g wed? BT/
BB 1 = o], 2 = 67, 3 = w5l 4 = W, 8 = =¥ | (T
]
11 |79 srza o, waw, S e gl fpeore [T | fexfefeym 1] omdm [ ] ] R[]
TG (B @I AT e T o [:Dﬁviﬁmsﬁfgwﬁm W"ﬁﬂ?i ] m%[ i
sm@wﬁgm‘vf‘fiﬁaﬂm%@%ﬁ@@m el w8 ] iz ]
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Annex 3.4 Continued

24 | 7= *Ew fawra =g 5 g 1
a 2
25 | g wgram (s ) AN FIEE (W S s fawfes wafereny FA L9 WA 1
Eucniftr 2
(I AT T 3
26 | aa Frare Feis FHGArT FTH 2WR0
27 | @ IwrEa I SeeE A 6 6w zmme (oifre Fen) «a wfew
fqie @5 (G TALE) |
faan 5131
T B9 (B = |, 9@ = 2, G = 3, (WA= 4, (77 = 5)
qEEARAE (A% = 1. GTE = 2, (G = 3, SETE = 4)
P STEN (FECATS = 1, 3@ 939G = 2, AEAGAR TR = I,
ST A Borsad = 4)
SETET TR (717 = 1, T W = 2)
(IR Bl AG N8 ZCAE B e 1
a 2
C. Classroom Information
apd Frefas sia C'E e
TOGA AT .\:\5 + -
lEEICk IS HI TowE $ofFe sifaige S F ToE Soffge
RS (@R (=T Toifgs AT e | (e e Toafgs FRTA! TS
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fg 0]
0 2
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1 2
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Annex 3.4 Continued

D. Retention and Drop  tin 1997
k3] =@t
AT | yanq R | FoTm oo S | Sewa AR | @rwE W : FeT ST
i ied oG AT | a3 FIOA | B T PO wralef a3 FIA
NG wega | > 7 AT Elie I (T UG FEHH | Se8b A @ (%
Sfase s AT siffarge | SIS
for E I B GiiAv fra el AT
: 3(2;5
27
E5\5) k3
\?\D <
vgd
e
E. Teacher Training faps Ge
uabied fermrarg =S o mA | Preere | frween & wte TS 4F T2 Fo APT AT
Bk Toifge eS| 0 IS Gfe GG @f I | e Gfe
&7 SLavi E? TR RIE{ A2
FIG, Toifsfes &5 = 1,9 =2

formg =@w = |, wfzen =2
uifz AN = |, 2 = 2, S = 3
Awdls AT TG = |, WISy UFE = 2 ARaE MEE = 3

Gfa23 PTI

S GfF = 7, G A3 = 8, T @3 = 88,

frpiore s

1 ¢ TfesEs] ¢ &l (2 = 88,

in Ed = 1, B.Ed = 2, M. Ed = 3, Dip-in-Ed = 4, BP Ed — 5,977 Free<ia @fae (NGO) - 6,
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Annex 3.4 Continued

F. School Management Committee

T &

1 |93 & SMC SuinE 7

Rlie
2

5]

[3°)

SMC -99 AW} AL FST) (FIEg Tl (72 = 88, AR 98 = 99,

sfeen [ ] o [

[

3| @ =Ea (Shbb AMA) SMC -9 (6 Feo! fifte srfds warg?
(FIT 2 @ (A2 = 88, JUAT 7 = 99,

(FIT & T (AR = 8, AT W = 9,

£l A T (Shdb TE) SMC 48 3Eew faffe e wifr sHfps wwfes?

REAE L1 |

Aya AsFels Bl = 1, 7 = 2

5 o Wb e-a dowd ofFs feea?
(PTG ¢ T (72 = KK, AT 7 = 9y,

e ] e [

G. Parent Teacher Association

1 | «9% FE PTA 9g 67

(28]

o]

PTA -9 35 7R TEEH? (PG T (73 = 88, ATATEY T = Y9,

]

(95

Q957 (Sepb FNE) PTA -93 (16 w61 5 sfoe e
(FIGz TA] (A3 = 88, ATATE 7 = 99,
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Annex 3.5 Continued

Household Inform on

Ques. Name and serial number of individuals aged 4-20 vears
no. Questions
1 Whether the mother enrolled in any schoo] Yes 11 Yes 11 Yes 1| Yes 1
No 2 I No 2 | No 2 | No 2
Not known 3 | Not known 3 | Notknown 31 Not known 3
2 Years of schooling completed by her
3 Whether the father enrolled in any school| Yes 1] Yes 1| Yes 11 Yes 1
No No 2 | No 2| No 2
Not known 3 | Not known 3 | Notknown 3 | Not known 3
4 Years of schooling completed by him
5 Father’s main occupation
6 Whether the mother involve with any Yes 1 ] Yes 1] Yes 11 Yes 1
income generating activity No 2 | No 2 | No 21 No 2
Not known 3 | Not known 3 | Not known 31 Not known 3
Mother is dead 4 | Motheris dead 4 | Motheris dead 4 | Mother is dead 4
7 If the father/mother of the child is a Father Father Father Father
member of any credit programme oper- | Mother Mother Mother Mother
ated bv NGOs or govt. agencies, put
the name of agency/ NGO Code: Non-member=87, Not known=88, Not alive=99
8 Whether father/mother or any member | Father Father Father Father
of HH attended in school meeting this
vear Mother Mother Mother Mother
Code: Yes=1, No=2, Not known=3, ]
Not applicable=4 Other Other Other Other
9 In which month the child got whole set
of textbooks (in 1998)
Code: January=1, February=2, March=3,... ... ... October=10
10 Whether the child had to pay money Yes 11 Yes 1] Yes 1] Yes 1
in the getting textbooks No 21 No 2| No 21 No 2
Not known 3|1 Not known 3| Not known 3| Not known 3
Not applicable 9 | Not applicable 9 | Not applicable 9| Not applicable 9
11 Whether the child had to pay money Yes 1] Yes 1] Yes 11 Yes 1
(fees) to school authority for any other No 21 No 21 No 21 No 2
purpose Not known 3| Not known 3 1 Not known 3| Not known 3
Not applicable 9 | Notapplicable 9 | Not applicable 9| Not applicable 9
12 Whether private tutor/special coaching | Yes 11 Yes 1] Yes 11 Yes 1
is provided to the child No 2| No 21 No 21 No 2
Not known 3] Not known 3 | Not known 3| Notknown 3
Not applicable 9 | Not applicable 9 | Not applicable 9| Not applicable 9
13 What proportion of textbooks were
lost during floods 1998
Code 1l set=1, Half or more=2, Less than half=3, None=4, Not known=8, Not applicable=9
14 Self-perceived yearly economic status of household

Code: Alwavs in deficit=1, Sometimes in deficit=2, Balance=3, Surplus=4
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Annex 3.3 Continued

(15

Religion
Code luslim=1, Hindu=2, Others=3

16

17

Ownership of cultivable land by the household (in decimal)
Code ot known=88883

Whe  rat least one person of this household sale labour at least 100 davs a vear
Code: Yes=1, No=2

Name ot the intervii  2r
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Annex 3.6:

English version of assessment of basic competencies

A. lIdentification

Household Number:

Line number of the child:

Sex: Boy =1, Girl = 2

Union/Ward:

Name of the child: Father,/Mother’s name:
Division: District: Thana:
Village /Mahalla: Cluster Number:
Stratum: 1. Rural Dhaka 2. Rural Chittagong 3. Rural Rajshahi
5. Rural Barisal 6. Rural Sylhet 7. Metropolitan city

B. Backgrou

nd Information

+. Rural Khulnha

8. Other urban area

No. Questions Code
1 Ask the  1d whether s/he heard any radio programme, watched Radio
any programme on TV or read news paper during last one week Telovision
) Jovis
Code: Yes=1, No=2 Newspaper
C. Assessment of I ' Skills/ knowledge

No. Questions Code

1 What is a good and easy treatment for diarrhoea? Home made saline I
Salt-molasses-water saline 2
Packet saline 3
Oral rehydration saline 4
Others (mention)..v. e vicnneeciiiiiinne 8
Not known 9

2 Where should one defecate? Slab/ Sanitary 1
Pit 2
Hole 3
Others (Mention)eeeeeceinieeneeenne. 8
Not known Y

3 What benefit comes from vaccination for child? Discases prevented |
Others (mention)..oooi, 8
Not known 8}

4 What food helps prevent night blindness? Green vegetables {
Certain fruits 2
Small fish 3
Cow’s leaver 4
Vitamin A Capsule (VAC) 5
Others (Mention ). eiereeeens N
Not known 9
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Annex 3.6 Continued

No. Questions Code
5 How can  ater be made drinkable? Dotling |
Lsmg alum 2
Lsing water purification tablet 2
Others fmention)... .. ... oo ~
Notkn n Bl
6 If someo  gets a very high temperature, what should one do at first? Head with water !
Cool body 2
Others (menfion)....... b
Not known Y
7 Do youl w, what prevents poultry and livestock falling ill? Vaccination |
Others (mentiont.. ... oo . 8
Not known Y
8 How ma  brothers and sisters should there be in a family? One or Two |
Others (mention ). A
Not known 9
9 Among vour brothers and sisters, whose schooling is most essential? Sisters ]
Brothers 2
Both 3
None 4
Others mention)........ccoveee e 5
Notkan B
H0A What is the name of the President of Bangladesh? Shahabuddin Ahmed !
Shakh Hasina 2
Others (mention).......ooveieie 5
Not known Y
10B What is the name of the Prime Minister of Bangladesh? Shahabuddin Ahmed 1
Shakh Hasina 2
Others (mention)... S
Not known Y
i
i
D. Assessment of Re. ng Skills
[ No. Questions Code i
1 Interviewer: Show the following ‘word’ card and ask the child Mother
to read each word PPond
Cooperation
Freedom
Code: Can read = 1, Cann’t read = 2. Savings
2 Interviewer: Show the following “sentence’ card and ask the child Can read I
toreadi ud Can read partially 2
Five tree  ll dotwon in the storm Can tread 2
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Annex 3.6 Continued

No.

