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Dedication

This is the 20th report published by the Education 
Watch. This report 2022 is dedicated to all our 
community partners, NGOs, teachers, education 
institutions, researchers, education officials, 
decision makers and well-wishers who have been 
part of this journey over two decades.





Background and objectives

The disruption caused by the COVID-19 in human lives was 
devastating. Like other sectors, education was hugely impacted 
due to the prolonged closure of education institutions 
across the world during the pandemic. It affected almost 
1.6 billion students globally (UNESCO 2021). In response to 
this interruption, education researchers started to analyze 
the impact of the school closure on student learning loss. 
Outside the classroom, these losses may translate into greater 
long-term impacts. For only five-month shutdown of schools 
globally, the learning loss could be of the value of $10 trillion 
(World Bank 2020).

Even before the COVID-19 pandemic, Bangladesh was 
grappling with a learning crisis characterized by poor student 
learning and unequal opportunities. Field data suggests that at 
least 3.42 million primary students and 2.50 million secondary 
students – a total of about 6 million school children face 
serious learning loss risk (PPRC and BIGD, 2021). It is likely 
to have reached a higher level due to the cumulative effects 
of the lengthy school closures and a lack of effective remote 
learning opportunities (World Bank, 2021) raising further the 
dropout rate (World Bank, 2020). Various media reports also 
showed increasing child labour and child marriage due to and 
during the pandemic.

Brief review of literature 

Recent studies and reports provided a backdrop for the present 
study and set the scene for framing the research questions. 
Rapid survey of CAMPE revealed serious concerns about the 
risk of reversal of the progress made in recent years in education 
and setting back the efforts on quality, equity and inclusion 
objectives. The findings based on stakeholder responses 
indicated increase of drop out in school (85% respondents) 
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and increase of child labour that hampered education (71% 
respondents) and higher absenteeism and irregular school 
attendance (80% respondents).

Another rapid survey carried out by BRAC Education Programme 
during the early phase of the pandemic highlighted children’s 
deep anxiety, fear, psychological stress and being in a state 
of despair and apathy. A larger and deeper impact of the 
COVID-19 pandemic on education may be the consequences 
of the economic downturn caused by the pandemic. Such a 
fallout in poverty from economic crisis precipitated higher 
rates of child-labour, child marriage, and sexual exploitation 
of children. Out of the 16 million students from particularly 
poor families including the newly poor, it was feared that many 
might not come back to school ever. 

Mitigating educational losses: Initiatives undertaken by the 
government 
The first rapid response of the government when the pandemic 
hit the country was to close the schools and shift to the distance 
learning mode through electronic media, mobile phones, radio 
and internet platforms. Pre-recorded lessons were delivered 
through these media. Online platforms like Zoom, Google 
Meet and Skype were also used. However, children in rural 
areas and from the poorest households had much less access 
to television, internet or computers (CAMPE, Education Watch 
2020). Public examinations were postponed or cancelled at 
primary and secondary levels; syllabuses were shortened 
for the tests. Vaccination drives were undertaken to protect 
post-primary level children. Even often achieving grade-level 
competencies and learning outcomes, therefore, has been 
clearly a challenge.

Purpose of the study
The present study, under the label ‘Education Watch 2022,’ 
taking off from Education Watch 2020 and 2021, investigated 
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the issues through fieldwork in a sample of schools. The overall 
objective of the study was to identify, review and analyse the 
effects of the COVID-19 induced school closure on learning 
outcomes and the post-pandemic recovery and renewal 
measures in school education. 

More specifically, the study:

1. Undertook an assessment of a sample of students to 
estimate the core competencies of Bangla, English and 
Maths at the secondary level to gauge the extent of 
learning gaps and the need for remedial measures; 

2. Examined what remedial and recovery plan, such 
as rapid assessment and remedial measures, were 
considered and steps taken; 

3. Looked into plans and activities that could support and 
assist teachers and schools to implement a recovery 
and remedial plan.

Methodology and limitations

Research methodology 

The study has followed a mixed methods approach comprising 
qualitative and quantitative techniques. It includes collecting, 
reviewing, compiling, and interpreting field-level data. Key 
stakeholders – students, teachers, parents, education officers, 
and education NGOs at the local level have been interviewed 
on their perception of the situation. The secondary sources 
for the study were the existing research reports, programme 
reports and studies, particularly of NCTB, UNICEF, BRAC, World 
Bank, and ADB. It also included the previous studies of CAMPE, 
especially Education Watch 2020 and 2021.



Overview8

Sampling frame and respondent
A random statistically adequate sample of students, teachers, 
parents, education officials, and local NGO personnel 
representing 8 divisions of the country was the source of primary 
data. The total respondent size was 5,692. Of them, 3,821 were 
students from primary and secondary schools with almost equal 
numbers of boys and girls. The study also collected data from 
562 teachers, 584 parents, 120 TVET instructors, 48 UEO/AUEO, 
16 district-level education officials, both primary and secondary, 
25 NGO officials who implemented education projects and 516 
other stakeholders, i.e., SMC, local government representatives, 
religious leaders, health officials, journalists, and senior-level 
district and divisional government officials. Respondents were 
classified geographically into rural, peri-urban, urban and Dhaka 
city (See Figures 0.1 and 0.2).

Study locations 

The study included eight 
districts from eight 
divisions, 21 Upazilas 
(three Upazilas from each 
of seven districts), and 
two city corporations. 
The student and parent 
samples were drawn from 
72 household clusters in 
urban, semi-urban and 
rural areas purposively, 
considering geographical 
and development diversity 
and spread.

                                                            Figure 0.1 Study locations map
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Educa�on
Watch
2022

Figure 0.2: Study sample coverage

Ethical considerations 

The research team followed CAMPE’s legal and ethical standards 
to protect research participants. Respecting the rights and 
dignity of the respondents, the research team informed 
them about the research, assured them of confidentiality and 
received their consent of participation. Experience in the social 
survey, knowledge of the local language and sensitivity to local 
cultural norms were considered while selecting research team 
members. The study ensured the security of the participants 
by applying the “no harm” principles. 

Significance of the study and its audience

The study examines the nature and effects of the prolonged 
cessation of learning for children: the current status of learning 
and well-being of children as well as the wellbeing of their 
families and teachers; safe reopening of schools; recovering 
learning loss and learning and applying lessons for the future 
from current experience to tackle preexisting problems 
aggravated by the pandemic.
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The potential users of the study are wide-ranging as follows: 

- Government policymakers; 
- Government officials concerned with the administration 

and management of the education system;
- Students, teachers, and parents who are direct 

beneficiaries and involved in school operations; 
- Academics concerned about the education system;
- NGOs/CSOs associated with education, national and 

international;
- Health professionals; 
- The development partners - national and international 

development organisations and UN organisations. 

Limitations of the study

The study is subject to a number of limitations in respect of its 
scope and coverage of the education system, types of research 
questions, investigation methodology, and timeframe. 

- The study is limited to the formal public-school primary 
to pre-tertiary and technical-vocational education (in 
a limited way). It excluded from its scope tertiary, the 
madrasa system and English medium schools following 
external curricula and certification. It also excludes 
proprietary private institutions. 

- The research questions focus on the overall operations 
of the public school system in an emergency situation 
rather than various aspects of quality, inclusion 
and exclusion, pedagogy, and management, which 
are continuing concerns for educational system 
development. 

- The research approach was to gain insight into the 
issues based largely on the perceptions and opinions 
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of respondents rather than objective verification of 
the situation through tangible investigations. Only the 
learning assessment tools were an attempt to collect 
empirical data. 

- The study’s time frame was dictated by the urgency of 
the research problem itself – public policy questions that 
demanded rapid answers and the need for consistency 
of information and responses related to a specific 
timeframe. It was necessary to reach out to respondents 
and collect the information within a short time. 

The study provides a snapshot of the situation at the time of 
the survey. However, being the third study concerning COVID 
effects and response, it begins to provide a comparative 
perspective drawn from the earlier studies. 

Findings of the study

A. Recovery and remedial status 
Pandemic and leanring gap recovery efforts

There was agreement among different stakeholders regarding 
learning gap as teachers (over 97%) and education officials 
(100%) overwhelmingly believed significant learning loss 
occurred due to school closures during the pandemic. Students 
did not receive any special assistance for their lessons after 
the reopening of school as stated by 71% students of primary 
schools and 75% of secondary schools. The majority of parents 
indicated private tutoring was arranged for their children and a 
small proportion relied on help from parents and older siblings.

Most of teachers and officials were positive about efforts made 
to bring about some changes in instructional practices. More 
such actions were considered necessary by them including 
additional classes for students and testing to determine 
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students’ progress. Additional classes were organized in 
schools, as reported by 57.8% of primary teachers and 44.4% of 
secondary teachers. Over one third of teachers mentioned up 
to five additional lessons held per week, though the quality and 
effectiveness of these extra lessons could not be ascertained. 

Students’ coping in higher grades as schools reopened

Most of the studnets at primary and secondary levels said 
that they did not have problems in understanding lessons 
in their new higher grade classes. The perception is likely to 
have been influenced by their expectations and what they 
were used to regarding instructional practices in classrooms. 
It does not necessarily mean they learned what they should 
have learned in the classroom, as learning assessment findings 
show, discussed below.

Figure 0.3: Changes in student’s learning skills before and after closure - 
Teacher’s and Education Official’s views 
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On a scale of 1-10, the teachers rated the performance of 
students before and after the school closures. Taking an average 
of the scores, according to teachers, the students were less 
capable in the classroom by around 25% during the period 
(average score of 8 before the closure to about 6 after the 
closure). The teachers’ views somewhat contrasted with those 
of the student’s, as shown above. 
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Students’ reliance on private tutor/coaching and guidebooks 
Figure 0.4: Coaching/Private tutoring resorted to by students  

of classes VIII and IX 
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Depenency on private tutors or coaching was quite high 
according to the response of 85% students of classes VIII and 
IX which is seen across all clusters including urban and rural 
areas. Parents reported that around 64% of class VIII and 50% 
of class IX students spent Tk 1,100 to 3,000 per month for 
private tutoring.

Figure 0.5: Use of guidebooks and expenditures therein
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The large majority of students, 79% of primary and 82.5% of 
secondary level, followed commercially produced guidebooks 
to prepare for their lessons and exams. Parents reported 
spending an average of Tk. 669 at the primary level and Tk 
2,065 at the secondary level for buying commercial guidebooks 
and notebooks in the first nine months of 2022. 
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Stakeholders’ responses on post-pandemic situation
There was a positive picture of student’s attendance in class 
and engagement in sports and cultural activities including 
parental satisfaction with school performance which was 
almost the same across the geographic clusters of the study. 
Their satisfaction does not necessarily reflect that the schools 
were able to support students to gain expected learning 
outcomes because, as seen above, students relied heavily on 
private coaching and commercial guidebooks. 

Figure 0.6: Parental satisfaction with schools
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Only 24% of teachers and parents of primary and secondary 
schools admitted some pressure felt by teachers and students 
because of extra classes with too little time for the tasks, 
the difficulty of the tasks, and shortage of teachers. Most of 
students, teachers, and education officials reported not to be too 
burdened by additional activities and time spent in coping with 
necessary recovery activities. One reason may be the reported 
reduction in the frequency of exams. Interestingly there was 
disagreement about the intensification of discrimination and 
disparity for disadvantaged groups due to the pandemic. 
To overcome the challenges in school management, both 
secondary and primary teachers, emphasized almost evenly 
on school infrastructure, recruiting more teachers and their 
training, and greater community engagement. 
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B. Supporting teachers and schools

Support for teachers
Figure 0.7: Orientation for teachers as school re-opened

0
20
40
60
80

100

Teacher
(Primary)

Teacher
(Secondary)

Upazila Primary
Educa�on

Officer

Upazila
Secondary
Educa�on

Officer

District Primary
Educa�on

Officer

District
Secondary
Educa�on

Officer

58
.2

46
.5

10
0

94
.1

10
0

10
0

40
.4

50
.5

0 5.
9

0 01.4 2.9 0 0 0 0

Yes No Do not know

Figure 0.7 showed about half of the teachers mentioned that 
they received some orientation as school re-opened whereas, 
in contrast, almost all officials observed that orientations were 
offered. To cope with the situation, most officials as well as 
teachers (not shown here) said that new efforts and initiatives 
were required on the part of the teachers. Their suggestion 
included three types of actions - Teaching made “more 
attractive” and additional time is given to teaching; improving 
infrastructure and communication facilities, including the 
arrangement of the multimedia classroom; and recruitment 
and training of more teachers. 

Weakness of changes among the students
Teachers appeared not to recognize sufficiently that the students’ 
weaknesses reflected teachers’ own limitations. Teachers 
tended to shift the responsibilities to parents and students. 

Two types of problems with students identified by 80% 
teachers included: Lack of attention to education (by parents/
students) and families not taking enough responsibility for 
their children’s education. The wide-ranging effects of the 
pandemic cannot be ignored. A teacher noted, “We never saw 
students behaving like this before COVID-19. Their behaviour 
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has changed a lot. Maybe this is because of depression and 
loneliness with no socialising during the long-term school 
closure in the pandemic.”

Figure 0.8: Teacher’s perception of meeting basic needs (2019 and 2022)
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Questions were asked about teachers’ income and if they 
could meet basic family needs. The response showed that 
for significant proportions of primary and secondary level 
teachers the ability to meet the basic family needs was reduced 
between 2019 and 2022. More than two-thirds of secondary 
teachers and more than a quarter of primary-level teachers 
suffered economic distress and anxiety, impairing their ability 
to perform their duties well (Figure 0.8).

C. Use of technology/Blended approach

While talking about tech capacity and multimedia provision, 
about two-thirds of both secondary and primary teachers spoke 
about inadequate ICT infrastructure - particularly, absence 
of functioning multi-media classes and computer labs. They 
observed that when these existed, many were not functional. As 
they saw it, specific actions needed were more use of ICT-based 
learning materials and preparing teachers for that purpose. 

Around 75% and 69%, respectively, of primary and secondary 
teachers acknowledged receiving instructions and guidance 
while asked on guidance and instruction given to schools and 
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teachers about using technology and the blended approach. 
Again 100% of the officials at district and sub-district levels said 
instruction/guidance was offered. 

Figure 0.9: Difficulties faced in implementing the guidelines
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Though almost two-thirds of the teachers and three-quarters 
of the education officials (except district primary education 
officers) found no particular difficulty in promoting and 
applying learning technology and the blended approach, some 
expressed concerns about extra pressure on students and 
teachers due to technology-based teaching-learning and lack 
of digital devices and appropriate digital learning materials. 

Figure 0.10: Advice for students to engage with distance learning 
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Asked about inspiring and motivating students to engage in 
distance learning along with regular class, most teachers and 
officials agreed that such efforts were needed. Most suggested 
continued use of technologies introduced during the COVID school 
closure period, especially the Sangsad TV broadcast of lessons, 
use of the smartphone, and greater use of online platforms. 

Figure 0.11: Devices available at home 
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About device availability for use of learning technology and the 
blended approach, mobile phones and TV sets were reported 
by parents to be generally available at home of both primary 
and secondary school students. However, internet connectivity 
and availability of laptops/tablets were limited even in urban 
and peri-urban areas. Direct device availability to students, 
even when available in the family, has remained a substantial 
obstacle to the use of learning technology (Figure 0.11).

Figure 0.12: Parent’s opinion and use of devices
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About a quarter of the parents at both primary and secondary 
levels saw students’ excessive use of mobile phones as a 
problem (“mobile phone addiction”). Interestingly, this means 
that three-quarters of parents did not see this as a significant 
problem. Mobile phone addiction (surfing and texting) is more 
of an affluent society and urban problem. However, as access to 
technology expands for learning, the problem of inappropriate 
use of digital communication will spread, and parents have to 
be cautions. 

D. Overcoming inequality and implementing the new 
curriculum

Capacity of teachers and officials to help students from 
disadvantaged groups 

A significant portion of teachers and officials expressed that 
they needed in-person training to improve relevant skills to 
help disadvantaged students. They also wanted the training 
followed by regular online updating and refreshing of the skills. 
District-level officials also asked for other kinds of support, 
especially appropriate classroom with IT facilities and relevant 
learning content to be disseminated through IT. 
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Bringing the dropouts back to school
Figure 0.13: Initiatives to bring the dropout back to school
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The majority of teachers considered mid-day meals at school 
as a most important and effective step for bringing back the 
dropped-out students. Other suggestions included by teachers 
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Requirement to help implement the new curriculum
Teachers and education officials are expected to be oriented, 
trained and prepared for implementing the new curriculum and 
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textbooks which are in the process of being introduced starting 
in 2023. Figure 0.14 showed a mixed picture and did not present 
a pattern, but suggested that a systematic plan covering all of 
these elements would be necessary to implement effectively 
the new curriculum in the classroom. 

Figure 0.14: New curriculum- Views of teachers and education officials
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Curriculum implementation and learning recovery 
Teachers and officials’ responses centered on two ideas while 
asked about methods to implement the proposed curriculum 
to help recover learning loss and bridge the learning gap: i) 
Integrated use of conventional methods and IT methods and ii) 
engaging students and teachers’ in supportive role and group 
work instead of conventional teaching methods. It reflected the 
need for preparing schools and teachers to follow an integrated 
approach that blends in-person instruction and technology. 

E. TVET Sub-sector
Technical and Vocational Education and Training (TVET) is a great 
opportunity to provide young students with practical skills and 
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knowldege in a specific trade or occupation. It is very important 
to adapt the courses to the present local and global market 
demand. The stakeholder responses recognised this need, but 
presented a more nuanced view of the situation. About a third 
(31%) of the surveyed students stated that some courses offered 
were more market-oriented than others, over 70% of the TVET 
teachers thought that the majority of the courses offered in 
the TVET curriculum were traditional rather than responsive to 
current market needs. 

Figure 0.15: Market responsiveness of the TVET courses
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Figure 0.16 Teacher’s preparedness for changes
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The global industrial revolution is also expected to bring 
significant changes to the field of technical education in 
Bangladesh in coming years. As technology continues to 
evolve rapidly, teachers in the field of technical education in 
Bangladesh need to be prepared for these changes. The survey 
findings showed: 
• About 56% of the teachers surveyed thought that they 

required additional training to meet the demands of the 
technological changes being brought about by the Fourth 
Industrial Revolution. 

• About 26% of the respondents felt that provisions for 
updated technology and equipment in institutions would 
be necessary.

• Among TVET teacher respondents, 22% called for digitization 
in the classroom, while 15% requested increased skilled 
staff and financial incentives for technical and vocational 
education teachers and students.

Challenges in conducting trade courses considering the 
current market demand

Conducting TVET courses in Bangladesh presents unique 
challenges, considering the current market demand and the 
economic landscape. One major challenge is keeping pace 
with the rapidly evolving global trade demand and staying 
relevant in the competitive job market. Another challenge is 
the limited access to resources and skilled instructors. Among 
the respondents from the TVET institutions – 

• Two-thirds (65.9%) of the TVET instructors demanded 
updated technical equipment in the classroom to meet the 
current job market and global demand.

• Almost half (48%) of respondents highlighted the shortage of 
motivated students and qualified teachers in TVET institutions.

• A smaller proportion demanded more training of TVET 
teachers and increased teaching staff. 
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Suggestions for overcoming current challenges
Figure 0.17: Suggestions to overcome present challenges by institutions 
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The respondents emphasized the following measures to deal 
with the challenges that the institutions face currently. 

• 43% called for recruiting qualified trainers to overcome 
the challenges, while 36% sought support from the 
government, including increased financial support. 

• 25% of the surveyed teachers emphasized modern 
laboratory facilities, while 9% believed promoting TVET 
through campaigns among potential trainees and employers 
would be needed.

For narrowing the learning gap arising from the pandemic 
effects, short-term recovery actions suggested by 90% teachers 
included additional classes, online classes, and increase in 
practical classes. Medium-term recovery actions suggested by 
over 56% teachers included additional physical/online classes; 
modern equipment was asked for by 17% teachers. Longer-
term recovery actions suggested by around 86% teachers 
included additional classes/blended method classes/regular 
classes; modern equipment and updated curriculum.

Opinion on priority action for the overall improvement of TVET 
included 
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• 56% of respondents suggested providing sufficient training 
for TVET teachers.

• 42% of teachers proposed supplying sufficient ICT materials.
• 33% of teachers recommended improving the ICT skills of 

trainees.

F. Learning assessment at the secondary level

An assessment of student’s learning performance was 
undertaken by administering a 90-minute test each in Bangla, 
English and Math. The tests were prepared by reviewing the 
competencies prescribed in the class 8 syllabus deliberately 
pitching the items at a “Mid-level” of difficulty and administered 
in the schools by the research team members randomly 
selecting the required number of students in each school. 
The scores obtained by students were transformed into letter 
grades by applying the prevalent practice in Bangladesh.

Student performance in assessment

Figure 0.18: Performance of students by letter grades 
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The overall result showed that 28.9% of class VIII students could 
not obtain the pass marks of 33%; this was 26.2% for class IX. 
Adding these percentages with those receiving a D grade (33 to 
39%), it turned out that those obtaining these very low scores 
of below 40% added up to 36.1% of stuents for class VIII and 
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33.5% of students for class IX. The small overall difference of 
2.6% points in total scores in English, Bangla and Math for the 
two classes on tests based on the class VIII syllabus suggests 
that there has been a cumulative adverse effect on student 
learning due to the pandemic-induced school closure. 

Subject-wise performance
The subject-wise performance of class VIII students showed 
that 82% obtained a passing score of 33% or more in Bangla, 
65% in English and 66% in Mathematics. The performance of 
class IX students is only marginally better than those of class 
VIII students. Among the class IX students, 84% passed in 
Bangla, 72% passed in English, and 65% in Mathematics. Girls 
performed marginally better than boys in the assessment. 
For example, among the students of class VIII, 74% of girls 
passed the assessment, compared to 68% for boys. Among 
the students of class IX, 75% of girls passed the assessment 
compared to 73% for boys.

District-wise learning performance 
Figure 0.19: Overall performance according to districts
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The overall performance of students in both classes showed 
Jashore district to be on top with 90.5% pass. The performance of 
the students in Habiganj was the worst, with 42.9% overall pass 
rate, with other districts placed in-between. The analysis also 
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showed that education level of mothers of the students made a 
significant positive difference regarding students’ performance in 
learning achievement. 

Conclusions and recommendations 
The recommendations have been prepared by the research 
team, following the usual Education Watch practice, in 
consultation with suggestions from the technical and advisory 
committees of Education Watch. Thus drafts of the findings, 
provisional conclusions, and recommendations were revised 
and refined through this consultation process. 

Major conclusions
On recovery and remedial status and actions
1. According to various study findings, including the sample 

assessment of this study, there were significant learning 
losses and deficits in learning achievement due to the long 
school closure, with broader effects of the pandemic on 
students, teachers, and their families. The extent of loss 
could not be quantified precisely because there was no 
reliable baseline and the absence of sufficient effort and 
attention to measuring the losses by education authorities. 
The studies have, however, indicated that there are large 
learning gaps compared to what is expected to be learned 
according to subject-wise and and grade-wise syllabus 
for school students in Bangladesh. Educationists have 
advocated for a comprehensive and long-term recovery 
plan to minimize the losses. International reports and 
evidence also highlighted learning losses and concerns 
about these in low-income and middle-income countries.

2. There were divergent views and perceptions among 
stakeholders, particularly among students and parents on 
the one hand, and teachers and education officials, on the 
other. The divergences were seen in respect of assistance 
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and support received by teachers and schools from the 
education authorities regarding recovery and remedial 
actions in schools. 

3. Students extensively relied upon private tutoring and 
commercial guidebooks to cope with learning losses and 
gaps. Students moved to higher grades as they were 
allowed to progress along their grade level even though 
they did not participate in regular instructional activities 
and were thus unprepared for the higher-grade-level 
lessons. The huge dependency on private tutoring reflects 
the continued privatization and marketization of education.

4. Besides distorting teaching-learning in the classroom, 
relying on private tutoring and commercial guidebooks 
increased families’ out-of-pocket costs and exacerbated 
the educational disparities.

5. The effect of Covid-19 was not only restricted to health and 
education but also extended its longstanding devastating 
impact on the social and economic sectors of the country 
by bringing negative consequence on the livelihood of 
marginalised groups.

It can hardly be denied that learning losses due to school 
closures have been substantial in Bangladesh and globally. 
The government has taken several initiatives to recover the 
learning loss, but still, the gaps are enormous. Like the other 
countries, efforts are needed to recover those losses to avoid 
negative long-term impacts on student learning progression, 
well-being, future earnings, and economy-wide productivity. 

Support received by teachers and schools 
1. There were divergent perceptions of teachers, officials, 

parents and NGOs representatives about support to 
teachers provided in comparison to support needed. 
For example, teachers were divided in their views about 
orientation and workshops held for them to cope with 
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the new situation after the long closure and disruption of 
schooling. However, the local level officials thought the 
necessary steps had been taken. 

2. Another divergence in views was regarding the intensification 
of inequality due to the pandemic effects. It stands to 
reason that this was the case, and available evidence from 
diverse sources suggests that this was so, which the NGOs 
representatives asserted. However, teachers and officials 
did not see such a problem (beyond what was there before 
the pandemic), undermining any action that might have 
been contemplated or attempted in this regard.

3. Most teachers tended to make students and families 
responsible for learning problems, paying less attention to 
their own role. Such a denial of their role could not help 
increase teacher effectiveness.

4. With regard to tech-related support, specific actions 
needed were more use of ICT-based learning materials and 
preparing teachers for that purpose. This action is a high 
priority to make better use of tech-supported learning. 

5. Both primary and secondary-level teachers suffered 
economic distress and anxiety, impairing their ability to 
perform their duties. Moreover, the situation for teachers’ 
families has worsened due to the pandemic. 

Use of learning technology and the blended approach 
1. The pandemic period experience with digital technology 

has shown both its possibilities and pitfalls. It is obvious 
now that the blended approach to learning, combining in-
person and virtual learning, will be the norm in the future. 

2. The responses regarding the use of tech-based learning 
were ambivalent and needed a sufficient understanding 
of the challenges by the stakeholders. The broadly positive 
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response on specific points contradicts other information 
about technology use and practices in schools. These likely 
have reflected limited expectations of stakeholders on such 
services in the school system.

Inequality actions
1. There is an urgent need to consider inequality issues 

during post-pandemic education recovery and adequately 
implement the revised curriculum. An overwhelming 
proportion of teachers and officials expressed that they 
needed in-person training to improve relevant skills. They 
also sought the training to be followed up by regular online 
updating of the skills.

2. The large majority of teachers saw mid-day meals at 
school at the primary level as the most important step that 
could be taken to bring back children who have dropped 
out of school and retain them. A program with a regular 
government budget, long under discussion, should be 
implemented without further delay.

3. The range of actions and varying emphasis on capacity 
building of teachers and officials, as expressed by 
stakeholders, did not present a pattern, but this suggests 
that a systematic plan that included various elements 
would be necessary to implement the revised curriculum in 
the classroom effectively. Preparing teachers and officials 
well to act according to the plan would be important.

4. Overall, the responses suggest the need for preparing 
schools and teachers to follow an integrated approach that 
blends in-person instruction and technology and continues 
this as regular professional support activities for teachers. 

5. Children with special needs and in especially difficult 
circumstances, such as those in remote areas, and 
especially disadvanateged groups such as Dalits and ethnic 
minorities are likely to have suffered serious pandemic-
related vulnerabilities; they deserve special attention in 
recovery and remedial strategies. 
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Observations on TVET post-pandemic responses 

The government has strongly emphasised the development 
of TVET, intending to increase employability and economic 
growth in the country. However, the TVET sub-sector, apart 
from the immediate problems of learning loss and gaps due to 
the pandemic, faces continuing challenges, such as inadequate 
budgets for operating costs, facilities, and equipment and a 
shortage of qualified teachers. There are also concerns about 
teachers’ readiness for these changes, as some may struggle to 
keep pace with the evolving technological landscape.

1. A major challenge in TVET is the need for more motivated 
students and qualified teachers, which can impact the 
quality of education. This problem is aggravated by the 
need for updated technical equipment and resources to 
keep pace in training with the rapidly evolving job market 
and global demand. 

2. By implementing a comprehensive and flexible approach, 
TVET institutions in Bangladesh could help students 
overcome the impacts of the pandemic and succeed in their 
education and future careers. The survey, however, revealed 
somewhat conventional thinking in the responses on the part 
of teachers – emphasising more training, more personnel 
and more fund, which are necessary, but not sufficient. 

3. A comprehensive and sustainable recovery plan could 
address the long-term impact of the pandemic on learning 
in TVET institutions. 

Learning assessment
1. At least one-third of the students could not cope with their 

lessons in the classes they were placed in during the post-
COVID period. Therefore, the premise that students should 
be promoted to the higher classes without letting them 
lose any school year due to the pandemic disruption or the 
assumption that somehow students would manage at their 
class level was not well-founded. 
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2. The study provided a magnitude of learning loss rather than 
a precise measure of the loss or gap between where they 
are and where they should be due to the absence of grade-
level achievement benchmarks. However, it would be 
reasonable to assume, given the moderate level of difficulty 
of the test, that most of the students (80% or more) should 
obtain letter-grade scores of A, B or C, provided that the 
examinations were reasonably valid and reliable, (i.e. these 
measured student’s skills and competency adequately). 
The reality was that over two-thirds did not meet this 
expectation. 

3. The present situation shows that over one-third of students 
fell in the disappointing categories of F or D, scoring under 
40% marks. The practice of accepting a 33% score as a 
passing grade needs to be revised. This suggests that a 
student is regarded as performing adequately at grade level 
even if they have yet to learn two-thirds of the content of a 
subject specified for the grade.

4. The curriculum implementation efforts will likely work 
well if the fundamental problem of coping with the 
deficiencies preventing students from performing at 
grade level is addressed.

Recommendations
The following recommendations are offered to minimize and 
mitigate the learning losses of students and put them back on 
the learning track based on the findings and conclusions above 
and those of others. 

1. Pandemic consequences should not be ignored. The 
education authority has taken a number of initiatives to 
mitigate learning loss due to the pandemic. Still, there 
remains a huge gap between the government’s vision 
of education and the reality. Recently, the government 
introduced new curricula and textbooks. It should be noted 
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that without mitigating the learning loss and remedial 
measures, the objectives of the new curriculum and the goal 
of ‘Quality Education’ cannot be achieved. The problems 
manifested during the closure and its aftermath have to 
be considered, and preexisting problems that plagued the 
system should be identified and objectively analysed in all 
reform and remedial actions. 

2. Recovering the learning loss and remedial learning. The 
education authorities should identify the actual learning 
loss by conducting a rigorous assessment and empirical 
research with a scientific sample size considering all 
grades of school education as well as school-based rapid 
assessment (see below). At the secondary level, DSHE, 
MoE, NCTB and the Education Boards need to join forces 
to design an action plan for mitigating the learning loss and 
gap. Such a plan as well as the revised curriculum should 
emphasize fundamental Bangla, English, Mathematics and 
science skills as well as the teacher’s skills and capability to 
deliver in the classroom. 

3. Bringing students up to grade level within a year should 
be the priority. The authorities have decided that students 
will continue with normal grade progression as if no loss 
was suffered during the two non-functioning school years; 
the least that should be done now is that attention is given, 
to assist students and teachers in coping with the grade 
level lessons for which they are not prepared. As part of 
this effort, grade-wise and school-based recovery plan 
should be initiated through the following steps: 
- A grade-wise rapid assessment of student status in core 

skills/competencies (Bangla, and Math at the primary 
level and Bangla, English, Math and science at the 
secondary kevel) should be undertaken.

- Grouping students by performance level determined by 
the rapid assessment to bring them up to a minimum 
grade level competency within a year.
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- Developing simple evaluation tools to be used in each 
school as well as teaching guides and content for 
remedial lessons by groups.

- Supporting teachers and schools to carry out the 
assessment and remedial learning activities; teachers 
need to be provided with simple and well-structured 
pedagogy tools for lessons in print and on-line to serve 
different ability groups. 

4. Develop an effective monitoring mechanism for both 
teachers and students. An effective monitoring system 
should be developed for teachers to monitor and evaluate 
their students to know their learning progress and 
provide effective feedback. In this mechanism, AUEOs/
UEOs/URCIs (for primary education) and USEO/Academic 
Supervisors (for secondary education) need to monitor 
and mentor the teachers by maintaining cooperative, 
collaborative and cordial relationships with them. Parents 
must actively participate in their children’s education to 
ensure regular attendance and monitor their learning. 
Effective communication, coordination and cooperation 
among the parents, students, teachers, and SMC should 
be ensured by conducting monthly parents meeting and 
periodic SMC meetings. 