Questions

Code

“

Interviewer: Show the following “passage” card and ask the child to read
attentively. Tell him/her that you will ask him/her some questions after-
wards.

Gofur Mialt is a good farimer. He grows paddy, jute, potatoes etc. He uses this to

feed Diis family. He sells some and saves in the bank. His son and daughter study

in school. Gofur Mialy with his wife and two children is a small family. Small fam-
ily is happy family.

Code: Correct = 1, In-correct = 2, Can’t answer =3

What does Gofur Miah

cultivate in his land?

Where does he

save money?

How many members are

there in his family?

Why small family

is happy family?

E. Assessment of Writing Skills

No. Questions Code
1 Interviewer: Ask the child to write his/her name and the Own name
name of his/her village/town
Code: Can write =1, Can’t write =2 Village/Town
2 Interviewer: Dictate the following words one by one and Water
ask him  >r to write them
Bangladesh
Code: Correct = 1, Partially correct = 2, Can’t write = 3 Education
3 Interviewer: Dictate the following sentence and ask Correct
the chilc » write. Partially correct
Our country is very beautiful Can't write
4 Interviewer: Ask the child to write a letter to his/her father or to Salutation

any relative that he/she passed the exam (3/4 sentences)

Code: Can write = 1, Can’t write = 2

Message communication

Sincerely
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E. Assessment of Num 1y Skills

No. Questions Code
1 Interviewer: Ask the child to count 40 to 50. Can count ]
Can count partially 2
Can’t count 3
2 Interviewe  Show the following “number” card and ask 3
the child t¢  ad the numbers foud.
19
Code: Can read = 1, Can't read =2 500
3 interviewe  Jictate the following numbers and ask the child 5
to write.
67
Code: Can read = 1, Can't read = 2 208
4 Interviewe  Ask the child to do the tollowing addition. Correct |
5 Can't do 2
+ 53
+ 20
3 Interviewer: Ask the child to do the following subtraction. Correct |
70 Can't do 2
- 43
6 Interviewer: This part is mental arithmetic. Read the followings

one by oned ask the child to answer orally.

-

Code: Correct — 1, Incorrect = 2, Can’t say =3

a) In the harket vou have bought fish tor Tk. 15, potatoes for

Tk.5 d green chelis for Tk. 2. How much money have you spent?

by Youl 1Tk 30. You bought a notebook and pencils for
Ik. 1 How much money do vou have left?

<) Youl ght 4 pens costing Tk. 3 each. How much did
yvou: ndon 4 pens?

d)  Divide Tk. 40 among 4 persons equallv. How much each will get?

Name ot the mteryiewe

Date:
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Annex 3.6 Continued

Identification

Household Number: ... T Line number of the child: .~ Ser dov=1,Girl =2
Name of the child: . ..ciencicenen, Father/Motheris NamMe: .........ccoormrvcommmriienecrienes ceveeeesereasereesesssesseeneson
DiviSion: .o, District: o Thana: e, Union/War o,
Village/Mahalla: | e Cluster NUMDer: s ceeeeeereesseeseseesses s
Stratum: 1 uaral Dhaka 2. Rural Chittagong 3. Rural Rajshahi 4 Ri | Khuina

5  aral Barisal 6. Rural Svihet 7. Metropolitan city 8 O rurban area

Writing Assessment Part

Question No. 1

D) VEHAGE / TOWIL oo eeeesesseeseesee s sesessessseeeee s eesessseesstsseesecereseeseneen

Question NO. 2
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Numeracy Assessment Part

Question NO. 3

Question NO. 4
Add: 5

Question NO. 5
Subtract: 70
- 43

Name of the interv  ver:

Date:
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Amnex 3.7: English version of school observation cliecklist

Identification

Division: District: Thana:

Village /Mahalla: Cluster Number:

1. Rural Dhaka

5. Rural Barisal

2. Rural Chittagong
6. Rural Sylhet

Stratum:

School Information

3. Rural Rajshahi
7. Metropolitan citv

Union/Ward:

4. Rural Khulna

8. Other urban area

Serijal Questions Code
1 What is the name of the school?
2 When does it established (year)?
3 Whether it is a co-education school Only bovs 1
Onlv girls 2
Co-education 3
4 What is the type of the school?
Code:  1=Government primary, 2=Non-government primary (reg.), 3= Non- government primary (un-reg.y, 4= Non-
formal primary (NGO), 5= Non-formal primary (others), 6=Ebtedayee madrassa, 7=Kamil/Fazel/
Alim/Dakhel madrassa, 8=Hafezia madrassa, Y=Kaomee/Kharezee madrassa, 10=Kindergarten, I1=junior
secondary, 12=Covernment secondary, 13=Non-government secondary, 14=Government college, 1h=Non-gox -
ernment college, 16=0Others (mention)
5 If it is a NGO operated school, please mention the name of the NGO
6 What is the lowest and highest grade in the school ? Lowest
Highest
7 How manv classrooms are there in the school?
8 How many teachers are there in the school? Male
Female
9 Is the school under Food For Education (FFE) programme? Yos 1
No 2
10 What is the construction material for different parts of the school building? Roof
Code: 1=Pacca/brick, 2=Tin, 3=Chan/Jute stick, 4=Mud, 8=None Wall
Floor
11 Condition of the school Door: Fully good Partially good Fully damaged None
building: please mention Window: Fully good Partially good Fully damaged _ None
the number Roof: Fully good Partially good Fully damaged None
12 What is the toilet facilities in school? Separate for each sex 1
Same both sex 2
Only for boys 3
Only for girls 4
No arrangement 5
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Serial Questions Code
13 What = he hvgienic condition of the toilet? Doy s Carls
Hvwienic l !
Maderately hvgieme N 2
Not hvgrienic 3 3
Not applicable Y o
14 lf ther . no toilet facility m the school Boyvs Girls
where es the students defecate? Nearer school 1 |
Nearer house 2 2
Here and there ? 3
Don’t know 4 1
Not applicable 9 y
15 What  he drinking water facility in the school The school has its owi !
(arran  nent of tube well/ supply water)? Students use it tromn er honse 2
Students use it fromn  er school 1
No arrangement at all 4
16 Whetl  any tixed dress is compulsory for the Fixed Anvy
studer  If so, please mention the type colour colour
Trouser/ shirt/ paigama, pang *° I |
Salwer/ kamiz / borka 2 2
Tupi 3 3
Orna/scarf 4 4
None 5 3
17 Whetl  there is any teacher to teach religious Yes !
studie  y the non-Muslim students No 2
Not applicable )
I8 Please  ve information about pertormance of the Bov Garl
studer ot vour school in primary scholarship Total number of students at grade tive
exami  ion held in last December (1997) Appeared in the examinat
Got scholarship
19 Please e information about performance of the Bov Grrl
studer ot vour school in junior secondary scholarship Total number of students  grade hve
exami  ion held in last December (1997) Appeared in the examination
Got scholarship
20 Please e information about Upabritee in 1998 No of gir] students in grades V' to X
No of the above getting U rifec
21 Whetl  the school has a play ground Yes i
No 2
22 Whetl  national flag was found hoisting during school visit Yes !
No 2
23 Wheth  national anthem was sang in the day of school visit Yeo 1
No 2
24 Whether the school has its own Shaheed Minar Yes 1
No 2
25 What |t of the school went under water during floods of 19958 Floor ot school building J
Courtvard 2
None 3
26 How r 1y working days were lost due to floods 1998?
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Annex 3.7 Continued

27

Cou
money is needed to rebuild this loss?

sou please mention the materials damaged due to tloods: how much

[tems damaged

Taka necded

School building (Roof=1, Door=2, Window=3, Floor=4, Wall=5)

Furniture (Bench=1, Chair=2, Table=3, Almirah=4)

Education materials (Blackboard=1, Books=2, Laboratory instruments=3,

Other education materials=4)

Other property (Tree=1, Play ground=2)

Whether any otficial document lost? Yes 1
No 2
Classroom Information
Grade Sec | No. of Boy Girl
tio | students " i - - - -
n can seat No. of No. of No. of No. of No. of No. of
with ease students in students students students in students students
‘ the register attended attended the register attended attended
book today (head | yesterday book today (head | vesterday
count) (from register) count) (from register)
Shishu { 0 [
Q 2
013
One 1 1
112
1 3
Two 2 1
202
213
Three 3401
312
313
Four 4 1
102
4 3
Five 5 1
51 2
513
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Retention and Dropo

Grade Boy Sird
No. of Promoted to | Dropout Remained in | No. of Promoted Dropout Remained m
student next grade durimg 1997 | the same students next grade during 1997 | the same
register in next grade registered in next arade
by Mar fanuary by March fanuary
1997 1997
One
Two
Three
Four
Five
Teacher Training
Jobrochar . me
Sl Teacher's Whether | Sex Religion Position Education | Experience | Prote  onal Retreshers traming
No. name attended (vear) Irain )
. # during Last
today?
: last one v 1. course
|
I
Code: Attendance: Yes=1, No=2
Sex. Male=1, Female=2
Religion: Muslim=1, Hinduism=2, Others=3
Position: Head teacher=1, Assistant head teacher=2, Assistant teacher=3
Education: Years of schooling completed, Not known=88
Traming; PT1 C-in-ED=1, BED=2, MED=3, Dip-in-ED=4, B ED=5, Other founda n training (NGOI-6

Any other training=7, None=8, Not known=88
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Annex 3.7 Continued

School Management Committee

Serial Questions Code
1 Whether there is SMC for this school? Yes i
No 2
2 How manv members are there in the committee?
Code: Not known=88, Not applicable=99 Female: Male: Total:
3 How many times the committee met this year (1998)?
Code: Not known=88, Not applicable=99
4 Could you please mention the date of last meeting? Date:
Code: Not known=8, Not applicable=9
True=1, Not true=2 Whether the intormation is true:
5 How many of the members were present in last meeting? Female: Male: Total:
Patent Teacher Association
Serial Questions Code
1 Whether there is PTA for this school? Yes 1
No 2
2 How many members are there in the committee?
Code: Not known=88, Not applicable=99 Female: Male: Total:
3 How many times the committee met this vear (1998)?
Code: Not known=88, Not applicable=99
+ Could you please mention the date of last meeting? Date:
Code: Not known=8, Not applicable=9
True=1, Not true=2 Whether the information is true:
5 How many of the members were present in last meeting? Female: Male: Total:
School Visit
Serial Questions Code
1 Could you please mention the number of visits to your school by TEO ATEO PO
the local education authority (TEQ/ATEO/PO).
When the last visit held? No. of visits
Code: Number of visits Not known=_88
Date of visit Not known=88, Not applicable=99 Date of last visit
2 Do you maintain any visitor’s book? Yes
No 2
Name of the interviewer: DAL e et
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Annex 4.1: Perce ge distribution of children currently enrolled at primary level (Classes | to V) by class of enrollment, residence

and sex
Current class of enrollment
Residence 1 Il 11 v \’
Rural Bangladesh
Girls 33.2 19.4 20.2 13.6 13.7
Boys 34.6 200.2 185 13.4 13.2
Both 33.9 19.8 19.3 135 134
Urban Bangladesh
Girls 30.3 19.3 19.7 15.7 15.0
Boys 30.6 19.0 20.0 15.3 15.0
Both 30.5 19.1 19.8 155 5.0
All Bangladesh
Girls 32.9 19.4 20.1 13.8 13.8
Boys 34.2 20.1 18.7 13.7 13.4
Both 33.5 19.7 19.4 13.7 13.6

Source: Education Watch Household Survey (1998)
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Annex 4.2: Percentage distribution of children currently enrolled at primary level (Classes | V) by class of enrollment,
stratuni and sex

Current class of enrollment

Stratum I I il v V

Girls

Rural Dhaka Divie™ 1 35.7 17.1 211 13.0 13.0
Rural Chittagong  "ision 33.9 20.7 184 13.8 13.2
Rural Rajshahi Div  on 314 19.8 19.7 140 15.0
Rural Khulna Divi  n 29.9 19.2 229 13.8 14.2
Rural Barisal Divie 1 314 21.8 19.7 13.3 138
Rural Sylhet Divis 35.2 20.4 18.8 13.5 12.1
Metropolitan cities 30.8 20.8 201 142 140
Other urban areas 29.9 17.9 19.4 16.9 15.9
Boys

Rural Dhaka Divis 1 37.1 18.3 18.7 13.2 12.7
Rural Chittagong,  rision 33.1 21.7 189 13.3 12.9
Rural Rajshaht Div - on 35.0 205 17.9 12.6 141
Rural Khulna Divi n 31.9 20.6 18.9 15.4 13.2
Rural Barisal Divi: 322 224 16.7 143 14.8
Rural Sylhet Divis 36.3 19.0 20.0 13.1 11.6
Metropolitan citie: 29.7 202 19.6 16.0 14.5
Other urban areas 31.5 18.0 20.3 14.7 15.5
Both

Rural Dhaka Divie 1 36.4 17.7 199 13.1 129
Rural Chittagong  rision 335 212 18.7 13.5 13.1
Rural Rajshahi Di+ on 33.2 20.2 18.8 13.3 14.5
Rural Khulna Div. n 30.9 19.9 209 14.6 13.7
Rural Barisal Divic n 31.8 219 18.2 135 143
Rural Svihet Divis 1 35.7 19.7 19.4 133 11.9
Metropolitan citie; 30.2 20.5 19.8 15.2 143
Other urban areas 30.7 17.9 19.9 15.8 15.

Source: Education Wate — Household Survey (1998)
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Annex 4.3: Percentage distribution of children currently envolled at promary level (Classes [ to V) by age, sex and stratim

Ape of the children (vears)

Stratum 45 6 7 8 9 10 11 12 134
Girls

Rural Dhaka Division 68 fa 13.3 147 113 17.8 U3 11.0 70
Rural Chittagong Division 5.2 9.6 13.5 15.9 123 10.3 9.7 0.3 EA
Rural Ragshaht Division 6.8 7.0 4.5 146 13 171 10.2 10.0 8.6
Rural Khulna Dhivision 55 9.1 156 146 151 16.5 13.1 7Y 54
Rural Barisal Division 4.3 6.4 136 17.6 130 17.8 9.h 10.8 6.8
Rural Sythet Division 4.8 9.2 17.8 16.0 124 13.6 10.1 .7 5.0
Metropolitan cities 4.5 7.3 145 177 .7 14.6 12.% Q.7 5.3
Other urban areas 5.2 8.8 140 15.0 14.3 Lo 1.8 8.6 5.5
Boys

Rural Dhaka Dixision 7. 71 13.5 16.0 1.7 17.3 82 1.4 7.2
Rural Chittagong Division 6.4 7.6 13.2 16.9 10.5 18.5 K7 03 RY
Rural Rajshahi Division 55 8.2 15.2 14.8 12.1 15.9 8.7 1.9 89
Rural Khulna Division +.8 8.6 13.9 14.9 13.7 164 1273 R.6 6.8
Rural Barsal Division 4.2 5.2 119 149 13.0 20.8 9.1 115 9.3
Rural Sylhet Division 6.1 8.3 14.4 16.% 141 1h.0 9.1 9.0 6.3
Metropolitan cities 4.6 6.4 13.0 17 134 19.0 10.7 96 5.8
Other urban areas 6] 83 148 16.2 13.5 7.6 105 S 4.6
Both

Rural Dhaka Division 7.2 7.9 13.4 154 s 17.6 8.8 11.2 7.0
Rural Chittagong Division 5.4 8.6 134 To.4 T4 17.5 9.2 10.3 8.0
Rural Rajshahi Division 6.2 7.0 4R 147 11.7 16.5 9.4 10.4 07
Rural Khulna Division .1 8.9 143 149 13.4 105 2.7 8.2 61
Rural Barisal Division 42 59 12.7 16.3 13.0 19.3 v 112 7.9
Rural Svihet Division 5.5 8K 161 16.4 3.3 144 )6 9 5.6
Metropolitan crties +.5 7.1 13.8 174 3.0 16.8 1.7 96 53
Other urban areas 56 R.6 144 15.6 13.9 7.3 1.2 84 Sl

Source Education Watch Househeld Survey (1998)
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Annex 4.6: Percentage distribution of children currently enrolled at primary level (Classes I to V) by type of school, stratum

and sex
Type of school Dhaka Chittagong Rajshahi Khulna
Girls Boys Girls Boys Girls Boys Girls Boys

Formal Primary school

Government 75.2 76.7 75.0 72.4 62.6 64.1 54.9 58.4

Non-government (reg.) 4.0 3.7 7.5 8.7 19.1 19.5 253 229

Non-government (un-reg.) 1.7 16 9.4 8.4 0.2 0.1 0.5 0.3
Non-formal primary 13.0 7.1 21 1.4 14.8 1.5 14.5 9.9
Madrassa

Ebtedayee 1.6 2.4 0.6 0.7 0.4 1.1 0.4 12

Kamil/Fazel / Alim/Dakhil 3.1 6.0 1.8 37 2.4 27 3 1.0

Hafezia/Kaomi/Kharezee 0.5 1.2 2.0 31 0.1 0.3 1.6 28
Kindergarten 0.3 0.8 12 1.4 3 0.4 0.1 0.3
Secondary 0.7 0.4 0.4 0.2 0.2 0.3 0.3 0.2
Type of school Barishal Sylhet Metro.cities Other urban

Girls Boys Girls Boys Girls Boys Girls Boys

Formal Primary school

Governme 64.2 64.1 76.1 704 52.8 50.8 61.8 59.6

Non-government (reg.) 25.2 234 8.9 8.6 3.0 33 10.8 9.3

Non-government (un-reg.) 0.5 0.5 3.0 5.7 0.7 0.7 31 4.7
Non-formal primary 3.7 3.2 6.2 1.2 16.4 13.4 7.7 5.2
Madrassa

Ebtedayee 1.7 23 19 23 2.6 5.3 0.2 0.1

Kamil/Faz Alim/Dakhil 37 4.8 1.1 27 1.3 32 29 3.8

Hafezia/Kaomi/Kharezee 0.0 0.5 2.4 5.7 0.1 1.4 0.9 2.1
Kindergarten 0.4 0.7 0.2 0.4 9.0 10.1 4.7 7.7
Secondary 0.5 0.5 0.3 0.2 13.9 1.9 7.9 7.5

Source: Education Watch Houschold Survey (1998)
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Annex 4.7: Neten  lment rate among children 6-10 years by mothers level of education, stral