5. Investing in education for further growth. The 
government is committed to investing at least 20% of 
the national budget or 4-6% of GDP in education. But the 
allocation is still 10-12% of the national budget and 2% 
of GDP for the last two decades. The government should 
consider the allocation to education as an investment for 
future growth, not an expenditure. The allocation should 
be increased, aligning with the national and international 
commitment to the disadvantaged groups, including 
children with disabilities, children from remote areas 
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and ethnic minorities, children vulnerable to child labour 
and early marriage, street children, and young children 
who need early child care and development services. All 
learning recovery activities should have special provisions 
and funding to reach these groups. Budgets should be 
allocated to support the institutions and teachers in coping 
with learning disruption and recovery actions. 

6. Partnerships with NGOs and civil society. To bring 
students from disadvantaged and low-income groups back 
to school and hold them there, and to prevent child labour 
and early marriage of girls, a programme with financial 
resources for raising awareness and mobilising community 
support should be organised in each union and upazila 
involving school management, local government bodies, 
NGOs and civil society. In addition, concerned forums of 
education, youth and women, rights bodies and NGOs 
should be encouraged to be engaged in this campaign at 
the national and local levels. This broad partnership should 
be involved in taking necessary measures for ensuring 
quality, equity and inclusion in education in the light of 
national goals and the SDG4 agenda. The communities 
and NGOs, for example, should be involved in expanding 
provisions for mid-day meals and psycho-social support 
for students to reduce inequality and bring back to school 
the drop-out children. 

The rolling out of the new curriculum and textbooks faces 
various problems ranging from political dynamics, lack of 
coordination and effective planning, and organisational 
inefficiency and mismanagement. The problems will multiply, 
and obstacles may be insurmountable if the students, teachers 
and schools are not prepared by taking the measures proposed 
here to mitigate the existing problems.
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AviI `xN©‡gqvw` eûgvwÎK cÖfve †dj‡Z cv‡i| wek¦e¨vcx gvÎ cuvP gv‡mi 
Rb¨ ¯‹zj eÜ _vKvq Kvi‡Y wkLb¶wZi Avw_©K g~j¨ n‡Z cv‡i 10 wUªwjqb 
Wjvi (wek¦e¨vsK 2020)| 

gvV ch©v‡qi Z_¨ g‡Z, Kgc‡ÿ 3.42 wgwjqb cÖv_wgK wk¶v_©x Ges 2.50 
wgwjqb gva¨wgK wk¶v_©x wgwj‡q †gvU 5.92 wgwjqb ¯‹zj wkÿv_©x ¸iæZi 
wkLb¶wZi SzuwK‡Z i‡q‡Q (wcwcAviwm Ges weAvBwRwW, 2021)| †KvwfW 
19 gnvgvixi c~‡e©I evsjv‡`‡k wkÿv_©x‡`i `ye©j wkLb I Amg my‡hv‡Mi 
g‡Zv wewfbœ msKU we`¨gvb wQj| ̀ xN©w`b ̄ ‹zj eÜ _vKv Ges Kvh©Ki ̀ ~iwk¶Y 
my‡hv‡Mi Afv‡e GB SzuwK eû¸Y e„w× †c‡Z cv‡i (wek¦e¨vsK, 2021)| GQvov 
gnvgvixi Kvi‡Y I gnvgvixi mg‡q wkïkÖg Ges evj¨weevn e„w×i welqwU 
MYgva¨‡gi cÖwZ‡e`‡b cÖwZdwjZ n‡q‡Q|

mswkøó bw_ I cÖwZ‡e`‡bi msw¶ß ch©v‡jvPbv 
mv¤cÖwZK wewfbœ M‡elYv I cÖwZ‡e`b eZ©gvb M‡elYvi cUf‚wg wn‡m‡e KvR 
K‡i‡Q Ges †mB we‡ePbvq Gi cÖkœ¸‡jv ˆZwi n‡q‡Q| MYmv¶iZv Awfhv‡bi 
GK Rwi‡c mv¤cÖwZK eQi¸‡jv‡Z wk¶vi AMÖMwZ, wcwQ‡q civ Ges 
¸YMZgvb, mgZv I AšÍf©zw³ welqK D‡`¨v‡Mi Afve m¤ú‡K© D‡ØM cÖKvk 
†c‡q‡Q| M‡elYvq AviI †`Lv †M‡Q, 85 kZvsk DËi`vZvi g‡Z, ¯‹z‡j 
S‡icovi nvi e„w× †c‡q‡Q Avi 71 kZvsk DËi`vZvi g‡Z, wkïkÖg e„w× 
†c‡q‡Q, hv Pjgvb wkÿv Kvh©µg‡K e¨vnZ Ki‡Q| 80 kZvsk DËi`vZv 
g‡b K‡ib, ¯‹z‡j Abycw¯’wZ ev AwbqwgZ Dcw¯’wZ †e‡o‡Q| 

gnvgvixi cÖv_wgK ch©v‡q eª¨vK GWz‡Kkb †cÖvMÖvg cwiPvwjZ Av‡iKwU Rwi‡c 
wkï‡`i Mfxi D‡ØM, fq, gvbwmK Pvc, nZvkv Ges D`vmxbZvi welqwU 
Zz‡j aiv nq| wk¶vi Ici †KvwfW 19 gnvgvixi cÖfve A_©‰bwZK g›`v, 
S‡icov, wkïkÖg, evj¨weevn Ges wkï‡`i †hŠb wbcxo‡bi nvi‡K evwo‡q 
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Zzj‡Z cv‡i| bZzb `wi`ªmn `wi`ª cwiev‡ii 1 †KvwU 60 jvL wk¶v_©xi g‡a¨ 
A‡b‡K nq‡Zv Avi KL‡bv ¯‹z‡j wdi‡Z cvi‡e bv e‡jI Avk¼v Kiv n‡”Q|

wk¶vi ¶wZ n«vm: miKvi KZ©…K M„nxZ D‡`¨vM 
†`‡k gnvgvix AvNvZ nvbvi mgq miKvi cÖ_g †h c`‡¶cwU `ªæZ wb‡qwQj 
Zv n‡jv wkÿvcÖwZôvb eÜ †NvlYv Kiv Ges B‡jKUªwbK wgwWqv, †gvevBj 
†dvb, †iwWI, Ges B›Uvi‡bU cøvUd‡g©i gva¨‡g `~iwkÿY e¨e ’̄v Pvjy Kiv, 
hvi gva¨‡g †iKW©K…Z †mkb cÖPvi Kiv n‡qwQj| GQvov AbjvB‡b K¬vm 
cwiPvjbvi Rb¨ Ryg, ¸Mj wgU Ges ¯‹vB‡ci g‡Zv cøvUdg© e¨envi Kiv 
n‡Zv| wKš‘ M‡elYvq †`Lv †M‡Q, MÖvgxY AÂj Ges `wi`ÖZg cwiev‡ii 
wkï‡`i †Uwjwfkb, B›Uvi‡bU ev Kw¤úDUvi e¨env‡ii my‡hvM A‡bK Kg wQj 
(MYmvÿiZv Awfhvb, GWz‡Kkb IqvP 2020)| cÖv_wgK I gva¨wgK ch©v‡q 
cvewjK cix¶v ¯’wMZ ev evwZj Kiv n‡q‡Q Ges cixÿvi Rb¨ wm‡jevm 
msw¶ß Kiv n‡q‡Q| cÖv_wgK cieZ©x ¯Í‡ii wkï‡`i we`¨vj‡q wdwi‡q 
Avbvi Rb¨ †KvwfW-19 wUKv cÖ`vb Kiv n‡q‡Q| ZviciI we`¨vj‡q fwZ©i 
Avkve¨ÄK nvi m‡Ë¡I †kÖwYwfwËK `ÿZv I wkLbdj AR©b GKwU P¨v‡jÄ 
n‡q `uvwo‡q‡Q|

M‡elYvi D‡Ïk¨
ÔGWz‡Kkb IqvP mgxÿv 2022Õ M‡elYvq bgybvq‡bi gva¨‡g gvV ch©v‡q 
wbe©vwPZ ¯‹zj¸‡jv‡Z Z_¨-DcvË msMÖ‡ni gva¨‡g wewfbœ wel‡q Mfxifv‡e 
AbymÜvb Kiv n‡q‡Q| GB M‡elYvi mvgwMÖK D‡Ïk¨ n‡jv †KvwfW 19-Gi 
Kvi‡Y ¯‹zj e‡Üi d‡j wkLbd‡ji Ici Gi cÖfve kbv³ Kiv Ges ¯‹zj 
wk¶vq gnvgvix cieZ©x cybiæ×vi Kvh©µg ch©v‡jvPbv I we‡kølY Kiv| 

mywbw`©ó D‡Ïk¨ 
1. wkLb NvUwZ cwigv‡ci Rb¨ gva¨wgK wkÿv ch©v‡q evsjv, Bs‡iwR I

MwYZ wel‡q †gŠwjK `¶Zv wbiƒc‡Yi GKwU g~j¨vqb cÖwµqv MÖnY Kiv;

2. †hme cÖwZKvig~jK Ges cybiæ×v‡ii (†hgb- ̀ ªæZ g~j¨vqb Ges cÖwZKvig~jK
e¨e¯’v) cwiKíbv we‡ePbv Kiv n‡qwQj Zv ch©v‡jvPbv Kiv;

3. cybiæ×vi I cÖwZKvig~jK cwiKíbv ev¯Íevq‡b wk¶K I we`¨vjq‡K
mnvqZv Kivi Rb¨ M„nxZ cwiKíbv I Kvh©µg g~j¨vqb Kiv|
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c×wZ Ges mxgve×Zv
M‡elYv c×wZ 
G M‡elYvq ¸YMZ Ges cwigvYMZ †KŠk‡ji mgš^‡q GKwU wgkÖ c×wZ 
AbymiY Kiv n‡q‡Q| Gi g‡a¨ i‡q‡Q gvV ch©v‡q DcvË msMÖn, ch©v‡jvPbv, 
msKjb Ges we‡kølY Kiv| eZ©gvb cwiw¯’wZ m¤ú‡K© cÖavb AskxRb - 
wk¶v_©x, wk¶K, AwffveK, wk¶v Kg©KZ©v Ges ¯’vbxq ch©v‡q wk¶v wb‡q 
Kg©iZ GbwRI cÖwZwbwai mv¶vrKvi †bIqv n‡q‡Q| Z‡_¨i Avbylw½K Drm 
wQj GbwmwUwe, BDwb‡md, eª¨vK, wek¦e¨vsK I GwWwei we`¨gvb M‡elYv I 
†cÖvMÖvg cÖwZ‡e`b| GQvov MYmvÿiZv Awfhv‡bi c~e©eZ©x M‡elYv, we‡klZ 
GWz‡Kkb IqvP 2020 I 2021 e¨envi Kiv n‡q‡Q|

bgybv KvVv‡gv Ges DËi`vZv
cÖv_wgK Dcv‡Ëi Drm wQj †`‡ki 8wU wefv‡Mi cÖwZwbwaZ¡Kvix wk¶v_©x, 
wk¶K, AwffveK, wk¶v Kg©KZ©v Ges ¯’vbxq GbwRI Kg©x| †gvU DËi`vZvi 
msL¨v wQj 5,692| Gi g‡a¨ 3,821 Rb cÖv_wgK I gva¨wgK we`¨vj‡qi 
wk¶v_©x, hvi g‡a¨ cÖvq mgvb msL¨K †Q‡j I †g‡q| M‡elYvq 562 Rb 
wk¶K, 584 Rb AwffveK, 120 Rb KvwiMwi I e„wËg~jK wkÿvi cÖwk¶K, 
48 Rb Dc‡Rjv ch©v‡qi cÖv_wgK I gva¨wgK wk¶v Kg©KZ©v, 16 Rb †Rjv 
ch©v‡qi cÖv_wgK I gva¨wgK wk¶v Kg©KZ©v, wk¶v Kvh©µg ev¯ÍevqbKvix 
GbwRI-Gi 25 Rb Kg©KZ©v Ges 
GmGgwm, ¯’vbxq miKvi cÖwZwbwa, ag©xq 
†bZ…e„›`, mvsevw`K, †Rjv I wefvMxq 
ch©v‡qi †R¨ô miKvwi Kg©KZ©v‡`i wbKU 
†_‡K Z_¨ msMÖn Kiv nq| DËi`vZv‡`i 
†fŠ‡MvwjKfv‡e MÖvgxY, kniZjx, kni 
Ges XvKv kni wn‡m‡e †kÖwYe× Kiv 
n‡q‡Q|

M‡elYvi ¯’vb 
†fŠ‡MvwjK Ges Dbœqb ˆewPÎ¨ I we¯Ívi 
we‡ePbvq AvUwU wefv‡Mi AvUwU †Rjv 
Ges 21wU Dc‡Rjv (mvZ †Rjvi wZbwU 

wPÎ 01: M‡elYvi Kg© GjvKv
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K‡i Dc‡Rjv), `ywU wmwU K‡c©v‡ikb GB M‡elYvi AšÍfz©³ Kiv n‡q‡Q| 
cvicvwmf c×wZ‡Z 72wU K¬v÷v‡i (&kni, kniZjx I MÖvgxY) GB M‡elYv 
Kvh©µg cwiPvwjZ nq|

8 wefvM, 8 †Rjv

24 Dc‡Rjv

3 wmwU K‡c©v‡ikb

72 K¬v÷vi

3,821 Rb wkÿv_©x

wkÿK- 562 Rb, AwffveK- 584 Rb,
KvwiMwi wkÿvi BÝUªv±i-120 Rb

wkÿv Kg©KZ©v-64, GbwRI cÖwZwbwa- 25 Rb,
Ab¨vb¨ AwfóRb-516

GWz‡Kkb
IqvP
2022

wPÎ 02: M‡lYvi bgybvqb

ˆbwZK we‡ePbv 
M‡elYvq AskMÖnYKvix‡`i myi¶v wbwð‡Zi Rb¨ M‡elYv `j MYmvÿiZv 
Awfhv‡bi AvBwb Ges ˆbwZK gvb AbymiY K‡i‡Q| DËi`vZv‡`i AwaKvi 
I gh©v`vi cÖwZ kÖ×v †i‡L M‡elYv `j Zv‡`i M‡elYv m¤ú‡K© AewnZ K‡i 
†MvcbxqZvi Avk¦vm w`‡q‡Q Ges M‡elYvq AskMÖn‡Yi Rb¨ Zv‡`i m¤§wZ 
MÖnY K‡i‡Q| M‡elYv `‡ji m`m¨‡`i wbe©vPb Kivi mgq mvgvwRK Rwi‡ci 
AwfÁZv, ¯’vbxq fvlvÁvb Ges mvs¯‹…wZK ixwZbxwZi cÖwZ ms‡e`bkxjZv 
cÖf…wZ welq we‡ePbv Kiv n‡qwQj| M‡elYvwU ‘No Harm Principle’ AbymiY 
K‡i AskMÖnYKvix‡`i myi¶v wbwðZ Kiv n‡q‡Q|

M‡elYvi Zvrch© Ges Gi DwÏó Rb‡Mvôx 
M‡elYvwU wkï‡`i Rb¨ `xN©mgq a‡i wkLb e‡Üi cÖK…wZ Ges cÖfve we‡kølY 
K‡i‡Q| cvkvcvwk Zv‡`i wkLb, Kj¨vY, Zv‡`i cwievi Ges wk¶K‡`i 
eZ©gvb Ae¯’v; wbivc‡` ¯‹zj †Lvjv; wkLb¶wZ cybiæ×vi Ges c~‡e© †_‡K 
we`¨gvb mgm¨v¸‡jv gnvgvixi d‡j AviI ZxeªZi n‡q‡Q wKbv, †m¸‡jv 
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†gvKv‡ejvq eZ©gvb AwfÁZv †_‡K fwel¨‡Zi Rb¨ wk¶v MÖn‡Yi welqwU 
g~j¨vqb K‡i‡Q| 

M‡elYvi m¤¢ve¨ e¨enviKvix wbgœiƒc: 

	• miKv‡ii wkÿv mswkøó bxwZwba©viK; 
	• wk¶v cÖkvmb I e¨e¯’vcbvi m‡½ mswkøó miKvwi Kg©KZ©v;
	• wk¶v_©x, wk¶K Ges AwffveK hviv mivmwi myweav‡fvMx Ges ¯‹zj 

cwiPvjbvi m‡½ RwoZ; 
	• wk¶v e¨e¯’vi m‡½ RwoZ wk¶vwe`;
	• RvZxq I AvšÍR©vwZK ch©v‡q wk¶vi m‡½ hy³ GbwRI/wmGmI;
	• ¯^v¯’¨Lv‡Zi m‡½ RwoZ †ckvRxex; 
	• Dbœqb Askx`vi - RvZxq I AvšÍR©vwZK Dbœqb ms¯’v Ges 