1and sex

Mothers level of education Level of

Stratum significance
None Primary Second:  +
Girls
Rural Dhaka Div. m 74.3 89.0 95.4 p<0.001
Rural Chittagong  vision 66.5 89.7 94 p<0.001
Rural Rajshahi D sion 73.9 89.1 Y3.4 p<0.001
Rural Khulna Dir on 82.1 90.8 98.+ p<0.001
Rural Barisal Div. m 74.2 9.6 95.¢ p<0.001
Rural Sylhet Div. n 74.6 92.2 98.. p<0.001
Metropolitan citi 65.1 83.0 93.! p<0.001
Other urban area 70.2 90.8 95.( p<.001
Level of significan p<0.001 p<0.01 s
Boys
Rural Dhaka Division 64.6 87.5 91. p<0.001
Rural Chittagong “ivision 68.0 88.6 94.( p<0.001
Rural Rajshahi D sion 70.8 87.4 97., p<0.001
Rural Khulna Div = on 74.6 87.0 95.4 p<0.001
Rural Barisal Div. 68.9 87.3 95.f p<0.001
Rural Svlhet Divi...n 73.2 91.0 94.. p<0.001
Metropolitan cities 66.3 86.1 95.f p<0.001
Other urban areas 70.4 90.3 91.~ p<0.001
Level of significanc p<0.001 ns p<inl
Both
Rural Dhaka Div:  n 69.3 88.3 93.: p<0.001
Rural Chittagong ™~ 67.3 89.1 94.4 p<0.001
Rural Rajshahs 1 72.3 88.2 95.7 p<0.001
Rural Khulna Dix 78.2 58.8 96.¢ p<0.001
Rural Barisal Div 71.5 88.9 95.¢ p<0.001
Rural Sylhet Divi 73.9 91.6 96.1 p<0.001
Metropolitan citic 65.7 84.5 94.f p<0.001
Other urban area 70.3 90.5 93.1 p<0.001
p<0.001 p<0.01 is

Level of significanc

ns = not significant a
Source: Education Wal

old Survey (1998)
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Annex 4.8: Net enrollment rate among children 6-10 years by fathers level of education, stratum and sex

Fathers level of education

Level of

Stratum significance
None Primary Secondary Tertiary +
Girls
Rural Dhaka Division 714 89.1 92.4 U2 pPe0.001
Rural Chittagong Division 63.5 85.5 uid 95.4 p<.001
Rural Rajshahi 1 iston 71.9 83.9 9.8 96.6 p<0.001
Rural Khulna Division 80.8 R7.4 96.7 100.0 p 0001
Rural Barisal Division 73.1 87.9 94.6 95.3 p<0.001
Rural Svihet Division 73.2 85.7 92.7 98.1 p<0.001
Metropolitan cities 65.8 774 82.8 959 p<0.001
Other urban areas 67.4 88.3 90.5 95.7 p<0.001
Level of significance p<0.001 p<0.001 pe0.001 1"
Boys
Rural Dhaka Division 60.8 84.1 89.4 92.5 p<0.001
Rural Chittagong Division 66.2 84.8 ®9.0) 92.6 p<0.001
Rural Rajshahi Division 69.2 81.4 88.1 98.6 p<0.001
Rural Khulna Division 73.0 84.5 90.1 95.3 p<0.001
Rural Barisal Di 1on 67.7 84.8 94.5 97.1 p<0.001
Rural Sylhet Division 69.9 88.2 90.3 92.0 p<0.001
Metropolitan cities 66.4 77.3 85.9 97.4 p<0.001
Other urban areas 70.2 82.1 #9.0 941 p<0.00]
Level of significance p<0.001 p<0.01 p<0.05 ns
Both
Rural Dhaka Division 66.0 86.5 90.8 95.1 p<0.001
Rural Chittagong Division 64.9 85.1 90.2 94.1 P00l
Rural Rajshahi Division 70.5 82.6 89.5 977 p<0.0M
Rural Khulna Division 76.8 85.9 93.4 97.8 p<0.001
Rural Barisal Division 70.3 86.4 94.5 6.1 p<0.001
Rural Svlhet Division 71.5 87.0 91.5 94.5 p<0.001
Metropolitan cities 66.1 77.3 84.4 96.7 p<0.001
Other urban areas 68.8 85.2 89.7 949 p<0.001
Level of significance p<0.001 p<0.001 p<0.001 ns

ns = not significant ~ 2=0.05

Source: Education Watch Household Survey (1998)
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Amnnex 4.9: Net e Alment vate among childrenn 6-10 years by religion, stratunt and sex

Mustim Non-Mushim
Stratum Girls Boys Significance Girls Bovs  Signiticance
Rural Dhaka Div’ n 79.2 71.1 p<0.001 7 840 ns
Rural Chittagong  ivision 769 768 ne £ 56.1 ne
Rural Rajshahi © sion 78.4 6.3 ns 7o 69.7 ne
Rural Khulna D1 ion 86.5 80.0 p<0.001 7 75.1 ns
Rural Barisal Div. - on 80.9 77.1 p<0.01 ¢ 87.6 ns
Rural Sylhet Div - m 81.2 780 p<41.05 € 751 p<0.01
Metropolitan citi 75.8 773 ns ¢ 86.8 ns
Other urban arec 80.5 8O3 ns [ 84.7 ns
Level of sienifican p<t).0] p<t) 001 p< 01 p<(1.001
Rural Banglades 79.6 75.5 p<0.001 [ 70.1 ns
Urban Banglade: 78.1 78.7 ns Eo 85.4 ns
Level of significan s s ' ns
All Bangladesh 79 4 759 p<0.001 P 721 ns

ns = not significant ... p=0.05
Sowrce: Education W™ " Household Survey (1998)

Annex 4.10: Net e lment rate amonyg the children aged 6-10 of poor houseliolds! by NGO i

vement and <fratum

NGO involvement

Level ot

Stratum Involved Not involved signihicance
Rural Dhaka Div " 74.8 (619) 69.0 (1806) p-0oi
Rural Chittagon;  ivision 67.9 (554) 70.00(3047) n-
Rural Rajshahi T sion 75.4 (769) 72.5{1357) s
Rural Khulna Dt ion 80.5 (594) 80.6 (2084) ns
Rural Barisal Div - on 81.5 (669) 75.3 (2078) p-0.001
Rural Sylthet Div. on 80.7 (501) 75.5 (290t) P05
Metropolitan citi 88.6 (88) 68.4 (1550 p- 0,001
Other urban are. B0.0 (421) 75.7 (1271} ns
Rural Banglades 75.4 72.4 ne
Urban Banglade 81.5 71.8 p 05
All Bangladesh 758 723 p<0.05

L' Those households were considered as poor where respondents perceived that the vearly economic
The figures in the p - ntheses indicate the number of children surveyed

Source: Education Wi 1 Household Survey (1998)

itus ot the household was deticit
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Annex 4.11: Profile (%) of the currently non-enrolled children aged 6-10 years

Characteristics Girls Boys Total
(n) (3,156) (3,675) (6831)

Age un years)
6 30.1 27.6 28.7
7 23.0 222 225
8 17.2 16.6 169
9 9.6 109 10.3
10 20.2 22.6 21.5
Mean (s.d.) 7.7 (1.5) 7.8 (1.5) 7.7 (1.5)
Mothers education
No education 86.1 86.1 86.1
-V 11.4 11.2 11.3
VI+ 2.6 27 2.6
Mean (s.d.) 0.6 (1.8) 0.6 (1.8) 0.6 (1.8)
Fathers education
No education 78.4 76.8 77.6
I-v 13.5 14.2 13.9
VI-X 7.1 7.9 7.6
X1+ 09 1.1 1.0
Mean (s.d.) 1.2(2.7) 1.3(2.8) 1.3(2.7)
Mothers involvement in IGA
Yes 30.9 30.3 30.6
No 69.1 69.7 69.4
Self-perceived yearly economic status of
household
Allways in defic 46.2 48.0 47.2
Sometimes in deficit 319 31.3 315
Balance 16.1 16.3 16.2
Surplus 5.8 44 5.0
Labour sale status of household
Sell labour 65.5 66.1 66.1
Don't sell 345 33.4 339
Land ownership (in decimal)
Landless 66.7 66.8 66.7
1-50 11.6 129 12.3
51-200 15.3 14.0 14.6
501+ 6.4 6.3 6.4
Mean (s.d.) 78.9 (1023.3) 93.8 (1305.9) 87.1 (1185.5)
Religion
Muslim 87.9 89.8 89.0
Non-Muslim 12.1 10.2 11.0
Household’s involvement with NGO
Involved 20.8 20.6 20.7
Not-involved 79.2 79.4 79.3

Source: Education Watch Houschold Survey (1998)
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Annex 4.12: One ye s information about retention and dropout of the students of formal primnai - school (botl government and
non-ge  riment) who registered in different grades at the beginning of 1997 by ¢reand sex

Percent of studer

Class/Sex Promoted to Dropped out Remain in the
next grade during 1997 same grade

Girls

| 871 5.5 74

[ 90.2 +8 5.0

1 80.8 7.5 1.7

v 54.5 5.8 a7

V 89.2 4.5 6.0

All 86.3 5.7 8.0
Boys

1 B6.+ 5.6 8.0

1 89.3 1.5 0.2

1t 81.1 7.0 1.y

1% 82.1 7.5 10.4

\ 88.0 5.0 7.0

All 85.4 5.9 8.7

Source: Education Wate - School Survey (1998)

Annex 4.13: Omne yc s information about retention and dropout of tHhe students of goveriment  -imary school who registered
in diffc 1t grades at the beginning of 1997 by FFE programme, grade and sex

Class/Sex Promoted Dropped out Repeated
FFE non-FFE FFE non-FFE FFE non-FFE

Girls
1 86.8 89.0 6.1 57 7.1 5.2
il 92.0 90.3 4.3 5.3 37 44
I 79.8 80.2 7.8 7.6 12.4 12.2
v 82.7 85.0 6.7 54 10.6 9.6
vV 91.0 83.8 3.6 5.0 5.4 6.2
All 86.2 86.7 5.9 5.8 7.9 7.5

Boys
1 84.8 89.7 6.5 5.3 8.7 5.0
1 89.1 90.2 7 4.6 6.2 A2
m 79.7 80.9 7.8 6.7 125 124
v 78.7 83.3 8.0 7.2 13.3 9.5
\% 87.8 89.0 5.9 4.2 6.3 6.8
All 84.1 86.7 6.5 5.6 9.4 7.