RvwZms‡Ni wewfbœ ms¯’v| 

M‡elYvi mxgve×Zv
GB M‡elYvi wk¶v e¨e¯’vi cwiwa I we¯Í…wZ, M‡elYv cÖ‡kœi aib, AbymÜvb 
c×wZ Ges mgqmxgv m¤úwK©Z †ek K‡qKwU mxgve×Zv i‡q‡Q| 

 • M‡elYvwU AvbyôvwbK wkÿv e¨e¯’vi cÖv_wgK, gva¨wgK Ges KvwiMwi-
e„wËg~jK wk¶v (mxwgZfv‡e) e¨e¯’vi g‡a¨ mxgve×| D”P wkÿv, 
D”P gva¨wgK, gv`ªvmv wk¶v Ges Bs‡iwR gva¨‡gi wkÿvcÖwZôvb‡K 
G M‡elYvi AvIZvi evB‡i ivLv n‡q‡Q| e¨w³ gvwjKvbvaxb 
†emiKvwi wk¶vcÖwZôvb‡KI Gi evB‡i ivLv n‡q‡Q;

 • M‡elYvi cÖkœ¸‡jv ¸YMZgvb, AšÍf©zw³ I cwigvR©b, wk¶vweÁvb 
Ges e¨e¯’vcbvi wewfbœ w`‡Ki cwie‡Z© Riæwi cwiw¯’wZ‡Z wkÿv 
e¨e¯’vi (¯‹zj) mvgwMÖK Kvh©µ‡gi Ici `„wó wbe× Kiv n‡q‡Q| GB 
welq¸‡jv wk¶ve¨e¯’vi Dbœq‡bi Rb¨ Ae¨vnZ D‡Ø‡Mi welq e‡j 
we‡ewPZ n‡q Avm‡Q; 

 • M‡elYv c×wZi D‡Ïk¨ wQj ev¯Íe AbymÜv‡bi gva¨‡g cwiw¯’wZi 
e¯‘wbô hvPvB‡qi cwie‡Z© g~jZ DËi`vZv‡`i Dcjw× Ges gZvgZ 
msMÖn| M‡elYvq ïaygvÎ wkLb g~j¨vqb DcKiY e¨envi K‡i 
cix¶vg~jK DcvË msMÖ‡ni GKwU cÖ‡Póv wQj; 



mvims‡ÿc10

 • M‡elYvi mgqmxgv wba©vwiZ n‡qwQj †Lv` M‡elYvi mgm¨vwU KZUv 
Riæwi Zvi Ici wfwË K‡i| G †¶‡Î we‡ePbvq wQj miKvwi 
bxwZgvjv msµvšÍ wRÁvm¨ hv ZvrÿwYK gZvgZ Ges wbw`©ó mgqmxgv 
m¤úwK©Z Z_¨ Ges Zvi DËi mvgÄm¨Zvi cÖ‡qvRbxqZv `vwe K‡i| 
¯^í mg‡qi g‡a¨ DËi`vZv‡`i Kv‡Q †cuŠQv‡bv Ges Z_¨ msMÖn Kiv 
Riæwi wQj| 

M‡elYvwU RwicKvjxb cwiw¯’wZi GKwU mswÿß wPÎ Dc¯’vcb K‡i‡Q| 
†KvwfW cÖfve Ges gZvgZ m¤úwK©Z Z…Zxq M‡elYv wn‡m‡e GwU c~e©eZ©x 
M‡elYvq cÖvß Z‡_¨i Zzjbvg~jK wPÎI cÖKvk K‡i‡Q|

M‡elYvi djvdj
K. cybiæ×vi Ges cÖwZKvig~jK Ae¯’v 

gnvgvix Ges wkLbNvUwZ cybiæ×v‡ii cÖ‡Póv

wkLbNvUwZ m¤ú‡K© AskxRb‡`i g‡a¨ †Kv‡bv wØgZ wQj bv| KviY, wk¶K 
(97 kZvs‡ki †ewk) Ges wk¶v Kg©KZ©vMY (kZfvM) gnvgvix PjvKvjxb ̄ ‹zj 
eÜ _vKvi Kvi‡Y wk¶v_©x‡`i D‡jøL‡hvM¨ wkLb ¶wZ n‡q‡Q e‡j `„pfv‡e 
wek¦vm K‡ib| Z‡e, cÖv_wgK we`¨vj‡qi 71 kZvsk Ges gva¨wgK we`¨vj‡qi 
75 kZvsk wk¶v_©xi g‡Z, ¯‹zj †Lvjvi ci Zviv cvV †evSvi Rb¨ we‡kl 
†Kv‡bv mnvqZv cvqwb| †ewkifvM AwffveK Bw½Z w`‡q‡Qb †h, Zv‡`i 
wkï‡`i Rb¨ e¨w³MZ D‡`¨v‡M cov‡bvi e¨e¯’v Kiv n‡qwQj Ges GKwU †QvU 
Ask wcZv-gvZv Ges eo fvB‡evb‡`i mnvqZvi Ici wbf©i K‡iwQj|

†ewkifvM wk¶K Ges Kg©KZ©v wek¦vm K‡ib †h, wb‡`©kbvg~jK 
Abykxjb¸‡jv‡Z wKQz cwieZ©b Avbvi cÖ‡Póv wQj| wk¶v_©x‡`i Rb¨ AwZwi³ 
K¬vmmn GB ai‡bi AviI c`‡¶c †bIqv Ges wk¶v_©x‡`i AMÖMwZ wba©vi‡Yi 
Rb¨ cix¶vi cÖ‡qvRb e‡j Zviv D‡jøL K‡ib| we`¨vjq¸‡jv‡Z AwZwi³ 
K¬v‡mi e¨e¯’v Kiv n‡qwQj-­­GgbwUB Rvwb‡q‡Qb cÖv_wgK wk¶K‡`i 57.8 
kZvsk Ges gva¨wgK wk¶K‡`i 44.4 kZvsk| hw`I GB AwZwi³ cv‡Vi 
¸YMZgvb Ges Kvh©KvwiZv wbiƒcY Kiv hvqwb, Z‡e GK Z…Zxqvs‡kiI †ewk 
wk¶K mßv‡n cvuP w`b ch©šÍ AwZwi³ cvV`v‡bi K_v D‡jøL K‡i‡Qb|
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¯‹zj †Lvjvi ci D”PZi †kÖwYi wk¶v_©x‡`i Lvc-LvIqv‡bv 
cÖv_wgK I gva¨wgK ¯Í‡ii †ewkifvM wk¶v_©x e‡j‡Q †h, Zviv bZzb K¬v‡m 
cvV eyS‡Z †Kv‡bv mgm¨v Abyfe K‡iwb| Z‡e, GB aviYvwU m¤¢eZ Zv‡`i 
cÖZ¨vkv Ges †kÖwYK‡¶ wb‡`©kbvg~jK Abykxjb m¤ú‡K© Zviv Kx Ki‡Z Af¨¯Í 
wQj Zv Øviv cÖfvweZ n‡qwQj| Gi A_© Aek¨ GB bq †h, †kÖwYK‡¶ hv †kLv 
DwPZ wQj, ZvB Zviv wk‡L‡Q, hv wb‡¤œ †`Lv‡bv n‡q‡Q|

wPÎ 0.3: †KvwfW c~e©eZ©x I eZ©gvb mg‡q wkÿv_©x‡`i wkLb`ÿZv m¤ú‡K© 
wkÿK, wkÿv Kg©KZ©v‡`i `„wófw½

0
5
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wkÿK
(cÖv_wgK)

wkÿK
(gva¨wgK)

Dc‡Rjv
cÖv_wgK

wkÿv Kg©KZ©v

Dc‡Rjv
gva¨wgK

wkÿv Kg©KZ©v

†Rjv cÖv_wgK
wkÿv Kg©KZ©v

†Rjv gva¨wgK
wkÿv Kg©KZ©v

8.22 8.07 8.2 7.82 8.6 8.335.82 5.45 5.4 5.4 5.8 6

†KvwfW c~e©eZ©x mgq (†¯‹j 1-10) eZ©gvb mgq (†¯‹j 1-10)

wk¶KMY ̄ ‹zj e‡Üi Av‡M I c‡i wk¶v_©x‡`i wkLb ̀ ÿZv 1-10 †¯‹‡j g~j¨vqb 
K‡i‡Qb| Zv‡`i g‡Z, mvdj¨v‡¼i Mo wnmv‡e, wk¶v_©xiv GB mg‡qi g‡a¨ 
cÖvq 25 kZvsk wkLb`ÿZv nvwi‡q‡Q (e‡Üi Av‡M Mo mvdj¨v¼ wQj 8, 
eÜ nIqvi c‡i Zv n‡q‡Q cÖvq 6)| Dchy©³ Z_¨ Abyhvqx wk¶K‡`i `„wófw½ 
wk¶v Kg©KZ©v‡`i Zzjbvq wKQzUv wecixZ wPÎ †`Lv †M‡Q|

cÖvB‡fU wUDUi/†KvwPs Ges MvBW eB‡qi Dci wk¶v_©x‡`i wbf©iZv
wPÎ 0.4: Aóg I beg †kÖwYi wkÿv_©x‡`i cÖvB‡fU wUDkb/†KvwPs †m›Uv‡i covi Ae¯’v

90.5 89.9 89.2
76.8

92.3 86.1 86
70.3

91.4 88 87.6
73.6

0

20

40

60

80

100

kni MÖvgxY kniZjx XvKv kn‡ii ew¯Í

Aóg †kÖwY beg †kÖwY

†gvU

†gvU



mvims‡ÿc12

Aóg I beg †kÖwYi 85 kZvsk wk¶v_©xi g‡Z cÖvB‡fU wUDUi ev †KvwPs‡q 
Zv‡`i wbf©iZv †ewk wQj| GKB iKg wPÎ †`Lv †M‡Q kni I MÖvgvÂjmn mKj 
K¬v÷v‡i| AwffveK‡`i Z_¨ Abyhvqx, (GLv‡b D‡jøL Kiv nqwb) Aóg †kÖwYi 
cÖvq 64 kZvsk Ges beg †kÖwYi 50 kZvsk wk¶v_©x cÖvB‡fU wUDUwis‡qi 
Rb¨ cÖwZ gv‡m 1,100 †_‡K 3,000 nvRvi UvKv ch©šÍ e¨q K‡i‡Q|

wPÎ 0.5: MvBWeB e¨enviKvix‡`i e¨q
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AviI †`Lv hv‡”Q †h, 79 kZvsk cÖv_wgK Ges 82.5 kZvsk gva¨wgK 
wk¶v_©x Zv‡`i cvV Ges cix¶vi cÖ¯‘wZi Rb¨ evwYwR¨K MvBWeB AbymiY 
K‡i‡Q| 2022 mv‡ji cÖ_g bq gv‡m cÖv_wgK ch©v‡q M‡o 669 UvKv Ges 
gva¨wgK ch©v‡q 2,065 UvKv ch©šÍ e¨q n‡q‡Q e‡j AwffveKiv Rvwb‡q‡Qb| 

gnvgvix cieZ©x cwiw¯’wZ‡Z AskxRb‡`i gZvgZ

†kÖwYK‡ÿ wk¶v_©x‡`i Dcw¯’wZ Ges †Ljvayjv I mvs¯‹…wZK Kvh©µ‡g hy³  
_vKvi GKwU BwZevPK wPÎ j¶¨ Kiv †M‡Q| ¯‹z‡ji cvidig¨v‡Ýi e¨vcv‡i 
AwffveKMY mš‘ó wQ‡jb| mgx¶vi mKj K¬v÷v‡i GKB iKg wPÎ cvIqv 
†M‡Q| Z‡e, Zv‡`i mš‘wó †_‡K Aek¨B GUv †evSv hvq bv †h, ¯‹zj¸‡jv 
wk¶v_©x‡`i cÖZ¨vwkZ wkLbdj AR©‡b mnvqZv Ki‡Z m¶g n‡q‡Q| KviY, 
wkÿv_©x‡`i cÖvB‡fU †KvwPs Ges evwYwR¨K MvBWeB‡qi Ici AwaK wbf©iZvI 
j¶¨ Kiv †M‡Q|



mvims‡ÿc 13

wPÎ 0.6: we`¨vj‡q cov‡jLvi wel‡q AwffveK‡`i mš‘wói gvÎv 
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Aí mg‡q AwZwi³ K¬vm Ges wk¶K ¯^íZvi Kvi‡Y wk¶K I wk¶v_©xiv 
wKQzUv Pvc Abyfe K‡i‡Qb, GgbUvB e‡j‡Qb cÖv_wgK I gva¨wgK we`¨vj‡qi 
gvÎ 24 kZvsk wk¶K I AwffveK| Z‡e, †ewkifvM wk¶v_©x, wk¶K Ges 
wk¶v Kg©KZ©vMY cÖ‡qvRbxq cybiæ×vi Kvh©µ‡gi m‡½ Lvc-LvIqv‡Z †ewk 
Pvc Abyfe K‡ibwb| Gi m¤¢ve¨ KviY n‡Z cv‡i D‡jøL‡hvM¨fv‡e cix¶v 
K‡g hvIqv, hv Zviv D‡jøL K‡i‡Qb| †KŠZzn‡ji welq nj, gnvgvixi Kvi‡Y 
myweavewÂZ †Mvôx¸‡jvi g‡a¨ ˆelg¨ Ges Gi gvÎv wb‡q g‡Zi wfbœZv wQj| 
¯‹zj e¨e¯’vcbvi P¨v‡jÄ †gvKv‡ejvq gva¨wgK wk¶KMY ¯‹zj AeKvVv‡gv, 
AwaK wk¶K wb‡qvM I cÖwk¶Y cÖ`vb Ges cÖv_wgK I gva¨wgK wk¶K 
Df‡qB AviI †ewk ¯’vbxq KwgDwbwU‡K hy³ Kivi civgk© w`‡q‡Qb|

L. wk¶K Ges ¯‹z‡ji Rb¨ mnvqZv

wk¶K‡`i Rb¨ mnvqZv

wPÎ 0.7: we`¨vjq cybivq †Lvjvi ci wkÿK‡`i cÖwkÿY cÖvwßi Ae¯’v 
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djvd‡j †`Lv †M‡Q, cÖvq A‡a©K wk¶K D‡jøL K‡i‡Qb, Zviv ¯‹zj cybivq 
†Lvjvi mv‡_ mv‡_ Iwi‡q‡›Ukb †c‡q‡Qb, †hLv‡b kZfvM wkÿv Kg©KZ©vMY 
Iwi‡q‡›Ukb cÖ`v‡bi K_v D‡jøL K‡i‡Qb| Z‡e cwiw¯’wZ †gvKv‡ejvq 
wk¶K‡`i c¶ †_‡K bZzb cÖ‡Póv I D‡`¨vM cÖ‡qvRb wQj e‡j g‡b K‡ib 
AwaKvsk Kg©KZ©v I wkÿK| Zv‡`i civg‡k© wZb ai‡bi Kvh©µ‡gi K_v 
D‡jøL wQj- 1. cvV`vb‡K AviI AvKl©Yxq Kiv Ges cvV`v‡bi Rb¨ AwZwi³ 
mgq †`Iqv; 2. †kÖwYK‡¶ gvwëwgwWqv e¨e¯’vmn AeKvVv‡gv I †hvMv‡hvM 
myweavi DbœwZ Kiv; Ges 3. AviI wk¶K wb‡qvM I cÖwk¶Y cÖ`vb|

wk¶v_©x‡`i `ye©jZv

wk¶KMY hw`I my¯úófv‡e ¯^xKvi K‡ibwb †h, wk¶v_©x‡`i `ye©jZv Zv‡`i 
mxgve×Zv‡K cÖwZdwjZ K‡i, eis Zv‡`i g‡a¨ AwffveK I wkÿv_©x‡`i 
`vqx Kivi cÖeYZv jÿ¨ Kiv †M‡Q| 80 kZvsk wk¶K wk¶v_©x‡`i `yB 
ai‡bi mgm¨v wPwýZ K‡i‡Qb- 1. wk¶vi cÖwZ g‡bv‡hv‡Mi Afve (AwffveK/
wk¶v_©x‡`i) Ges 2. cwiev‡ii cÿ †_‡K Zv‡`i mšÍvb‡`i wk¶vi Rb¨ 
ch©vß `vwqZ¡ MÖnY bv Kiv| GKRb wk¶K e‡jb, Ô†KvwfW-19Õ Gi Av‡M 
Avgiv KLbI wk¶v_©x‡`i Ggb AvPiY Ki‡Z jÿ¨ Kwiwb| Zv‡`i AvPi‡Y 
A‡bK cwieZ©b G‡m‡Q| GwU m¤¢eZ n‡q‡Q nZvkv I GKvKx‡Z¡i Kvi‡Y 
Ges gnvgvix‡Z `xN©‡gqvw` ¯‹zj e‡Üi mgq †Kv‡bv mvgvwRKxKiY Kg©m~wP 
bv _vKvq|

wPÎ 0.8: cwiev‡ii †gŠwjK Pvwn`v c~i‡Yi Ici 
wkÿK‡`i AwfgZ (2019 I 2022) 
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wk¶K‡`i Avq Ges Zviv cwiev‡ii †gŠwjK Pvwn`v †gUv‡Z cv‡ib wKbv 
Zv wb‡q cÖkœ Kiv n‡qwQj| 2019 I 2022 mv‡ji Zzjbvg~jK wP‡Î †`Lv 
†M‡Q, cÖv_wgK I gva¨wgK ch©v‡qi wk¶K‡`i †gŠwjK Pvwn`v c~i‡Yi m¶gZv 
D‡jøL‡hvM¨ nv‡i n«vm †c‡q‡Q| gva¨wgK ¯Í‡ii `yB-Z…Zxqvs‡kiI †ewk wk¶K 
Ges cÖv_wgK ̄ Í‡ii GK PZz_©vs‡kiI †ewk wk¶K A_©‰bwZK mgm¨v I D‡Ø‡Mi 
g‡a¨ wQ‡jb, hv Zv‡`i h_vh_fv‡e `vwqZ¡ cvj‡bi m¶gZv‡K e¨vnZ K‡i|

M. cÖhyw³i e¨envi/wgkÖ c×wZ

cÖhyw³MZ m¶gZv Ges gvwëwgwWqv e¨e¯’v wel‡q K_v ej‡Z wM‡q gva¨wgK 
I cÖv_wg‡Ki cÖvq `yB-Z…Zxqvsk wk¶K Ach©vß AvBwmwU AeKvVv‡gv, we‡kl 
K‡i gvwëwgwWqv K¬vm Ges Kw¤úDUvi j¨ve Pvjy Kivi wel‡q AwfgZ e¨³ 
K‡ib| Zviv ch©‡e¶Y K‡i‡Qb †h e¨e¯’v wQj Gi A‡bK¸‡jv Kvh©Ki 
wQj bv| Zviv AvBwmwU-wfwËK wk¶v DcKi‡Yi AviI †ewk e¨envi Ges 
†mB D‡Ï‡k¨ wk¶K‡`i cÖ¯‘Z Kivi Rb¨ AviI †Rvi`vi c`‡ÿc †bIqvi 
cÖ‡qvRbxqZvi K_v D‡jøL K‡i‡Qb| 

cÖv_wgK I gva¨wgK wk¶K‡`i g‡a¨ h_vµ‡g cÖvq 75 kZvsk I 69 kZvsk 
cÖhyw³ e¨envi Ges wgkÖ c×wZ m¤ú‡K© ¯‹zj I Zv‡`i Rb¨ wb‡`©kbv I 
wb‡`©wkKv cvIqvi K_v D‡jøL K‡i‡Qb| †Rjv I Dc‡Rjv wk¶v Kg©KZ©v‡`i 
†¶‡Î GB nvi wQj kZfvM|

wPÎ 0.9: wb‡`©kbv ev¯Íevq‡b mgm¨vi m¤§yyLxb nIqv
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DcKiY †bB

3. wkÿK I wkÿv_©x‡`i Ici Pvc
4. we`y¨r I B›Uvi‡bU ms‡hv‡Mi Afve

5. wkÿv DcKi‡Yi Afve 
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hw`I cÖvq `yB-Z…Zxqvsk wk¶K Ges wZb-PZz_©vsk wk¶v Kg©KZ©v (†Rjv  
cÖv_wgK wk¶v Kg©KZ©v e¨ZxZ) wkLb cÖhyw³ Ges wgkÖ c×wZi cÖPvi I cÖ‡qv‡M 
†Kv‡bv we‡kl Amyweav Abyfe K‡ibwb, Z‡e †KD †KD D‡jøL K‡i‡Qb, 
cÖhyw³wfwËK wk¶Y-wkLb cÖwµqvi cÖ‡qvM Ges wWwRUvj wWfvBm I Dch©y³ 
wWwRUvj jvwb©s DcKi‡Yi Afve wk¶v_©x I wk¶K‡`i Ici AwZwi³ Pvc 
ˆZwi n‡q‡Q|

wPÎ 10: wkÿv_©x‡`i `~i-wkÿ‡Yi m‡½ m¤ú„³ _vKvi civgk©
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AdjvBb (wfwWI/cvIqvi c‡q›U †cÖ‡R‡›Ukb)

wk¶v_©x‡`i wbqwgZ K¬v‡mi cvkvcvwk `~iwk¶‡Y hy³ n‡Z DrmvwnZ Kivi 
wel‡q wRÁvmv Kiv n‡j, †ewkifvM wk¶K Ges Kg©KZ©vMY GKgZ nb †h, 
GB ai‡bi cÖ‡Póv †bIqv cÖ‡qvRb| †ewkifvMB †KvwfWKv‡j ¯‹zj e‡Üi 
mgq cÖewZ©Z cÖhyw³i Ae¨vnZ e¨envi, we‡klZ msm` wUwf‡Z cvV m¤úªPvi, 
¯§vU©‡dvb I AbjvBb cøvUd‡g©i AviI †ewk e¨env‡ii civgk© †`b| 

wPÎ 0.11: evwo‡Z wWfvB‡mi cÖvc¨Zv 
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wkLb cÖhyw³ Ges wgkÖ c×wZ e¨env‡ii Rb¨ wWfvB‡mi cÖvc¨Zv cÖm‡½ Rvb‡Z 
PvIqv n‡j, cÖv_wgK Ges gva¨wgK we`¨vj‡qi wk¶v_©x‡`i AwffveK‡`i 
AwfgZ †_‡K evwo‡Z †gvevBj †dvb Ges wUwf †m‡Ui cÖvc¨Zvi Bw½Z cvIqv 
†M‡Q| Z‡e, B›Uvi‡bU ms‡hvM I j¨vcUc/U¨ve‡j‡Ui cÖvc¨Zv GgbwK kni 
I Avav-kni AÂ‡jI mxwgZ wQj| cwiev‡i wWfvBm _vK‡jI wkÿv_©x‡`i 
wkLb cÖhyw³ e¨env‡ii †¶‡Î GwU e¨env‡ii my‡hvM mxwgZ wQj| 

wPÎ 0.12: wkÿv_©x‡`i wWfvBm e¨envi I †MBg †Ljvq KZUv mgq e¨q K‡i 
†mB m¤ú‡K© AwffveK‡`i gZvgZ 
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cÖv_wgK I gva¨wgK Dfq ¯Í‡ii cÖvq GK PZz_©vsk AwffveK wk¶v_©x‡`i 
†gvevBj †dv‡bi AZ¨waK e¨envi‡K GKwU mgm¨v (†gvevBj †dvb Avmw³) 
wnmv‡e †`‡L‡Qb| †KŠZzn‡ji welq nj, wZb-PZz_©vsk evev-gv GwU‡K †Kv‡bv 
D‡jøL‡hvM¨ mgm¨v wnmv‡e †`‡Lbwb| †gvevBj †dvb Avmw³ (mvwd©s Ges 
†U·wUs) mgv‡Ri m”Qj Ask Ges kni AÂ‡ji gvby‡li mgm¨v| hvB †nvK, 
†kLvi Rb¨ cÖhyw³i cÖvc¨Zv e„w× cvIqvi cvkvcvwk wWwRUvj †hvMv‡hv‡Mi 
Rb¨ wWfvB‡mi A‰bwZK e¨envi Qwo‡q co‡Z cv‡i Ges G‡¶‡Î 
AwffveK‡`i mZK© _vK‡Z n‡e|

N. ˆelg¨ `~ixKiY Ges bZzb cvV¨µg ev¯Íevqb

myweavewÂZ †Mvôxi wk¶v_©x‡`i mnvqZvi Rb¨ wk¶K Ges Kg©KZ©v‡`i m¶gZv 

wk¶K I Kg©KZ©v‡`i GKwU D‡jøL‡hvM¨ Ask Rvwb‡q‡Qb, myweavewÂZ 
wk¶v_©x‡`i mnvqZvi Rb¨ cÖvmw½K `¶Zv evov‡Z Zviv ¯^-kix‡i cÖwk¶Y 
Ges cieZ©x mg‡q wbqwgZ AbjvBb Avc‡WU I wi‡d«kvm© cÖwkÿY †P‡q‡Qb| 
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†Rjv ch©v‡qi Kg©KZ©vMY Ab¨vb¨ ai‡bi mnvqZv, we‡kl K‡i AvBwU 
myweavm¤^wjZ Dchy³ †kÖwYK¶ Ges wk¶vi cÖvmw½K welqe¯Íz AvBwUi gva¨‡g 
cÖPv‡ii Rb¨ Aby‡iva K‡i‡Qb|

S‡i cov wk¶v_©x‡`i ¯‹z‡j wdwi‡q Avbv

wPÎ 0.13: S‡icov wkÿv_©x‡`i ¯‹z‡j wdwi‡q Avbvi Rb¨ 
†hme D‡`¨vM †bIqv †h‡Z cv‡i
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wkÿv_©x I Zvi cwievi‡K AšÍf©y³ Kiv
5. ¯‹zj I †kÖwYK‡ÿi cvV`vb wkÿv_©x‡`i 

wbKU AvKl©Yxq K‡i †Zvjv
6. `ye©j wkÿv_©x‡`i Rb¨ we‡kl K¬v‡mi 

D‡`¨vM †bIqv

7. Ab¨vb¨

†ewkifvM wk¶K ¯‹z‡j wgW-†W wgj‡K S‡i cov wk¶v_©x‡`i wdwi‡q Avbvi 
Rb¨ me‡P‡q ̧ iæZ¡c~Y© Ges Kvh©Ki c`‡¶c wnmv‡e we‡ePbv K‡i‡Qb| wk¶K 
I Kg©KZ©v‡`i Ab¨vb¨ civgk©¸‡jvi g‡a¨ wQj Kg©x`j MVb Kiv, ¯‹zjMvgx 
wkï‡`i m‡½ `wi`ª I myweavewÂZ cwievi¸‡jvi Rb¨ mvgvwRK wbivcËv 
Kg©m~wPi cwiwa evov‡bv, ¯‹zj Ges †kÖwYK‡¶i cvV`vb‡K wk¶v_©x‡`i Kv‡Q 
AvKl©Yxq K‡i †Zvjv Ges wcwQ‡q cov wk¶v_©x‡`i Rb¨ cov‡jLvq AviI 
mnvqZv cÖ`vb Kiv|
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bZzb cvV¨µg ev¯Íevq‡b mnvqZv Kivi Rb¨ hv cÖ‡qvRb

wPÎ 0.14: bZzb cvV¨µg m¤ú‡K© wkÿK I wkÿv Kg©KZ©v‡`i AwfgZ
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wkÿK (cÖv_wgK) wkÿK (gva¨wgK)
Dc‡Rjv cÖv_wgK wkÿv Kg©KZ©v Dc‡Rjv gva¨wgK wkÿv Kg©KZ©v
†Rjv cÖv_wgK wkÿv Kg©KZ©v †Rjv gva¨wgK wkÿv Kg©KZ©v

1. wbqwgZ K¬vm/ AwZwi³ K¬vm 
2. wkÿv_©x‡`i hZœ †bIqv/ wkÿv_©x‡`i 

m¤ú„³Zv 
3. wkÿK‡`i mÿgZv e„w×/ wkÿK‡`i 

mwµqZv 

4. mn-cvV¨µg Kvh©µg/ AvBwmwUi 
e¨envi‡K DrmvwnZ Kiv

5. miKv‡ii wb‡`©kvejx AbymiY Kiv
6. AwffveK‡`i m‡PZbZvi Ici †Rvi 

†`Iqv

bZzb cvV¨µg I cvV¨cy¯Í‡Ki Rb¨ wk¶K I wk¶v Kg©KZ©v‡`i g‡bv‡hvMx, 
cÖwkw¶Z I cÖ¯‘Z Kiv n‡e e‡j Avkv Kiv n‡”Q, hv 2023 mvj †_‡K ïiæ 
nIqvi cÖwµqvq i‡q‡Q| wPÎ 0.14 GKwU wgkÖ Ae¯’v †`wL‡q‡Q hw`I Zv 
†Kv‡bv mywbw`©ó aib Dc¯’vcb K‡iwb| Z‡e †evSv hv‡”Q, †kÖwYK‡¶ bZzb 
cvV¨µ‡gi Kvh©Ki ev¯Íevq‡bi Rb¨ GB mg¯Í Dcv`vb¸‡jv‡K AšÍf©z³ K‡i 
GKwU wbqgZvwš¿K cwiKíbv cÖ‡qvRb| 

cvV¨µg ev¯Íevqb Ges wkLb cybiæ×vi 

wkLb ¶wZ cybiæ×vi Ges wkLb NvUwZ c~i‡Y cÖ¯ÍvweZ cvV¨µg ev¯Íevq‡bi 
cÖwµqv m¤ú‡K© wRÁvmv Kiv n‡j wk¶K Ges Kg©KZ©v‡`i DËi `ywU aviYvi 
Ici †K›`ªxf‚Z wQjÑ K) cÖPwjZ c×wZ Ges Z_¨cÖhyw³i mgwš^Z e¨envi Ges 
L) cÖPwjZ wk¶v`vb c×wZi cwie‡Z© `jMZ Kv‡R wk¶v_©x Ges wk¶K‡`i 
mnvqK f‚wgKv m¤ú„³ Kiv| GwU GKwU mgwš^Z c×wZ Abymi‡Yi Rb¨ ¯‹zj 
Ges wk¶K‡`i cÖ¯‘Z Kivi cÖ‡qvRbxqZv‡K Bw½Z K‡i hv n‡Z n‡e mivmwi 
wb‡`©kbv Ges cÖhyw³i wgkÖY|
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O. KvwiMwi I e„wËg~jK wk¶v I cÖwk¶Y

KvwiMwi I e„wËg~jK wk¶v I cÖwk¶Y ZiæY wk¶v_©x‡`i GKwU wbw`©ó †Kvm© 
ev †ckvq e¨envwiK `¶Zv I Ávb Dbœq‡bi GKwU PgrKvi my‡hvM| eZ©gvb 
¯’vbxq I ˆewk¦K evRv‡ii Pvwn`vi m‡½ †Kvm©¸‡jvi gvwb‡q †bIqv Lye 
¸iæZ¡c~Y©| Z‡e mgx¶vi DcvË GKwU wfbœ wPÎ †`wL‡q‡Q| Rwi‡c Ask †bIqv 
31 kZvsk wk¶v_©xi g‡Z, cÖ¯ÍvweZ wKQz †Kvm© Ab¨¸‡jvi Zzjbvq evRvigyLx 
n‡jI KvwiMwi I e„wËg~jK wk¶vq Kg©iZ 70 kZvsk GiI †ewk wk¶K g‡b 
K‡ib †h, KvwiMwi I e„wËg~jK wk¶vi cvV¨µ‡gi †ewkifvM †Kvm© eZ©gvb 
evRv‡ii Pvwn`v c~iY Ki‡Z cvi‡Q bv, G¸‡jv eis cyiv‡bv avu‡Pi| 

wPÎ 0.15: evRv‡ii Pvwn`v Abyhvqx Pjgvb †UªW †Kvm© m¤ú‡K© AwfgZ
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KvwiMwi wk¶vq cwieZ©b Avb‡Z wk¶K‡`i cÖ¯ÍzwZ e„w×

mvg‡bi eQi¸‡jv‡Z ˆewk¦K wkíwecøe evsjv‡`‡ki KvwiMwi wk¶vi †¶‡ÎI 
D‡jøL‡hvM¨ cwieZ©b Avm‡e e‡j Avkv Kiv n‡”Q| †h‡nZz cÖhyw³ ̀ ªæZ weKwkZ 
n‡”Q, ZvB evsjv‡`‡ki KvwiMwi wk¶v‡¶‡Îi wk¶K‡`i GB cwieZ©‡bi Rb¨ 
cÖ¯‘Z _vK‡Z n‡e| Z‡e, Rwi‡ci djvd‡j †`Lv †M‡Q- 