Source: Education Wati school Survey (1998)
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Annex 4.14: Proportion of children completing primary schooling by number of years taken, type of school and sex

School Years taken to complete primary education Total
Type 5 6 7 8
Government primary
Girls 18.6 18.4 43 0.8 721
Boys 47.0 19.1 47 1.0 71.8
Non-government primary
Girls 46.3 20.7 56 1.2 738
Boys 38.3 20.9 6.9 1.7 67.8
Madrassa
Girls 342 15.0 4.0 0.8 54.0
Boys 37.8 16.1 1.2 0.8 58.9
English medium kindergarten
Girls 87.9 6.3 0.4 0.0 94.6
Boys R7.5 7.3 0.4 0.0 95.2
Primary attached to secondary
Girls 69.1 18.3 29 0.4 9.7
Bovs 65.7 19.9 37 0.4 89.7

Note: Non-formal schools were not included in this analysis most followed a 3-year cycle
Source: Education Watch School Survey (1998)

Annex 4.15: Hypothetical cohort analysis of students in various classes using the UNESCO miethodology by type of school and

sex of child

Indicators Govt. primary ~ Non-govt. primary Madrassa KG Secondary attached
Girls

Completion rate 72.1 73.8 54.0 94.6 9.8
Dropout rate 279 26.2 46.0 9.2
Repeaters rate 36.1 447 38.6 268
Years needed tor completion 6.6 6.7 8.1 53 5.0
Coetficient of etficiency 75.7 75.0 618 Y52 89.5
Boys

Completion rate 71.8 67.8 589 95.2 §9.8
Dropout rate 28.2 322 41.1 4.8 10.2
Repeaters rate 38.9 54.4 38.8 8.5 30.8
Years needed for completion 6.7 7.3 5 5.3 5.7
Coefficient of efficiency 74.7 68.8 66.6 94.9 88.2

Note: See previow  ble
Source: Educationr Watch Sclwol Survey (1998)
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Annex 4.16: Attena  ce rate by stratum and sex
Sex
Stratum Girls Bovs Both
Rural Dhaka Divi n 55.1 51.7 534
Rural Chittagong  vision s4 7 54.2 6.8
Rural Rajshahi Di ion 58.9 339 T4
Rural Khulna Div - on Hh2 3 ARG SURD
Rural Barisal Div. m 54.7 172 S50
Rural Sylhet Divi o 5549 S20 54.0
Metropolitan citie 70.2 663 N2
Other urban areas 61.3 S0, o1.2
Rural Bangladesh SO S48 i
Urban Banylades! 66.4 6h 3 (%)
All Bangladesh RO 57.6 59,01
Source: Pducation Wateh School Surzey (19981
Annex 4.17: Atten...nce rate by type of school, class and sex
Class
Type ot school 1 H 1] v \ All
Girls
Government prim 58.3 59.5 57.7 R9.2 62T 59,3
Non-govt. primary 54.0 50.5 514 52.4 541 524
Non-formal prima 82.3 792 36.0 77 85.4 R2.6
Madrassa 49.4 460 18.1 50.2 S2.4 9.1
Kindergarten 81.1 823 779 795 7R.5 RO+
Secondary attache 75.0 75.6 741 759 PR 745
Al girls o4 6u.1 59.9 sa.7 RN 6.3
Boys
Government primary 56.7 58.4 R5.5 55.0 59.5 569
Non-govt. priman 54.4 50.9 50.1 49.7 51.6 517
Non-formal prima 79.0 75.4 80.8 67.0 76.8 78.0
Madrassa 46.2 45.5 47.2 48,1 45.0 464
Kindergarten 79.5 80.3 75.1 793 RS 78T
Secondary attache 70.7 731 08.8 67 4 62.2 651
All boys 58.3 58.7 56.6 55.4 58.3 576
Both
Government prim 57.5 590 56.6 57.1 61.2 58.1
Non-govt. priman 54.2 50.7 62.0 5.0 SN 521
Non-formal prima 80.9 77.6 84.1 T30 2.7 3007
Madrassa 47.5 45.7 17 6 489 178 T4
Kindergarten 80.2 31.2 76.2 79.0 S 79.4
Secondary attache 728 742 1.4 71.6 67 .60 713
All 59.3 59.4 58.3 56.5 67 59.0

Source: Education Watc

chool Survey (1998)
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Annex 4.18: Mean number of student registered, can seat with ease and present (attended) in the classroont on the observation
day by stratum

Mean number of student

Stratum Registered Can seat with ease Present
Rural Dhaka Division 50.1 31.1 26.7
Rural Chittagong Division 54.6 347 31.0
Rural Rajshah  ivision 419 28.1 240
Rural Khulna  vision 43.2 30.4 26.2
Rural Bamsal I 1sion 46.8 27.9 25.7
Rural Sylhet Division 43.6 29.2 23.6
Metropolitan ¢ 2s 58.6 39.8 99
Other urban areas 449 33.2 27.0
Rural Bangladesh 46.6 30.2 26.2
Urban Bangladesh 51.9 36.5 33.6
All Bangladesh 48.2 32.0 28.4

Source: Education Watch School Survey (1998)

Annex 4.19: Mean number of student registered, can seat with ease and present in the classroont on the observation day by
school type

Mean number of student

Type of school

Registered Can seat with ease Present
53.9 35.1 313
45.0 26.7 23.4
31.0 289 25.1
347 204 16.5
18.3 23.0 14.5
65.3 422 46.6
48.2 32.0 284

Source: Education Watch School Survey (1998)

Annex 4.20: Attendance rate among the government primary school student by FFE progranune, class and sex

Class

Whether school is under
FFE programme I 11 [ v Vv Total
Girls

Yes 58.2 62.0 62.6 61.1 65.1 61.4

No 58.6 58.8 56.4 58.5 61.5 58.6
Boys

Yes 54.4 58.8 54.9 53.2 60.9

No 57.4 5 55.6 55.7 59.2 2
Both

Yes 56.3 6(.4 58.4 56.7 62.2 58.5

No 5 58.5 55.9 5 60.3 57.8

Source: Education Watch School Survey (1998)
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Annex 4.21: Percer:
by the

ve distribution of children currently enrolled at primary level (Classes 1 to
wnth of getting, , stratum and sex

receiving full set of textbooks

Month of getting full set of textbooks

y time between Still did

Stratum January February March ril and October not get
Girls

Rural Dhaka Divi * n 33.5 39.7 9.8 7.0 5.0
Rural Chittagong  vision 415 30.0 26.3 1.2 1.0
Rural Rajshahi D1 jon 25.8 46.4 25.9 7.0 49
Rural Khulna Div. 22.7 57.1 7.0 9.7 35
Rural Barisal Div: n 29.7 58.6 7.7 2.1 2.0
Rural Sylhet Divi: 1 20.3 53.8 13.8 6.3 5.8
Metropolitan citie 372 39.2 13.2 8.8 16
Other urban areat 39.2 42.4 11.7 4.1 25
Boys

Rural Dhaka Divi  n 38.2 39.6 10.1 59 6.2
Rural Chittagong  vision 41.7 30.6 24.7 16 1.0
Ruraf Rajshahi Di  ion 241 45.9 19.2 6.1 4.8
Rural Khulna Div - on 212 59.7 7.7 7.9 3.5
Rural Barisal Div. mn 30.5 56.9 85 22 1.9
Rural Sylhet Divi  n 20.0 53.6 145 6.6 5.2
Metropohitan citie 41.7 40.1 111 6.0 11
Other urban area: 39.5 42.3 11.2 49 22
Both

Rural Dhaka Divi n 38.4 39.7 10,0 6.4 5.6
Rural Chittagong Division 41.6 30.5 255 1.4 1.0
Rural Rayshahi Di - ion 25.0 46.1 17.6 6.5 4.8
Rural Khulna Div - on 220 58.4 7.3 8.8 35
Rural Barisal Div 30.1 57.8 8.1 2.1 19
Rural Sylhet Divi  n 20.2 53.7 14.2 6.5 5.5
Metropolitan cities 395 39.6 12.2 7.4 1.4
Other urban area: 39.3 42.4 11.5 4.5 2.4

Source: Education Wa,

Household Survey (1998)
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Annex 4.22: Percentage of children currently enrolled at primary level (Classes [ to V), who had to pay money in getting text-
books by stratum and sex

Sex

Level of
Stratum Girls Boys Both significance
Rural Dhaka Di  ion 38.6 40.4 395 ns
Rural Chittagong Division 69.9 67.9 68.9 ns
Rural Rajshahi Division 319 35.5 33.7 p<0.05
Rural Khulna Division 47.1 49.6 48.4 ns
Rural Barisal Di  ion 56.0 56.5 56.3 ns
Rural Sylhet Division 57.9 58.2 58.1 ns
Metropolitan cities 19.1 51.2 50.2 ns
Other urban areas 42.8 459 44.3 ns
Level of significance p<0.001 p<0.001 p<0.001
Rural Bangladesh 47.9 49.6 488 p<0.05
Urban Bangladesh 45.8 45.4 171 p<0.05
Level of significance p<0.01 p<0.01 p<0.01
All Bangladesh 47.6 495 48.6 p<0.01

ns = not significant at p=0.05
Source: Education Watch Household Survey (1998)