 • Rwi‡c Ask †bIqv cÖvq 56 kZvsk wk¶K g‡b K‡ib †h, PZz_© 
wkí wecøe KZ…©K Avbv cÖhyw³MZ cwieZ©‡bi Pvwn`v †gUv‡Z Zv‡`i 
AwZwi³ cÖwk¶‡Yi cÖ‡qvRb; 

 • cÖvq 26 kZvsk DËi`vZv g‡b K‡ib †h, cÖwZôvb¸‡jv‡Z nvjbvMv` 
cÖhyw³ I DcKi‡Yi cÖ‡qvRb n‡e;
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 • KvwiMwi I e„wËg~jK wk¶vi 22 kZvsk wkÿK †kÖwYK‡¶ 
wWwRUvB‡Rk‡bi cÖ‡qvRb e‡j gZ w`‡q‡Qb| DËi`vZv‡`i 15 
kZvsk `¶ Kg©x I Avw_©K cÖ‡Yv`bv evov‡bvi Aby‡iva K‡i‡Qb|

wPÎ 0.16: eZ©gvb Ae¯’v cwieZ©‡bi Rb¨ wkÿK‡`i cÖ¯‘wZ
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1. Av‡iv cÖvmw½K cÖwkÿY cÖ‡qvRb
2. `ÿ Rbej I Avw_©K mnvqZv cÖ`vb
3. bZzb cÖhyw³ I DcKiY cÖ`vb

4. †kÖwYKÿ wWwRUvB‡Rkb Kiv

5. AeKvVv‡gvMZ Dbœqb

eZ©gvb evRv‡ii Pvwn`v I A_©‰bwZK †cÖ¶vcU we‡ePbvq evsjv‡`‡k KvwiMwi 
I e„wËg~jK wk¶v †Kvm© cwiPvjbv Kiv GKwU we‡kl P¨v‡jÄ| me‡P‡q eo 
P¨v‡jÄ n‡jv `ªæZ cwieZx©Z ˆewk¦K evwYR¨ Pvwn`vi m‡½ Zvj wgwj‡q Pjv 
Ges cÖwZ‡hvwMZvg~jK PvKwii evRv‡i cÖvmw½K _vKv| Av‡iKwU P¨v‡jÄ 
n‡jv m¤ú` I `¶ cÖwk¶‡Ki Afve| KvwiMwi I e„wËg~jK wk¶v cÖwZôv‡bi 
DËi`vZvMY †hme Pvwn`vi K_v D‡jøL K‡i‡Qb Zv n‡jv- 

 • KvwiMwi I e„wËg~jK wk¶vi cÖwk¶K‡`i `yB-Z…Zxqvsk (65.9 
kZvsk) eZ©gvb PvKwii evRvi Ges wek¦e¨vcx Pvwn`v †gUv‡Z 
†kÖwYK‡¶ AvaywbK cÖhyw³MZ DcKiY `vwe K‡i‡Qb;

 • cÖvq 48 kZvsk DËi`vZv KvwiMwi I e„wËg~jK wk¶v cÖwZôvb¸‡jv‡Z 
AvMÖnx wk¶v_©x Ges †hvM¨Zvm¤úbœ wk¶‡Ki Afv‡ei K_v Zz‡j 
a‡i‡Qb;

 • GKwU †QvU Ask KvwiMwi I e„wËg~jK wk¶vq Kg©iZ wk¶K‡`i 
AviI cÖwk¶Y cÖ`vb Ges wkÿv Kvh©µ‡gi m‡½ hy³ Kg©x‡`i msL¨v 
evov‡bvi `vwe K‡i‡Qb|
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eZ©gvb P¨v‡jÄ †gvKv‡ejvq civgk©

wPÎ 0.17: cÖwZôvb¸‡jvi eZ©gvb P¨v‡jÄmg~n KvwU‡q DVvi wel‡q AwfgZ 
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1. Avw_©K I Ab¨vb¨ †ÿ‡Î miKvwi mnvqZv 
cÖ‡qvRb 

2. cÖwkÿK wb‡qvM 

3. KvwiMwi wkÿv (TVET) m¤úwK©Z cÖPviYv 
evov‡bv

4. AvaywbK j¨ve‡iUwi cÖwZôv

DËi`vZviv eZ©gv‡b cÖwZôvb¸‡jv †h P¨v‡j‡Äi gy‡LvgywL n‡”Q Zv †gvKv‡ejvq 
wbgœwjwLZ e¨e¯’v MÖn‡Yi Ici †Rvi w`‡q‡Qb: 

 • DËi`vZv‡`i 43 kZvsk P¨v‡jÄ¸‡jv KvwU‡q DV‡Z Dchy³ 
cÖwk¶K wb‡qv‡Mi AvnŸvb Rvwb‡q‡Qb, Ges 36 kZvsk Avw_©K 
mnvqZv e„w×mn miKvwi mnvqZv †P‡q‡Qb; 

 • RwicK…Z wk¶K‡`i 25 kZvsk AvaywbK cix¶vMvi myweavi Ici 
†Rvi w`‡q‡Qb, †hLv‡b 9 kZvsk g‡b K‡ib †h, m¤¢ve¨ cÖwk¶Yv_©x 
Ges wb‡qvMKZ©v‡`i g‡a¨ cÖPvivwfhv‡bi gva¨‡g KvwiMwi I e„wËg~jK 
wk¶v wel‡q cÖPvi Kiv cÖ‡qvRb|

90 kZvsk wk¶K g‡b K‡ib wkLb NvUwZ Kgv‡bvi Rb¨ cÖ¯ÍvweZ ¯^í‡gqvw` 
cybiæ×vi c`‡¶c¸‡jv n‡Z cv‡i K¬vm (AwZwi³ K¬vm/AbjvBb K¬vm/
e¨envwiK) e„w× Kiv| ga¨‡gqvw` cybiæ×vi c`‡¶c (AwZwi³ K¬vm/AbjvBb 
K¬vm)-Gi K_v D‡jøL K‡i‡Qb 56 kZvs‡ki †ewk wk¶K| 17 kZvsk 
wk¶K e‡j‡Qb KvwiMwi wkÿvq AvaywbK DcKiY AšÍf©z³ Kiv| `xN©‡gqvw` 
cybiæ×v‡ii (AwZwi³ K¬vm/wgkÖ c×wZ K¬vm/wbqwgZ K¬vm, AvaywbK DcKiY 
I nvjbvMv` cvV¨µg) cwiKíbvi K_v D‡jøL K‡i‡Qb cÖvq 86 kZvsk 
wkÿK| 
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KvwiMwi I e„wËg~jK wkÿvi mvgwMÖK DbœwZ wb‡q Zv‡`i gZvg‡Zi g‡a¨ 
i‡q‡Q: 

 • 56 kZvsk DËi`vZv wk¶K‡`i Rb¨ ch©vß cÖwk¶Y cÖ`v‡bi civgk© 
w`‡q‡Qb;

 • 42 kZvsk wk¶K AvBwmwU DcKi‡Yi ch©vß mieiv‡ni cÖ¯Íve 
K‡i‡Qb;

 • 33 kZvsk wk¶K cÖwk¶Yv_©x‡`i AvBwmwU `¶Zv e„w×i civgk© 
w`‡q‡Qb|

P. gva¨wgK ch©v‡q wkLb g~j¨vqb 

evsjv, Bs‡iwR Ges MwYZ wel‡q 90 wgwb‡Ui cix¶vi gva¨‡g wk¶v_©x‡`i 
wkLb`ÿZv g~j¨vqb Kiv n‡q‡Q| Aóg †kÖwYi cvV¨µ‡g wba©vwiZ `¶Zv 
ch©v‡jvPbv K‡i cix¶vwU D‡Ïk¨g~jKfv‡e ga¨g gv‡bi KwVb Kiv n‡qwQj| 
M‡elYv mnKvixMY gvV ch©v‡q ̂ `ePq‡bi gva¨‡g cÖwZwU ̄ ‹zj †_‡K cÖ‡qvRbxq 
msL¨K wk¶v_©x wbe©vPb K‡i g~j¨vqb cixÿv cwiPvjbv K‡i‡Qb| cÖv_wgK I 
gva¨wgK wkÿv ch©v‡q cÖPwjZ g~j¨vqb c×wZ e¨envi K‡i wk¶v_©x‡`i cÖvß 
b¤^i‡K †MÖ‡W iƒcvšÍwiZ Kiv n‡q‡Q|

g~j¨vq‡b wk¶v_©x‡`i djvdj 

wPÎ 0.18: †kÖwYwfwËK wkÿv_©x‡`i djvdj

6.
7 9.
5 15

.9

14
.1 17
.1

7.
2

28
.9

9.
2 11
.6 16

.6

15 14
.2

7.
3

26
.2

8 10
.5 16

.3

14
.5

15
.7

7.
5

27
.6

0

10

20

30

40

G+ G G - we wm wW Gd

wkÿv_©x‡`i djvdj (†MÖW)

Aóg †kÖwY      beg †kÖwY      mvgwMÖK

mvgwMÖK djvd‡j †`Lv †M‡Q †h, Aóg †kÖwYi 28.9 kZvsk wk¶v_©x 33 
kZvsk b¤^i AR©b Ki‡Z cv‡iwb Ges beg †kÖwYi †ÿ‡Î GwU wQj 26.2 
kZvsk| wW †MÖW (33 †_‡K 39 kZvsk b¤^i) AR©b K‡i‡Qb Aóg †kÖwY‡Z 
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36.1 kZvsk Ges beg †kÖwY‡Z 33.5 kZvsk wkÿv_©x| Aóg †kÖwYi 
wm‡jev‡mi Dci wfwË K‡i `ywU †kÖwY‡Z Bs‡iwR, evsjv Ges MwY‡Z †gvU 
b¤^‡ii 2.6 kZvsk c‡q‡›Ui cv_©K¨ Bw½Z †`q †h, gnvgvix RwbZ ¯‹zj e‡Üi 
Kvi‡Y wk¶v_©x‡`i wkL‡bi Ici mvgwMÖKfv‡e weiƒc cÖfve c‡o‡Q|

welqwfwËK cvidi‡gÝ

Aóg †kÖwYi wk¶v_©x‡`i welqwfwËK djvd‡j †`Lv †M‡Q, 82 kZvsk wk¶v_©x 
evsjvq, Bs‡iwR‡Z 65 kZvsk Ges 66 kZvsk wkÿv_©x MwY‡Z 33 kZvsk 
b¤^i †c‡q cvm K‡i‡Q| beg †kÖwYi wk¶v_©x‡`i djvdj Aóg †kÖwYi Zzjbvq 
mvgvb¨ fv‡jv| beg †kÖwYi wk¶v_©x‡`i g‡a¨ evsjvq 84 kZvsk, Bs‡iwR‡Z 
72 kZvsk Ges MwY‡Z 65 kZvsk cvm K‡i‡Q| g~j¨vq‡b †Q‡j‡`i Zzzjbvq 
†g‡qiv Zzjbvg~jKfv‡e fv‡jv djvdj K‡i‡Q| D`vniY¯^iƒc, g~j¨vq‡b Aóg 
†kÖwYi wk¶v_©x‡`i g‡a¨ 74 kZvsk †g‡q DËxY© n‡q‡Q, Avi †Q‡j‡`i g‡a¨ 
GB nvi 68 kZvsk| beg †kÖwYi wk¶v_©x‡`i g‡a¨ 75 kZvsk †g‡q Ges 
†Q‡j‡`i 73 kZvsk DËxY© n‡q‡Q|

wPÎ 0.19: †RjvwfwËK wkÿv_©x‡`i mvgwMÖK djvdj
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Dfq †kÖwY‡Z wk¶v_©x‡`i mvgwMÖK djvd‡j †`Lv †M‡Q, h‡kvi †Rjvq m‡e©v”P 
90.5 kZvsk DËxY© n‡q‡Q| wk¶v_©x‡`i djvdj me‡P‡q wcwQ‡q Av‡Q 
nweMÄ †Rjvq, †hLv‡b †gvU cv‡mi nvi 42.9 kZvsk| AviI †`Lv hvq †h, 
gv‡q‡`i wk¶vi m‡½ wk¶v_©x‡`i wkLb d‡ji D‡jøL‡hvM¨ m¤úK© i‡q‡Q|
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Dcmsnvi Ges mycvwik 
M‡elYvi cÖvß djvd‡j wfwË‡Z GB Dcmsnvi Ges mycvwikgvjv cÖ¯‘Z Kiv 
n‡q‡Q| GQvov, GWz‡Kkb IqvP-Gi KvwiMwi I Dc‡`óv KwgwUi gZvgZ I 
civgk© Abyhvqx ms‡kvab Ges cwigvR©b Kiv n‡q‡Q| 

cÖavb Dcmsnvi
cybiæ×vi I cÖwZKvig~jK e¨e¯’v I Kvh©µg 

1. wewfbœ M‡elYvi djvd‡j †`Lv †M‡Q, `xN© mgq ¯‹zj eÜ _vKvi Kvi‡Y 
wk¶v_©x, wk¶K Ges Zv‡`i cwiev‡ii Ici gnvgvixi we¯Í…Z cÖfve 
c‡o‡Q| G Kvi‡Y D‡jøL‡hvM¨ wkLb¶wZ Ges wkLbAR©‡b NvUwZ 
ˆZwi n‡q‡Q, hw`I GB M‡elYvi gva¨‡g ¶wZi cwigvY mywbw`©ófv‡e 
cwigvc Kiv nqwb| KviY Gi Rb¨ cÖ‡qvRb GKwU wbf©i‡hvM¨ †eBmjvBb 
Avi ¶wZ cwigv‡ci Rb¨ wk¶v KZ„©c‡¶i ch©vß cÖ‡Póv I g‡bv‡hvM| 
evsjv‡`‡ki ¯‹zj wk¶v_©x‡`i g‡a¨ †h wkLb NvUwZ ˆZwi n‡q‡Q Zv 
B‡Zvg‡a¨ D‡jøL‡hvM¨fv‡e ¯úó| wk¶vwe`MY g‡b K‡ib, wkLb¶wZ 
Kgv‡bvi Rb¨ GKwU we¯Í…Z I `xN©‡gqvw` cybiæ×vi cwiKíbv cÖ‡qvRb| 
AvšÍR©vwZK cÖwZ‡e`b¸‡jv cÖgvYmn wbgœ Ges ga¨g Av‡qi †`k¸‡jv‡Z 
wkLb¶wZ I D‡ØM cÖKvk K‡i‡Q|

2. wk¶v_©x I AwffveK Ges wk¶K I wk¶v Kg©KZ©v‡`i g‡a¨ gZ I 
aviYvq wfbœZv wQj| wk¶vq cybiæ×vi Ges bZzb c`‡¶‡ci wel‡q wk¶v 
KZ©…c‡¶i wbKU †_‡K wk¶K Ges ¯‹zj¸‡jvi cÖvß mnvqZvi †ÿ‡Î GB 
cv_©K¨¸‡jv †`Lv †M‡Q| 

3. wk¶v_©xiv wkLb¶wZ Ges NvUwZ †gvKv‡ejvi Rb¨ e¨vcKfv‡e cÖvB‡fU 
wUDUwis Ges evwYwR¨K MvBWeB‡qi Dci wbf©i K‡i‡Q| Dciš‘, 
wk¶v_©x‡`i D”PZi †kÖwY‡Z DËxY© nIqvi my‡hvM †`Iqv n‡q‡Q| hw`I 
Zviv wbqwgZ wk¶v Kvh©µ‡g Ask †bqwb Ges D”P‡kÖwYi cv‡Vi Rb¨ 
cÖ¯‘Z wQj bv| cÖvB‡fU wUDUwis‡qi Ici AwZ wbf©iZv wk¶vi Ae¨vnZ 
†emiKvwiKiY Ges evwYwR¨KxKiY‡K cÖwZdwjZ K‡i‡Q| 

4. †kÖwYK‡¶i wkÿY-wkLb ev` w`‡q cÖvB‡fU wUDUwis Ges evwYwR¨K 
MvBWeB‡qi Dci wbf©iZv cwiev‡ii mvg‡_©¨i evB‡i e¨q evwo‡q wk¶vq 
ˆelg¨‡K AviI cÖKU K‡i Zz‡j‡Q|
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5. †KvwfW 19-Gi cÖfve ïay ¯^v‡¯’¨i g‡a¨B mxgve× wQj bv, cÖvwšÍK 
Rb‡Mvôxi RxweKvi Ici Zv †bwZevPK cÖfve †d‡j‡Q hvi d‡j †`‡ki 
mvgvwRK I A_©‰bwZK Lv‡Z `xN©‡gqvw` ÿwZKi cÖfve c‡o‡Q|

GwU Awb¯^xKvh© †h, ¯‹zj e‡Üi Kvi‡Y evsjv‡`kmn wek¦e¨vcx wk¶vi ¶wZ 
n‡q‡Q D‡jøL‡hvM¨ gvÎvq| wkLb¶wZ cywl‡q wb‡Z miKvi †ek wKQz D‡`¨vM 
MÖnY K‡i‡Q| wKš‘ Zvi cwigvY cÖ‡qvR‡bi Zzjbvq AcÖZzj| Ab¨vb¨ †`‡ki 
g‡Zv, wk¶v_©x‡`i wkLb AMÖMwZ, Kj¨vY, fwel¨r AR©b Ges A_©‰bwZK 
Drcv`bkxjZvi Ici `xN©‡gqvw` †bwZevPK cÖfve Gov‡Z GB ¶wZ¸‡jv 
cybiæ×v‡ii cÖ‡Póv cÖ‡qvRb| 

wk¶K Ges ¯‹zj¸‡jvi cÖvß mnvqZv 

1. wk¶K, Kg©KZ©v, AwffveK Ges GbwRI cÖwZwbwa‡`i g‡a¨ cÖ‡qvRbxq 
mnvqZvi Zzjbvq wk¶K‡`i cÖvß mnvqZv m¤ú‡K© wewfbœ ai‡bi aviYv 
j¶¨ Kiv †M‡Q| D`vniY¯^iƒc, `xN© eÜ Ges ¯‹zj Kvh©µg e¨vnZ nIqvi 
c‡i bZzb cwiw¯’wZ †gvKv‡ejv Ki‡Z Zv‡`i Rb¨ Av‡qvwRZ Iwi‡q‡›Ukb 
Ges Kg©kvjv m¤ú‡K© wk¶K‡`i cÖ`Ë Z‡_¨i cv_©K¨ jÿ¨ Kiv †M‡Q| 
hw`I cÖ‡qvRbxq c`‡¶c †bIqv n‡q‡Q e‡j g‡b Ki‡Qb ¯’vbxq ch©v‡qi 
wkÿv Kg©KZ©vMY|

2. gnvgvixi cÖfv‡e ˆel‡g¨i e„w× m¤ú‡K© gZvg‡Zi †¶‡ÎI wfbœZv wQj| 
wewfbœ Drm †_‡K cÖvß cÖgvY †mB ˆel‡g¨i e„w× m¤ú‡K©B Bw½ZB †`q, 
hv GbwRI cÖwZwbwaMYI mg_©b K‡i‡Qb| GB †ÿ‡Î cwiKwíZ ev M„nxZ 
c`‡ÿc‡K ̧ iæZ¡ bv w`‡q wk¶K I Kg©KZ©vMY GB ai‡bi †KvbI mgm¨v 
†`‡Lbwb (gnvgvixi Av‡M hv wQj Zvi evB‡i) e‡j Rvwb‡q‡Qb|

3. †ewkifvM wk¶‡Ki g‡a¨ Zv‡`i wbR wbR `vwq‡Z¡i cÖwZ Kg g‡bv‡hvM 
w`‡q wk¶v_©x Ges Zv‡`i cwievi‡K wkLb mgm¨vi Rb¨ `vqx Kivi 
cÖeYZv jÿ¨ Kiv †M‡Q| Zv‡`i wbR f‚wgKvi h_vh_ cÖ‡qv‡Mi Afve 
wk¶K‡`i Kvh©KvwiZv evov‡Z mnvqK n‡Z cv‡i bv|

4. cÖhyw³-m¤úwK©Z mnvqZvi †¶‡Î, mywbw`©ó †h c`‡¶c `iKvi, Zv n‡”Q 
AvBwmwU-wfwËK wk¶v DcKi‡Yi AviI †ewk e¨envi Ges †mB D‡Ï‡k¨ 
wk¶K‡`i h_vh_fv‡e cÖ¯‘Z Kiv| cÖhyw³-mnvqK wk¶vi AviI fv‡jv 
e¨env‡ii Rb¨ GB Kvh©µg‡K AMÖvwaKvi †`Iqv cÖ‡qvRb| 
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5. cÖv_wgK I gva¨wgK ch©v‡qi wk¶KMY A_©‰bwZK msKU I `ywðšÍvq 
fzM‡Qb, hv Zv‡`i `vwqZ¡ cvj‡bi m¶gZv‡K e¨vnZ Ki‡Q| GQvov 
gnvgvixi Kvi‡Y wk¶K cwiev‡ii Avw_©K Ae¯’v c~‡e©i Zzjbvq Av‡iv 
Lvivc n‡q‡Q|

wkLb cÖhyw³ Ges wgkÖ c×wZi e¨envi

1. gnvgvixKv‡j wWwRUvj cÖhyw³ e¨env‡ii AwfÁZv †_‡K Gi mgm¨v Ges 
m¤¢vebv Dfq w`KB ̀ „wó‡MvPi n‡q‡Q| GwU GLb ̄ úó †h, fwel¨‡Z wkL‡b 
wgkÖc×wZ e¨env‡ii Av`k© iƒc n‡e mivmwi I fvP©zqvj wkL‡bi mswgkÖY| 

2.  cÖhyw³wfwËK wk¶vi e¨envi m¤úwK©Z DËi¸‡jv wQj wØavwef³ Ges 
AskxRb‡`i P¨v‡jÄMy‡jv Av‡iv Mfxifv‡e Abyaveb cÖ‡qvRb| wbw`©ó 
wel‡q we¯Í…Z †hme BwZevPK cÖwZwµqv cvIqv †M‡Q Zv ¯‹z‡j cÖhyw³i 
e¨envi Ges Abykxjb m¤ú‡K© cÖvß Ab¨vb¨ Z‡_¨i m‡½ mvsNwl©K| 
G¸‡jv m¤¢eZ ¯‹zj e¨e¯’vq GB ai‡bi cÖhyw³i e¨envi AskxRb‡`i 
mxwgZ cÖZ¨vkvi cÖwZdwjZ K‡i‡Q|

ˆelg¨g~jK Kg©KvÐ †_‡K D‡ËviY

1. gnvgvix cieZ©x wk¶v cybiæ×v‡ii mgq ̂ el‡g¨i welq¸‡jv we‡ePbv Ges 
ms‡kvwaZ cvV¨µgwU h_vh_fv‡e ev¯Íevqb Kiv Riæwi cÖ‡qvRb| wk¶K 
Ges Kg©KZ©v‡`i GKwU eo Ask gZ cÖKvk K‡i‡Qb †h, cÖvmw½K ̀ ¶Zv 
evov‡bvi Rb¨ Zv‡`i mivmwi cÖwk¶Y †`Iqv cÖ‡qvRb| Zviv cÖwk¶Y 
cieZ©x wbqwgZ AbjvBb Avc‡W‡Ui cÖ‡qvRbxqZvI e¨³ K‡i‡Qb|

2. †ewkifvM wk¶K cÖv_wgK ¯Í‡ii ¯‹z‡j wgW-†W wgj‡K me‡P‡q ¸iæZ¡c~Y© 
c`‡¶c wnmv‡e †`‡L‡Qb, hv ̄ ‹zj †_‡K S‡icov wkï‡`i wdwi‡q Avb‡Z 
Ges Zv‡`i a‡i ivL‡Z e¨envi Kiv †h‡Z cv‡i| `xN©w`b a‡i GB 
Kvh©µgwU miKvwi ev‡R‡U Av‡jvPbvaxb Av‡Q, Avi wej¤^ bv K‡i Zv 
`ªæZ ev¯Íevqb Kiv DwPZ|

3. Dchy©³ wel‡q wk¶K I Kg©KZ©v‡`i m¶gZv e„w× wel‡q wewfbœ c`‡¶c 
wb‡q AskxRbMY †h gZvgZ w`‡q‡Qb Zv wbw`©ó †Kv‡bv iƒc cÖ`vb 
K‡iwb| Z‡e Zv †_‡K GB civgk© cvIqv †M‡Q †h, †kÖwYK‡¶ ms‡kvwaZ 
cvV¨µg Kvh©Kifv‡e ev¯Íevq‡bi Rb¨ wewfbœ Dcv`vb AšÍf©z³ K‡i GKwU 
wbqgZvwš¿K cwiKíbv cÖYqb Kiv cÖ‡qvRb| cwiKíbv Abyhvqx KvR 
Kivi Rb¨ wk¶K I Kg©KZ©v‡`i fv‡jvfv‡e cÖ¯‘Z KivI ¸iæZ¡c~Y©|
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4. mvgwMÖKfv‡e, ¯‹zj I wk¶K‡`i mivmwi wb‡`©kbv I cÖhyw³i mgwš^Z 
c×wZ Abymi‡Yi Rb¨ cÖ¯‘Z Kivi cÖ‡qvRbxqZv Ges Zv Ae¨vnZ ivL‡Z 
wk¶K‡`i Rb¨ wbqwgZ cÖwkÿY I †ckvMZ mnvqZv Kvh©µg Pjgvb 
ivLvi civgk© cvIqv †M‡Q|

5. we‡kl Pvwn`vm¤úbœ wkï, cÖZ¨šÍ AÂ‡j emevmiZ Ges myweavewÂZ 
†Mvôx, †hgb: `wjZ Ges Avw`evmx msL¨vjNy, gnvgvixi wkKvi wkï‡`i 
wel‡q cybiæ×vi Ges cÖwZKvi †KŠk‡j we‡kl g‡bv‡hvM †`Iqv cÖ‡qvRb|

gnvgvix cieZ©x KvwiMwi I e„wËg~jK wkÿv m¤ú‡K© ch©‡e¶Y 

miKvi †`‡k Kg©ms¯’vb Ges A_©‰bwZK cÖe„w×i j‡¶¨ KvwiMwi I e„wËg~jK 
wkÿv Dbœq‡bi Ici †ek †Rvi w`‡q‡Q| Z‡e, GB Dc-Lv‡Z gnvgvixi 
Kvi‡Y wkLb¶wZ Ges NvUwZi Zvr¶wYK mgm¨v QvovI cwiPvjb e¨q my‡hvM-
myweav, DcKi‡Yi Rb¨ Ach©vß ev‡RU Ges †hvM¨ wk¶‡Ki Afv‡ei g‡Zv 
Pjgvb P¨v‡jÄ i‡q †M‡Q| KviY GB mgm¨v¸‡jvi mgvavb bv n‡j cwiewZ©Z 
cÖhyw³MZ †cÖ¶vc‡Ui m‡½ Zvj wgwj‡q Pj‡Z mgm¨v n‡e| 

1. KvwiMwi I e„wËg~jK wkÿvi GKwU eo P¨v‡jÄ n‡jv AvMÖnx wk¶v_©x Ges 
†hvM¨Zvm¤úbœ wk¶K‡`i Afve| hvi Kvi‡Y wk¶vi ¸YMZgvb ÿwZM¯Í 
n‡Z cv‡i| `ªæZ cwieZ©xZ PvKwii evRvi Ges ˆewk¦K Pvwn`vi m‡½ 
cÖwk¶‡Yi Zvj wgwj‡q Pjvi Rb¨ AvaywbK cÖhyw³MZ DcKiY Ges 
m¤ú‡`i cÖ‡qvRbxqZv c~iY bv n‡j GB mgm¨v AviI cÖKU n‡e| 

2. GKwU we¯Í…Z I bgbxq c×wZ ev¯Íevq‡bi gva¨‡g evsjv‡`‡ki KvwiMwi 
I e„wËg~jK wkÿv cÖwZôvb¸‡jv wk¶v_©x‡`i gnvgvixi cÖfve KvwU‡q 
DV‡Z Ges Zv‡`i wk¶v I fwel¨Z K¨vwiqv‡i mdj n‡Z mnvqZv Ki‡Z 
cv‡i| Rwi‡c Aek¨ wk¶K‡`i gZvg‡Z wKQzUv Mrevuav wPšÍvfvebv cÖKvk 
†c‡q‡Q| Zviv AviI cÖwk¶Y, AviI Kg©x Ges ev‡RU eivÏ e„w×i wel‡q 
†Rvi w`‡q‡Qb| 

3. GKwU †UKmB cybiæ×vi cwiKíbvi gva¨‡g KvwiMwi I e„wËg~jK wkÿv 
cÖwZôvb¸‡jv‡Z wk¶vi Ici gnvgvixi `xN©‡gqvw` cÖfve †gvKv‡ejv Kiv 
†h‡Z cv‡i|
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wkLb g~j¨vqb 

1. †KvwfW-cieZ©x mg‡q Kgc‡¶ GK-Z…Zxqvsk wk¶v_©x Zv‡`i K¬v‡mi 
cv‡Vi m‡½ gvwb‡q wb‡Z cv‡iwb| AZGe, gnvgvixi Kvi‡Y wkÿv 
Kvh©µg e¨vnZ nIqvq wk¶v_©x‡`i †Kv‡bv ¯‹zj-eQi nviv‡Z bv w`‡q 
D”PZi †kÖwY‡Z DbœxZ Kiv DwPZ ev wk¶v_©xiv †Kv‡bvfv‡e Zv‡`i †kÖwY 
ch©v‡q Lvc-LvB‡q †b‡e, GB aviYvwUi wfwË Lye †Rvov‡jv wQj bv| 

2. †kÖwYwfwËK wkLb AR©‡bi †eÂgv‡K©i Afv‡e wk¶v_©xiv GLb hv AR©b 
K‡i‡Q Ges hv AR©b Kiv DwPr wQj -GB `yB‡qi g‡a¨ wkLb¶wZ ev 
NvUwZi mywbw`©ó cwigv‡Yi †KvbI DËi GB M‡elYvq †`Iqv nqwb eis 
GwU wkLbÿwZi GKwU wPÎ cÖKvk K‡i‡Q| Z‡e, GwU Abygvb Kiv 
hyw³m½Z n‡e †h, cix¶v ga¨g ¯Í‡ii KwVb nIqvi Kvi‡Y, †ewkifvM 
wk¶v_©xi (80 kZvsk ev Zvi †ewk) G, we ev wm †MÖW AR©‡bi djvdj 
cÖZ¨vkv Kiv nqwQj| wKš‘ ev¯ÍeZv GB †h, `yB Z…Zxqvs‡ki †ewk wkÿv_©x 
GB cÖZ¨vkv c~iY Ki‡Z cv‡iwb|

3. M‡elYvi cÖvß djvd‡j †`Lv hvq †h, GK Z…Zxqvs‡kiI †ewk wk¶v_©x 
nZvkvRbK ÔGdÕ ev ÔwWÕ †MÖW †c‡q‡Q| cvm †MÖW wnmv‡e 33 kZvsk 
b¤^i MÖn‡Yi PP©vwU ms‡kvab Kiv `iKvi| Gi d‡j †Kv‡bv wk¶v_©x 
Zv‡`i †kÖwYi Rb¨ wbw`©ó †Kv‡bv wel‡qi welqe¯Ízi `yB-Z…Zxqvsk bv 
wk‡LB †MÖW ¯Í‡i fvj K‡i‡Q e‡j we‡ewPZ nq| wkÿvµg ev¯Íevq‡bi 
cÖ‡Póv¸‡jv ZLbB mdj n‡e hLb wk¶v_©xiv wkLb AR©b Kivi †ÿ‡Î †h 
evavi m¤§yLxb nq, †m¸‡jvi mgvavb Kiv n‡e| 

mycvwik
Dc‡ii djvdj, Dcmsnvi Ges Ab¨vb¨ mKj wKQzi Ici wfwË K‡i 
wbgœwjwLZ mycvwik¸‡jv wk¶v_©x‡`i wkLb ¶wZ n«vm I Zv‡`i wkL‡bi c‡_ 
wdwi‡q Avbvi Rb¨ †`Iqv n‡jv:

1. gnvgvixi cwiYwZ D‡c¶v Kiv DwPZ bq| gnvgvixi Kvi‡Y wk¶vi 
¶wZ Kgv‡Z wk¶v KZ©…c¶ †ek wKQz D‡`¨vM wb‡q‡Qb| ZviciI miKv‡ii 
wk¶vi `„wófw½ I ev¯ÍeZvi g‡a¨ eo e¨eavb i‡q‡Q| m¤cÖwZ, miKvi 
bZzb cvV¨cy¯ÍKmn GKwU bZzb cvV¨µg Pvjy K‡i‡Q| wKš‘ g‡b ivL‡Z n‡e, 
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wkLb¶wZ Kgv‡bv I cÖwZKvig~jK cybiæ×vi Qvov Ôgvbm¤§Z wk¶viÕ j¶¨ 
AR©b m¤¢e bq| ¯‹zj eÜ _vKvi mgq Ges Gic‡i †h mgm¨v¸‡jv mvg‡b 
G‡m‡Q Zv we‡ePbv Ki‡Z n‡e Ges c~‡e© †_‡K we`¨gvb †h welq¸‡jv wk¶v 
e¨e¯’v‡K mgm¨vMÖ¯’ K‡i †i‡L‡Q †m¸‡jv wPwýZ Ki‡Z n‡e Ges ms¯‹vi I 
cÖwZKvig~jK c`‡¶c¸‡jv †bIqvi Rb¨ wbi‡c¶fv‡e we‡kølY Ki‡Z n‡e| 