Annex 4.23: Percentage of children currently enrolled at primary level (Classes I to V) wio had to pay money in getting text-
books by school type

Percentage of Number of
Provider children children interviewed
Government primary 15.7 20,946
Non-government primary 9.2 5,014
Non-formal primary 59.0 2,529
Ebtedayee madrassa 17.6 4,71

Source: Education Watch Houschold Survey (1998)
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Annex 4.24: Perc
durt,

age of children currently enrolled at primary level (Classes | to V), who |

1998 by stratunt and sex

to pay different fees to school

Sex

Level of

Stratum Girls Bovs soth signiticance
Rural Dhaka Div - on 73.6 773 754 pet.il
Rural Chittagony  ivision 90.0 BR.5 8Y.2 ns
Rural Rajshabi L sion 71.0 740 72.5 pALOS
Rural Khulna Di  ion 86.4 890 87.7 pe0.01
Rural Barsal Div on 92.1 93.9 93.5 ns
Rural Sylhet Div. 84.5 85.2 848 ns
Metropolitan citi a1 845 837 ns
Other urban are: 87.3 88.0 387.6 ns
Level of significinice p<0.001 p< 001 <(.00}

Rural Banglades 80.6 82.6 S1.6 P 0.001
Urban Banglade:’ 85.3 86.2 %5.7 ns
Lovel of siqiufican p<0.01 p<il.0l <001

All Bangladesh 811 83.0 82.1 p<0.001

ns = not signiticant .
Source: Education W

=005
Household Suroey (1998)

Annex 4.25: Perce

age of children currently enrolled at primary level (Classes | to V) havis

rfvate tutor/coaching during

1998 ¢ stratunt and sex
Sea
Level of

Stratum Girls Bovs Soth significance
Rural Dhaka Div. 19.5 23.0 212 p<0.01
Rural Chittagony  ivision 18.2 21.2 19.8 p0.01
Rural Rajshahi B sion 121 15.1 13.5 p<0.01
Rural Khulna Di " ion 19.0 223 20.6 p<0.01
Rural Barisal Div  on 14.7 19.2 17.0 p<0.001
Rural Sythet Div. 13.6 15.5 14.6 ns
Metropolitan citi 45.8 44.1 44.9 ns
Other urban area 41.5 46.1 437 p<.01
Level of significance p<0.001 p<0.001 <(1.001
Rural Bangladesl 16.7 19.9 18.3 p<(L001
Urban Banglade: 43.5 45.] 44.3 ns
Level of significan p<0.001 p<0.001 <0.001

19.8 228 213 p<.001

All Bangladesh

ns = not signiticant
Source: Education Wa

=(.05
Houschold Survey (1998)
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Annex 4.26: Percentage distribution of schools by type of school and number of teachers

Number of teachers

Type of
school 1 2 3 4 5+ Mean S.d.
1.1 14.6 22.5 27.3 34.4 1.4 2.5
1.4 7.5 11.0 73.3 6.8 29 1.6
87.4 89 3.6 - - 1.1 0.6
39 39 78 39 80.4 11.1 6.0
- 2.0 - 2.4 96.0 9.6 16
2.8 - - - 97.2 24.1 14.2
25.4 9.9 12.0 235 29.2 4.9 6.1
Source: Education Watch School Survey (1998)
Annex 4.27: Mean level of education of the teachers by stratum and school type
Stratum Govt. Non-govt. Non-formal Secondary
primary primary primary Madrassa KG attached
Rural Dhaka Division 12.0 11.3 9.8 14.2 - -
Rural Chittagong Division 11.8 12.3 10.2 15.0 13.7 -
Rural Rajshahi Division 121 11.5 10.2 135 - -
Rural Khulna Division 12.0 11.3 9.9 13.9 11.9 -
Rural Barisal Division 1.7 11.1 10.5 13.6 121 13.7
Rural Sylhet Division 11.3 11.4 10.3 14.2 11.6 -
Metropolitan cities 12.2 13.4 11.6 147 14.3 144
Other urban areas 12.0 1.3 10.3 14.4 13.7 14.2
Rural Bangladesh 11.8 11.4 101 13.9 12.7 13.7
Urban Bangladesh 121 12.4 1.2 14.6 141 14.4
All Bangladesh 11.9 11.6 10.4 14.1 13.9 14.3

Source: Education W h School Survey (1998)
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Annex 4.28: Perce

e of teachers having basic training by residence, school type and sex

Residence Govt. Non-govt. Non-formal Secondary
primary primary primary Madrase KG attached
Rural Bangladest
Female 90.8 34.2 841 12.5 139 333
Male 96.8 317 85.7 147 216 0.0
Both 95.0 325 84.3 14.6 17.8 38.9
Level of significance p<0.001 ns ns " ns i
Urban Banglades
Female 97.3 333 83.6 27.8 16.6 62.6
Male 97.4 317 90.0 243 12.4 56.9
Both 97.3 32.7 84.3 24.7 15.4 59.1
Level of significance 1 s s Hs s s
All Bangladesh
Female 94.3 34.0 83.9 23.1 16.3 621
Male 96.9 37 87.1 17.2 14.8 559
Both 95.8 325 84.3 17.5 5.8 58.2
Level of significanc p<0.05 s ns Hs ns ns

ns — not significant a
Source: Education Wat

=0.05
School Survey (1998)

Annex 4.29: Percer

ge of teachers who received refreshers course at least once during last year b

esidence, school type and sex

Residence Govt. Non-govt. Non-formal Secondary

primary primary primary Madras: KG attached
Rural Banglades]
Female 93.2 83.3 94.3 0.0 139 0.0
Male 92.6 83.9 100.0 9.1 16.2 0.0
Both 92.8 837 94.8 9.0 15.1 (.0
Level of significanc ns IR na i s na
Urban Banglades
Female 89.3 26.1 94.4 0.0 4.7 4.6
Male 91.3 36.6 70.0 9.7 2.6 6.6
Both 89.9 30.0 91.4 8.6 4.1 5.5
Level of significance s s p<0.01 na s 1~
All Bangladesh
Female 91.1 64.8 94.3 0.0 5.7 4.5
Male 92.4 78.5 90.0 9.3 5.9 6.2
Both 91.8 73.4 93.8 5.8 57 5.6
Lewvel of significance ns p<i1001 ns 1na s Hs

_

ns = not signiticant ¢
Source: Education Wa

1=(0.05
School Survey (1998)
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Annex 4.30: Different types of basic training for the teachers

Name of
basic training

Short description

Duration

Entry level
educational
qualitication

Cin Ed
(Certificate in
Education)

This training course is specially designed for the govern-
ment and non-government primary school teachers. There
are 53 Primary Training Institutes (PTIs) all over the coun-
try. The contents of the course include child psychology,
classroom management, school management, leadership
and the primary education curricula of NCTB. The trainees
prepared to teach in formal primary schools.

9 months

Secondary School
Certificate
(SSC)

B. Ed
(Bachelor of

Education)

This training course is designed to prepare the trainees as
secondary school teachers. There are government as well
as privately managed Teacher Training Colleges who offer
this course. The trainees are specialised in one of the three
major disciplines: Science, Humanities and Business
Studies.  The course contents include child psychology,
classroom management, school management, history of
education, philosophy of education, curriculum develop-
ment, leadership, teacher student relationship and NCTB

curricula for secondary education.

1 years

B Sc/ BA/B Com

M. Ed
(Master of
Education)

Its an advanced course for the teachers of secondary edu-
cation. The trainees specialise themselves on specific areas
of secondary education, such as education administration,

science education, educational psychology and guidance.

1 year

B. Ed

Dip in Ed
(Diploma in

Education)

This course is no longer offered now. It was offered by the
Institute of Education of University of Dhaka. This course
prepares the trainees as secondary school teacher and the
course is equivalent to B. Ed degree mentioned above.

1 year

B Sc/BA/
B Com

BP ED
(Bachelor of
Physical Education)

This training prepares the trainees as physical instructor

for the secondary schools.

1 year

Higher Secondary
Certiticate
(HSC)

Foundation training

The NGOs arrange foundation training course for the
teachers of their non-formal primary education pro-
grammes. No uniform contents are followed in these train-
ing courses. However the training contents cover the areas
of child psychology, school management, classroom man-

agement and the curricula.