2. wkLb¶wZ cybiæ×vi Ges wkLb cÖwZKvi| gva¨wgK wkÿvi mKj †kÖwYi 
cvkvcvwk ¯‹zjwfwËK `ªæZ g~j¨vqb we‡ePbv K‡i GKwU ˆeÁvwbK bgybv wfwËK 
h_vh_ cÖv‡qvwMK M‡elYvi gva¨‡g wkÿv KZ…©cÿ‡K cÖK…Z wkLb¶wZ wPwýZ 
Ki‡Z n‡e| †m‡¶‡Î wk¶v gš¿Yvjq, gva¨wgK I D”P wkÿv Awa`ßi, 
GbwmwUwe Ges wkÿv †evW©-†K wkLb¶wZ I NvUwZ Kgv‡bvi Rb¨ GKwU 
A¨vKkb cø¨vb cÖYq‡bi j‡ÿ¨ GK‡Î KvR Ki‡Z n‡e| GB A¨vKkb cø¨v‡b 
ms‡kvwaZ cvV¨µ‡gi †gŠwjK welq¸‡jv - evsjv, Bs‡iwR, MwYZ I weÁvb 
wel‡qi `¶Zvi Ici †Rvi w`‡Z n‡e| †kÖwYK‡¶ cvV`v‡bi Rb¨ wk¶‡Ki 
`ÿZv I m¶gZvi Ici †Rvi w`‡Z n‡e| 

3. GK eQ‡ii g‡a¨ wk¶v_©x‡`i †MÖW †j‡f‡j wb‡q Avmv‡K AMÖvwaKvi w`‡Z 
n‡e| KZ©…c¶ wk¶v_©x‡`i †MÖ‡Wi ¯^vfvweK AMÖMwZ Pjgvb ivLvi wm×všÍ 
wb‡q‡Q- hv †`‡L g‡b n‡”Q †h‡bv ¯‹zj e‡Üi Kvi‡Y `ywU AKvh©Ki wkÿv 
eQ‡i †Kv‡bv ¶wZ nqwb| GLb hv Kiv `iKvi Zv n‡jv - ¯‹z‡j mswkøó †MÖ‡Wi 
cvV cÖ`vb Kivi mgq wk¶v_©x Ges wk¶K‡`i cvV¸‡jvi m‡½ Lvc-LvIqv‡Z 
mn‡hvwMZv Kiv| `xN© mgq a‡i ¯‹zj e‡Üi Kvi‡Y Zviv GB cvV¸‡jvi Rb¨ 
cÖ¯‘Z bq| GB cÖ‡Póvi Ask wn‡m‡e, wbgœwjwLZ c`‡¶c¸‡jvi gva¨‡g †MÖW 
Ges ¯‹zj-wfwËK cybiæ×vi cwiKíbv ïiæ Kiv †h‡Z cv‡i:

- g~j `¶Zv wel‡q (cÖv_wgK ch©v‡q evsjv I MwYZ Ges gva¨wgK 
ch©v‡q evsjv, Bs‡iwR, MwYZ I weÁvb) wk¶v_©x‡`i Ae¯’vi 
†MÖWwfwËK `ªæZ g~j¨vqb Kiv;

- `ªæZ g~j¨vq‡bi gva¨‡g wba©vwiZ djvdj Øviv wk¶v_©x‡`i MÖæc K‡i 
Zv‡`i GK eQ‡ii g‡a¨ b~¨bZg †MÖ‡Wi †hvM¨Zvq wb‡q Avmv;

- cÖwZwU ¯‹z‡j e¨env‡ii Rb¨ mnR g~j¨vqb Uzj‡mi cvkvcvwk 
cybiæ×vig~jK cv‡Vi Rb¨ MvBW I welqe¯‘ ˆZwi Kiv;

- g~j¨vqb I c~biæ×vig~jK wk¶v Kvh©µg cwiPvjbvq wk¶K I 
we`¨vjq‡K mnvqZv Kiv;
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- wk¶v_©x‡`i wk¶v`v‡bi j‡ÿ¨ wk¶K‡`i Rb¨ gyw`ªZ I Ab-jvBb 
wk¶v DcKiY mieivn Kiv| 

4. wk¶K I wk¶v_©x Df‡qi Rb¨ GKwU Kvh©Ki gwbUwis e¨e¯’v M‡o †Zvjv| 
wk¶v_©x‡`i wkLb AMÖMwZ Rvb‡Z, Kvh©Ki AwfgZ Rvbv‡bvi j‡ÿ¨ Zv‡`i 
ch©‡e¶Y I g~j¨vq‡bi Rb¨ GKwU Kvh©Ki gwbUwis e¨e¯’v ˆZwi Kiv DwPZ| 
GB c×wZ‡Z GBDBI/BDBI/BDAviwmAvB (cÖv_wgK wk¶vi Rb¨) Ges 
BDGmBI/GKv‡WwgK mycvifvBRvi‡`i (gva¨wgK wk¶vi Rb¨) wk¶K‡`i 
m‡½ mn‡hvwMZvg~jK Ges AvšÍwiK m¤úK© eRvq †i‡L Zv‡`i ch©‡e¶Y Kiv 
I civgk© †`Iqv cÖ‡qvRb| wk¶v_©x‡`i wbqwgZ Dcw¯’wZ wbwðZKiY Ges 
Zv‡`i wkL‡bi Ici bRi ivL‡Z wcZvgvZv‡K Aek¨B mšÍvb‡`i wk¶vq 
mwµqfv‡e hy³ _vK‡Z n‡e| gvwmK AwffveK mfv I avivevwnK GmGgwm 
mfv cwiPvjbvi gva¨‡g AwffveK, wk¶v_©x, wk¶K I GmGgwmi g‡a¨ 
Kvh©Ki †hvMv‡hvM, mgš^q I mn‡hvwMZv wbwðZ Ki‡Z n‡e|

5. AwaK cÖe„w×i Rb¨ wk¶vq wewb‡qvM Kiv| miKvi RvZxq ev‡R‡Ui AšÍZ 
20 kZvsk ev wRwWwci 4-6 kZvsk wk¶vLv‡Z wewb‡qv‡M cÖwZkÖæwZe×| 
wKš‘ MZ `yB `kK a‡i eivÏ GLbI RvZxq ev‡R‡Ui 10/12 kZvsk Ges 
wRwWwci 2 kZvs‡ki g‡a¨ NyicvK Lv‡”Q| miKv‡ii DwPZ wk¶vLv‡Z 
eivÏ‡K fwel¨‡Zi DbœwZi Rb¨ wewb‡qvM wn‡m‡e we‡ePbv Kiv, e¨q wn‡m‡e 
bq| cÖwZeÜx wkï, cÖZ¨šÍ AÂ‡j emevmKvix I b„ZvwZ¡K msL¨vjNy wkï, 
wkïkÖg I evj¨weev‡ni SzuwK‡Z _vKv wkï, c_wkï Ges Aí eq¯‹ wkïmn 
myweavewÂZ Rb‡Mvôxi hZœ I Dbœqb †mev cÖ‡qvRb, Zv‡`i Rb¨ RvZxq I 
AvšÍR©vwZK A½xKv‡ii m‡½ mvgÄm¨ †i‡L eivÏ evov‡Z n‡e| GB Rb‡Mvôxi 
Kv‡Q †cŠuQv‡bvi Rb¨ mKj wkLb cybiæ×vi Kvh©µ‡g we‡kl weavb Ges 
Znwej _vKv cÖ‡qvRb| wkLb NvUwZ Ges cybiæ×vi Kvh©µ‡g Lvc-LvIqv‡Z 
wkÿvcÖwZôvb I wk¶K‡`i mnvqZvi Rb¨ we‡kl ev‡RU eivÏ Kiv DwPZ| 

6. GbwRI Ges mykxj mgv‡Ri m‡½ Askx`vwiZ¡| myweavewÂZ I wbgœ Av‡qi 
wk¶v_©x‡`i we`¨vj‡q wdwi‡q Avb‡Z, Zv‡`i a‡i ivL‡Z Ges wkïkÖg I 
†g‡q‡`i evj¨weevn †iv‡a ¯‹zj e¨e¯’vcbv, ¯’vbxq miKvi ms¯’v, GbwRI I 
mykxj mgv‡Ri AskMÖn‡Y cÖwZwU BDwbqb I Dc‡Rjv ch©v‡q m‡PZbZv e„w× 
Ges KwgDwbwU mnvqZvi Rb¨ Avw_©K ms¯’vbmn Kg©m~wP MÖnY Ki‡Z n‡e| 
GQvov wk¶v, hye I bvix mswkøó †dvivg, AwaKvi ms¯’v I GbwRI¸‡jv‡K 
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RvZxq I ¯’vbxq ch©v‡q GB cÖPvivwfhv‡b Ask wb‡Z AvMÖnx K‡i Zzj‡Z n‡e| 
GB we¯Í…Z Askx`vwiZ¡‡K RvZxq jÿ¨ Ges GmwWwR-4 G‡RÛvi Av‡jv‡K 
wkÿvi ¸YMZ gvb, mgZv Ges Aš‘f©yw³ wbwðZ Kivi Rb¨ cÖ‡qvRbxq e¨e¯’v 
MÖn‡Y hy³ Ki‡Z n‡e| wkÿvq AmgZv, S‡icov wkï‡`i ¯‹z‡j wdwi‡q 
Avb‡Z Zv‡`i Rb¨ wgW-†W wgj I g‡bv-mvgvwRK mnvqZvi e¨e ’̄v m¤úªmvi‡Y 
KwgDwbwU Ges GbwRI‡`i hy³ Ki‡Z n‡e| 

bZzb cvV¨µg I cvV¨cy¯ÍK cÖYq‡b ivR‰bwZK cÖfve, mgš^q I Kvh©Ki 
cwiKíbvi Afve, mvsMVwbK A`¶Zv I Ae¨e¯’vcbvmn wewfbœ mgm¨v i‡q‡Q| 
we`¨gvb mgm¨v¸‡jv wbim‡b GLv‡b cÖ¯ÍvweZ e¨e¯’v MÖnY K‡i wk¶v_©x, wk¶K 
I ¯‹zj¸‡jv‡K cÖ¯‘Z Ki‡Z bv cvi‡j mgm¨v eû¸‡Y e„w× cv‡e Ges Zv 
wbqš¿‡Yi evB‡i P‡j †h‡Z cv‡i|
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M‡elYvq hviv wewfbœfv‡e m¤ú„³ 

W. KvRx LjxKz¾gvb Avng`1

W. gbRyi Avng`1,3

†PŠayix gydv` Avn‡g`2,3

wMqvmDwÏb Avn‡g`2,3

RwmgDwÏb Avn‡g`2

Aa¨ÿ KvRx dviæK Avn‡g`2

iwgR Avn‡g`2

Zvn&wmbv Avn‡g`2

W. Aa¨vcK KvRx mv‡jn& Avn‡g`1

Aa¨vcK kwd Avn‡g`1

W. †gvnv¤§` ZvwiK Avnmvb2

gvngy`v Av³vi2

wkixb AvKZvi2

ˆmq`v Zvn&wgbv AvKZvi2

†gvt gyikx` Av³vi2

GweGg †Lvi‡k` Avjg2

L›`Kvi Rwniæj Avjg2

W. gvn&gy`yj Avjg2

Aa¨vcK †gvt kwdDj Avjg2

Aa¨vcK Gm. Gg. b~iæj Avjg1,3

KvRx iwdKzj Avjg1

L›`Kvi mvLvIqvZ Avjx2

Aa¨vcK gyn¤§` Avjx2

W. ˆmq` mv` Av›`vwje1

†gvnv¤§` wbqvR Avmv`Djøvn1

W. †gv: Avmv`y¾vgvb1

Aa¨vcK W. kwdDj AvRg2

 
*  Dchy©³ ZvwjKv †R¨ôZvi µgvbymv‡i bq
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Aa¨vcK Ave`yj ev‡qm1

W. Av‡bvqviv †eMg2,3

Aa¨vcK nvbœvbv †eMg2

W. †gvmv¤§` dvnwg`v †eMg2

wdwjc wek¦vm3

iv‡k`v †K. †PŠa~ix1,3,5

Rxeb †K. †PŠayix2

W. Avng` †gvk&ZvK ivRv †PŠayix1,3,5

W. gvneye Gjvnx †PŠayix1

nwic` `vk2

Zcb Kzgvi `vk3

myeªZ Gm ai1

W. †gvnv¤§` divmDwÏb1

Gm G nvmvb Avj- dviæK2

†gvt dwmDjøvn2

†R¨vwZ Gd. M‡gR1

k¨vgj KvwšÍ †Nvl1

†gvt Avnmvb nvwee2

W. †gvt Ave`yj nvwg`1

Aa¨vcK gynv¤§` bvRgyj nK2

mvg‡m Aviv nvmvb1

RvwK nvmvb1

†K. Gg. Gbvgyj nK2,3 
W. Gg. mvgQyj nK2

BKevj †nv‡mb2,3

†gvt AvjZvd †nv‡mb2

†gvt †gvdv¾j †nv‡mb2

†gt Avwgi †nv‡mb1 
Aa¨vcK W. ˆmq` kvnv`vZ †nv‡mb1,3,4 
†gvt AvjgMxi †nv‡mb2

W. Gg. Av‡bvqviæj nK1

W. gynv¤§` Beªvwng1
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Aa¨vcK †gv: wiqvRyj Bmjvg2

W. †gvnv¤§` gvBbyj Bmjvg2 
Aa¨vcK bRiæj Bmjvg2 
W. kwdKzj Bmjvg2,3

iIkb Rvnvb1

ûgvq~b Kwei1

Rmxg DÏxb Kwei2 
W. Avn‡g`ÑAvjÑKwei1

†gv: ûgvq~b Kwei2

byiæj Bmjvg Lvb2

G.GBP.Gg †bvgvb Lvb3

W. mvwd ingvb Lvb2

Aa¨vcK gvn&dzRv Lvbg1

W. dvnwg`v LvZzb1

Aa¨vcK W. eiKZ-B-Ly`v1

W. nvÝ †jge„PU3

Zvjv` gngy`2

Abœ f¨vb gv‡bb2

Zvjv` gngy`2

W. Bivg gwiqg2

W. Bgivb gwZb2

W. Avng`yj¨vn wgqv2

†gvnv¤§` gnwmb2,3

†gvt gnwmb1

W. bi wkwib †gv³vi1

Aa¨vcK W. wmK`vi g‡bvqvi †gv‡k©`1 
W. †Mvjvg †gv¯Ídv2

W. †gv¯Ídv †K. gy‡Rix1 
W. †K G Gm gyikx`1

Aa¨vcK W. G‡KGg byiæb bex1 
mgxi iÄb bv_2

eªv`vi wjI †Rgm& †c‡iBiv2 
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†gv: Kvgiæ¾vgvb2

†gvt Ave`yi iwdK2

W. †gvt †gv¯ÍvwdRyi ingvb2,4

W. Gg. GnQvbyi ingvb2,3

†gvt nvweyi ingvb2

W. wQwÏKzi ingvb2

RIkb Aviv ingvb1

KvRx dRjyi ingvb1

Aa¨vcK W. †gv¯ÍvwdRyi ingvb1

G. Gb. iv‡k`v1

bvw`qv iwk`3

eR‡j †gv¯Ídv ivRx3

Zv‡jqv †ingvb1

†MŠZg ivq2

wRqv-Dm-meyi2

AvdRvj †nv‡mb m‡ivqvi2

webv‡qK †mb1

Aa¨vcK †ingvb †mvenvb1

W. wbZvB P›`ª myÎai1

†gvkviid †nv‡mb Zvb‡mb2 
†gvnv¤§` gybZvwmg Zvbfxi2

†kjWb B‡qU1

†gvnv¤§` gybZvwmg Zvbfxi2

KvRx ivqnvb Rvwgj2

1. Dc‡`óv †evW© m`m¨
2. Kg©`j m`m¨
3. †UKwbK¨vj wUg m`m¨ 
4. M‡elK `‡ji m`m¨ 
5. wiwfD wUg m`m¨