13-15 days
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Annex 4.31: Meain

rs of expericnce of the teachers by stratunt and school type

Stratum GOovt, Non-grovt. Non-formal Secondary
primary primary primary Madrass. K attached
Rural Dhaka Divie 18.4 8.0 2.8 8.4 - -
Rural Chittagong Division 19.4 6.3 33 12.6 3.6
Rural Rajshahi Div - on 21.3 1.0 2.0 0.1 - -
Rural Khulna Divioan 19.6 1.5 3.3 9.3 4.5 -
Rural Barisal Division 200 9.1 2.0 1o 104 9.8
Rural Sylhet Divis 17.3 8.5 1.7 10.5 4.9 -
Metropolitan cities 20.2 6.5 1.9 10.2 4.9 1.
Other urban areas 18.4 1.5 1.2 4.8 5.8 145
Rural Bangladesh 19.3 9.2 25 10.6 5.8 19.8
Urban Bangladesh 19.2 8.8 23 10.0 5.1 12.7
All Bangladesh 19.3 9.1 2.5 10.4 5.2 13.0
Source: Education Wate — chool Suroey (1998
Annex 4.32: Percer © ge of teachers found absent in school during reference day by residence an wl type
Residence Govt. Non-povt. Non-formai Secondary
primary primary primary Madrass. KG attached
Rural Bangladesh
Female 15.8 240 1.0 37.5 16.7 33.2
Male 13.5 21.3 9.5 14.1 189 3.3
Both 142 221 4.5 146 178 83
Level of si¢nificance 1"y s i i s p<iiin
Urban Bangladesh
Female 10.3 174 5.5 114 10.7 10.2
Matle 79 19.5 20,0 48 1n:z 6.5
Both 9.6 18.2 72 55 10.8 .1
Level of siquiticance ns s ns ns ns s
All Bangladesh
Femalc 12.8 219 4.4 19.2 1.3 10.6
Male 12.6 211 12.9 1.6 13.1 6.6
Both 127 21.4 5.3 11.9 1.9 8.1
Level of siqnificance Hs s p<tlib i s petlins

ns = not siyniticant at
Sowrce: Education Wate

.05
cheol Survey (1998)
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Annex 4.33: Percentage distribution of schools by type of school and number of classroom

Number of teachers

Type of

school 1 2 3 4 5+ Mean S.d
Government primary 5.1 34 50.0 15.3 26.3 3.8 1.7
Non-government primary 144 9.6 61.6 6.2 8.2 3.0 1.4
Non-formal primary 95.1 3.6 1.2 - - 1.1 0.3
Madrassa 1.8 7.8 7.8 - 72.5 7.6 13
Kindergarten 2.0 2.0 4.1 28.6 63.3 5.8 32
Secondary atta  »d - - - - 100.0 148 10.3
All 31.8 4.5 31.3 8.7 23.7 3.7 3.9

Source: Education Watclt Schools Survey (1998)

Annex 4.34: Percentage of sclools by type of construction material, residence and school type

Everything Floor made of No walls,
Type of made of bricks and others No use of roof
school bricks made of tin bricks or floor
Rural Bangladesh
Government primary 36.4 51.1 1.8 0.7
Non-govt. primary 47.6 11.1 27.8 13.5
Non-formal primary 1.1 34 93.3 2.2
Madrassa 12.5 2.5 72.5 12.5
Kindergarten 30.0 20.0 50.0 0.0
Secondary attached 66.7 0.0 33.3 0.0
Level of significance p<0.001 p<0.001 p<0).001 p<0.001
Urban Bangladesh
Government primary 74.7 17.3 6.7 1.3
Non-govt. primary 50.0 25.0 25.0 0.0
Non-tormal primary 17.6 11.8 66.2 4.4
Madrassa 63.6 27.3 9.1 0.0
Kindergarten 72.5 225 2.5 2.5
Secondary attached 48.5 45.5 6.1 0.0
Level of signifi. - cc p<0.001 p<0.001 p<0.001 ns
All Bangladesh
Government primary 445 439 10.7 0.8
Non-govt. primary 47.9 13.0 27.4 11.6
Non-formal primary 5.7 5.7 85.8 2.8
Madrassa 235 7.8 58.8 9.8
Kindergarten 64.0 22.0 12.0 2.0
Secondary attached 50.0 1.7 8.3 0.0
Level of significance p<0.001 p<0.001 p<0.001 p<0.001

ns = not significant at p=0.05

Source: Education Watch School Survey (1998)
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Annex 4.35: Perce. ge distribution of schools by sources of drinking water, residence and scho  type

sources of drinking water

Type ot school Selt Nearer house Nearer school None

Rural Bangladesh

Government " nary 58.2 271 "1 7.5
Non-govt. prit = ry 41.3 49.2 1.8 8.7
Non-formal pi ary 8.4 86.6 L0 5.0
Madrassa 70.0 15.0 3.0 10.0
Kindergarten 50.0 50.0 10 0.0
Secondary atte  ed 100.0 0.0 1.0 0.0
Level of sicmficance p<0.001 p<0.001 g ns

Urban Bangladesh

Government ¢ 1ary 66.7 22.7 W0 6.7
Non-govt. prit = vy 45.0 35.0 W0 15.0
Non-tormal p1 - ary 235 64.7 5 10.3
Madrassa 81.8 18.2 10 0.0
Kindergarten 90.0 5.0 5 2.5
Secondary attached 93.9 6.1 0 0.0
Level of significance p<0.001 p<0.001 ns

All Bangladesh

Government p 1ary 60.0 26.2 5 7.0
Non-govt. prir = -y 41.8 47.3 4 9.6
Non-formal primary 12.6 80.6 4 6.5
Madrassa 72.5 15.7 9 7.8
Kindergarten 82.0 14.0 .0 2.0
Secondary attached 94.4 5.6 0 0.0
Level of significance p<0.001 p<0.001 ns

ns = not significant at .05
Source: Education Water chools Survey (1998)

Annex 4.36: Percent. > of schools having play eround by residence and school type

Type ot school Rural Bangladesh Urban Bangladesh All Bangladesh
Government primary 72.1 60.0 649.6
Non-govt. primary 69.8 50.0 67.1
Non-formal primary 4.5 7.4 5.3
Madrassa 77.5 36.4 68.6
Kindergarten 20.0 325 30.0
Secondary attached 100.0 87.9 88.5
Level of significance p<0.001 p<0.001 p<.001

Source: Education Watcl  :hool Survey (1998)




142 Hope Not Complacency

Annex 4.37: Percentage distribution of co-education schools by toilet facilities, residence and school type

Available Separate Same Only
Tvpe of for both for both tor for No
school sexes sexes boys girls facility
Rural Bangladesh
Government primary 23.1 58.5 0.7 0.7 17.0
Non-govt. primary 222 48.4 0.0 0.0 294
Non-formal primary 0.6 33.5 0.0 0.6 65.4
Madrassa 41.0 28.2 2.6 2.6 25.6
Kindergarten 10.0 60.0 0.0 0.0 30.0
Secondary attached 66.7 33.3 0.0 0.0 0.0
Level of significance p<0.001 p<0.001 na na p<0.001
Urban Bangladesh
Government primary 257 55.7 0.0 0.0 18.6
Non-govt. primary 211 63.2 0.0 0.0 15.8
Non-formal primary 1.5 36.8 0.0 0.0 61.8
Madrassa 36.4 36.4 9.1 0.0 18.2
Kindergarten 32.5 65.0 0.0 0.0 25
Secondary attached 63.0 33.3 3.7 0.0 0.0
Level of significance p<0.001 p<0.05 ns ns p<0.001
All Bangladesh
Government primary 23.6 57.9 0.6 0.6 17.3
Non-govt. primary 22.1 50.3 0.0 0.0 27.6
Non-formal primary 0.8 344 0.0 0.4 644
Madrassa 40.0 30.0 4.0 2.0 24.0
Kindergarten 28.0 64.0 0.0 0.0 8.0
Secondary attached 63.3 33.3 33 0.0 0.0
Level of significance p<0.001 p<0.001 ns ns p<0.001

ns = not significant at p=0.05
Source: Education Watch Schools Survey (1998)
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Annex 5.1: Percer, e of children satisfying “basic education” criteria by year of schooling con

cfed, stratun and sex

Years of schooling completed

Level of
Stratum One Two Three Four Five Six + significance
Girls
Rural Dhaka Division 0.0 118 14.3 39.5 44.0 6.0 p<0.001
Rural Chittagong ™ vision 143 29 7.5 263 40.0 43.8 p<0.001
Rural Rajshahi Di sion 9.1 147 5.3 44.9 56.8 70.0 p<0.001
Rural Khulna Div - on 200 28.2 359 435 57.7 50.0 ns
Rural Barisal Div 0.0 16.7 14.3 268 60.0 60.7 p<0.001
Rural Syfhet Divi  n 0.0 7.1 44 25.0 44.0 6.0 p<ii0]
Metropolitan cities 111 205 321 548 60.9 89.7 p<t).001
Other urban area: 0.0 292 324 46.3 66.7 90.9 p<t.0M
Boys
Rural Dhaka Division 6.7 15.9 333 311 643 75.0 p<(.001
Rural Chittagong ™ vision 5.6 8.8 11.9 27.5 59.1 42.9 p<0.001
Rural Rajshahi D sion 12,5 324 211 44.0 53.8 86.7 p<0.001
Rural Khulna Div = on 7.1 226 245 545 62.5 66.7 p<0.001
Rural Barisal Div n 6.7 0.0 26.8 8.5 50.0 76.9 p<.001
Rural Sylhet Divi  n 0.0 5.9 8.3 225 48.3 60.0 p<.001
Metropolitan citic 17.6 148 50.0 674 85.7 91.1 p<(L.001
Other urban areas 25.0 10.0 35.5 455 789 94.4 p<(.001
Both
Rural Dhaka Div 2.5 14.1 239 349 513 64.9 p<0.001
Rural Chittagong  ivision 9.4 58 9.8 269 48.9 433 p<0.001
Rural Rajshahi D sion 10.5 23.5 13.2 44.4 55.6 80.0 p<0.001
Rural Khulna Di* * “on 125 25.7 35.1 47.8 60.0 58.3 p<0.001
Rural Barisal Div =~ on 33 10.0 211 387 55.2 65.9 p<01.001
Rural Sythet Div. n 0.0 6.5 6.5 240 46.4 60.0 p<1.001
Metropolitan cities 143 18.2 40.7 61.2 74.5 N.5 p<0.001
Other urban area 11 20.5 33.8 459 72.1 93.1 p<0.001

Note: In many cases
Source: Education Wa

\ years one t
ABC Survey

hree) the number of children interviewed were too small (n< 30)
998)

s = not significant at p=0.05
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Annex 5.2: Percentage of children satisfying ‘basic education’ criteria by mothers level of education, stratum and sex

Mothers level of education Level of

Stratum significance
Nil Primary Secondary +

Girls
Rural Dhaka Division 16.7 34.0 66.7 p<0.001
Rural Chittagong Division 10.3 28.9 294 p<0.01
Rural Rajshahi Division 22.2 372 57.9 p<0.01
Rural Khulna |  ision 28.6 50.0 70.0 p<0.001
Rural Barisal Division 21.5 35.4 46.7 p<0.05
Rural Sylhet Division 13.5 28.6 50.0 p<.001
Metropolitan cities 27.1 51.0 725 p<0.001
Other urban areas 313 17.4 69.1 p<1.001
Level of significance p<0.001 ns p<0.05
Boys
Rural Dhaka Division 20.4 45.9 23.1 p<0.01
Rural Chittago  Division 1.3 35.0 50.0 p<0.001
Rural Rajshahi Division 29.7 34.8 54.2 p<0.05
Rural Khulna Division 29.1 55.3 57.1 p<0.001
Rural Barisal Division 23.7 36.1 60.0 p<0.001
Rural Sylhet Division 10.6 22.0 48.0 p<0.001
Metropolitan cities 38.5 47.7 83.8 p<0.001
Other urban areas 32.5 43.1 75.3 p<0.001
Level of significance p<0.001 ns p<0.001
Both
Rural Dhaka Division 18.6 38.9 4.0 p<0.001
Rural Chittagong Division 10.8 318 39.4 p<0.001
Rural Rajshahi Division 25.6 36.0 55.8 p<0.001
Rural Khuina Division 28.8 52.4 63.4 p<0.001
Rural Barisal Division 226 35.8 53.3 p<0.001
Rural Sythet Division 12.1 25.0 48.8 p<0.001
Metropolitan cities 323 49.5 79.0 p<0.001
Other urban areas 31.8 45.2 72.7 p<0.001
Level of significance p<0.001 p<0.01 p<0.001

ns = not significant at p=0.05

Source: Education Watch ABC Survey (1998)
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Amnnex 5.3: Percenl.. e of children satisfying ‘basic education’ criteria by fathers level of educat

L stratunt and sex

Fathers level of education

Level of

Stratum significance
Nil Primary Second 7+
Girls
Rural Dhaka Div' " 11.9 30.8 17 p<.001
Rural Chittagony  ivision 10.9 15.2 34 p-O.ul
Rural Rajshahi D sion 19.8 34.1 42 p<0.01
Rural Khulna Dir on 32.7 30.9 56 p<0.01
Rural Barisal Div = Hn 16.9 34.0 17 p<0.001
Rural Sylhet Div: - 122 22.8 40 p<t.01
Metropolitan citi 25.6 421 63 p<0.001
Other urban area 21.5 53.2 59 p<.001
Level of significan p<0.001 p<(.05 p<t)
Boys
Rural Dhaka Division 18.9 349 33 p0b
Rural Chittagong  ivision 9.8 171 15 p-0.001
Rural Rajshahi D sion 257 37.8 17 p<0.05
Rural Khujna Div on 28.1 42.1 50 p<0.05
Rural Barisal Div >n 23.2 29.8 18 p<0.01
Rural Svihet Divi n 8.8 14.3 47 p<0.001
Metropolitan citii 33.3 34.1 81 p<0.001
Other urban areas 27.0 56.1 64 p<.0M
Level of sienificance p<.001 p<0.001 p< 1
Both
Rural Dhaka Div 15.7 32.6 41 p- 1001
Rural Chittagong  ivision 10.3 16.2 39 p<0.001
Rural Rajshahi D sion 22.8 36.0 44 p<0.001
Rural Khulna Div - on 30.5 36.6 53 p<0.001
Rural Barisal Div. n 20.0 31.8 17 p<0.001
Rural Sythet Divi n 10.6 18.3 41 p<0.001
Metropolitan citit 29.0 37.8 73 p-0.0m
Other urban area 24.2 54.5 62 pe0.001
Level of siynificant p<0.001 per0.001 ptr 1

Source: Education Wal

ABC Survey (1998)
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Annex 5.4: Perce  'ge of children satisfying "basic education’ criteria by self-perceived yearly economic status, stratunt and sex

Yearly economic status

Stratum
Always in Sometimes Level of
deficit in deficit Balance Surplus significance
Girls
Rural Dhaka Division 20.0 18.2 29.5 46.2 ns
Rural Chittagong Division 10.4 12.0 22.5 35.0 p<0.05
Rural Rajshahi Division 19.6 30.6 222 36.4 ns
Rural Khulna Division 29.2 42.5 42.6 44.4 ns
Rural Barisal Division 259 29.5 28.3 47.4 ns
Rural Sylhet Division 15.4 194 23.5 30.0 ns
Metropolitan cities 32.6 31.0 50.6 61.3 p<0.01
Other urban ar 33.3 452 50.0 519 ns
Level of significance p<0.05 p<0.001 p<(.0N1 s
Boys
Rural Dhaka Division 23.3 241 328 0.0 ns
Rural Chittagong Division 12.3 18.4 28.3 25.0 ns
Rural Rajshahi  vision 244 33.8 33.3 45.2 ns
Rural Khulna Division 25.4 438 359 47.8 ns
Rural Barisal Division 29.6 28.4 43.6 50.0 ns
Rural Sylhet Division 9.8 19.3 33.3 1.1 p<0.01
" Metropolitan cities 42.9 46.2 57.5 77.1 p<0.01
Other urban areas 27.8 49.2 57.5 59.5 p<0.05
Level of significance p<0.001 p<0.001 p<0.001 p<0.001
Both
Rural Dhaka Division 215 21.4 311 23.1 ns
Rural Chittagong Division 11.4 15.3 25.6 31.3 p<0.01
Rural Rajshahi Division 22.0 321 282 40.7 p<0.05
Rural Khulna Division 27.4 43.2 39.8 46.3 p<0.05
Rural Barisal Division 27.8 29.0 36.6 48.5 ns
Rural Sylhet Division 12.6 19.3 28.9 211 p<0.05
Metropolitanc s 37.6 38.2 54.1 69.7 p<0.001
Other urban areas 30.8 471 53.9 56.3 p<0.01
Level of significance p<0.001 p<0.001 p<0.001 p<0.001

ns = not significant at p=0.05
Source: Education Watch ABC Survey (1998)
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Annex 5.5: Percentage of children satisfying ‘basic education’ criteria by religion, stratum and
S0, TYITY | 8

X

Stratum Muslim Non-Muslim
Boys Girls Significance Bovs Girls Signiticance
Rural Dhaka Div. - n 241 244 ns 36.4 i ns
Rural Chittagong  vision 20.0 18.0 ns 14.3 5.3 ns
Rural Rajshahi D sion 34.4 285 ns 2K.6 18.2 ns
Rural Khutna Div = on 38.3 37.8 ns 38 45.5 ns
Rural Barisal Div_. mn 346 29.1 ns 310 357 s
Rural Svihet Division 13.8 19.2 ns 30.2 15.8 ns
Metropolitan cities 58.4 42.2 p<.01 211 52.6 p<O.05
Other urban area 48.9 2.0 ns 58.6 ol ns
Level of significanc p<L.001 p<.001 p<.001 petlo0d
Rural Bangiadesh 279 26.0 ns 26.2 17.7 ns
Urban Banglades 53.7 421 p<0.01 43.9 58.2 ns
Level of siqifican p<.001 p<0.001 s pelrO0]
All Bangladesh 316 28.2 p<0.05 29.0 25.4 no
ns = not significant ¢ H=0.05
Source: Education Wa  ABC Survey (1998)
Annex 5.6: Percenrage of children satisfying “basic education’ criteria by having tutor facilities,  ratum and sex
Stratum Have tutor Don't have tutor
Boys Girls Signiticance Bovs Girls Signiticance
Ruraf Dhaka Divisio 429 50.0 ns 26.9 174 ns
Rural Chittagong Di  ifon 40.0 255 ns 144 15.5 ns
Rural Rajshahi Division 487 45.0 ns 36.9 279 ne
Rural Khulna Division 57.9 52.8 ns 345 36.0 s
Rural Barisal Division 51.7 4.4 ns 32.8 29.4 ns
Rural Sylhet Division 31.8 39.4 ns 16.9 15.2 e
Metropolitan cities 70.7 58.3 ns 55.6 45.8 s
Other urban areas 65.7 587 ns 47.4 +41.3 Ny
Level of significance p<0.001 p<0.001 p<0).00] p<0.001
Rural Bangladesh 5.9 435 ns 28.1 231 ns
Urban Bangladesh 68.2 58.5 ns 51.3 43.3 s
Level of siquificanice p<t).00! p<.001 pet).0N; 001
All Bangladesh 51.7 474 ns 30.3 25.0 ns

ns = not significant ¢
Source: Education Wa

=(0.05
ABC Survey (1998)
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Annex 7.2: Litern

and net enrollment in Chittagong Hill Tracts, by sex of child and ethinic

wp (1998).

Ethnic gronp

Source: BRAC (19499)

Literacy rate (%)
(Age 7+ yrs)

Net enrollment rate (Vo)

(Agre 6-10 vrs)

Female Mate C s Bovs
224 36.8 2 65.6
27.9 469 9 53.2
19.8 38.9 2 4.8

0.5 5.9 7 77
14.8 28.8 Q 32.2
223 38.4 0 5K
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